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Executive Summary 

The Building on Success professional learning and development for English medium secondary schools is framed 
by Ka Hikitia, the Ministry of Education’s Māori Education Strategy, and has a strong focus on improving 

outcomes for students in these schools. 

At the beginning of 2014, two contracts were in place for the delivery of Building on Success - Te Kākahu, a small 
iwi centric model based in the Whanganui area (8 schools involved at the end of 2014), and Kia Eke Panuku, a 
nation-wide provision that covers the rest of the country (66 schools). 

In the first year (2014), Building on Success was very much a design in progress creating a level of instability in 
this first year of implementation. Insufficient lead in time created pressure for contracted providers to 
simultaneously design and deliver their PLD models. Both Kia Eke Panuku and Te Kākahu were developing, 
testing and adapting their models as they put them into practice. The truncated planning and preparation phase 
impacted the early delivery and schools initial confidence in the model. 

By the end of 2014, there was a clear sense from the providers, facilitators and schools that, while there were 
some components that needed further design and development, Building on Success was becoming more 
cohesive after a challenging start. There was enthusiasm and confidence in the model across stakeholders and 
successful components from Te Kotahitaga, He Kākano and Starpath were evident in the implementation.  

A survey of Kia Eke Panuku school principals conducted late 2014 and interviews with 4 schools, indicated that 
capable facilitators had built good relationship with schools. It showed that most schools felt Kia Eke Panuku 
would lead to more Māori succeeding as Māori, accelerating achievement for these students, and improving 
curriculum, teaching and learning. Schools were less certain about Kia Eke Panuku’s contribution towards 
improving relationships with hapū and iwi, or relationships with whānau.  

These findings reflect the focus of Kia Eke Panuku’s current design which has strong cultural pedagogy, 
leadership and use of evidence and data components.  These successful components from earlier programmes 
are well embedded in the design and have gained traction in schools. For the Kia Eke Panuku initiative, the use of 
data, the Rongohia te Hau tool, the Strategic Change Leadership Team (SCLT) and the strength of the schools 
relationship with its facilitator, were identified through the evaluation as influential mechanisms for generating 
desired change. 

The regional, iwi-centric model of Te Kākahu differs dramatically from Kia Eke Panuku in its origins and 
conceptualisation although draws on the same success components from earlier programmes for its design. In the 
Te Kākahu model, it is local iwi, in addition to central government who are driving demand for school 
transformation.  

Te Kākahu’s key point of influence lies firmly with the linkages schools are developing with iwi and co-constructing 
place based curricular that reflects iwi knowledge and values. Te Kākahu is distinctive in its purpose of renewing 
the Treaty relationship – the Crown and Whanganui iwi working together to enhance the education experiences of 
Māori students. 

In Kia Eke Panuku the involvement of hapū and iwi at individual school level, is developing and is more successful 
in some schools than others due to established relationships. The theory needs to be better articulated and the 
practicalities of how to implement this component at the school level needs to be better understood.  

Both Kia Eke Panuku and Te Kākahu providers are working within a model that draws on evidence, to inform their 
own practice as well as the design of Building on Success. This cycle of critical learning and reflection is strongly 
embedded in both models and has underpinned changes in the delivery of the PLD that occurred during the year 
and that planned for 2015. 

Providers found the capability to implement the design varied across schools and greater investment in some 
schools was needed to bring them to a place of readiness to implement Building on Success well. The evaluation 
found that early on in the year, factors such as a trusted pre-existing relationship with the facilitator and the 
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groundwork laid from previous initiatives, influenced how ready schools felt about adopting and applying the 
model. 

This raises the question of which preconditions will maximise positive outcomes. There is likely to be an optimal 
mix of prerequisite factors that sees greater shifts in some schools than in others.  

Typical of high profile large scale government initiatives, Building on Success carries the expectation of being 
rolled out to a large number of schools. In doing so it hopes it can create the widespread systemic changes as 
intended. The future roll out of Building on Success needs consideration of a school’s receptiveness and 
capability to engage that may require a re-evaluation of the expected reach of the initiative. Sustainability also 
needs to be thought through in relation to the nature of support after schools exit to ensure gains are 
consolidated.  
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Introduction 

A Background to Building on Success 

Building on Success is a Ministry funded professional learning and development (PLD) initiative that is intended to 
support English medium secondary and area schools to raise the achievement of their Māori students.  

In 2012, there were a number of different Ministry funded PLD approaches to support schools to do this, however 
these students were still being underserved by the system. It was felt by the Ministry that a more systematic and 
co-ordinated approach was required to achieve this and proposed bringing together the successful elements of Te 

Kotahitanga, He Kākano, Starpath, the Secondary Literacy Project and the Numeracy Project under one PLD 
approach. Identifying these elements had been part of a piece of work contracted by the Ministry of Education1.  

Early 2013, a Registration of Interest was sent out to the sector, duly followed by a Request for Proposal for the 
detailed design and delivery of the  Building on Success (BOS) programme.  The three years of the programme 
would ‘build sector capability and capacity to achieve a transformative and sustainable system-shift in secondary 
education for Māori students in English medium  state secondary and area schools that will accelerate their 
achievement in literacy and numeracy, generate equity and see Māori enjoying and achieving education success 

as Māori’. It was intended that the PLD would be targeted and tailored according to each school’s capability and 

need through building school leader and teacher capability (including dispositions, knowledge, skills, and 
relationships) and to embed what works for Māori students within classrooms, in leadership and school-wide 
practices, including governance. It was emphasised that this process would require providers, educators and 
schools to engage with and develop meaningful relationships with whānau, hapū, iwi (whakawhanaungatanga and 

whanaungatanga) and the wider community, as key contributors to student learning and achievement. The design 
was to be informed by the successful components of the five PLD programmes identified in a report (refer 
footnote 1) by Victoria University. It was also to be cognisant of the seven critical success factors for Te 

Kotahitanga Phase 5 schools identified in a report from the Iterative Best Evidence Synthesis (BES) Programme2. 

Two providers were successful in their bids for the work. The first was a proposal from Waikato University in 
consortium with The University of Auckland and Te Whare Wānanga o Awanuiārangi – providers of Te 

Kotahitanga, Starpath, and He Kākano respectively, for the national provision (excluding the wider Whanganui 
area) of Building on Success (renamed Kia Eke Panuku later in 2014). The second was from Cognition Education 
in partnership with Te Puna Mātauranga o Whanganui for the provision of an iwi-centric model Te Kākahu, for the 
wider Whanganui area. While the statements of work in the initial contracts were very similar for the two 
provisions, the latter included expected outcomes for iwi as well as iwi-led Māori parent, family, whānau, hapū, 

iwi, organisation and community involvement in the regional system level outcomes3. Contracts were signed off in 
December 2013 and January 2014, with the intention providers be in schools (selected through a process 
involving the Ministry and providers at the end of 2013) as early as possible in 2014. 

Funding for Building on Success covers a three-year period. Contingency funding was also made available across 
the three years to support scale up and for other purposes such as supporting developing relationships with iwi, 
and for collecting baseline data from classroom observations. 

Building on Success aligns with and will contribute to achieving the aims and goals set out in the Ministry of 

Education’s Statement of Intent 2012 – 2017 and Ka Hikitia – Accelerating Success 2013-2017, as well as the 
Better Public Service (BPS) target of 85% of 18 year olds achieving NCEA Level 2 or equivalent in 2017.  

While the relationship to Ministry outcomes is clearly specified, there are other programmes and PLD that are also 
working to these outcomes e.g., Positive Behaviour for Learning (PB4L), and Achievement 2013- 2017. Many of 
the schools in Building on Success are also involved in these or other such programmes.  
 
                                                      
1  Luanna H Meyer, Michael Johnson, and Anne Hynds (May 2012) Review of Key Design Features and Evidence Supporting the 
Effectiveness of Five Secondary School Projects: Te Kotahitanga, He Kākano, the Secondary Literacy Project, the Secondary Numeracy 
Project, and the Starpath Project. Wellington: Ministry of Education. 
2 Adrienne Alton-Lee (Augustl 2015) Ka Hikitia A Demonstration Report; Effectiveness of Te Kotahitanga Phase 5, 2010-12. (pp36-64). 
Iterative Best Evidence Synthesis (BES) Programme/Hei Kete Raukura Evidence, Wellington: Ministry of Education  
3 Subsequent variations to each of the two contracts include additional different clauses. 
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The Evaluation 

The purpose of the evaluation 

The Ministry of Education’s Research and Evaluation Team are conducting a three year evaluation of Building on 
Success and this evaluation report covers the first phase. The purpose of the evaluation is to assess how 
effectively, and to what extent, Building on Success through the provisions of Kia Eke Panuku and Te Kākahu, 
has transformed leadership, school systems and processes, teaching capability, teacher-student relationships and 
school-whānau and school-iwi relationships, such that schools develop and embed practices that accelerate the 
achievement of Māori students, and ensure Māori students achieve and enjoy education success as Māori. For 
Te Kākahu there is also the aim of building iwi capability and capacity to improve desired outcomes for their 
rangatahi. 

The evaluation is an integral component of the co-ordinated approach to monitoring and evaluating the 
effectiveness and impact of Building on Success and will provide independent evidence for making judgements on 
the effectiveness of the Building on Success approach. It will complement as well as draw on the evidence that 
the Building on Success PLD providers will supply the Ministry through their milestone reports, and other 
information the Ministry may receive from stakeholders including participating schools, government agencies and 
iwi.  

The evaluation is intended to contribute to the evidence to enable schools, the two PLD providers and the Ministry 
to: 

» evaluate outcomes for Māori students  

» improve the effectiveness of the Building on Success by enabling all parties to understand ‘what works’ in 

this differentiated model of PLD to accelerate achievement for Māori students 

» share evidence of effective practice with Building on Success stakeholders and the wider secondary 
school sector, and  

» inform policy and future PLD design. 

A Building on Success Evaluation and Research Oversight Group has been established in the Ministry of 
Education to ensure that research, evaluation and monitoring activities are used to inform decisions about the 
implementation and management of Building on Success. 

Findings of the evaluation will be available to be used by a range of other stakeholders. These include the 
Government, schools, whānau, hapū and iwi as well as those in the secondary sector and the wider system who 
have a commitment to improved outcomes for Māori students.   

Outcomes frameworks (logic) for the evaluation 

Initially, an outcomes framework (logic) for Building on Success was developed for the evaluation. It described the 
outcomes expected from the intervention as it was to be designed, implemented and embedded in schools. The 
main programme elements were synthesised to show how the programme was supposed to work and made 
explicit the sequence of events that were presumed to bring about change. The outcomes framework provides the 
foundations for the focus of the evaluation. 

This outcomes framework (logic) was based on the Intervention Logic for Culturally Responsive PLD Provision 
that providers had used to inform the provision of and reporting on their Building on Success PLD (see Appendix 
1). 

The evaluators tested this framework separately with the Building on Success Evaluation and Research Oversight 
Group, the Kia Eke Panuku leadership team, and the Te Kākahu partnership. Based on feedback it was agreed 
that there was a key difference between the two provisions which required different interpretations (frameworks) 
of how they contribute to outcomes for Building on Success. These are included in Appendix 2. Thus the 
evaluation of Building on Success looks at the two initiatives separately.  

As depicted in the outcomes frameworks, the ultimate outcome of Building on Success is to improve the capability 
of the system to accelerate the achievement of valued outcomes for Māori learners. Both frameworks have high 
level outcomes that iwi education outcomes are being realised and system capability is improved. However, in the 
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case of Te Kākahu, iwi education outcomes are those of Te Puna4 and system capability relates to that of the 
Whanganui rohe system. 

To achieve these outcomes, participating schools and, in the case of Te Kākahu, iwi in a dual role, need to 
transform their culture, capability and effectiveness. Building on Success is designed to transform: 

» school leadership and governance 
» school, student, parent, whānau, hapū and iwi relationships 
» curriculum, teaching and learning, including use of evidence and data to inform school and classroom 

review. 

To these ends schools need to develop their capability and processes that support change management and 
allow for continuous improvement (inquiry/self review).   

While the ownership of and responsibility for these outcomes are with the schools themselves (and in Te Kākahu, 
with iwi), the Building on Success PLD providers and facilitators are accountable to schools and the Ministry for 
providing effective PLD that brings about these changes and transforms a school’s Māori achievement culture. 

This process involves: 

» providers and schools undertaking a strengths and needs analysis together 
» the provider matching the ”PLD package” to this analysis and effectively allocating resources 
» provider and school agreement on the school action plan that is integrated with school planning and 

reporting, and has clearly defined outcomes and monitoring to track progress 
» the provider being accountable to the school in delivering effective and efficient PLD in accordance with 

the plan. 

In the case of Te Kākahu, providers are expected to support a similar process to increase iwi capability leading to 
increased whānau, hapū and iwi demand and active involvement in student learning.   

Providers use a Research and Development (inquiry) approach to build their own capability, and support schools 
to build their inquiry capability that involves students, parents, whānau, hapū and iwi - to identify and implement 
change and improvement processes that accelerate Māori student achievement.   

The foundations underpinning the success of Building on Success are depicted in the outcomes frameworks 
(logic). These include the design of the programme and how well it is supported and understood by all involved 
including whānau, hapū and iwi, how Building on Success interacts with other programmes and interventions in 
the school, the role and capability of regional Ministry staff and having skilled capable PLD facilitators. 

 
                                                      
4 Te Puna is the mandated authority for Whanganui iwi interests in relation to their education plans. 
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A staged approach 

There are three phases to the evaluation - an outcomes evaluation, an implementation (process) evaluation and 
an evaluation of the establishment phase of Building on Success. The three phases cover the three year period of 
the contract for the provision of Building on Success

5. Each phase is briefly described in the table below. The 
detailed evaluation questions for each of these phases of Building on Success are contained in Appendix 3. 

The overarching outcome evaluation questions the evaluation will respond to at the end of three years are: 

» How effectively, and to what extent, has the Building on Success PLD accelerated the achievement of 
Māori students as Māori?  

» To what extent have education outcomes for iwi been realised? 

Data sources 

Sources of data for Phase 1 included: 

 document analysis, such as Ministry documentation and provider milestone reports 
 a survey of principals in schools involved in Building on Success 

 ‘case studies’ based around a small number of schools, and 
 interviews with Ministry regional staff, providers and facilitators. 

The ‘case studies’ for 2014 were restricted to interviews with the strategic change leadership teams as  the main 
focus of the PLD in schools had been with these teams. For Te Kākahu, these were held in both in-depth (Tauihu) 
schools. For Kia Eke Panuku, the selection of case study schools was brokered by the provider. They were asked 
 
                                                      
5 It is acknowledged that while Building on Success is doing just that, the programme itself at the beginning of 2014, was in a phase of 
innovation and adaptation. Because of the emergent and dynamic status of the project, consideration was given to taking a developmental 
evaluation approach. However, the contract for Building on Success calls for a model that includes not only an inquiry approach, but also a 
R&D component. Thus it was considered that the current evaluation should not duplicate that effort but be positioned from outside, to ensure 
an element of independence and objectivity. It will however, look at the R&D approach - how this was done and its value and worth. 
 

Phase 1: 
Establishment and 
Early 
Implementation 
(2014) 

 

In 2014 Building on Success was being developed, refined and embedded into 
schools. Phase 1 of the evaluation looks at the design and development of the 
Building on Success model. It considers the inputs, investments and contextual 
considerations that underpin the model along with the factors that have supported or 
hindered implementation progress.  

Phase 2: 
Embedding 
Building on 
Success in Schools 
Leading to 
Changing 
Outcomes (2015) 

 

In 2015, it is anticipated that Building on Success will be more defined and 
established. The focus of the evaluation will be on the continued implementation of 
Building on Success, and transformations in school leadership; school, student, 
parent, whānau, hapū and iwi relationships; curriculum teaching and learning. 

Additionally for Te Kākahu, in whānau, hapū and iwi capability and in their demand 

and active involvement in their students’ learning. Early indications of schools’ 

capability for sustained change management and continuous improvement and of 
accelerated outcomes for Māori learners will be highlighted.  

Phase 3: The 
Impact of Building 
on Success (2016). 

 

In 2016, the focus of the evaluation will be on the impact of Building on Success, on 
outcomes in relation to school leadership; school, student, parent, whānau, hapū and 

iwi relationships; curriculum teaching and learning; change management and 
continuous improvement capability in schools; and whānau, hapū and iwi capability 

and in their demand and involvement in their students’ learning (for Te Kākahu). It will 
also focus on the achievement and valued outcomes for Māori learners and any 

system level changes.   
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to select four schools, one school in each region, each being committed to the PLD so that we could follow them 
over the three-year evaluation.  

Interviews were carried out late 2014 through to early 2015 and the survey of principals involved in Kia Eke 

Panuku at the end of 2014, and in Te Kākahu, early 2015. Interviews included 50 Kia Eke Panuku stakeholders, 

16 Te Kākahu stakeholders and 4 MoE National Office stakeholders who provided views on both provisions. The 
survey was completed by 47 school principals providing an 80% response rate.  

While it was intended provider and the Ministry of Education monitoring data on the schools and their involvement 
in Building on Success would contribute to this phase of the evaluation, the administrative systems were not yet 
well enough established to do this. The Ministry of Education database would have included information in relation 
to the selection of the schools, the components of Building on Success they were participating in, other PLD with 
similar outcomes that they were participating in or had participated in, entry and exit points as well as reasons for 
this, including a change in programme provision6.  

Existing Ministry of Education databases such as AREA (Attendance, Retention, Engagement and Achievement) 
data will be used as baseline data against which future change will be measured7.  

 

 
                                                      
6 A spreadsheet with this information was started but with changing project coordinators (4 to date) this was not maintained. As the 
information is held on the Ministry’s regional database, National Office project coordinators and the research and evaluation team don’t have 
direct access to this.  
7 A report including the baseline data will be available later in the year. 
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The Report Structure 

Our findings are presented according to the following framework. As our understanding of Building on Success 
grew and the design of the PLD became established, we found certain evaluation questions outlined in our 
evaluation plan to be more relevant than others. This framework addresses the questions most pertinent to 
Building on Success at its current stage of development.   

Because there are fundamental differences between the two Building on Success provisions – Kia Eke Panuku 
and Te Kākahu, findings on their design and implementation are reported separately. As most of the Building on 

Success PLD is delivered through Kia Eke Panuku, our findings under this section are more substantial8. Our 
considerations draw together the learnings from both provisions.  

 
                                                      
8 Some questions are addressed in more detail under the Kia Eke Panuku or Te Kākahu sections where they were more noteworthy for that 
provision. 

Building on 
Success 
Evaluation –
Phase 1 
What we learned 
from the 
establishment and 
implementation in 
2014  
 

Kia Eke Panuku 2014 

Te Kākahu 2014 

 

 

 

What is the 

design? 

» What is the design? 
» Is it clearly described? 
» How was it developed? 
» How does it build on previous initiatives? 
» Is it well designed?  
» Is it well supported and understood?  
» How were schools selected? 

 

How well was it 

implemented? 

» What does it look like in practice? 
» How well does it interact with other interventions? 
» How well have schools built capability to engage and form 

partnerships with iwi? 
» What are the important components for success? 
» How much progress has there been? 

Considerations 

 

» What are the critical components of an effective Building on 
Success approach? 

» What are the learnings for the provision of PLD?  
» What are the learnings in relation to iwi?  
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Kia Eke Panuku 

This section of the report focuses on Kia Eke Panuku’s design and implementation during 2014. The findings 
reflect all stakeholders who had a role in how Kia Eke Panuku was implemented, that is, the Ministry of Education 
(National and Regional Offices), Providers and schools. 

Summary   

Kia Eke Panuku: Building on Success has been charged with developing a new programme, building on five 
previous programmes and responsive to the evidence that was being generated about Māori students in these 
schools. Based on the key elements identified by the research and evidence, how these would be brought 
together for the intervention was the responsibility of the provider consortium and continues to be developed in 
response to each school setting. As a result, Kia Eke Panuku is a responsive and relational kaupapa and a 
differentiated and responsive approach is brokered with each school.  

While it was intended that the contract between the Ministry and provider would allow for a period of time to 
design and trial the new intervention, delays in signing the contract and the urgency to be in schools early in 2014, 
negated this. In the early stages, the absence of a clear design and implementation plan, allegiances to the three 
programmes (Te Kotahitanga, He Kākano and Starpath) of the respective institutions in the provider consortium 
and by schools were evident.  

The process of building on the success of the earlier programmes was not seen by the providers and facilitators 
as a case of taking pieces and migrating across. As the year progressed the design was refined and the 
communications about the kaupapa were more explicit. By the end of 2014, there was a clear sense from the 
providers, facilitators and schools that, while there were some components that needed further design and 
development, Kia Eke Panuku was clearly coming together.   

The concept of Kia Eke Panuku being a journey and the nature of that journey being dynamic and continuous was 
core to the Kia Eke Panuku experience. Providers are working within a critical cycle of learning model that draws 
on their evidence, to inform their own practice as well as the design of Kia Eke Panuku. This has underpinned the 
delivery of the PLD that occurred during the year and that planned for 2015. 

The Ministry of Education is responsible for the allocation of schools to Kia Eke Panuku.  An important 
prerequisite and one that was part of the selection process, is that schools have the capability and capacity to 
support the implementation of the project and the school is committed to improving outcomes for their Māori 

students. Getting this balance right is not easy. The Ministry must ensure it invests where the need is greatest and 
at the same time where there is capacity and willingness. These two factors are not always present in tandem. 
We noticed (see figure 2)  a few schools participating in Kia Eke Panuku already have high success rates for their 
Māori students with a low proportion of Māori students.  

Schools participating in Kia Eke Panuku generally valued this PLD, were clear about its purpose and were 
becoming clearer about what was required to implement the model.  The majority of schools valued their 
involvement. Schools appreciated the co-development style which engendered a sense of ownership by the 
teaching staff involved.  

Schools capacity to implement the multiple strands of the model was a challenge for some schools— the time 
investment was demanding. There are indications that schools familiar with Te Kotahitanga, He Kākano or have 
worked with their facilitator previously, are more confident and ready to apply the model. 
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What is the design? 

Kia Eke Panuku’s stated purpose is ‘secondary schools give life to Ka Hikitia by addressing the aspirations of 
Māori communities and supporting Māori students to pursue their potential’. The design of Kia Eke Panuku builds 
on the successful elements of previous PLD projects focused on accelerating Māori student achievement - Te 
Kotahitanga, He Kākano, Starpath and the Secondary Literacy and Numeracy Projects. A provider consortium 
made up of three institutions that had each been responsible for the provision of one of the programmes was in 
charge of bringing these elements together to create the new design.  The resulting design, Kia Eke Panuku, is a 
responsive and relational kaupapa and a differentiated and responsive approach is brokered with each school.  . 

The name Kia Eke Panuku, was arrived at half way through 2014 once the concept of what it was became more 
fully established and understood. The name was created9 to capture the essence of continuing to build from 
where one is currently located to where one is aspiring to be in the future.  

Kia Eke Panuku does not define the start or end point, as the journey to success is both dynamic and 

continuous. Kia Eke Panuku speaks to a collective shared commitment to achieve excellence; it recognises 

there will be different starting points that will require a range of interventions
10

. (Milestone 3 Report June 2014)  

Kia Eke Panuku began with two strands of work – lighter touch Communities of Practice/Transition schools and 
more intensive Kia Eke Panuku – Building on Success schools. Figure 1 illustrates these 2 strands along with the 
components of Building on Success that later evolved. 

 

 

 
                                                      
9 Te Whare Wānanga o Awanuiārangi led development of the work to create a name for the PLD, working collectively with the University of 
Auckland and University of Waikato.  
10 ‘Interventions’ was changed to ‘responses’ in later documentation, likely to better reflect the concept as it evolved of ‘one size fits one’. 
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Figure 1: Kia Eke Panuku implementation in 2014 
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The Communities of Practice and Transition Strand 

Communities of Practice (ex He Kākano) and Transition (ex Te Kotahitanga) schools were schools considered to 
require a ‘light touch’ or low intensity support, while transitioning from these programmes and were to exist for 
2014 only. This included receiving ongoing advice, and support in the form of access to materials, in-school PLD 
where required and participation in regional cluster wānanga in Term 3.  

The Building on Success PLD Strand 

For the schools invited to participate in Building on Success following a selection process  that was managed by 
the Ministry of Education, the key and enduring components of the design (as the year unfolded) coalesced 
around a series of three marae based hui – Wānanga 1, Profile to Programme and Hui Ako. Components and 
activities undertaken within schools either side of these hui included:  

» Profiling activities contributing to the school’s strengths and needs analysis  
» The development of a Strategic Change Leadership Team (SCLT) 
» Rongohia te Hau classroom observation tool - co-construction and implementation (shadow 

coaching) 
» Development of the School Action Plan 
» Service Level Agreement between the school and the provider  

Early in 2014, in the push to get into schools while still very much in the design phase, there was an absence of a 
clearly described design and implementation plan. This resulted in regional differences in the application of Kia 
Eke Panuku as the established practices of each provider and facilitators that they were familiar with (in relation to 
Te Kotahitanga, He Kākano and Starpath) influenced the type of work they were doing in schools.   

There were differences between regions due to the understanding of the leaders in each region. The 

coherence across the different providers/regions was not clear at the beginning – affects what goes into hui. 

(Provider) 

As the design became clearer and more coherent as the year progressed, greater clarity was gained about the 
components and what would happen when.  These components were later described by Kia Eke Panuku in four 
steps — Mihimihi, Whanaungatanga, Mahi Tahi and Kia Eke Panuku. We describe the first three steps including 
the enduring components of the design listed above, as they occurred during 2014. 

Mihimihi – Whanaungatanga 
The development of relationships with schools, hapū/iwi and Ministry of Education personnel started before 
Wānanga 1. However, Wānanga 1 was the first formal engagement between school leaders and the Kia Eke 
Panuku team. By attending Wānanga 1 it was intended that schools would be giving their commitment to 
engaging with the intervention, however at times this was not achieved until afterwards.  

At Wānanga 1, schools were introduced to the overall aims of the intervention and engaged with a number of 
profiling activities. This collection of this information later contributed to the school’s strengths and needs analysis. 
Local iwi (mana whenua) shared their plans and aspirations for their tamariki and mokopuna. As Kia Eke Panuku 
has a focus on Māori and applies kaupapa Māori principles, the Wānanga 1 hui (and the Profiling to Programming 
hui and Hui Ako) were held on marae. Learning situated on marae provides a way of contextualising the role of iwi 
as well as being integral to learning in a kaupapa Māori framework.  

By the time of the Profiling to Programme hui, schools were expected to have established a Strategic Change 
Leadership Team (SCLT) for Kia Eke Panuku that would work alongside facilitators and be key in leading change 
within the school. It was up to the school how this group was comprised, including how whānau and iwi were to be 
involved.  

Whanaungatanga – Mahi Tahi 
The Profiling to Programme hui started with making links with Ka Hikitia and setting the scene.  

We start with the conversation about the fabric of New Zealand society. No matter how well you are able to 

protect your students at school, what we need to do is prepare them for their rightful place within the fabric of 

NZ society.  We all have a part to play...... So we warm them up at these first meetings and let them know that 

it is not about sitting around and holding hands, it’s about disrupting the status quo within schools and out into 
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the wider fabric of society. But it’s also about having these conversations with people in ways that maintains 

the mana of those people.  (Provider) 

Further profiling activities (for the strengths and needs analysis) occurred leading up to and following this hui and 
included Rongohia te Hau (student and teacher surveys, and classroom walk-through), pedagogy and culturally 
responsive discussions and engagement with school data. Individual school data sets established during this 
phase were to provide the basis for identifying future change.  

Evidence from profiling activity was reviewed by individual schools at the Profile to Programme hui and 
considered alongside the school’s strategic plan, annual plan, charter and existing goals. Schools began work on 
their school action plan. This work continued following the hui. Schools, supported and moderated by facilitators, 
co-constructed Rongohia te Hau for their school. This involved unpacking culturally responsive pedagogy and 
establishing what it is they would want to see in an effective culturally responsive and relational classroom, by 
developing a rating scale across five levels. This was then ‘trialled’ and finetuned through observation and critical 
learning conversations (debriefing sessions) with the facilitator.  

Facilitator expertise [how it is moderated] ensures that the co-constructing ends with a similar looking scale 

across the schools..... tools look remarkably similar – the pedagogy remains the same. (Provider) 

Through engaging in a shadow-coaching process (whereby the facilitator undertakes synchronous observations 
with members of the SCLT), observations were carried out using the tool with a ‘random’ 30% of staff in a cross-
section of classrooms. Moderation, based on all observations, occurred and a ‘baseline’ picture of the school’s 
pedagogy established. This information, along with information from other tools, and interrogation of student data 
is used by the SCLT in an Evidence to Accelerate meeting to inform the actions in the school’s Action Plan. 

Towards the end of 2014, an action plan template was developed by Kia Eke Panuku (earlier action plans 
completed by schools had been very variable). This template aligns the school’s actions to the key themes and 
focus areas domains11 that the consortium identified from their evidence on effective teaching practice. 
Developing the action plan was an iterative process involving the SCLT and the Kia Eke Panuku facilitators. Once 
completed, a Service Level Agreement between the school and the Kia Eke Panuku Academic Directors was 
negotiated (facilitators were not involved in these discussions.) The negotiation considered the schools strengths 
and needs analysis and what was to be delivered on the action plan, to determine the intensity of provider support 
and the level of funding the school received.  

In the Service Level Agreement they must do an action plan, must sign it off and we (provider) will help them 

implement the action plan. The schools must undertake to monitor the action plan, spend the money according 

to the action plan and provide evidence. (Provider) 

Mahi Tahi – Kia Eke Panuku 
Hui Ako, held over two days towards the end of 2014, marked the start of implementing the school Action Plan 
and spreading the reform for change within the Tranche 112 schools, moving into the Critical Cycle of Learning 
(unlearning/relearning) phase of Kia Eke Panuku. Following the hui, facilitators worked with the SCLT in their 
schools to begin working on implementing the school’s plan with other school leaders and teachers as well as 
whānau and iwi. This included shadow-coaching with those in the SCLT for them to carry out classroom 
observations using the Rongohia te Hau tool and become coaches for other teachers, as well as how to use the 
evidence from it as well as other evidence, to have robust learning conversations. Facilitators also provided 
support through shadow-coaching to the SCLT in one or more of the five domains that relate to the actions 
identified in their school action plan. 

This is the nuts and bolts – shadow coaching work. Is in the action plan how they are going to roll out, be part 

of ongoing process for all staff. Observation/shadow coaching.... how many teachers, who are going to be 

coaches. (Provider) 

 
                                                      
11 The domains include: 

 leadership 
 evidence-based inquiry and decision making  
 developing culturally responsive and relational contexts for learning 
 developing educationally powerful connections amongst schools, whānau, hapū, iwi and Māori organisations 
 home-school and subject specific literacy, te reo and numeracy 

12 Tranche is the term used for the intake of schools. Tranche 1 intake started term 2, 2014. 
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The purpose of the Critical Cycle of Learning is to establish on-going critical reflection, monitoring, evaluating and 
reporting on the implementation of the school’s action plan. It is anticipated that within this cycle, the Rongohia te 
Hau classroom observation tool will be dynamic, requiring teachers to revisit their understanding of culturally 
responsive pedagogy. 

Is it clearly described? 

Kia Eke Panuku was contracted to develop a new programme based on the key elements identified by the 
research and evidence (the PLD domains) and building on the five previous programmes and responsive to 
schools.  While the elements of the programme were clear, the overall programme model needed to be developed 
as the elements were applied within schools.  From interviews and documentation, we were able to ascertain the 
features of the overall programme model as it was confirmed during 2014. As part of milestone reporting 
(Milestone 3 & 4) from Kia Eke Panuku to the Ministry of Education, detailed activity is described including 
features of the design13.  While this was much clearer in the Milestone 4 report, in general across the sources of 
information, it was not always easy to extract the design components from the detail. In addition, while those 
interviewed at the end of 2014 (facilitators and SCLT in schools) were able to describe the key elements of the 
design, the overall programme model was not always clearly articulated.   

That the design was not always consistently or clearly articulated by those interviewed, was likely to have been a 
function of the developmental nature of the design and implementation, particularly in the earlier part of the year, 
with some regional variations as a result of provider prior experience and expertise, as well as a change in 
leadership roles. In addition, there were contextual factors that effected how the design played out in relation to 
individual schools. 

How was it developed?  

Building on Success began with the Ministry of Education proposing that the Building on Success PLD draw on 
the successful elements of Te Kotahitanga, He Kākano, Starpath and the Secondary Literacy and Numeracy 
Projects to design and tailor PLD to focus on accelerating Māori student achievement. There was an expectation 
that by drawing on the success of the five programmes, the selected providers would design and deliver a tailored 
and differentiated programme that would effectively meet the strengths and needs of individual schools. 

While the key elements were identified by the research and evidence, how these would be brought together for 
the intervention was the provider’s responsibility. This proved challenging within the context of the Kia Eke 
Panuku being a consortium – bringing together the three institutions that had each been responsible for the 
provision of one of the programmes being pulled together under Building on Success. In their proposal to the 
Ministry of Education the providers outlined their approach and this was further clarified as part of discussions that 
followed.  It was not always clear to the providers, the schools or the Ministry how these components would come 
or were coming together in the design, nor what the overall programme model was.  

At the beginning of the process some time was spent thinking, discussing and making sense of what the new 
intervention would look like. Because the three institutions in the provider consortium had personnel involved in 
the delivery of their respective programmes, they had already engaged in some critical reflection. 

So we had a small cohort of people going into BOS that had had some common learning conversations. 

(Provider) 

Some elements are yet to be clarified for Kia Eke Panuku, most notably the role of iwi.   

In the beginning there was some dissonance between the groups that make up the consortium ( i.e ex Te 

Kotahitanga and ex He Kakano) about the importance of iwi. He Kākano were already convinced that iwi were 

important. Te Kotahitanga are not used to working with iwi, and weren’t as convinced of the value. They have 

come on board now and there is a clear focus on iwi. Some of the challenges were due to the three 

contributing providers to Kia Eke Panuku needing to learn to work together. I don’t think we allowed enough 

time for that. (Ministry National Office) 

Pressure to begin implementation in schools before the design was fully developed created an additional 
challenge for Kia Eke Panuku. A delay in signing off on the contract led to tight timeframes to meet contractual 
 
                                                      
13 Kia Eke Panuku – Building on Success, Milestone Report No. 3  to the Ministry of Education, 30th June 2014 
Kia Eke Panuku – Building on Success, Milestone Report No. 4 to the Ministry of Education, 26th November 2014 
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agreements requiring work to start in schools early 2014. This had a number of immediate implications. One was 
the missed opportunity for the Ministry and the providers to work more closely together on the design to get a 
better understanding of the critical elements.  

There was a missed opportunity regarding design of the model.  We did not get the consortium group together 

to have a conversation about elements of specific learning [of Te Kotahitanga, He Kākano, Starpath, 

Secondary Literacy and Secondary Numeracy]... (Ministry, NO)  

The imperative to start also meant that there was no time to trial the intervention as initially intended. Kia Eke 
Panuku were therefore designing the intervention while building their capability and capacity, and at the same 
time implementing the intervention in the schools. Getting facilitators on board continued through 2014. 
Consequently there was little time for Kia Eke Panuku to: 

» develop the relationships they needed to pull together as a team 
» develop strong relationships with schools, Ministry regional staff or iwi  
» set up adequate internal processes (e.g. for communication purposes or monitoring what was 

happening for the intervention). 

To work as a team, Kia Eke Panuku needed time to develop the relationships needed to embed the new learning 
and programme model. Those interviewed in the Ministry and the facilitators acknowledged the change in 
leadership in the middle of the year, and the strength this brought to the team. However, members of the Kia Eke 
Panuku consortium acknowledged towards the end of 2014 that while Kia Eke Panuku is now coalescing, there 
was still some compartmentalisation.  

Lack of time and capacity also had consequences for their ability to set up adequate internal or external 
communication processes, in turn impacting on the quality of the relationships they needed within the team, and 
with schools, the Ministry and iwi.  This comment from one school highlights this: 

We were quite far through the programme and we still didn’t know who our facilitators were for some time. 

(School) 

With the imperative to get into schools, some internal processes were put to the side. It was not until near the end 
of 2014 that the Kia Eke Panuku team had a centralised list of schools in Kia Eke Panuku – containing information 
that would have be useful for monitoring purposes for the provider and the Ministry, and for the evaluation. 

Who else was involved in shaping the design?  

Role of iwi:  The initial high level design of Building on Success had little involvement of iwi, the Ministry’s 
procurement rules made early involvement of iwi groups difficult.  However the Ministry’s IMER team & Group 
Māori were part of a steering group to provide advice during the design stage.  

A few iwi groups had felt that their involvement had been an afterthought and thus had been excluded from 
influencing the design.  

Two iwi groups felt not included in design stage. Felt they were an afterthought and there was a feeling of 

resentment [towards the Ministry]. (Ministry National Office) 

While iwi have not specifically been involved in developing the design for Kia Eke Panuku the Providers consulted 
with iwi during early implementation and relationships were built. Early 2014, the Ministry Iwi Engagement 
Strategy for Building on Success was developed with a key focus on the building of collaborative connections and 
educative partnerships between iwi/hapū and schools; including kura whānau. The role of Kia Eke Panuku in this 
strategy was to help school leadership develop their capacity and capability to strengthen the relationships 
required to build connections with whānau and their local iwi and/or Māori communities.  

There was also a desire to ensure iwi involvement (as per iwi capacity to engage) with schools in Kia Eke Panuku 
from the start. In 2014 initial school engagement was mostly through a series of wānanga.  

Iwi have been involved in wānanga in Auckland and Tai Tokerau. They have had an opportunity to share their 

education plans and ideas and in many cases built strong strategic relationships with school leaders and there 

have been some good examples of follow up. (Provider) 
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While a communication strategy was developed with input from IMER and Kia Eke Panuku, (Ministry – iwi, 
provider – iwi), the Ministry had underestimated the iwi dynamic and complexity. To support iwi capacity to attend 
wānanga, financial provision was made available to assist iwi capacity. However, timelines for the required 
discussion or contact with iwi did not fit well with the urgency to start the PLD and wānanga. There was not 
always sufficient time for the intended communications to be passed onto iwi which often resulted in information 
and negotiation being picked up by the provider rather than see this happen through the IMER team as was 
intended. In addition, through this strategy there was not a way of reaching iwi who did not have a relationship 
through IMER. Thus Kia Eke Panuku were often managing the wānanga timetable and booking of marae for the 

wānanga series, at the same time they were making the initial contact with marae, hapū or iwi groups. In addition, 

the iwi dynamic was complex, for example, not all iwi had the capacity to engage at the time. 

As the year progressed some of this was resolved, however it was still not clear to Kia Eke Panuku what the 
Ministry expectations were for the role of iwi in the initiative and how these relationships should be brokered. 

At the end of 2014 the intent was that there would be an opportunity for iwi to contribute to the Ministry selection 
of school’s PLD allocation for 2015, including Building on Success. This process was variable and occurred in 
very few regions.  

Role of the Ministry:  The Ministry influenced the design of Building on Success by determining the requirements 
in the Building on Success Request for Proposals. It has further influenced the design of Kia Eke Panuku through 
its ongoing monitoring and feedback on milestone reporting. The Building on Success Project Team in 
Curriculum, Teaching and Learning (CTL) in National Office is charged with this responsibility with guidance from 
the Ministry’s Governance Group for Building on Success. Over 2014, the Governance Group role was subsumed 
by the development of a Kia Eke Panuku Governance Group which included the consortium directors, the Kia Eke 
Panuku project director and representatives from the Ministry’s National Office. 

Regional staff had little involvement in the design but became involved through Wānanga 1 or as part of the 
Student Achievement Function (SAF) where there were schools in common. Kia Eke Panuku acknowledged that 
relationships with regional staff needed to be better developed. They noted that relationships between the regions 
and providers were variable and on the whole not strong, often being around reactive matters such as schools 
receiving funding to participate in the PLD. 

They [Ministry Regional staff] haven’t had much of an explicit role.  It can be a moving feast. We had lots of 

meetings but what that looks like in practical everyday terms is not that clear yet. I know what I would like it to 

be ideally but we are both so busy it seems to be the last thing to do.  You may get called to a regional office 

because somebody hasn’t got their money, so meetings become about the reactive stuff which doesn’t serve 

the purpose well. (Provider) 

Kia Eke Panuku and Ministry staff spoke of the need to clarify roles and ways they could work together better. 
Changes in the Ministry’s structure during 2014 in relation to the regions and the establishment of 10 regions 
(from four) impacted on the ability to develop relationships. This was exacerbated by the process for Ministry 
national office communications with the regions, resulting in variable messages getting to regional staff and lack 
of communication materials. In addition, a web presence for Building on Success was delayed while the Ministry 
developed a strategy to cover all its future web development. The Provider recognised that some of the difficulty 
had been due the developmental nature of the Kia Eke Panuku design and their own lack of clarity.  

Now that we understand it more, it’s easier for us to communicate what it’s about (Provider) 

The role of Ministry staff in the regions, as well as their knowledge of Kia Eke Panuku has become clearer over 
time. Communications to Ministry regional staff regarding Kia Eke Panuku are the responsibility of the National 
Office staff. However, Kia Eke Panuku has also shared information on the programme.  Towards the end of 2014, 
some regions were running sessions, bringing together all PLD providers working in the regions, including Kia Eke 
Panuku in their endeavours to gain some coherence where a number of different providers were working in the 
same school, for example:  

Two of the three in central north have held ‘speed dating’ sessions with providers and senior advisors. Key 

projects in regions and senior advisors all talking around the same school. A good start to know the next step. 

(Provider) 
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How does it build on previous initiatives? 

Ministry and Kia Eke Panuku personnel interviewed for the evaluation were asked what they considered the key 
components of the earlier programmes were and how they thought Kia Eke Panuku has built on the success of 
these five programmes.  

Building on the success of the earlier programmes was not seen by Kia Eke Panuku as a case of taking pieces of 
the five programmes and migrating into one. For a start, a lot of overlaps already existed between the 
programmes.  

Most of those interviewed talked about importance of the tools (Rongohia te Hau), the principles and learning from 
Te Kotahitanga.  The influence of Te Kotahitanga as it moved into Phase 5, included the triangulation of data, 
culturally responsive and relational pedagogy, a focus on leadership (in the latter years of Phase 5), the cycle of 
classroom observations, critical learning conversations and shadow coaching.  

Participants also referred to cultural responsive and relational pedagogy from He Kākano and acknowledged He 
Kākano’s leadership component within the design.  However, they noted the need to expand the notion of 
leadership away from a traditional hierarchical concept to more distributed leadership. The School Change 
Leadership Team (SCLT) is the mechanism Kia Eke Panuku uses to facilitate this distributed leadership. 

Some spoke of the kaupapa with an unapologetic focus on Māori students that each of these earlier programmes 
had.  It was noted that while He Kākano and Te Kotahitanga were framed within Māori epistemologies, the 
Starpath and Secondary Literacy and Numeracy projects were not. 

The Starpath and Secondary Literacy and Numeracy projects were not as frequently acknowledged in shaping the 
design. While, Starpath principles are included in the programme model those interviewed were less familiar with 
Starpath or able to articulate what was drawn on from the PLD. Some referred to the tracking and monitoring of 
data and being more data literate. Little mention was made of the Secondary Literacy and Numeracy Projects. 

Literacy aspects not well understood by people on the project. Not enough time/inclination put aside for this 

and build facilitator competence/confidence. (Provider) 

Some identified elements not yet incorporated into the design that would be foci for 2015. This included the 
involvement of whānau, hapū and iwi, and elements from Starpath, and the Secondary Literacy and Numeracy 
Projects. 

Is it well designed? 

Kia Eke Panuku’s first year was a steep learning curve in relation to developing the design. During 2014 the 
design for Kia Eke Panuku was still coming together, with the overall programme model being more firmly 
established towards the end of 2014. Thus comment on whether Kia Eke Panuku is well designed would be 
premature for this first phase of the evaluation.  

By the end of 2014, the design components and overall programme model had become clearer for the provider 
and facilitators, and the SCLT in the four case study schools. The design has drawn on a number of the 
successful components from Te Kotahitanga, He Kākano, Starpath and the Secondary Literacy and Numeracy 
Projects, this being more articulated in relation to leadership, culturally responsive relationships and the use of 
information and data to facilitate change, and encapsulated by three of the six domains indentified in the model. 
Other components of these earlier programmes are reflected in other domains of the Kia Eke Panuku model14. 

The successful components of these earlier programmes have also been ‘built on’ and developed.  For example, 
the concept of distributive leadership using the SCLT – the SCLT includes school leaders and teachers to bring 
about change from the ‘top down’ and ‘bottom up’, with members deliberately being selected on the basis of their 

 
                                                      
14 The six domains for Kia Eke Panuku are: 

 Closing the in-school gaps between Māori and non-Māori students 
 Leadership for transformative and continuous school improvement focussed on the implementation of Ka Hikitia at all levels 
 Productive evidence-based inquiry and knowledge building for professional and policy learning 
 Implementation of high-impact culturally responsive and relational pedagogy to achieve valued outcomes for Māori learners 
 Activation of educationally powerful connections with Māori 
 Effective provision of literacy, including Māori language and numeracy across the curriculum. 
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passion for change or cultural responsiveness in their teaching or leadership. It is this group that is responsible for 
spreading the change across the school with mechanisms in place for them to do this.  

While the Rongohia te Hau teacher observation tool originates from Te Kotahitanga, the way it was unpacked for 
each school was a new approach and was identified as a strong mechanism for change. Within the new model 
was the concept that all participants (facilitators, teachers, and leaders) were learners and hence being non-
threatening and thus supportive of change. At the same time there is a role for facilitators to be knowledgeable 
and skilful in guiding that change.   

Is it well supported and understood? 

On the whole, the information flow from the Ministry National Office to staff in the regions has been variable 
across the regions.  Ministry staff, in particular those working in the regions were not familiar with the Kia Eke 

Panuku design when it was first implemented. In addition, the Ministry’s delay in establishing a web presence for 

Building on Success impacted on the Ministry’s ability to communicate information to schools and others. 

MoE senior advisors still don’t understand what BoS is doing. Providers can’t articulate clearly what they will 

be doing in schools. Schools still unsure of what is being offered. No information on line to share. (Ministry 

Regional Office) 

Similarly the extent to which Kia Eke Panuku was well supported and understood by schools was variable at the 
early stages. The developmental nature of the design and the speed at which this was being developed as it was 
implemented contributed to this lack of clarity for schools.  

There has been a lack of clear communication and explanation of who is doing what (Principal survey)  

Ministry staff and schools were however clear about the overall purpose of the initiative - Māori students enjoying 

and achieving education success as Māori. In the survey of school principals, almost all agreed that they very 
clear (59%) or mostly clear (34%) about the purpose of Kia Eke Panuku.  

Survey findings also indicated school principals were generally positive about the potential value of Kia Eke 

Panuku. Their understanding of what the Kia Eke Panuku design involved in practical terms, became clearer as it 
unfolded. 

Now that we have attended two hui, developed an action plan and had training in classroom observation, we 

have a clearer understanding of what Kia Eke Panuku is and how it will benefit our school. (Principal survey) 

Comments indicate that time invested in building an understanding of Kia Eke Panuku was important. 

Although it is early days the reflective discussion around the culturally responsive attitudes and the importance 

of building and maintaining relationships has been a good starting focus (Principal survey) 

Ministry staff also talked about the role of relational pedagogy, the use of data to encourage a shift in practice and 
having challenging conversations.  

Having challenging conversations, identifying staff that need moving and how that’s going to happen. How to 

work with entrenched teachers (Ministry Regional Office) 

The survey of school principals showed that a third of schools participating in Kia Eke Panuku were very confident 
and half mostly confident that Kia Eke Panuku would lead to more Māori succeeding as Māori, accelerating 
achievement for these students, and improving curriculum, teaching and learning. They were less certain about 
contribution towards improving relationships with hapū and iwi, or relationships with whānau (refer Figure 1 
below).  These findings reflect the focus of Kia Eke Panuku’s current design which has stronger cultural pedagogy 
and leadership components.   
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While Ministry staff acknowledged that Kia Eke Panuku could contribute to the realisation of education outcomes 
for iwi or talked about why iwi should be involved, they noted the complexity and challenges of doing this well. 

Takes time to build relationships with iwi, there are a number of iwi relationships – IMER providers, project 

managers. Iwi should be involved at the design stage. It’s a bigger job than expected. Ministry processes are 

very complex with a lack of clarity about roles/accountabilities – this adds pressure and unnecessary 

constraints to the provider. (Ministry National Office) 

Iwi engagement is challenging due to most [students] being urban Māori – it’s difficult to engage with right 

people. (Ministry Regional Office) 

Schools acknowledged that for them, building relationships with iwi and whānau was important yet this was 
pitched at a high level and lacked specificity of how this might happen or what it would involve. The exception to 
that was one school where there were iwi, rūnanga and whānau members on the Strategic Change Leadership 
Team and they had an active role in Kia Eke Panuku both within the school and with iwi. 

How were schools selected? 

The process for selecting schools to participate in Building on Success is now fully integrated into the Ministry’s 
annual PLD allocation process for all PLD (other than ART and PB4L). However, because of the delayed 
procurement of the provision for Building on Success and the time of the year (November/December 2013), 
schools participating in 2014 experienced a different process. There was a push for schools to ‘sign up’ to enable 
the provider to meet their contractual obligations of delivering PLD to a specific number of schools and to get the 
initiative started. This was at a time when schools had already committed to their PLD for 2014 prior to Building on 
Success having been designed. In addition, (in 2013) there had not been time to establish a role or process for iwi 
to be involved in the selection of schools. 

Towards the end of 2013, while contract negations for the delivery of Building on Success were in their final 
stages, the Ministry initiated a process to get schools on board to start at the beginning of 2014. While the Ministry 
has a PLD allocation process for all PLD (other than ART and PB4L), the delayed procurement meant it was too 
late for Building on Success to be part of this process. With schools needing to be ready to begin at the start of 
2014 there was some urgency in establishing a process. It was anticipated that up to 122 schools would be 
involved in Building on Success at any given time, though for 2014 they would be phased in. 

The Ministry developed a process for selecting schools. Information was compiled for all English medium 
secondary and area schools which included a review of school charters and goals, information from taskforces, 
numbers of Māori students and the PLD each school had received or was currently engaged in. Information from 

33% 33% 33% 

26% 
30% 

33% 

48% 
50% 50% 

53% 

28% 

41% 

 Lead to more 
Māori succeeding 

as Māori 

Accelerate 
achievement for 
Māori students 

Improve 
curriculum, 

teaching and 
learning 

Improve school 
leadership 

Improve 
relationships with 

hapū and iwi 

Improve 
relationships with 

whānau 

Figure 1. How confident are you that your school's involvement in Kia Eke Panuku 
- Building on Success will contribute to the following outcomes?  

Very confident Mostly confident Somewhat confident Not confident Not sure 
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the Ministry local offices and the Iwi Māori Education Relationships (IMER) team was also included. It was hoped 
that that local iwi knowledge about schools and Māori students might also contribute to this discussion and 
recommendations however this did not happen due to the tight time frame and the lack of implementation of an 
agreed engagement strategy with the IMER team and regional offices to achieve this. 

A small group was formed to undertake the selection process. This comprised Ministry staff working with or 
having knowledge of the needs of individual secondary schools, and providers delivering the Secondary Student 
Achievement contract and the leads of He Kākano, Te Kotahitanga, Starpath and the Secondary Student 
Achievement PLD contract, who between them were working in most of these schools. The selection was framed 
by the initiative being for English medium secondary and area schools, and by a number of criteria that included: 

» aiming for national coverage but with a key focus on schools with high numbers of Māori students  
» student achievement data 
» consideration of schools PLD programmes and appropriate timing, especially for schools engaged in 

whole school PLD programmes like PB4L 
» the school’s capability and capacity to support the implementation of the project  
» the school’s commitment to improving outcomes for their Māori students and strength of 

relationships with local iwi. 

Through this process, a list of schools were made for each region. These schools were invited to regional 
meetings held in November and December 2013.  In the Far North and Napier/Gisborne regions, all schools were 
invited. As well as the school principals, meetings involved senior leadership and senior advisers from the local 
Ministry Regional Office, a member of the Building on Success Project Team in National Office and the three PLD 
leads from the consortium that was to become Kia Eke Panuku, the latter talking about  

what their various programmes would offer schools and the design and how this would work (Ministry National 

Office). 

Following these meetings, these schools were then asked by their Ministry Regional Office to express an interest 
to participate in Building on Success. Some schools not asked but who had heard about it, also expressed an 
interest. Guided by a predetermined number of schools for each region, the decision about which schools would 
be accepted for Building on Success was made at the regional level, by a selection panel comprised of Ministry 
regional and national staff, including IMER, using the criteria above. Iwi were not involved in this selection 
process.  

In some cases where the number of schools applying was less than the regional allocated number, all schools 
were accepted. Other regions were required to be more thorough in applying the criteria in order to reduce the 
number of schools to their allocated number.  Schools were informed about being accepted by their Regional 
Office. Schools were able to decide when to start in Building on Success (start of 2014 (Tranche 1), mid- 2014 
(Tranche 2) or start of 2015 (Tranche 3))  

based on what suited them and what other PLD/key change/events were happening in their schools (Ministry 

National Office).  

The process of selecting schools involving Regional Offices occurred at a time when regions were in the process 
of change and restructure – moving from four to ten Regional Offices - bringing with it challenges and 
complexities for Building on Success. To help facilitate coherence and communications in support of the selection 
process the Building on Success Project Team engaged the help of the Ministry’s National PLD Co-ordinator to 
act as a key conduit between the Building on Success Project Team in National Office and the PLD Leads in each 
of the ten Regional Offices. However, from the interviews it seems that there were some regional differences in 
the way criteria were applied, although the implication of this is not clear. For example  

Some He Kākano schools wanted to continue on the project. We tried to get them all in. Did what we could, 

however could not get them all on. (Ministry Regional Office) 

While Regional staff were involved in the identification and allocation of Building on Success, this was often done 
in the absence of knowledge about Kia Eke Panuku.  

The key problem is two-fold. School leaders are ticking a box on a form for a project that they don't know 

anything about and the only publicly available information for them is a paragraph buried on a website. Then 
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MoE regional officials, through no fault of their own have not had enough in depth information about the KEP 

project and are allocating the project to schools.  (Provider) 

The selection process for 2014 schools was carried out at the end of 2013 before the design was developed: 

Some schools committed to programme but had no idea what it was. (Ministry Regional Office) 

This lack of clarity of what Kia Eke Panuku was about meant that some schools withdrew in those first six months 
or chose not to apply for Kia Eke Panuku for 2015. 

Tranche 1 was messy, lost focus on getting buy-in from schools and there was a lot of dissatisfaction by 

Tranche 1 schools, so they didn’t apply [for 2015]. (Ministry Regional Office) 

By September 2014, schools were required to apply for Kia Eke Panuku for 2015 as part of the general allocation 
process for PLD. While this has mainstreamed the process there was still an element of ‘messiness’ (which may 
also be present for other PLD allocations. For example, schools being informed that they had been successful in 
their application when they were not aware of having applied. 

Figure 2 shows the first three tranches of Kia Eke Panuku schools by achievement and proportion of Māori 
students. This shows the extent to which the selection process met the Ministry ’s high numbers of Māori 
students and student achievement criteria. 
 
Figure 2 : Kia Eke Panuku by proportion of Māori Students and school leavers with NCEA2  

 

Schools in the lower right hand quadrant have the lowest levels of achievement and higher proportion of Maori 
students in their roll. The diagram shows that there is a lot of variability in Building on Success schools with 
schools appearing in the four quadrants. The schools in the upper and lower left quadrants have lower proportion 
of Māori students in the schools, however some of them may have big school rolls and therefore the number of 
Māori students in the school may be large. Many of these schools are multi-cultural and have different challenges 
for Māori students than the schools with a higher proportion of Māori students. Noticeable are the four tranche 
three schools whose Māori students are achieving well in NCEA.  

This raises the question of whether the right schools were selected to participate. An important prerequisite and 
one that was part of the selection process, is that schools have the capability and capacity to support the 
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implementation of the project and the school is committed to improving outcomes for their Māori students. Getting 
this balance right is not easy. Arguably Building on Success schools should be clustered in the lower right hand 
quadrant, yet the Ministry must ensure it invests where the need is greatest and at the same time where there is 
capacity and willingness. These two factors are not always present in tandem. A longer commitment than the 
current three years may be needed in some schools to bring them to a place of readiness to effectively implement 
Building on Success.  
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How was it implemented in schools? 

What does Kia Eke Panuku look like in practice? 

This section of the report describes the implementation journey as it unfolded during 2014 and how far the 
provider and schools have progressed. This is to get an understanding of the nature of this progress, but also an 
understanding of what is working well and what can be learnt from what has not worked so well.  

Figure 1 depicts a design for Kia Eke Panuku as it was in 2014, based on documentation (Provider milestone 
reporting) and interviews with providers and facilitators, Ministry staff (national and regional) and the Strategic 
Change Leadership Team (SCLT) in the case study schools, as well as from responses from a survey of 
principals involved in Kia Eke Panuku.  

Schools participating in Kia Eke Panuku in 2014 began either in Term 1 (Tranche 1 schools) or Terms 2 or 3 
(Tranche 2 schools) of 2014. With the changing design over the year and it being less clear earlier in the year, 
Tranche 1 schools had a different experience of the design than did Tranche 2 schools.  As a result of reflecting 
on the design, further changes were made for Tranche 3 schools commencing in 2015.  

By the end of 2014, there was a clear sense from the providers, facilitators and schools that, while there were 
some components that needed further design and development, the overall shape of how Kia Eke Panuku was 
delivered was clear. The successful components from earlier programmes, in particular, of leadership, culturally 
responsive teaching and learning, and the use of information and data but also educationally powerful 
connections with Māori, effective literacy, te reo and numeracy provision  were present, with additional elements 
and tools added.   

As portrayed in the Kia Eke Panuku logic diagram, the strengths and needs analysis and action plan emerged as 
important elements for influencing change.  Other elements that proved to be essential levers and mechanisms 
for change were the Rongohia te Hau tools, the distributed leadership of Strategic Change Leadership Team and 
the role of facilitators as partners and influencers. Each of these are discussed under the important components 
for success. 

 

Implementation » What does it look like in practice? 
» How well does it interact with other interventions? 
» How well have schools built capability to engage and form partnerships with iwi? 
» What are the important components for success? 
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Schools may receive higher or lower levels of support from facilitators for any of these components 

The influence of prior initiatives on implementation 
Many of the schools who were selected to participate in Kia Eke Panuku had been involved in Te Kotahitanga, He 
Kākano or Starpath. Their involvement in these previous programmes had a number of implications. 

» Schools’ expectations were influenced by what they knew and were familiar with and some schools 
wanted more of the same. This created problems when it became clearer that what schools were being 
offered was somewhat different, leading some schools to withdraw.   

» Continuity of a respected and trusted facilitator was important for schools and gave them reassurance 
when there was uncertainty about what Kia Eke Panuku was delivering.  

I think that having Starpath involved, for me was a big positive, because we’ve had such a very good 

partnership and they’ve been very good at what they do. Despite that there were some things that weren’t 

sorted at the start, I just had this belief that, if Starpath are involved it will happen and it has 

happened.(School) 

» It enabled schools to build on what they had learned from that earlier involvement. Being familiar with 
some of the tools helped schools readiness to engage and progress. 

It has been a relatively easy transition from Te Kotahitanga to BOS (Principal Survey) 

Accordingly, a schools prior involvement in Kia Eke Panuku’s foundational PLD programmes appears to have 
helped prepare schools. Those that had already embedded a kaupapa of accelerating Māori student achievement 
appeared more ready to implement Kia Eke Panuku and schools with a pre-existing trusted relationship with the 
facilitator provided them with confidence. 

Wānanga 1: School and iwi 
spend a day at local marae: 

Introduced to KEP and staff 
and complete self 
assessments  (use of evidence, 
literacy etc) 

Note: In 2015 this is replaced 
by 3hr hui within individual 
schools 

Profile to Programme 
hui:  a second day on a 
marae with cluster of 
schools. The strategic 
change leadership teams 
reflect on analysis of self 
assessment & NCEA data. 
Also look at baseline 
results from Rongohia te 
Hau surveys and 
observation walk-
through.  Initiate action 
plan 

Hui Whakarewa: third 
Marae visit with cluster 
schools. Provider 
addresses next steps for 
spreading the kaupapa 

Strengths & Needs Assessment: 

Facilitator works with school SCLT to 

gather and analyse data to inform action 

plan.  Agree on domains of focus.  

Survey of students and teachers 

along with observational ‘walk-

through’ by KEP facilitators 

(approx a third of classrooms) 

Rongohia te Hau 

Whanaungatanga Mahi Tahi 

SCLT conduct classroom 

observations guided by ‘shadow 

coaching’ support from 

facilitators Rongohia te Hau 

 

Action Plan: Schools develop detailed 

action plan supported by facilitators. Use 

template developed by Kia Eke Panuku.  

Mihi mihi 

Figure 3:  Kia Eke Panuku implementation design in 2014 
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Schools experience of implementing Kia Eke Panuku 

As the implementation unfolded during 2014, what Kia Eke Panuku looked like in practice became clearer and 
schools were generally enthusiastic about being involved.  

We as a school are very excited about this initiative. The Board of Trustees is committed to it and we look 

forward to putting our Action Plan into action. Our Facilitators are knowledgeable, passionate and skilled in 

what they do. (School Principal) 

A school survey undertaken at the end of 2014 showed the majority of school principals found it very valuable 
(51%) or mostly valuable (30%), for their school to be involved in the initiative. In their comments principals noted 
that Kia Eke Panuku had encouraged reflective discussion and they have valued the contribution from facilitators. 
School principals who were less enthusiastic were cautious about expectations, some noting that it was too early 
at the time of the survey to say. 

Interviews with the Strategic Change Leadership Team in the case study schools found the teams at different 
stages in their understanding and confidence in using the tools and developing their action plan. They were clear 
about their role as being the leaders of change. 

Our change team needs to support next tier down. If we are confident and strong about our focus it helps do 

this. (School) 

Engaging with and valuing students was noted by all schools as an important teacher practice to raise student 
achievement.  

Understanding individual students and personalities – how treat them – answer and value their questions. We 

need to get kids wanting to enjoy every class. (School) 

Schools referred to the use of data and including evidence gathered through the Rongohia te Hau tools, as 
instrumental to changing teacher practice.   

It shows teachers what is happening for students now; reflecting on their own practice – what are they doing, 

and what they could do. (School) 

Schools identified the facilitator’s supportive role and the focus on reflection and learning as different from 
previous PLD. Providers intentionally approached their role as one of being a learner not just the expert – this was 
a different approach from that previously experienced by some facilitators as well as by schools.  

One of the things with a cycle of learning that you go in as a learner, you go in as someone who is developing 

expertise not as an expert. For some schools that are used to the old paradigm of PLD where there is an 

external expert coming to tell you, those schools are less comfortable with this. (Provider) 

Yet schools appreciated the facilitator’s specialist knowledge provided in a way that was supportive rather than 
imposed.  

I think the element of professional learning that makes this really hopeful and encouraging is that we have that 

combination of things that we know makes professional learning work. We have some external expertise, but it 

isn’t someone coming from outside telling us how to do it, they come in and there’s a facilitation of quite 

intense discussions where we are all, even in the lead group, challenged and there’s an opportunity for us to 

challenge each other’s thinking. It’s not a superficial process so you have to have time to do that. But 

supported by reading, supported by external expert people and its ongoing so it has those best elements, it’s 

not a one off. So we know that the possibilities for transfer of those skills in terms of understanding are far 

greater using that model than much of what I think we’ve had in the past. (School) 

Capacity and capability to implement 

In the early part of 2014, the provider was juggling employing facilitators, building the capacity of the new teams, 
developing the design and implementing the intervention. This created implementation challenges. The Kia Eke 
Panuku team were required to move at a fast pace and carry a high workload.  
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Implementation at same time as designing the PLD added a lot of pressure that has been absorbed by leaders 

And then doing that across three institutions. Had to develop quickly. A huge piece of work, all are very 

committed. (Provider) 

In carrying out their work, facilitators and the directors needed to build relationships within the Kia Eke Panuku 
team itself (across all three institutions), with the SCLT within the schools and with iwi. Developing relationships 
requires time. 

People are working so hard, about building relationships that allow change to occur. Requires time and energy 

for the Kia Eke Panuku team. (Provider) 

Schools talked about the additional workload required of them by participating in Kia Eke Panuku.  They reflected 
on juggling their schedules to accommodate the two or three-day hui and preparing lesson plans for the relief 
teachers. They were also mindful of the impact of their absence on their students 

We had a team of seven went out, which means you have to leave relief lessons, your classes are disrupted, 

there’s an extra workload in that you have to prepare for that and come back to that. (School) 

Yet most were able to see the benefits of being involved in the PLD and saw it as a priority.  

The workload is higher but we see the benefits of it. (School)  

The late confirmation of schools involvement impacted on schools’ flexibility, resourcing and decision making 
around the programme implementation.  One school noted that the extra responsibility the SCLT role entailed is 
not formalised as part of their professional development structure.  

We have a number of management units to run an organisation and it’s almost like this is one here [Building 

on Success] has become an extra responsibility that you cannot easily seat within the other responsibilities 

....It needs to be acknowledged. (School) 

Schools valued the cross fertilisation of ideas engendered through the SCLT process. Having representatives on 
the SCLT from across the school and external to the school brought different perspectives to the team. 

There’s a lot of skill amongst the group. It’s a good complementary group of teachers. (School) 

Schools found the trusting relationships built within the SCLT team were rewarding, although this had required 
time. Working together as a team had developed their own teaching capability through learning from each other 
and reflecting on their own classroom practice using the Rongohia te Hau tool.  

How well does Kia Eke Panuku interact with other interventions? 

At any one point in time, schools generally have a number of interventions or PLD support in progress. The 
approach for Kia Eke Panuku is not to set up yet another siloed intervention but to develop an approach that 
complements and gives coherence to the support within the school that is working towards similar outcomes for 
students, teachers or school leaders. This most commonly includes PB4L, and ART (Achievement 2013 - 2017) 
but also a number of other programmes. Because Kia Eke Panuku is not a set programme of work that is 
delivered in the same way in every school, it is in a good position to take on this role. This is something that has 
been encouraged and supported by the Ministry, and picked up by schools as a means of achieving coherent 
practice across the school and managing the workload. 

Towards the end of 2014, some Ministry Regional Offices ran sessions to bring providers together grouping them 
on the basis of the schools they were working in so that they could start to develop relationships to understand 
what was happening in that school. In addition senior advisors and Student Achievement Function (SAF) 
personnel from the regional offices were working on supporting coherence of PLD within schools to ensure 
schools were not overloaded.  Ministry staff noted that whilst this is ideal, it was not happening everywhere and 
there are contractual implications for this way of working. Namely, to provide an integrated school plan providers 
across PLD’s need to have an integrated way of working. Currently funding is siloed and providers are 
responsible for showing the value and unique contribution of their own initiative. 

One of the tensions I see in working together ....- is the ongoing need to carve out individual value add in our 

own reporting requirements which, on the one hand is understandable wanting to be able to have surety 

around ‘bang for your buck’.  Ironically though, on the other hand, the best impact indicator maybe integration - 

where boundaries between the combined work is less distinct but the impact is notable. This was a tension 
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signalled at a Tranche 3 school hui where ...[MoE regional staff member], ..... the schools MoE senior advisor, 

PB4L, restorative justice and the school senior leadership team discussed the opportunity to work differently. 

(Provider) 

At the end of 2014, some principals were holding meetings that pulled together all the support happening in a 
school by focussing on their school charter and strategic plan. This was influenced in part, by the Action Plans 
required under Kia Eke Panuku, whereby all PLD support was to be identified in the plan and the linkages made 
between them.  

In providing schools with support to make these linkages, the Kia Eke Panuku team acknowledged that they also 
needed to think about how the programmes link. 

The Kia Eke Panuku team need to think how the programmes link together. E.g., PB4L is about relationships 

and providing constructive feedback - if you can develop effective feedback on behaviour, can you give 

effective feedback on learning? Some other programmes link. It’s whether we make or can find those links. 

(Provider, 0006) 

Schools were also working at making changes to their practices that would facilitate integration. From the survey 
of schools carried out in December, the large majority of principals (85%) considered that Kia Eke Panuku worked 
very well or mostly well alongside other PLD and support that was happening in their school. Whilst on the whole 
principals appeared happy with how Kia Eke Panuku fitted alongside other initiatives comments indicated it was 
problematic in some schools. The challenges of aligning Kia Eke Panuku with their existing initiatives was the 
most prevalent theme cited under what was not working well. With the survey coinciding with this piece of 
alignment work happening in schools, it may be that this ‘task’ was something that they were working through and 
trying to resolve at that point in time.  

How well have schools built capability to engage and form partnerships with iwi? 

Having willing engaged communities, hapū, and iwi was identified in the outcomes framework for the evaluation 
as one of the inputs contributing to the success of Building on Success (refer Appendix 1). This strand continues 
through the outcomes framework with 

» community and iwi involvement in the strengths and needs assessment and process in relation to the 
school’s Action Plan 

» intermediary outcomes in relation to school, student, parent, whānau, hapū and iwi relationships, and  

» Kia Eke Panuku contributing to the high level outcome of the realisation of iwi education outcomes. 

The contract for the PLD provision was explicit about the intended outcomes for Māori students and their whānau, 
and hapū/iwi, including through ‘ the development of enduring relationships and powerful connections between 
the school and the hapū and iwi within the school’s region, focussed on student learning and achievement’. 
However, the Ministry position on the expectations of the Kia Eke Panuku team to link with iwi and Māori 
organisations, brokered through the Ministry’s Iwi Māori Education Relationships Senior Partnership Advisers 
(IMER SPAs), has yet to be clarified. 

This component of Building on Success has proved to be complex. Clarifying the theory of change linking building 
iwi relationships and student achievement may be needed to help validate the investment required by both 
schools and providers to adequately address this outcome.   

Initially the evaluation was to include interviews with whānau and iwi but it was too soon to do so - given where 
relationships and iwi involvement in Kia Eke Panuku were at. It was evident early on, that developing relationships 
and connections with iwi for the purposes of Building on Success were, for a multitude of reasons, challenging for 
the Ministry, the provider and for schools. Because of the complexities of working with iwi, the time it takes to 
develop relationships alongside the urgency for the provider to be implementing Kia Eke Panuku in schools, 
relationships with iwi were ‘put to the side’. 

As described under the design, the provider initiated contact with iwi for the purposes of Wānanga 1. Mana 
whenua hosted the hui on their marae and iwi presented their education plans. Subsequent hui with schools were 
also held on the marae and iwi were also involved in these.  
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Iwi get invited to any of the wānanga we have and that invitation comes through Kia Eke Panuku, we have a 

person in our team who is the most appropriate to direct that.  (Provider) 

Thus clearly, relationships were developed between the provider and iwi for these purposes, and having these hui 
on marae with iwi involvement was seen by the provider as a signal of a commitment to engagement with Maōri.  
There were however, some challenges to developing the relationship, for example, where the provider and 
facilitators did not come from the local area and did not have iwi contacts.  In one instance local protocol was not 
followed in a hui. 

Providers saw themselves as brokers to involving iwi and it is the schools role to develop those relationships.  

In Kia Eke Panuku, we work with the school who then work with iwi. I see us as helping schools to find 

respectful ways to work with iwi. (Provider) 

Part of facilitating the relationship involved the provider having a regular panui that goes to iwi. 

Basically it’s just letting them know that this month we have worked in these schools and done this stuff.  

(Provider) 

While some schools did have iwi linkages to build on, others did not. This was particularly so with urban schools 
where iwi affiliations of students could be very widespread, unknown, or not relevant to the student.  

The challenge for us is our context. We’re mātāwaka and don’t have one whānau, hapū, marae all in one 

place. (School) 

One school with predominantly Pasifika students spoke of having students that were registered as Māori but didn’t 
affiliate with being Māori.  

They may be on our books as Māori, because Māori will go as the ethnicity number one, however they may 

never have identified as being Māori because they are Samoan or Tongan first. (School) 

Schools felt they needed to be being clear about the purpose of iwi involvement themselves before they engaged 
with iwi. While well intentioned they were unsure how to begin. 

We want to be clear about what we are doing ourselves before we talk with iwi.  The community needs some 

scaffolding, we want to have our understanding aligned first. We intend to do this next year. (School) 

There is a wide range of where schools are at. Some schools aren’t ready to engage. In fact some iwi aren’t 

ready to engage with the schools. At the moment there haven’t been many new connections made between 

schools and iwi. (Ministry National Office) 

The four case study schools exemplified different stages in their relationships with iwi.  In one school the principal 
had initiated developing a relationship with iwi prior to becoming involved in Kia Eke Panuku and iwi had 
influenced the design for Kia Eke Panuku within their school. This school had a representative from the iwi and 
from the rūnanga on the SCLT, along with the school’s whānau representative. In this role, they had been 
involved in all activity and decision making that other SCLT members had been involved in, such as developing 
the classroom observation tool, carrying out observations, developing the action plan and participating in the PLD.  

Iwi had also put together iwi expectations to contribute to the Action Plan. At the hui run by Kia Eke Panuku we 

were the only school to have support staff and iwi on the SCLT – others were blown away. Also need to bring 

iwi up to speed. How do they bring the messages back to iwi – need to unpack the language. Can be 

threatening. (School) 

This has not been without its challenges, some of which were also experienced by other schools, such as having 
Māori students who are disconnected and the demands placed on iwi in this role.  However, having a strong 
relationship with iwi has meant that the responsibility is shared, with for example the iwi representative taking 
some responsibility for building iwi capability. They also know how to contact each other and who to contact for 
any specific activity or matters.  

Schools who had not yet built relationships with iwi spoke of a commitment to developing these, for example by 
having it as an action in their action plan for Kia Eke Panuku, or giving it a focus for 2015. 
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...it’s been put into the action plan, to try and get more connection with the community. And more support 

around the whānau (School) 

While schools may have been willing to develop relationships with iwi, they acknowledged that expectations for iwi 
involvement needed to be moderated by the readiness (capability and capacity, including the voluntary role of 
individual members) of individual iwi. 

Iwi make it clear that expectations need to be realistic. Iwi are volunteers – have jobs as well. Variable 

involvement and expertise. (Facilitator) 

There are political issues there, because [the iwi] ...they’ve just had their treaty settlement and I think everyone 

is trying to talk to them.... it is an iwi that is probably under-resourced in terms of that and lots of people are 

trying to get hold of them. (School) 

There was some questioning by both schools and providers of the rationale or lack of clarity for developing 
relationships with iwi. The contract between the Ministry and the provider was explicit about ‘the development of 
enduring relationships and powerful connections between the school and the hapū and iwi within the school’s 
region, focussed on student learning and achievement’ for the purpose of achieving intended outcomes for Māori 
students and their whānau, and hapū/iwi. However, the linkages between these enduring relationships and 
student achievement are complex and not made explicit.   

But what we are talking about really is student achievement in the classroom and the tools in the classroom 

around achievement in the classroom. What does that mean to our [iwi] partnerships? (School) 

What hasn’t work so well is that iwi can be a distraction from the important work with whānau. Because this is 

big work. We have to get work happening by schools with their whānau as well as their iwi. (Provider)  

Further clarification and consideration of the purpose and value of developing relationships with iwi seems to be 
needed.  

What are the important components for success? 

The key and enduring components of the design (as the year unfolded) included profiling activities contributing to 
the school’s strengths and needs analysis, the Rongohia te Hau classroom observation tool, the development of 
the school action plan and the Strategic Change Leadership Team (SCLT).  Supporting and embedding these key 
components were Kia Eke Panuku’s providers and facilitators. We outline the implementation of each of these 
important components of success as they were put into practice.  

Data gathering and reflection (strengths and needs assessment) 

The implementation of Kia Eke Panuku required intensive early investment in data gathering and reflection that 
started formally at Wānanga 1. Schools were asked to identify what they considered their needs to be prior to this 
hui. 

It started at the first hui, when we looked at data......... There was staff consultation and there was a lot of data 

that we looked at that made it fairly clear that what we wanted to focus on was pedagogy in the classroom. 

(School) 

The strengths and needs analysis activities, situated around Wānanga 1, were outlined by the provider in their 

second milestone report15. These included demographic profiling of the school, self-reporting surveys on 
leadership capacity and capability, school staff discussions on pedagogy in the school in relation to Māori 
students and culturally responsive leadership, and on-line teacher and student surveys. There was variable 
engagement or completion of these activities in schools. 

Rather than a defined piece of work, the ‘strengths and needs assessment’ was an ongoing process that informed 
what went into the school Action Plan. Whilst it was clear that schools were engaged in collecting data and 
reflecting on it, the case study schools that were interviewed, could not easily identify whether they had completed 
a  ‘strengths and needs assessment’ 

 
                                                      
15 Building on Success, Milestone Report No.2 to Ministry of Education, 30 April 2014. On behalf of the Building on Success Programme. 
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We didn’t call it strengths and needs analysis. We looked at levels of learning, the ERO review, attendance, 

year 9 literacy and numeracy. Sat in groups and related it back to how it linked with NCEA results. (School) 

However, schools and providers identified collecting and reflecting on evidence as being useful. It was not just the 
individual pieces of data and information but also the triangulation of the evidence and the ensuing discussions 
that were valued.  

It was a real triangulation – gathering the information, so we had all the data and evidence, then discussed it. 

(School) 

The Rongohia te Hau classroom observation tool was an integral source of data for reflecting on the schools 
strengths and needs.   Teachers in the SCLT valued the discussion following the Rongohia te Hau classroom 
observations, and saw the benefits of having such rich information on classroom practice. 

To have so many observations done right across the school, so many different departments to actually see a 

snapshot of what is going in the classrooms, I don’t think you could get that quality of information in any other 

way (School) 

While those interviewed as part of the case study schools had not defined the process of collecting and analysing 
their school’s data and reflecting on what they needed to do,  as a ‘strengths and needs analysis’, school  
principals were clear that a strengths and needs analysis had been carried out. A large majority (77%) of 
principals surveyed at the end of 2014, said that a strengths and needs analysis had been completed for their 
school. 

Rongohia te Hau 

Early in the data gathering process, the Rongohia te Hau tool was used by the facilitators with schools as a basis 
to collect information on culturally responsive and relational  classroom practice, as well as for schools to collect 
the views of their teachers and their students through the respective surveys in the tool. The evidence from this 
tool was intended as the ‘disruptor’ mechanism that motivated schools to make changes.  

The tools – gets to hearts and minds; the survey of kids and what they are saying. The observations were 

useful for some, challenging for others - some staff were not ready to go there yet (Ministry Regional Office) 

Following this was the process of co-constructing the classroom observation tool from Rongohia te Hau for the 
school. This involved the Strategic Change Leadership Team coming to an agreement and understanding of what 
‘good’ cultural pedagogy looks like (with facilitator guidance), and the associated shadow coaching that followed. 
The latter initially involved the facilitator, but then once familiar with and practiced in the tool, those in the SCLT 
become the shadow coaches in order to spread the change. This process was intentionally introduced to ensure 
greater ownership of the assessment and to facilitate understanding about what good classroom pedagogy looks 
like.  

The underlying approach of co-construction of the tool and those involved being learners together in the process, 
was one that was identified as being different to other PLD the schools had engaged in.  

A lot of classroom observation tools are quite one-size-fits-all, quite static and don’t require a great deal of 

knowledge or skill from the person that’s doing the observing. But what this new tool has done is that we’ve 

had to learn a whole lot, which is actually good, because we could go to our teachers and say ‘look, as we are 

doing this we’re learning how to drive this and work this tool’, and it’s meant that we’ve really had to interrogate 

ourselves (School) 

I think it’s the tool (that is most likely to contribute to educational outcomes for Māori).........the tools that are in 

Kia Eke Panuku are a lot more useful and relevant for our students at this school. (School) 

All stakeholder groups indentified the tool as something that they felt was working well although they seemed to 
value it for different reasons. Providers and the Ministry felt it provided useful data. Members of the SCLT 
described the value of reflecting on and challenging their own teaching practices and the learning that the tool 
encouraged (through Ako: a Critical Cycle of Learning). 

My teaching practice has shifted as a result already of learning the effective teaching profile (School) 

Some teachers were willing and enthusiastic about opening their classrooms to those observing their practice. 
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When we called for volunteers for shadow coaching I thought ‘who would want someone to come and watch 

them teach’? But we have pleasantly surprised by the numbers that have opened up their doors. (School) 

...this is a breath of fresh air, it’s nice to get a new set of eyes looking for these distinctive things in our 

teaching practice, so that it can raise achievement of Māori learners in the classroom. (School) 

However, the classroom observation also presented challenges for some schools and teachers. It required 
investing time for staff to do it well - some were not far through this process or were not yet confident about their 
understanding or use of the tool. 

It’s the time thing – you’ve got to have the time to practice it. (School) 

The main improvement I can see that would increase the success of Kia Eke Panuku is increasing the training 

on the effective teacher profile. It has felt as though the lead team are meant to figure it out for ourselves. If we 

had been given more training, we would be better positioned to effectively coach other teachers. (School) 

There was also some discomfort about how to feedback the classroom observation assessment.  

The problem really was, we had a couple of staff for who this was all new to, and they weren’t quite sure about 

talking to the people that they had observed, they weren’t feeling totally comfortable.  So in the end, because 

of timing, we just decided to keep it general -  letting the HOD’s know, where the teachers sat in terms of 

culturally responsive pedagogy. (School) 

The observation data was not feed back to teachers.  It was planned to be done but it never happened. 

(School) 

Some were adopting different approaches for feeding these back to teachers  

We are cautious about giving grades in observations. They do their own assessment. (School) 

While there were challenges, schools appreciated the responsive and co-constructed approach.  

Being allowed to do this important work at our own pace with excellent facilitation [has worked well] (Principal 

Survey) 

Providers have been explicit about doing it with the school rather having it done to them.  

Action Plans 

The need for an action plan was introduced to schools early on in Kia Eke Panuku. The impetus to get this done 
was linked with the funding of schools that was administered by the PLD provider. However, initial action plans16 
were very variable ranging hugely in content and the size of the document. This led the provider to develop a 
template that schools could use. The template also aligned with the intensity matrix which identifies the level of 
intensity schools were intending to work within each domain (refer footnote 11).  Because the action plan emerges 
from the ‘strengths and needs analysis’, schools were still developing these in the last part of 2014.  It was not 
until the end of 2014 that many schools considered these to be ‘signed off’. 

According to principals who responded to the survey in December, most (64%) had completed an action plan. 
Interestingly this bore little relationship to when the school had started in Kia Eke Panuku.  Nearly one-third (31%) 
noted that this was still underway, while a small number (5%) reflected that they had not started on the action 
plan.  

In the evaluation’s case study schools, the SCLT members spoke of the action plan being a working document 
and constantly evolving.  Schools needed to reflect on their data and then think through practical and achievable 
actions, finding the balance between their goals and what can realistically be achieved.  

 
                                                      
16 Guidance given by the providers were that it contain: 

 Planned actions (short and long term) to accelerates success for Māori students as Māori 
 Timeframes for implementation 
 Roles and responsibilities 
 Evidence that will be used to review the effectiveness of planned actions 
 Reflections on how their planned actions connected to whānau, hapū and iwi for the tamariki, the guiding principles of Ka Hikitia and 

the seven ‘critical factors for success’ 
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Action plan is revised after each meeting – its an ongoing document. Goals are the same, we are refining how 

we get there. (School) 

Schools drew on their existing planning for improving outcomes for Māori students, integrating Kia Eke Panuku’s 
tools and strategies.  

We already had an action plan around improving Māori achievement so that became the basis of our BoS 

one... Well it’s much the same, we’ve got targets like improving NCEA, improving attendance, improving the 

number of Māori students involved in sport, but there will be other ones around the actual [SCLT]team, 

improving or working with teachers to work on this observation.... part of our plan is our own up-skilling and 

running PLDs for the wider staff. (School) 

The action plan is an important milestone as it frames the intensity model discussion which in turn influences the 
funding.  As such, there was pressure on providers and schools to get this completed. Kia Eke Panuku developed 
an action plan template which was provided to schools to encourage and simplify the completion of the action 
plan. Schools had a mixed response to the template. 

Found that a pretty reasonable template (that KEP developed), pretty straightforward. (School) 

When I first saw it, I don’t know about you, but it’s almost like it was already set and we sort of had to follow 

what was on that plan. Some of it, I didn’t find it relevant. It didn’t fit with implementing Kia Eke Panuku. 

(School) 

There is a tension between the need to complete the plan to secure funding to support the work within the school 
and the need for it to be shaped by a needs assessment and integrated into the school’s strategic direction. 
These are not procedures that should be rushed. Schools noted that the process of bringing together a diverse 
team, establishing a direction of where they are going and how they are going to get there takes time. 

Needs to be fast but needs to be integrated right through. We slowed it down – lots of discussion with SCLT. 

Now we are ready to go to staff.  Finding the time to do it too was really difficult ... finding time for us all to sit 

down and do it. (School) 

Strategic Change Leadership Team 

A school’s influence on the design of Kia Eke Panuku is largely through the role and structure of the Strategic 
Change Leadership Team (SCLT) – who is on that team, what they do, how they do it. In the earlier descriptions 
of Building on Success model, the notion of a Strategic Change Leadership Team was not explicit. Towards the 
end of 2014 this team had a clear place in the design. Its composition and role clearly positions it as being a way 
of bringing about change across the whole school, and participants in the evaluation identified the team as a 
mechanism for change.   

The SCLT was a tool for distributing leadership across the school and building leadership capability and capacity.  

Also the strategic change leadership team [has worked well], it was good to have people on board that may 

not even be in middle management positions, I think developing them as leaders and engaging in that 

professional learning has been one of the early outcomes.......I think seeing a bit more leadership and 

confidence (School) 

Notion of the strategic change team [has worked well]. Idea of growing leadership in school. Builds a sense of 

ownership having a range of voices at table – can be powerful. (Facilitator) 

Those interviewed appreciated how the composition of a team was not dominated by their heads of department. 
The survey confirmed that a mix of senior and other teaching staff was typical of teams. The SCLT were 
comprised of the principal (93% of schools), senior management (93%), middle management (76%) and teachers 
(63%). One in six schools (17%) had hapū or iwi membership, while one in ten had parents/whānau with the same 
number having a member from their Board of Trustees. One in six had others in the team, most often a Resource 
Teacher Learning and Behaviour (RTLB). Teams typically had six people involved, although it ranged from two 
through to 12 members.  

The SCLTs role has included developing and understanding the Rongohia te Hau tool, having the conversation 
and learning how to use the tool to carry out classroom observations (appreciating the collegial nature of this) 
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then teaching others in the school how to use the tool. Thus the SCLT is a way of building support for Kia Eke 
Panuku, disseminating learning and embedding practice across the school to influence change. 

the conversations that we’re having with each other....having those professional conversations about our 

teaching practice, I think for us as that lead change team, it’s had a huge impact on us. And the fact that we 

are talking about this awesome tool, and we’re all learning about this, because no one is the best at it, we’re 

still all learning and giving feedback. It’s nice that we can have those conversations with our colleagues. I f ind 

it beneficial. (School) 

On the whole, SCLTs interviewed felt that they had the right mix of people in the team with good skills and a 
range of perspectives, as well as a willingness to be involved. Providers observed there were challenges when 
not all team members were on the kaupapa.  

There are some people in the teams who do not seem to be on the kaupapa, that’s challenging for them and 

it’s also a challenge for others on the team who are part of the kaupapa.  It a challenging job for those who are 

spreading the kaupapa, when they see their colleagues doing something different then that’s difficult. 

(Facilitator) 

Facilitators as partners and influencers 

Ministry staff talked about Kia Eke Panuku successfully building on the strengths of facilitators involved in the 
previous PLD programmes and of mentoring new ones. They believed the capability of facilitators had been 
strengthened through cross fertilisation of ideas as a result of working across the consortium and the learning it 
created. Equally it had challenged both consortium members and the Ministry’s way of working. Getting 
coherence across multiple initiatives and coming to a consensus about the Kia Eke Panuku model has required a 
strong learning approach and was viewed as a real achievement.  

Facilitators [working together] across the consortium is going well. It will de-privatise and spread learning and 

knowledge. (Ministry, NO) 

Facilitators themselves described an experience of relational trust that has been built through the formation of 
their team and learning from each other.  

Forming productive partnerships has worked well – making most of the strengths that each facilitator has. 

(Facilitator) 

Within schools, having facilitators as learning partners appears to be an important mechanism for change. 
Schools talked about the quality of facilitators as being pivotal to embracing the Kia Eke Panuku model. 

The facilitators have supported us and shared practice with us very well.  They are organised, informed, 

challenging and able to identify needs and work with us to change practice. (Principal Survey) 

Schools, providers and facilitators acknowledged that the Kia Eke Panuku model offers a particular style of 
delivering PLD that is different from other PLD.  It has a strong learning (action-reflection) component at all levels 
and schools and the facilitators are seen as learning together.  It requires the schools engage with both 
developing and delivering on the initiative. This means schools have a sense of ownership of their co-developed 
plan. 

All facets of the process to date [have worked well]. We feel that we are in control of the process and this 

ownership is shared across the change team. (Principal Survey)  

Facilitators also valued the model’s philosophy of learning and reflection, rather than being the ‘experts’. 

There is a rigour of the conversation within the team and we can see the difference with our own learning. 

(Facilitator) 

Like the schools, the provider team was clearly gathering evidence, and reflecting on that evidence in relation to 
their PLD model and to changing their practice.  

Being open to our own learning – Using our own consortium training to challenge thinking and come to some 

sense of consensus around what we know works – this process has been important and will be ongoing as we 
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engage in our own cycles of learning about the PLD and its shifting  impact across the regions and tranches. 

(Provider) 

How much progress has there been? 

Our original intention was that the evaluation would report on some of the early indications of change in outcomes 
expected from the PLD in relation to 

» challenging school leaders’ and teachers thinking, processes and practice  
» changes in relation to a focus on Māori learners  
» the school’s Māori achievement culture (beliefs, attitudes and practices)  
» schools and teachers developing the capability to continuously improve through inquiry and self-

review. 

However, we needed to change this because of the timing of the data gathering in relation to the implementation 
timeline of Kia Eke Panuku. By the end of 2014, there was a clear sense from the providers, facilitators and 
schools that, while there were some components of the PLD that needed further design and development, Kia 
Eke Panuku was being cohesively delivered after a challenging start. There was a deliberate spreading of 
knowledge within the consortium provider group, facilitators were engaging with schools’ Strategic Change 
Leadership Teams (SCLT), and in some schools the SCLT was highly engaged and had started to work with other 
teachers.  

As noted earlier in the report, most schools (64%) had completed an action plan (from the survey of principals), 
while nearly a third of principals (31%) noted that this was still underway. A small number (5%) however, reflected 
that they had not started on the action plan. With the initial action plan having been developed (with guidance) by 
the school, and then subsequently a template for the action plan having been developed, it is not clear what it was 
principals were referring to. Sitting behind the action plan is the ‘strengths and needs analysis’ which a large 
majority of principals (77%) surveyed at the end of 2014, said had been completed for the school. 

Our survey findings and interviews with selected schools indicate that schools were mostly committed and 
enthusiastic.  

Often we refer back to the principles of Kia Eke Panuku, and ‘this is the reason why we made this decision’ ... 

it’s part of our daily living, part and parcel of our ... journey forward ... We have in our waka, our kete, not just 

KEP but a number of tools ...I think we have enough tools to face up to any challenges coming forward ... 

really good tools, Kia Eke Panuku at the forefront, PB4L, Starpath, support that, knitting ... (School) 

This commitment and enthusiasm was identified by Ministry staff as evident in schools that were making better 
progress than others.  

Our interviews with the four case study schools showed schools were at different stages of implementing Kia Eke 
Panuku. One school had made good progress within the SCLT and had taken the ideas and tools to other staff in 
teacher only days. Others spoke of a lack of confidence about the use of the classroom observation tool and 
wanted more guidance from the facilitators.  

Those interviewed acknowledged that change takes time and that finding time can be a challenge.  

Change happens slowly, this stuff takes a long time.  It’s the regular feedback and discussions that help make 

this change over time. (School) 

When asked about what changes they had noticed, schools considered it too early to tell, but there was clearly a 
raised awareness across the SCLT and the school. 

It’s really too early to tell. We have done the initial work with the staff about what effective teaching practice is.  

It’s been about raising awareness. And there is a raised awareness. There is definitely some anxiety for 

teachers and some have been defensive about been rated. We are at that uncomfortable stage about knowing 

you can do things better. (School) 

More awareness – I have heard teachers ask how they can be more inclusive. (School) 

Schools observed some early changes that they attributed to being involved in Kia Eke Panuku. Schools noted 
changes in attitudes which had encouraged conversations to occur.  
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So one of the changes is that they are actively trying to use the language. ..... a lot more conversations about 

trying to be culturally responsive. .(School) 

One school observed that teachers were beginning to change how they related to students.  

Changed way of thinking. Teachers relating to the individual students– asking the students about themselves, 

wanting to know and being genuine about it. .(School) 

Relationships were noted as having changed for one of the case study schools 

Relationships different – almost everyone. More sense of others (other than teachers) having key roles in 

effecting change. School secretary on PB4L team – she is often the one who deals with students first. Teacher 

only day is now called staff only day.(School) 

Relationships – Kia Eke Panuku opened the door for iwi. Hosted school board meeting at local marae – this is 

a first  

One school talked of  having changed how they ran meetings – 

 it’s ... been more power sharing, in terms of approaches. (School) 

Finally, some schools commented on having made changes to the curriculum, noting that they were now weaving 
culture into the curriculum more, especially in subjects such as social studies.  
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 Building on Success – Te Kākahu 

This section of the report focuses on Te Kākahu’s design and implementation during 2014. The findings are 
reported separately to Kia Eke Panuku because the model varies considerably in both its conceptual origins and 
implementation - the size of the investment and the reach is substantially smaller and schools geographically co-
located.  For these reasons we need to be cautious when comparing the two initiatives.   

Summary 

The regional, iwi-centric model of Te Kākahu differs dramatically from Kia Eke Panuku in its origins and 
conceptualisation, although it shares many of the same inquiry tools (e.g use of AREA data, surveys, classroom 
observations) and overarching goals.  

In the Te Kākahu model, it is local iwi, in addition to central government who are driving demand for school 
transformation.  Whanganui iwi have committed to working in partnership with schools to develop a rohe 
(regional) response to Māori student achievement. The model includes a goal of achieving education success as 
Whanganui iwi and has a unique placed based learning component.   

Common to Kia Eke Panuku an evolving design created a level of flux in this first year of implementation.  Both 
models have needed to test and adapt their tools and process as they put them into practice. By the end of 2014, 
Te Kākahu was still at the stage where it was consolidating its design. The principle of partnership underpinning 
Te Kākahu has required a co-development journey that included schools and 5 iwi groups. Co-ordinating a 
multiplicity of perspectives has absorbed much of the Te Kākahu team’s investment of effort. While Te Kākahu 
has not progressed at the speed that the provider had expected, this was an essential step and investment to 
ensure a sustainable model was in place.  

We’d have loved to have learnt all that we’ve done in the last six months of last year much quicker. It’s a slow 

process (Provider)  

The key components of the design have coalesced around collecting data and reflecting on current competency 
levels with a small number of schools and a series of iwi-led curriculum hui made available to all schools in the 
Whanganui rohe. The hui series have served as a conduit for consolidating connections between the schools and 
with hāpu/ iwi. These have become a pivotal piece of Te Kākahu’s model. 

Like Kia Eke Panuku, Te Kākahu have found the capability to implement the design varies across schools and 
greater investment will be needed to bring some schools to a place of readiness to implement Te Kākahu well.  

Despite these challenges progress is being made in Te Kākahu. Schools have a good understanding of what Te 

Kākahu is trying to do and they, including Māori students, are enthusiastic about the model. This has created an 

increase in demand from schools on the limited iwi and provider resources.  

I think what’s worked well is the schools are keen. They want to enter into this iwi domain. I’m not quite sure if 

they know what that is. They’re wanting us to be there and that’s positive.(Te Paepae Mātauranga) 
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The Te Kākahu design 

What is the design? 

Te Puna Mātauranga o Whanganui (Te Puna — the Education authority for Whanganui iwi) and Cognition 
Education Limited (Cognition) jointly lead and facilitate the Te Kākahu PDL in schools. The Te Kākahu design is 
described in a working paper (April 2014) as a new approach to PLD that extends ownership from a traditional 
provider-to-school approach to the wider community, involving all layers of influence on tamariki (p2).  

A point of difference from Kia Eke Panuku is its emphasis on a place-based learning curriculum that embraces iwi 
identity, language and culture. Like Kia Eke Panuku it incorporates discursive pedagogy as a lever for establishing 
effective educative relationships as well as the notion of distributed leadership to influence school wide change.  

It has strong theoretical underpinnings using the four knowledge and capability strands outlined in Alton- Lee’s 
best evidence synthesis of professional learning and development17. These strands are integrated with iwi 
developed principles (whanganuitanga) which together guided the Te Kākahu design18

.  

Te Kākahu was set up through a partnership between Te Puna and Cognition. Te Puna’s role is to act as a 
conduit for establishing a place-based school curriculum, ensuring that Whanganui iwi ways of being ways of 
knowing and ways of doing are authentic and have integrity within schooling contexts. Cognition’s experience of 
delivering PLD, contributes to improving relationships-based pedagogy with a focus on teacher-student 
interactions.  Drawing on the relational pedagogies identified by Te Kotahitanga and other successful PLD 
programmes, Cognition facilitates professional learning conversations that support leaders and teachers to 
critically examine and make changes to their practices.  

The Te Kākahu design is described in their response to the Request for Proposal (RFP) as including:  
» A framework for coherence and sustainability;  
» Communication and collaboration protocols that build trust within educative partnerships between schools  

whānau, hapū and iwi and their communities;  
» Place-based curriculum to reinforce student identity, culture and language;  
» A relationships-based teaching model;  
» A leadership of change model that relates specifically to relationships-based pedagogies;  
» A framework for professional learning conversations that supports leaders and teachers to critically 

examine their existing mind-frames, expectations, and to make changes to their practices.  

These components align with research on effective teaching practice in a New Zealand context and approaches 
that positively impact on the achievement of Māori learners. 

Given the uniqueness of this partnership with iwi in PLD, the design was described as an R and D process. This 
means not all aspects of the design were drawn from formal research evidence or modelled on known PLD 
practice. In particular, increasing demand of whānau and using iwi to mobilise that demand, were new PLD 
strategies. The detailed design and implementation therefore needed to be emergent rather than prescribed.  

Te Kākahu has a high level of commitment to partnership and co-development and its team have been careful not 
to impose and overlay a predetermined Building on Success model.  

In terms of the design it was always going to be a partnership that was a full partnership working at all levels of 

what we do: at the system level, at the school leadership level, and at the classroom level.(Provider) 

 
                                                      
17 Te Kākahu: Professional Learning and Development Design, working paper #2 April 2014 
18 Te Paepae Mātauranga is informed by four principles that were developed as part of the Te Ranga Tupua Accord. by which they would work 
no matter what initiative came into combined rohe.  These were Mana whenua, Kotahitanga, Rau kotahi and Whanau ora. 

Establishment  » What is the design? 
» Is it clearly described? 
» How was it developed? 
» How does it build on previous initiatives? 
» How were schools selected? 
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To this extent the Te Kākahu team has needed to reach a shared understanding across groups and manage the 
investment of time that this entails. They have experienced this as progressively getting to know each other, 
building mutually respectful relationships and creating a sense of trust. 

We, iwi and school don’t always agree on everything. There’s a sense of trustworthiness and ease within our 

dialogue - a living partnership. (Provider) 

Is it clearly described? 

The principles and whakapapa of Te Kākahu are clearly outlined, described in a series of working papers and 
milestone reports. Te Kākahu’s outcomes and progressions matrix gives comprehensive descriptors of its six 
goals and the steps towards reaching them. The model is clear about what success looks like. 

However the process for reaching these overarching goals are less clearly articulated and this has progressively 
emerged over the year.  For example, the iwi led hui curriculum series to support establishing iwi place-based 
curriculum in schools has emerged as a successful process but was not described in the contracted deliverables. 
However, this emergent aspect is consistent with the R and D approach intended in the design. 

Te Kākahu’s implementation does not seem to have a firm structure as yet and new observation tools such as the 
Ngā iwi tool are being trialled and developed along the way as per an R and D process.  In essence, Te Kākahu 
has strong foundations through clearly articulating what it intends to achieve but how it will do this is yet to fully 
consolidate. 

How was it developed? 

Te Kākahu is supported by Te Paepae Matauranga. Te Paepae Matauranga is the iwi collective forum initiated by 
Te Puna Matauranga o Whanganui to include neighbouring iwi and their associated schools. The underlying tenet 
of this inclusive approach was an acknowledgement of a shared responsibility to all students within their 
respective tribal boundaries.  Te Ranga Tupua Accord, which reflects the aspirations of these iwi, namely, Ngā 

Rauru, Ngāti Apa, Ngā Wairiki, Ngāti Rangi and Ngā Mōkai Pātea ki Otaihape affirms their commitment to 

collaborate on shared kaupapa (purposes).  This collectivism has, in part, been possible with these iwi moving 
into a post-settlement era. As a consequence, they are looking for opportunities to further support whanau, hapu 
and iwi development. With this in mind, they all recognise that education is pivotal to sustain iwi ways of knowing, 
doing and being alongside their collective interest to increase student learning and achievement. Te Paepae 
Mātauranga provides strategic leadership for the iwi collective and ensures the integrity of iwi ways of working are 
maintained. For Building on Success, Te Paepae Mātauranga has been described as a “windfall” in terms of 

opportunity.  For Whanganui Iwi Te Kākahu has provided impetus and been a means for which iwi education 
goals can be pursued and achieved. 

Te Kākahu is advised by Te Ropu Mātua, an advisory group consisting of members of Cognition and Te Puna, 
independent academic advisers and the regional and national MoE staff. The Te Kākahu model has both 
contractual obligations to government and outcome obligations to iwi. One of the tasks of Te Kākahu is to 
negotiate how and in what way the demands of the crown and iwi are met in a way that satisfies both parties. 

Te Kākahu incorporates the collective Building on Success goals of: 

» Accelerated educational achievement for Māori learners  
» Schools develop sustained change management and continuous improvement capability 
» School leadership is transformed 
» School, student, parent, whānau, hāpu and iwi relationships transformed 
» Curriculum, teaching and learning transformed 

As an iwi led initiative, it has an additional goal of Māori students achieving education success as Whanganui 
Māori. This involves transmission of iwi knowledge in order to nurture and grow whānau, hapū and iwi capability.  

 “We are attempting to survive and sustain iwi ways of knowing and being.  Te Kākahu is essentially a renewal 

of a treaty relationship”. (Te Paepae Mātauranga) 

Whanganui iwi have had a leadership role and been one of the main drivers. Te Kākahu is advantaged by having 
both the capability, and readiness of iwi to be in this role. It also has the challenge of maintaining integrity to iwi 
principles and getting agreement of how it is delivered. In practice that means working alongside iwi and schools 
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and a lot of korero. Providers talked about the time needed to allow iwi to reflect on the components of Te 

Kākahu.  

 “I can put something on the table and I have to leave it there, it has to be discussed – the impact [for 

Whanganui iwi] of taking up that piece of work” (Provider) 

To be true to its co-development principles, Te Kākahu has needed to allow the space for iwi to respond to the 
tools they were planning to use with schools such as the Te Kotahitanga Effective Teaching Profile tool19.  

It wasn’t just a matter of building on those tools. It’s certainly standing on their shoulders, but to be an iwi 

centric project you actually have to leave space on the table and give it plenty of air. (Provider) 

Providers have recognised that this has been a slow process but now feel in a stronger position to progress with 
tools that are meaningful for iwi.  

In contrast to Kia Eke Panuku, Te Kākahu had effectively established a strong working alliance between provider 
partners – Te Puna and Cognition. An existing relational partnership between the two had already been 
established when both had collaborated on developing an iwi led project 3 years previously - but hadn’t managed 
to secure funding for it. This alliance has given a secure platform for Te Kākahu to progress, unhindered by 
needing to unite differing standpoints of providers from separate foundational programmes. 

The Te Kākahu team also benefited from strong working relationships with the Ministry’s Whanganui regional 
office – who in turn had good relationships with iwi through Te Puna. The regional office’s relationship with iwi, 
firmly established prior to Te Kākahu, has helped build trusted connections between iwi, Te Kākahu, and schools.  

How does it build on previous initiatives?  

Te Kākahu draws on the experience of and principles of Te Kotahitanga and He Kākano. In particular, the nature 
of the learning relationship between student and teachers as critical to student achievement. 

Drawing on Te Kotahitanga, an adapted version of the Effective Teaching Profile observation tool was used in one 
of Te Kākahu’s two high intensity (tauihu) schools and a version of the Cognition Culture Counts

20
 observation 

tool in another. The Te Kotahitanga survey tool for teachers, students, whanau was also included as part of the 
Te Kākahu model with added material about place-based curriculum. 

To ensure He Kākano was adequately represented the Te Kākahu team brought in a He Kākano facilitator for the 
first couple of months to work alongside them in schools and get to know that work.  A couple of schools including 
both of the intensive (tauihu) schools were previously part the He Kākano initiative. Cognition’s co-director -
managed the delivery of the Literacy Professional Development Project (LPDP), which was similar to the the 
Secondary Literacy and Numeracy project design, so was able to confidently incorporate this piece into the Te 
Kākahu model.  

Working in partnership however has required some rethinking of predetermined tools from earlier initiatives. The 
application of theTe Kotahitanga/Culture Counts observation tools was questioned by Te Paepae Mātauranga. 

Iwi were asking “Actually, whose work is this? Is it still the Tikanga of our place?”  (Provider)  

In response, Te Paepae put together their own tools to be used in the classroom that look at culture. These tools 
were developed by iwi and are being used in 2015. They are: 

» success as Ngā iwi curriculum inquiry tool;  
» success as Ngā iwi classroom observation tool; and 
» a whānau/iwi mapping tool that will assess relationships across the school with iwi, hapū and 

whānau. 

The Te Kākahu model also worked on unpacking the concept of whānaungatanga. Whilst this was part of the Te 
Kotahitanga model, they felt it needed to be better understood and teachers needed a clearer understanding of 
what this looked like in a classroom setting.  

 
                                                      
19 The Effective Teaching Profile tool is the same as the classroom observation component of the Rongohia te Hau tool, used by Kia Eke 
Panuku. 
20 ‘Culture Counts’ is a programme developed by Russell Bishop which Cognition supports and delivers in Australia and Canada.  It has a 
strong links with Te Kotahitanga 
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Te Paepae
Matauranga
supports iwi 

capability and 
reconnections 

Taurapa n=6
Hui series on iwi education 

plans. relationships for 
learning, data for equity 

inquiry, curriculum for identity, 
language and culture

Tauihu n=2
Inquiry cycle 1: baseline observations, 

whanau, student teacher focus groups and 
surveys, data analysis.  Action plan, Inquiry 
cycle 2: PLD sessions with whole staff and 

multiple classroom observations with 
selected staff. Inquiry cycle 3: Curriculum 

planning

How were schools selected? 

The school selection process for Te Kākahu was initially determined by the provider and Iwi who had come with a 
registration of interest and proposal that covered all 10 secondary schools in Whanganui Region. The expectation 
was for the intensity of school’s involvement to vary over Te Kākahu’s duration,  beginning with a small number of 
schools receiving high intensity PLD, moving to low intensity as they were replaced by others receiving high 
intensity support.  The expectation was that transitional support arrangements would be in place for each school 
for ongoing support.   

The school selection process began with local schools being invited to a meeting at the MoE Whanganui office to 
hear about the initiative. The meeting included the Regional Manager, IMER representative, senior advisors, 
school principals and/or DPs, SAF and PBL lead, provider leads (iwi and Cognition) and CEO of Te Puna O 
Whanganui  and others from this organisation. Schools then put forward an expression of interest. 

Two schools chose to be the two in-depth (Tauihu) schools and two others became less intensive (Tauarapa 
schools). Others were subsequently invited to the regional seminars to begin their journey and involvement. The 
Te Kākahu team made the final selection in consultation with Whanganui regional Ministry staff.  

We didn’t leave it to the Ministry, we selected based on an Expression of Interest, but not only that, we also 

knew that those two schools were going to have the conditions for success (Provider) 

To this extent Te Kākahu has had greater control than Kia Eke Panuku over the selection process for its inaugural 
schools - selecting schools that were more open, ready to engage and examine their data.  

Providers talked about the support the schools gave to help them develop and deliver Te Kākahu. 

They were prepared to do a bit of research and development and support us to learn at the same time. And 

they’ve proven to be really supportive in giving us feedback on what was necessary (Provider) 

 

Implementing the design 

 

What doesTe Kākahu look like in practice? 

Te Kākahu’s initial activity focused on assessment to determine baselines and ensuring alignment and shared 
understanding of iwi, school and provider goals. In terms 3 and 4 facilitators worked in classrooms of selected 
teachers (8 in each school), using the observation tools and providing feedback individually and as a group. 
Several PLD sessions were also conducted within schools, in addition to the cross school seminars. 

Implementation during 2014 involved working more intensively with 2 schools (referred to as Tauihu) whom Te 

Kākahu had identified as more ready. It worked with 2 schools less intensively during 2014 (Taurapa) with the 
intention of preparing them for a more in-depth programme of support in 2015. Another 4 schools attended the Te 

Kākahu hui series and received some light touch support as requested.  

The following diagram illustrates the varying levels of PLD support provided to each school. 

 

 

 

 

 

Implementation  » What does it look like in practice? 
» How well have schools built capability to engage and form partnerships with iwi? 
» What are the important components for success? 
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The components undertaken in the Tauihu (intensive) schools were: 

» Relational pedagogy observations (initial walkthroughs and observation cycles) 
» School’s strengths and needs analysis guided by the outcomes matrix, AREA data and document 

analysis 
» Focus group interviews  and Te Reo Areare survey data (teachers, students and whānau) 
» Establishing a Leaders Team  
» Development of the school Action Plan 
» A memorandum of understanding between the school and the provider 
» Support for developing placed based iwi curriculum (includes Te Kākahu hui series and curriculum 

planning)  

Providers began with lesson observations in selected classrooms and then used these to inform the action plan.  
The observation tool was either a Te Kotahitanga observation tool – a version that one school had used in a 
previous PLD, or a Culture Counts tool. By the end of term 2 these were combined to produce a tool that iwi had 
affirmed, adding material about place-based curriculum. Schools did not have adequate data to inform iwi and 
whānau questions and much of term 3 and 4 was spent on how this might be achieved. Together, providers and 
schools used the data to determine where their needs were which created the School Action Plan.   

The classroom observation tool was later further adapted with the input of iwi. The ‘Ngā Iwi Curriculum Inquiry 
Tool’, is being introduced in 2015 as part of Te Kākahu’s next phase. The tool measures three areas. The first is 
the valuing of traditional Māori knowledge, the second area is the normalisation of te reo and the mita in the 
classrooms and the third area is place-based curriculum. Te Paepae Mātauranga conducted an initial trial of this 
tool at a formal meeting with participating Tauihu and Taurapa schools in September 2014. They followed up with 
meetings with each school, to refine how the tool is administered and to better understand the support schools 
may require to use it. 

All schools were invited to connect with iwi through the hui series. Initially, the hui were designed for the Taurapa 
schools but it became apparent that the input of Tauihu schools experiences would add to the kōrero. 

The shared iwi voices hui, took place early 2015 after the Te Kākahu facilitators had worked with schools to have 
sufficient data to share with iwi. The hui series gave schools an opportunity to reconnected with iwi and hear 
about the iwi education plan, goals and aspirations. In this hui, schools were able to see the similarities of purpose 
as well as the iwi desire to see iwi ways of knowing and doing valued. For iwi, education success goes beyond 
NCEA to also include Whanganui iwi ways of knowing and doing.  
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Figure 4 below represents Te Kākahu’s implementation journey detailing its main components. 

 

 

 

 

 

 

Collecting and reflecting on observation, survey and school data appear to be where the substantive effort has 
been placed with the two intensive Tauihu schools.  

One of the Tauihu schools described their experience of the process as  

Initially the providers came in and walked around the school talking to staff and teachers. They met with us 

and talked to us about where they saw our strengths and weaknesses. We were in total agreement that place-

based education and relational pedagogy were the two areas we needed. [There was] a lot of talking, meeting 

with iwi and key people and getting ownership and commitment to programme. Didn’t get into classroom 

observations until the second part of the year. Developed an action plan for the year. Various seminars took 

place for all schools. (School) 

Another Tauihu school described Te Kākahu as a lot of measuring to provide iwi with information they wouldn’t 

normally have access to and creating a curriculum shift, for example having iwi input into the history curriculum. 
They also talked about the support the providers gave to make sense of their data to develop a response. 

They brought their data analysts in so we could talk face to face. Didn’t feel bombarded with stuff for no 

reason. They understood what we need and our limitations and together figured out what we could and 

couldn’t provide...... working together on what we could do collectively. (School)  

Te Paepae partner 
with Te Puna 
Mātauranga and 
Cognition Education 
to develop and deliver 
Te Kākahu  

Te Paepae 
Mātauranga: five iwi 
groupings working 
collectively 

Te Kākahu 
delivered 
intensively in 2 
schools  (Tauihu) 
and less intensively 
in 8 (Taurapa) 

In school teaher 
hui: for Tauihu 
schools  reflecting 
observations and 
ongoing mentoring 

Te Kākahu hui 
series (5) for both 
Tauihu and  
Taurapa for 
curriculum 
planning . 

Inquiry 1 Looking at school data, 

baseline observation., interviews 

and surveys. Action Plan 

Inquiry 2: PLD with whole school 

and classroom observations with 

selected staff  

Action Plan: All Schools develop initial action plan 

supported by facilitators.  

Inquiry 3: Hui series on iwi 

education  plans, data inquiry 

and curriculum planning. 

classroom observations  

PLD  

 

Strengths &needs assessment: walk through and 

document analysis with schools. focus group 

meetings with leaders teachers, students and 

whanau, Teacher student survey, outcomes and 

progressions matrix assessment. 

Figure 4: Te Kākahu as it was implemented in 2014 
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Milestone reports described student and teacher surveys that determine strengths and needs.  Like Kia Eke 
Panuku, there were notable disparities between student and teacher ratings with teacher self ratings much higher 
than student ratings.21 

Integral to this work has been establishing the linkage between iwi and schools.  The 2 curriculum hui. part of the 
te Kakahu seminar series were well supported by HODs in Tauihu and Taurapa schools   

Providers have described these hui both as an opportunity to build relationships with iwi and a safe neutral space 
for schools to ask questions and disclose what they are not good at. Participant satisfaction ratings were high for 
all hui22. The curriculum hui introduced the Success as Ngā Iwi inquiry tools designed by Te Paepae Mātauranga. 

Schools have valued the opportunity to have iwi sitting at the table. One commented that they have been wanting 
to engage with iwi for a few years and had been told to do so by the Ministry but didn’t know how or with whom.  
Afraid of getting things wrong they had avoided initiating this relationship.  

We are very comfortable with the partnership aspect of the programme and see Te Kākahu as being a great 

vehicle to achieve what had become difficult for us to achieve on our own. (School 2) 

Both Tauihu schools identified building iwi linkages was the key component for them that had worked well. 
Similarly providers and iwi observed how the schools they interacted with were ready to engage. 

Schools are keen. They want to enter into this iwi domain. They want us to be there (Te Paepae Mātauranga) 

Like Kia Eke Panuku, Te Kākahu has been challenged by developing the tools and processes as they go, testing 
and refining while expected to meet agreed deliverables. Additionally, a procurement delay impacted on 
employing iwi and facilitators which impeded progress.  

Te Kākahu has a clear understanding of what it is trying to achieve for students of its schools and its framework 
provided the structure to do this. Yet the implementation has taken time to shape.  

How well have schools built capability to engage with iwi? 

Te Kākahu’s clear point of difference to Kia Eke Panuku is that iwi are central to its establishment and operation.  
The fact that Te Ranga Tupua Accord was already in place benefited Te Kākahu. Te Paepae Mātauranga was 

then set up to support and ensure integrity of their way of working was maintained.  

Iwi – don’t want providers coming in, talking about how to teach Māori students within a context that is strongly 

influenced by other iwi. Having local iwi involved has been huge. (Provider) 

Te Paepae is giving influence to Te Kākahu and the wider spectrum of education for iwi. (Te Paepae 

Mātauranga) 

Te Kākahu has been recognised as a unique model from which the Ministry can learn. 

We are learning from Te Kākahu about how it can be done - what happens when an iwi drives a PLD 

programme of this nature. Iwi are really good at building relationships and they do this over a long term period, 

through the various work they do. Te Kākahu have a successful partnership. I think this needs to be 

highlighted to the rest of the Ministry. Each party has a trust and respect for each other which has been built 

up over a number of years. (Ministry) 

For schools the point of difference is having iwi sitting at the table.  

Direct involvement with the Iwi in this initiative is very powerful (School) 

Stakeholders talked about Te Kākahu having sound buy-in by iwi and schools. One respondent observed how iwi 
have begun to better understand the role of schools and schools are beginning to understand iwi perspectives. 
They have agreed to share information and resources. Iwi were ready to engage with schools but needed a 
reason and way in to do this. Te Kākahu provided that opportunity. Schools have been both nurtured and 
challenged by Te Kākahu. 

 
                                                      
21 Te Kākahu Milestone 05 report April 2015 page 20) 
22 Te Kākahu Milestone 5 report  April 2015 page 38) 
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The local Whanganui context has facilitated iwi partnership in a way that could not be readily replicated across the 
Building on Success approach. Along with having a co-ordinated iwi collective motivated to build school linkages, 
Māori students in Whanganui are predominately mana whenua thereby linkages with local iwi are meaningful for 
them.  This has implications for the extent to which the model might be adopted elsewhere, unless similar 
prerequisite conditions for success are in place. 

Yet along with the advantages Whanganui has presented for successfully engaging iwi, the Te Kākahu model has 
also faced challenges. These were described by our interviewees as:  

» The tension between government goals and iwi goals – being measured by the 85% NCEA target set by 
government versus iwi expectations of fulfilling the intent of the iwi education plans having Whanganui iwi 
succeeding as Whanganui iwi.  

» The process is dependent on iwi initiation of certain activities – providers are brokers but can’t drive the 
process. 

» There is diversity of iwi positions not always in agreement on historical views, this relates to land claims (have 
had settlement on water but still in process of Treaty settlement for land claims)  

» Te Kākahu carries the burden of high expectations, schools are looking for a circuit breaker, it is the first iwi 
driven education initiative in the community.  

Cognition talked of being confident about the sorts of practices that were deemed to be effective for Māori 
learners and building these into their model, but the iwi-centric component was an unknown 

The work that we didn’t know and couldn’t build on was anything working in an iwi-centric way... bringing iwi 

into schools was always going to be an R&D process and a different way of working. (Provider) 

The iwi partnership model, and the linkages developed between schools and iwi was identified by schools and 
providers as one of the key successes of Te Kakahu. Te Kakahu’s milestone 5 report23 describes a growing 
commitment in both cohorts of Tauihu schools to discuss issues and share information, challenge assumptions 
and build meaningful relationships with iwi and whānau. One Tauihu shool confirmed this: 

The first thing that stands out: we’ve engaged with iwi, and know who those people are. Which iwi they belong 

to, some history, programmes they’re developing, and their aspirations. That’s powerful, just knowing the 

faces, and I guess they have got to know us. So I believe there’s a sense of trust. Iwi understands that as a 

school trying to work with them. We’ve been enabled as part of this programme. Difficult to do it ourselves, but 

able through programme to meet key people and start a relationship. (School)  

 

What are the important components for success? 

Te Kākahu exhibits different strengths in mechanisms of change than Kia Eke Panuku. Te Kākahu’s obvious 
strong point is the iwi-centric model which, for schools, has resulted in much welcomed iwi linkages. It is the 
placed based learning, curriculum change component that seems to have gained most impact.  Local ownership 
is arguably another lever that is a powerful motivator and likely to lead to sustainability. Data gathering and 
reflection is a substantive component of Te Kākahu to date, providing the platform for raising awareness and 
motivating change. Te Kākahu has needed to invest time to help schools reach a place of readiness. Like Kia Eke 
Panuku culturally responsive pedagogy has a strong emphasis but the classroom observation has not been 
picked up with enough enthusiasm. Leaders were very keen for this but some teachers were concerned about the 
additional workload generated and the intrusion of the observations. 

Local ownership  

Te Kākahu’s point of difference is its locally designed community development beginnings. Whilst the model 
draws on previous initiatives (both Te Kotahitanga and He Kākano), it has a locally developed component building 
a placed-based (aligning with river) curriculum. This has potential to build strong ownership of the initiative. It also 
 
                                                      
23 Te Kākahu Milestone 5 report April 2015 
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has community links with the Whanganui City Council Restorative City initiative about respectful relationships, and 
has school pathway and programme design connections with UCOL and other community groups. 

Schools were conscious of the ground-breaking attributes of the Te Kākahu’s initiative and were both proud and 
daunted by this. The sense of ownership is illustrated by this comment from one Tauihu school: 

I am very pleased that our model is a one of a kind in the country with iwi involvement. I believe that this model 

is the way forward to improving Māori student achievement across the board. (School)  

Te Kākahu therefore provides a community capacity building function beyond the goals of Building on Success. 
Partnering with iwi has helped build the infrastructure to engage with schools and whānau. It has also given a 
clear co-ordinated guidance on iwi goals and aspirations.  Co-developing what the model will look like is likely to 
ensure these are well supported and become embedded in school practice. For this reason, Te Kākahu is 
arguably well positioned to create the systems level change that Building on Success aspires to.  

Place based Iwi curriculum 

The placed based iwi curriculum is central to the Te Kākahu model.  The impetus for this is twofold - success as 
Māori stems from the meaningful involvement of iwi and in turn whānau in schools. Iwi engagement provides the 
scaffold for stronger whānau engagement. Secondly, in the context of Whanganui, Te Kākahu is attempting to 
survive and sustain iwi ways of knowing, doing, and being. 

For Whanganui iwi, Te Kākahu is funded as a PLD arrangement but functions as a renewal of the Treaty 
relationship between Iwi and the Crown.  More than a professional development initiative it is serving as a pilot, 
testing the capacity and capability of schools and iwi to build an iwi-centric curriculum together.   

Iwi are finding out we can take some of our stories and fit it into a national curriculum. (Te Paepae 

Mātauranga) 

That’s the model, taking local cultural history and turning it into a new curriculum (Te Paepae Mātauranga) 

Te Kākahu’s Tauihu schools appear to have embraced the concept of iwi placed based curriculum and are 
motivated to develop this component. When schools were asked about what they understood Te Kākahu was 
trying to achieve, the iwi, parent and local identity was the first response. 

I guess what we’re trying to promote, first and foremost, is a local identity for the local students: so they 

understand culture, language, where they fit, local history.(School) 

The lead teams interviewed agreed that the place based curriculum was the aspect of Te Kākahu that was 
making biggest strides in their school. They were mindful however about the amount of work that this entailed. 

The idea that iwi have an input is brilliant, but ultimately we have to put flesh on this model. Going to launch a 

model next year, local culturally based place based curriculum. It’s a massive job. 

The seminar series also appears to have been an effective mechanism for stimulating and engaging schools, with 
strong turnouts at these marae based events. 

A powerful seminar on Tuesday that hit the spot for me. We had iwi talking to us. Probably because I was 

ready for it, it resonated (School)   

Data gathering and reflection 

Gathering data and reflecting on this data with schools, iwi and whānau has formed a large part of the Te 
Kākahu’s accomplishment to date This work has included analysis of achievement data against goals and targets 
for accelerated achievement for Māori learners; collection and discussion of classroom observation data; 
narratives from Māori students, analysis of teacher and student surveys and the knowledge and capability matrix 
tool.  

The work not only provided baseline and progress data but has generated raised awareness, positioning schools 
to acknowledge their weak points in honest and open discussions. Schools appreciated feeling safe to raise and 
discuss these openly. They also appreciated the safe and supportive space that the hui provided for hearing 
about iwi education and goals, and seeing the connections between these and their own aspirations.  
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Schools recognized the learning that was prompted by the data gathering tools. This is illustrated by the following 
comment about the outcomes and progressions matrix.  

It provided the platform for raising awareness and motivating change. Part of any matrix is understanding 

terminology and concepts underpinning it. Some of our understanding it comes from growth as well. We’re 

probably in better place now than we were at start of last year in understanding aspects of that matrix. 

However I can clearly see why we’re not there, and where we’re not – it raises those questions (School) 

Observation of classroom pedagogy 

Like Kia Eke Panuku, the Te Kākahu model has a strong focus on culturally responsive pedagogy. This is 
assessed using a classroom observation tool then observations are fed back to teachers and discussed. The tool 
has needed adjusting to be acceptable to iwi stakeholders. Te Kākahu schools described how the tool has 
evolved and changed over the course of their involvement with an additional tool introduced.  

Initially came in with Te Kotahitanga; they brought that in and had discussions at the start. There was then 

development at that point. Wouldn’t be surprised if it was to develop even further. They have a second 

observation tool which [facilitator] will use looking at the culture and tikanga of school, teachers. (School) 

Te Kākahu started with an adaption of Te Kotahitanga (Effective Teacher Profile) in one school because they had 
used that with a previous provider and wanted us to continue to use this. This was used for most of 2014 then 
updated with some additional areas for focus. In the other school a Culture Counts Cognition version was used.24  

Schools didn’t find the observation tool or the process of being observed easy. One respondent commented they 
found the tool overly complicated, other teachers felt uncomfortable with being observed and judged. 

People are not happy with the observations -being done on them, not done with them. (School)  

Schools talked about how it put their teachers in an anxious state, losing the ease and naturalness of how they 
usually normally interact in the classroom.   

“Paralysis by analysis would be my summary of that. Too scared to do what naturally do because you are 

being measured”  (School)   

Te Kākahu facilitators recognised that they needed to support teachers more before they came into classrooms. 
In one school teachers had not put their hands up for these observations and often did not know why they had 
been selected. Facilitators had to work hard to manage these concerns and build trust. Group feedback on 
observation findings by facilitators was changed to individual sessions on the request of staff. 

The observation tool functions both as a pedagogy measurement tool and a lever for influencing change. Despite 
the resistance from some teachers, schools have observed its influence on teacher’s practice.  

I do sense the impact of those tools starting to appear in our classes. For example, teachers are saying: 

“Here’s our learning intention for today”, and having success criteria down the bottom, which has been brought 

in through observations and interactions with Te Kākahu. (School)   

There’s been a shift in terms of powersharing - teachers are asking the students: “What do you want to learn 

next? Where do we take this?” (School)   

Potentially the observation tool has power to shift classroom practice but not without some discomfort. Whether it 
gets adopted and embedded once Te Kākahu facilitators step out of the observation role is important. Facilitators 
were trying to enable this process through encouraging buy-in and ownership of the observations by middle 
leaders.  

 

 
                                                      
24 Te Kākahu have continued to develop their observation tool in 2015 and now have a single version. 
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Considerations 

What are the critical components of an effective Building on Success approach?  

Some components of Building on Success appear to have gained greater traction than others. For the Kia Eke 
Panuku initiative, the use of data, the Rongohia te Hau tool, the Strategic Change Leadership Team (SCLT) and 
the strength of the school’s relationship with its facilitator are where the key points of influence lie at this stage. 

Each of these elements are very much relational and reflective, involving change. They establish the learning and 
support platform that has allowed those involved to reflect and absorb the kaupapa of Kia Eke Panuku, what this 
might look like for their own teaching practice and ‘own’ the initiative. Establishing trust is an important aspect 
underpinning these. 

For the Rongohia te Hau tool, determining what good looks like for each of the criteria, was essential for 
understanding, engagement with and allowing schools to own the tool. As Kia Eke Panuku rolls out and 
continues, providers and school leaders will need to ensure this reflection is done and is sustainable so that 
teachers’ understanding of good classroom practice evolves.  

Providers may also need to keep an eye on how well the SCLT works as a distributed leadership tool.  Whilst the 
teams function as motivators and champions for the model, it is yet to be seen how well they are accepted by 
other teachers as classroom observers. For example where less experienced teachers are in an observation role 
with more experienced teachers it may affect the acceptance of the feedback. The way feedback is given will 
need to be managed, including being respectful and credible. How readily this group learns to use the tool with 
confidence in order to support the wider embedding and spreading of its use, will determine the power of this 
change mechanism. 

The dedicated team of facilitators, passionate about making a difference for Māori students, were highly regarded 
by schools. Working as learners together with facilitators was important for teachers and leaders, and helped 
establish ownership by schools and trust between schools and providers.  The responsive and flexible approach 
models the discursive classroom practices core to the Building on Success approach. As the model becomes 
consolidated it could be easy for facilitators to fall into a more structured delivery style. Creating a deliberate 
strategy to maintaining this relational and co-constructed aspect and not become the experts will be important as 
the model becomes fully embedded.  

For Te Kākahu the most influential lever was the linkages built with iwi and the reassurance consolidating these 
relationships engendered. Once again reciprocal trust was key and Te Kākahu providers have been crucial 
mediators for creating these trusting relationships. Schools saw this as a lasting benefit beyond the duration of the 
PLD funding. As the number and intensity of schools involvement in Te Kākahu increases, the capacity of iwi to 
absorb the demand may need to be managed.  

Understanding the levers for change has implications for the future focus of the evaluation. Unpacking these 
mechanisms for change and determining whether they are present will be important for the next evaluation phase.  
They also underpin the theory of change as prerequisites for the envisaged widespread shift.  

As Building on Success consolidates and develops within schools, other aspects may play a stronger role such as 
the enactment of the school action plan or the ability of the SCLT to generate school wide influence. These 
influencers should become more apparent as the implementation unfolds. Schools are likely to come up with very 
different implementation models. This will have implications for measurement and is likely to see high levels of 
variability in how (and how well) Building on Success is executed. These variations will help us understand how 
context influences the design and to distil what is essential to the model. 

Learning and 

value 

» What are the critical components of an effective and efficient Building on Success PLD 
approach? 

» What are the learnings for the provision of PLD more generally? 
» What are the learnings throughout in relation to the engagement with iwi? 
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What are the learnings for the provision of PLD more generally? 

Is Building on Success investing where it matters? 

Schools with high numbers of Māori students and lower NCEA achievement levels are the obvious place for 
warranting greater investment. This was the main target factor for selecting schools, yet as the school selection 
data showed many schools fell outside this criteria (see figure 2). While this may raise questions as to whether it 
is reaching the right schools, the reality is that perceived need is only one of the variables operating when 
deciding on schools.  Schools need to choose Building on Success and make a full commitment to seeing it 
through. Building on Success requires high levels of commitment from school governance, leaders and teachers  
and will not succeed without their absolute co-operation and enthusiasm.  Figure 3 illustrates the interacting 
factors that are likely to make investment optimal. 

This raises the question of how to get the best value from this important investment. Typical of high profile large 
scale government initiatives, Building on Success carries the expectation of being rolled out to a large number of 
schools. In doing so it hopes it can create the widespread systemic changes as intended.  

Yet without schools capacity to undertake the work that it involves or indeed their full commitment to the value of 
Building on Success, the time and effort put in by providers become an ineffective use of resources. 

Schools do not start from the same place of receptiveness or capability to engage in Building on Success. While 
both the Te Kākahu outcomes matrix and the Kia Eke Panuku Intensity Matrix identifies awareness of need as the 
first step in a school’s progression towards outcomes, the former describes the capability of schools on a 
continual progression for improvement. Adopting the capability tool or a similar tool across initiatives may be 
useful for helping to determine whether schools are ready. The school selection process may want consider 
including some high performing schools as a mechanism for embedding ‘influencers’ that lead to systemic 

change. 

Our findings indicated that other factors such as the groundwork laid from previous initiatives had an influence as 
to how quickly schools transitioned. The motivation and leadership (or distributed leadership) in any given school 
also proved to be important.  There is likely to be an optimal mix of prerequisite factors that sees greater shifts in 
some schools than in others.  

The future roll out of Building on Success needs consideration of a school’s receptiveness and capability to 
engage that may require a re-evaluation of the expected reach of the initiative. Sustainability also needs to be 
thought through in relation to the nature of support after they schools exit to ensure gains are consolidated. 

What are the implications for system level change? 

One of the very high level outcomes anticipated from Building on Success was that there would be changes at the 
system level. In order to get system level change there were a number of assumptions or premises documented 
in the Ministry’s Statement of Work for Building on Success. In terms of how Building on Success is being 
implemented and given some of the findings from this evaluation, meeting this outcome will be difficult. 

We have 
substantive 

numbers of Māori 
who are not 

achieving  

We are 
ready and 
confident  
to  make 
changes 

We have the 
capacity (and 
willingness) 

to do it 
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To achieve system level change, the Statement of Work proposed a notion of all English medium area and 
secondary schools being identified as ‘initiating’, ‘developing’, ‘embedding’ and ‘accelerating’ schools, and 

identified the nature of support that would be required for schools in each of these groupings. Schools identified 
as ‘developing’ were seen to be in the best position for engaging in Building on Success. It was anticipated that it 
would take three years in Building on Success for these schools to become ‘embedding’ or ‘accelerating schools’.  

Targeted elements from Building on Success would need to be provided for up to two years for ‘embedding’ 

schools. (‘Initiating’ schools were seen to require Ministry Regional Office support and a range of PLD provision to 
quickly build their capability to be transitioned to and engage in Building on Success.) 

The criteria included for selecting schools for Building on Success were informed by the notion of ‘developing’ 

schools. From the evaluation (and noted above in this section) it was clear that a high level of commitment and 
investment to the PLD is required by schools. This redefines what being in the best position for engaging in the 
PLD is, that is a ‘developing’ school. With Building on Success becoming part of the PLD allocation process at the 
end of 2014 and schools being able to choose whether or not to engage means that the level of the commitment 
required may be ‘covered off’. But it also may broaden the concept of ‘initiating’ schools and the nature of the 

support that the Ministry Regional Office needs to provide or the nature of other PLD these schools need to 
engage in to become ‘developing schools’ (i.e. the support needs to include getting that high level of commitment 
and investment). 

It is not clear where responsibility for the oversight of achieving system level change resides in the Ministry of 
Education, what the nature of this is and what systems and processes are in place with Regional Offices to 
ensure the appropriate support is provided for ‘initiating’ schools. 

In the Statement of Work it was also stated that system level change would be occurring within four years. As 
stated above, it was anticipated that it would take three years in Building on Success for ‘developing’ schools to 

become ‘embedding’ or ‘accelerating schools’ and up to two years with targeted elements from Building on 

Success for ‘embedding’ schools (a total of five years). The PLD is funded for three years of which one year has 

passed, it largely having been a period of clarification of the interventions. In addition, the initial premise for 
change was based on there being at least 100 schools involved in Building on Success at any one time. At the 
end of 2014 there were 66 schools involved in Kia Eke Panuku and 8 in Te Kākahu. While Kia Eke Panuku was 
engaging with another 29 schools for them to be involved at the beginning of 2015 in, for 2014 this fell short of the 
‘required’ 100. Both the delayed implementation and coverage has implications for system level change occurring 
within the four-year timeframe originally envisaged.  

It was intended that this PLD be targeted to English medium schools, however, a couple of Māori medium schools 

are involved in Building on Success, one in each of the two provisions. While this may make sense for the way 
Building on Success is being implemented through Te Kākahu (being an iwi-centric model), given the selection 
criteria that exist for receiving Kia Eke Panuku the rationale for including them is not clear. It may be that student 
achievement could be improved in these schools but the question is whether Kia Eke Panuku the most 
appropriate form of support for them. 

When would the Ministry expect to see changes in outcomes for Māori students? 

Building on Success is expected to contribute to achieving the equity outcomes for Māori in the Better Public 
Service (BPS) target of 85% of Māori 18 year olds achieving NCEA Level 2 or equivalent in 2017.  Thus, like other 
interventions with a focus on improving outcomes for Māori, there is pressure to report to this target for the 

schools involved in Building on Success and to do so early. At the end of 2014, the two Building on Success 
provisions were at the stage of working with the leadership teams in the schools and still working through the 
design and its implementation. Thus we would not be expecting to see changes in student outcomes by the end of 
2014. In its reporting, the Ministry needs to manage expectations of when changes in student outcomes might 
occur.  Also, while Building on Success needs to be mindful of this target it is only one measure of improved 
student outcomes. There are a number of other dimensions to desired outcomes for Māori students that are being 

sought through the intervention 

There is also a question of how much any increase in student achievement can be attributed to Building on 

Success alone (or any other single intervention) when schools have a number of interventions, programmes or 
support operating in their school at any one time, or even consecutively. Furthermore, the Ministry in its contracts 
with the Building on Success providers stipulates that the providers will work with other PLD providers and school 
change initiatives to align their work in schools. The purpose of this is to give a sense of coherence for the 
schools involved and for it not to be yet another siloed intervention that has overlaps with and duplicates other 
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support in the school. On the ground this makes sense for the schools and they are adopting this approach with 
provider support. However, requiring individual accountability of interventions is not conducive to supporting 
providers to work together, and a tension for the contractual requirement for Building on Success to work this way. 
As it stands, it is a missed opportunity to explore which combination of interventions might get the greatest gains 
in improving outcomes for Māori students.   

What is the understanding of the monitoring, research, evaluation and R&D components of the provision? 

The contracts between the two providers and the Ministry of Education, require that the providers develop 
‘monitoring and evaluation processes to ensure high quality facilitation and efficient and effective delivery to 

accelerate Māori student achievement’ and develop ‘in collaboration with schools, an on-going monitoring and 

evaluation process, including an annual review of progress and the re-prioritisation of PLD needs to ensure 

continuous improvement and change, particularly in relation to Māori student achievement’. This monitoring has 
not been established well enough for the evaluation to use as intended. However, it will be important for this to 
happen for 2015 and 2016.  

For Kia Eke Panuku there was a clause to their contract that they plan and undertake ‘data gathering activities to 

support research and development [R&D] within the context of the effective provision of Building on Success 

PLD’.  The provider team is clearly reflecting on their practice and in relation to their PLD model, and been making 
changes to their approach. However by the end of 2014, this had not occurred in a deliberate and documented 
way.  

While the equivalent clause was not in the contract for Te Kākahu, the provider is producing working papers that 
have a particular R&D focus and are updated as learning occurs. 

In monitoring the provision of the PLD, the Ministry’s Project Team for Building on Success would benefit from 
knowing when schools enter, exit, or have a change in the nature of Building on Success provision, as well as the 
level of intensity of PLD support provided. Knowing what other PLD schools had prior to, or concurrently with 
Building on Success is important for interpreting results from the evaluation. While a database was initiated by the 
project team, no resourcing was allocated for keeping this current and the monitoring database lapsed.  

What are the learnings in relation to engagement with iwi? 

Relationships with iwi have been identified by the Ministry as having the potential to enhance whānau involvement 
in the education of their children to raise student achievement.  This is the basis of Whakapūmautia, 
Papakōwhaitia, Tau ana – Grasp, Embrace and Realise that forms the work of the IMER team (Iwi Māori 
Education Relationships). 

The nature of the iwi-centric model that is Te Kākahu aligns strongly with Whakapūmautia, Papakōwhaitia, Tau 
ana.  Due to contractual differences, Kia Eke Panuku relationships with iwi have been less explicit.   

Kia Eke Panuku had invited iwi to host and be involved in the various hui with schools. They also supported 
schools to contact and develop relationships with iwi. However, schools faced different contexts that posed a set 
of challenges. For example, where Māori students in the school are from diverse iwi or are not mana whenua. Or 
where there are small numbers of Māori students and where there is a very high Pasifika population in the school. 
Some schools had already developed relationships with iwi that are not mana whenua for example with urban 
marae. 

To help schools develop these relationships, there needs to be some clarity for them about the relationship with 
iwi. While it is important that Kia Eke Panuku have their relationships with iwi for the purpose of their work, one of 
the questions that must be asked is, what is the purpose of relationships with iwi for schools?  

Is it about:  

» getting whānau involved in the school and the education of their ranga tahi and doing this through iwi 
» raising aspirations, building capacity and capability, and creating confident, involved and demanding 

whānau and doing this through iwi  
» school’s understanding the important role that iwi can play and iwi sharing their education plans and 

goals with schools so schools can see the similarities and appreciate the differences  
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» schools valuing the knowledge and expertise to curriculum learning that iwi bring in order to better 
support not only Māori student engagement and valuing of identity, language and culture, but also 
supporting all students in the school to have a shared understanding of their local place.  

To help clarify this for schools it would be helpful to develop a theory of change identifying the purpose of the 
relationship, who needs to be involved and what involvement might look like. For example, if the purpose is to 
engage whānau in a school where students are largely from iwi outside of the area, then relationships would need 
to be with that iwi. If it is to develop curriculum then it is important to acknowledge mana whenua.  

Schools themselves talked about deliberately not engaging with iwi until they knew what Kia Eke Panuku was and 
knew what they were doing so that they knew what they would be asking of them. It must be convincing for 
schools for them to develop relationships with iwi. 

Relationships with iwi was identified by participants as one of the mechanisms for change, although not as 
strongly as some of the other factors. This may be a result of the need for further consideration and clarification of 
the purpose of these relationships, and within the context of the complexity for individual schools.  

Te Kākahu is unique in that it is an iwi-centric model, driven by a collective of iwi who reside in and around 
Whanganui. Their goal is to work together to enhance the education experiences of their tamariki so that they 
enjoy and achieve education success as Whanganui Māori. To achieve this means iwi and schools co-
constructing place based curricular that reflects iwi ways of knowing, doing and being. 

An additional unique feature of Te Kākahu is the sense that it is a renewal of the Treaty relationship between the 
Crown and Whanganui iwi.  It is about the ‘crown and iwi agreeing to improve Māori, iwi, hāpu and whānau 
achievement and success’.  

Consideration should be given to how and in what way the demands of both parties in the relationship are met in 
a satisfactory way. This has implications for the contractual arrangements between the Ministry of Education and 
iwi. 

 “The iwi understanding of its relationships with the Crown is often lost during discussions with MoE about PLD 

arrangements and the role of iwi in these matters. While PLD funding is the means by which this initiative has 

been funded, it is more like a pilot project testing the capacity and capability of our school system to include 

iwi-centric curriculum offerings and to increase the meaningful involvement of whānau (as well as hapū and 

iwi, when this makes good sense and positively contributes to learning and achievement. We have noted the 

tension generated from this initiative as it rubs up against some contract requirements which reflect Ministry 

expectations. On the other side, there are also iwi expectations in the statement of work which should be 

monitored just as vigilantly as a central focus within the contract requirements”. (Te Paepae Mātauranga) 
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Appendix 1 

An intervention logic for culturally 
Responsive PLD provision

Ministry 

Regional:

allocation of 

kura/schools 

to PLD 

providers 

based on 

sound needs 

analysis, 

prioritisation, 

and resource 

allocation

1
High quality Kura & 

School needs/strengths 
assessment

2
High quality decisions 
about choice of PLD 

approaches and 
solutions with 

iwi/hapū/whānau 
contribution

3
Highly effective 
PLD delivered 

High quality 
facilitation
Effective/efficient 
delivery
Effective 
management of 
delivery -
prioritisation

Evidence-based PLD

6
Sound monitoring, evaluation and use of learning

(Inquiry and self-review used to improve quality and effectiveness)

4
Highly effective:

• governance
• leadership & 
management
• partnerships with 
parents, family, 
whānau and iwi
• classroom teaching
• capability and 
processes for inquiry 
and self-review

5
Improved student 

learning and 
accelerated 

improvement
for every student, 

particularly
Māori, and also 

Pasifika, students 
with special 

learning needs, and 
those achieving 

below curriculum 
expectations

Student outcomesKura/school level outcomes

Process outcomes
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Appendix 2: Outcomes Frameworks  

Building on Success: Kia Eke Panuku 

Key: 

   * Relational Trust 

  R&D/ monitoring and evaluation 

Provider delivers PLD effectively and efficiently in accordance 
with school BoS plan

Accountable to school for:
- effective, high quality provision 
- achieving school's BoS plan outcomes

Accelerated achievement and valued 
outcomes for Māori learners

(Ka Hikitia)

Transformed culture, capability and effectiveness of participating schools

Agreed school  BoS plan:
clearly defined outcomes and monitoring to track progress, 
integration with school planning/reporting

Provider and school do high 
quality needs assessment 
together

Provider matches BoS 
"package" to needs,  
effectively allocates resources

O
u
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u

ts

Improved system
(secondary
schooling) 
capability 

School, student, parent, 
whānau, hapū, iwi
relationships transformed*

School leadership 
transformed 

(Local) Curriculum, 

teaching and learning
transformed 

Schools develop sustained change management and continuous 
improvement capability

Providers and facilitators provide effective BOS PLD that transforms school's Māori achievement 
culture - transformative beliefs, attitudes and practices related to Māori student achievement 

Blended 
methodology: 

Te 
Kotahitanga, 
He Kākano, 
Starpath, 
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Numeracy 
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provider 
business 

processes
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Building on Success: Te Kākahu 

Key: 

   ^ Relational Trust 

  R&D/ monitoring and evaluation 

* Te Puna is the mandated authority for iwi interests in relation to their education plans 

The partnership between Cognition and Te Puna:
- delivers BoS PLD effectively and efficiently to school in accordance with 
school  PLD plan, and to iwi
- is accountable to school and iwi for:

- effective, high quality provision 
- achieving BoS outcomes from PLD plan

Accelerated achievement and valued 

outcomes for Māori learners
(Ka Hikitia)

Transformed culture, capability and effectiveness of participating schools and iwi (dual 

role, joint responsibility)

Agreed school PLD plan with all PLD aligned:

Provider clearly defines input from whānau, hapū, iwi and community, and 
outcomes and monitoring systems to track progress; integration with school 
planning/reporting

Provider does high quality needs 

assessment with school,  and with 
iwi (rohe data analysis)

Provider designs BoS response to 

meet school and iwi needs,  
effectively allocates resources

O
u

tp
u

ts

Improved 

Whanganui rohe 
system 

performance and 
capability

Increased demand and active 
involvement by whānau, hapū,  
iwi in their students' learning 

School leadership 
transformed 

(Local/iwi) Curriculum, teaching 
and learning transformed 

Schools develop sustained change 

management and continuous 
improvement capability 

Providers and facilitators provide effective BOS PLD that transforms school's Māori achievement 
culture - transformative beliefs, attitudes and practices related to Māori student achievement -
mobilises and builds iwi, hapū and whānau capability, and strengthens educative partnerships 

Blended 
methodology: 

Te 
Kotahitanga, 
He Kākano, 
Starpath, 

Secondary 
Literacy and 
Numeracy 
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provider 
business 

processes
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Appendix 3: Evaluation Questions 

Note – wording in red refers to Te Tākahu only 

Overarching Evaluation Focus

How effectively, and to what extent, has the Building on Success PLD 

accelerated the achievement of Māori students as Māori?

To what extent has Māori student achievement (as Māori) accelerated?

To what extent have education outcomes for iwi been realised?

Outcomes Evaluation

To what extent are schools and teachers able to sustain effective change 

management approaches?

To what extent have schools and teachers developed the capability to 
continuously improve? 

What observable changes are there in school's Māori achievement 
culture - transformative beliefs, attitudes and practices related to Māori 
student achievement?

How and to what extent is iwi, hapū and whānau mobilised and capability 
built?

How and to what extent has 
- school leadership, including governance
- school, student, parent, whānau, hapū and iwi relationships
- curriculum, teaching and learning
transformed?

How well has BoS contributed to improvements in how whānau, hapū 
and iwi are able to contribute to the success of their rangatahi?

Implementation Evaluation
(Process evaluation)

What has worked well and not so well in implementing BoS as intended?

How well does the provider deliver the school BoS action plan and to 
iwi? Do the plans get reviewed and adapted efficiently and effectively, to 
maximise the chance of achieving the desired outcomes?

(Blue arrow)

How have schools built capability to engage and form partnerships 
with whānau, hapū and iwi that enables them develop new practice 
that responds to whānau, hapū and iwi aspirations and iwi 
education plans? 

How have iwi built their capability to mobilise whānau to engage 
and form partnerships with schools?

How and to what extent has  nested R+D improved provider 
practice and school capability  in inquiry/evaluation?

Do schools have an agreed school PLD plan with clearly defined actions, 
outcomes, and monitoring that will track progress for BoS?

How do they and how well have providers matched the PLD  "package" 
to the schools' and iwi needs and effectively allocated resources to do 
this? 

What is the nature and quality of the strengths and needs assessments

and the processes involved? 

How has engagement and partnerships with whānau, hapū and iwi  

shaped the strengths and needs assessment and PLD design?

Establishment phase - inputs and investments

What is the new BoS PLD design?

To what extent has the design built on Te Kotahitanga, He Kākano, 
Starpath, Secondary Literacy and Numeracy, especially the mechanism 

for change

To what extent is BoS well designed, and supported and understood by 
the Ministry, providers, schools, iwi and communities?

What were the processes for selecting schools? Which schools were 

selected and why?

How and to what extent are whānau, hapū, iwi and communities willing 
and engaged?

Outward focused questions - learning and value

What are the critical components of an effective 
and efficient BoS PLD approach for improving 

outcomes for Māori?

Why, and what are the learnings for the provision
of PLD more generally?

What are the learnings throughout, in relation to 
engagment with iwi?

To what extent did BoS represent the best 

possible use of available resources to achieve 
outcomes of the greatest possible value to the 
students, teachers, schools, communities, iwi?

Contextual considerations

Impact and interaction of BoS with other 

programmes and interventions in BoS schools 
(e.g., ART)

Fit with PLD provision/provider approaches

Changes to SEaS operations and role
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2 Kia Eke Panuku – Building on Success 2014 survey of school principals 

 

Summary 

The Survey of Principals involved in Kia Eke Panuku provides the Ministry of Education with 
information on how Kia Eke Panuku–Building on Success was established and implemented 
during its first year (2014). It presents a snapshot of school principal’s experience of 
implementing Kia Eke Panuku in its early stages of development.  

The survey will be repeated in 2015 as Kia Eke Panuku–Building on Success becomes more 
fully embedded.  

The survey was sent to 56 schools identified by Kia Eke Panuku as being involved in Building 
on Success at the end of 2014.  Forty five school principals (80%) responded to the survey. 

Findings 

Schools were generally positive about the potential value of Kia Eke Panuku 

The survey findings indicate Kia Eke Panuku is well supported and understood by the majority 
of Principals. Principals were either very or mostly clear about the purpose of Kia Eke Panuku 
(93%) and felt confident that the school’s involvement would lead to desired outcomes. 

Overall there was a general positivity about the Kia Eke Panuku initiative coming through in the 
comments principals provided.  

We as a school are very excited about this initiative.  The Board of Trustees is committed 
to it and we look forward to putting our Action Plan into action.  Our Facilitators are 
knowledgeable, passionate and skilled in what they do. 

Schools have implementation teams in place 

Every school had established a team with a mix of staff and/or community representatives to 
implement Kia Eke Panuku.  Teams were typically made up of a range of school staff and led 
by school principals.  Fewer teams had members outside of the teaching staff:  7% included 
whānau  and 15% hapū /iwi representatives. 

Comments from some schools indicated bringing an implementation team (strategic change 
leadership team) together to co-construct a plan has been a successful component of the 
design and had value in itself.  

The time set aside has enabled deeper conversations to develop about professional 
practice, with different levels of understanding and experiences time is needed to reach 
genuine shared understandings and so open up new areas of thinking for all parties.  

Most schools have a plan and can identify their intended outcomes  

Plans had been completed by 64% of schools with 31% not yet completed.  

Now that we have attended two hui, developed an action plan and had training in 
classroom observation we have a clearer understanding of what Kia Eke Panuku is and 
how it will benefit our school. 

Accelerating achievement for Māori and culturally responsive pedagogy (improving curriculum, 
teaching and learning) were the two outcomes principals most often identified when they listed 
the outcomes they were expecting to see at the end of Kia Eke Panuku1. 

Schools have appreciated the provider/facilitators contribution 

Most school principals (63%) responded they worked very well with their providers with only 

                                                      

1 Principals typically described their intended outcomes for Kia Eke Panuku whether their actions plans had been 

completed or not. 
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5% saying they were not working well. 

The support and direction provided by the facilitator/providers was the most common comment 
made under what was ‘working well’ for schools. 

The facilitators have supported us and shared practice with us very well.  They are 
organised, informed, challenging and able to identify needs and work with us to change 
practice.  

[Our provider/facilitators] have been pivotal in unpacking the philosophy around Kia Eke 
Panuku.  At all stages, they have been clear that this is to align to our schools Charter and 
Strategic Plan. 

Involvement of whānau, hapū and iwi is absent in the majority schools at this stage 

Engagement with hapū and iwi appears to be mostly absent at this stage though some schools 
clearly intend to address this. Few schools included iwi or whānau in their planning group and 
the goals of improving relationships with hapū/iwi were not often listed as intended outcomes 
in the school plan.  

The role of facilitators and consolidating a commitment to the kaupapa of Building on 
Success were referred to by principals as working well 

School principals were asked to comment on what was working well. They identified the 
facilitators as being central to the success of Kia Eke Panuku. 

The quality of the external expertise that has engaged with us in the school has been 
outstanding. 

Thrilled that we are working with [provider name]! She has worked tirelessly, in our minds 
she is the embodiment of the Kia Eke Panuku philosophy.  It is because of her, that we fully 
embrace this journey and appreciate her holistic approach. 

The opportunity to explore, reflect and unpack the philosophy around Kia Eke Panuku was also 
valued by principals.  

Getting thinking actively about improving Māori achievement [has worked well] 

Time constraints, a lack of clarity and aligning with existing PLD priorities were the 
challenges most commonly cited 

When asked what was not working well, school principals commented most often about the 
time requirement of implementing Kia Eke Panuku. 

Just the busy-ness of school and finding the time to really be able to focus on this and to 
successfully implement it so that it is sustainable and embedded in our school culture. 

Equally problematic was the process of aligning and integrating Kia Eke Panuku into existing 
or previous PLD.   

With four other significant projects in development of progress there is a real change to 
overlay these projects with BOS. 

Some principals also noted that both the design and implementation lacked clarity. Roles and 
responsibilities were not clearly defined. 

Appears to be very much project designed by a committee not always clear or focused. 

[There has been a] lack of clear communication and explanation of who is doing what. 

Our findings revealed an apparent anomaly with high ratings on feeling clear (59%) or mostly 
clear (34%) about the purpose of Kia Eke Panuku yet a significant number of comments were 
made about lack of clarity. It is possible principals are clear about the purpose but have not 
found the process very clear. 
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4 Kia Eke Panuku – Building on Success 2014 survey of school principals 

Introduction 

Background 
The aim of Building on Success is to build sector capability and capacity to achieve a 
transformative and sustainable system-shift in secondary education for Māori students. Building 
on Success draws on the successful elements of earlier and existing Ministry funded PLD 
approaches to raise the achievement of their Māori students: Te Kotahitanga, He Kākano, 
Starpath and the Secondary Literacy and Numeracy Projects. Funding for Building on Success 
covers a three-year period commencing December 2013. A national Building on Success 
provider, Kia Eke Panuku, has been contracted to work within the context of each school.  A 
total of $21 million is allocated to Kia Eke Panuku. 

In December 2014, principals of schools participating in Kia Eke Panuku – Building on Success 
at that time were invited to take part in a survey. The survey is part of the first phase of a three 
year evaluation of Building on Success. Along with interviews and monitoring data, the survey 
was designed to better understand how well Kia Eke Panuku is being implemented, what is 
working well and what needs improvement during its first year of implementation. Schools were 
at the early stages of implementation when the survey was carried out, having started in Kia 
Eke Panuku at some point over the course of the 2014 year.  

Method and response rates 
A letter was sent via email to all principals of schools that had been identified as participating 
Kia Eke Panuku – Building on Success, inviting them to take part. The survey was sent to 56 
school principals, of which 39 (70%) schools had started Kia Eke Panuku in term 1or 2 and 
17 (30%) in term 3.  

A second email prompt was later sent to schools, then a subsequent letter and hard copy of 
the questionnaire sent to the remaining principals who had not responded.   Responses were 
received from 45 principals (80% response rate) of whom 4 answered their school had not 
participated. Principals completed the survey either online (n=37) or on a paper copy that was 
posted back to the Research Division (n=8).   

Sample description 

Table 1 presents the response rates of principals according to when schools started Kia Eke 
Panuku.  

Table 1. Survey response rates according to length of engagement 

 Term 1 or 
2  

Term 3 Total 

Number of schools surveyed 39 (70%) 17 (30%) 56 

Number of schools that responded and were 
participating in Kia Eke Panuku 

30 (73%) 11 (27%) 41 

Percentage of schools that responded2 79.5% 82% 80% 

 

The achieved sample closely matched the proportion of all schools in terms of length of time 
they had been engaged with Kia Eke Panuku, that is, non respondents are not dissimilar to 
the sample group for this variable. 

                                                      

2 Includes the four schools who said they were not currently participating but they had a start indicated  in the list 

we received. 
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The proportion of Māori students in the 2014 cohort of Kia Eke Panuku schools varied from 6 
percent to 87 percent. Figure 1 below shows the distribution of participating schools in 
relation to the percentage of Māori students in the school. Schools that did not respond to the 
survey are shown in green. 

Figure 1. Surveyed schools according to percentage of Māori students in schools 

 

 

Fit with Building on Success evaluation 

The Survey of New Zealand Schools participating Kia Eke Panuku is one of multiple data 
sources contributing to a broader set of evaluation questions for an evaluation of Building on 
Success.  

The table below lists the overarching evaluation questions in the evaluation plan and the 
survey questions that contribute to answering them.  
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Percentage of Māori Students in Kia Eke Panuku  schools 
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6 Kia Eke Panuku – Building on Success 2014 survey of school principals 

Table 2. Evaluation Questions 

 

Evaluation Questions  Survey Questions 

Establishment phase - 
inputs and investments 

To what extent is Building on 
Success well designed, and 
supported and understood by the 
Ministry, providers, schools, iwi and 
communities? 

 

Is it what you expected when you first agreed to 
participate?  (Q5) 

Do you feel you have a clear understanding of the 
purpose of Kia Eke Panuku? (Q6) 

How confident are you that the schools involvement in 
Kia Eke Panuku will contribute to the intended 
outcomes? (Q8) 

What is your role in Kia Eke Panuku? (Q1) 

How valuable has it been for your school to be 
involved in Kia Eke Panuku? (Q16) 

Contextual 
considerations 

How does Building on Success 
impact, complement and interact with 
other programmes and interventions 
in the school? 

How well does Kia Eke Panuku work alongside other 
PLD occurring in your school? (Q7) 

 

Implementation phase What has worked well and not so well 
in implementing Building on Success 
as intended?  

What has worked well in your school? (Q17)  

What has been challenging or not worked well? (Q18) 

 

 How well does the provider deliver 
the PLD in accordance with the 
school Building on Success action 
plan? 

How well do your school and your provider work 
together? (Q15) 

How valuable has it been for your school to be 
involved in Kia Eke Panuku? (Q16) 

 Do schools have an agreed school 
Building on Success action plan with 
clearly defined actions, outcomes, 
and monitoring that will track 
progress?  

Has an action plan been completed? (Q12) 

Who was involved? (Q13) 

Please list the outcomes you are expecting to see at 
the end? (Q13) 

 What is the nature and the quality of 
the strengths and needs assessment 
and the processes involved?  

Has a strengths and needs assessment been 
completed? (Q9) 

Who was involved? (Q10) 

Please the list most important needs?(Q11)  

 How has engagement and 
partnerships with whānau, hapū and 
iwi shaped the strengths and needs 
assessment and PLD design (action 
plan)?  

Who was involved in the strengths and needs 
assessment? (Q9) 

Who was involved in the action plan? (Q13) 

Who is in your school’s strategic change leadership 
team (Q 4) 

Structure of this report 
Our findings are presented under the evaluation questions that will be answered in the larger 
evaluation report. This ensures the survey is interpreted in the context of the questions the 
evaluation is seeking to answer and the linkages between the survey findings and the 
evaluation objectives remain explicit.  

For the reader it is important to keep in mind that our survey findings, just one of multiple data 
sources, can only partially address the evaluation questions.  

A summary box shows our analysis of survey findings for each evaluation question with 
relevant individual survey questions including graphs, detailed afterwards.  

Whilst the response rate for the survey is good (45 out 56 schools), it should be noted that the 
percentages presented in the report are based on a low number of schools (n=41). 
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 Kia Eke Panuku – Building on Success 2014 survey of school principals 7 

Findings 

Establishment   

To what extent is Building on Success supported and understood by schools? 

Our survey findings indicate that Kia Eke Panuku is well supported and understood by the 
majority of schools. This is evidenced by:  

 leadership teams are established (93%) and include the principal and/or senior staff 

 a high proportion of principals were clear about Kia Eke Panuku’s purpose (93% very 
or mostly clear) 

 there was reasonably high confidence that the school’s involvement will contribute 
to desired outcomes 

 principals rated their school’s involvement has been of value (81% either very or 
mostly valuable). 

Comments showed that the time invested in building an understanding of the Kia Eke Panuku 
PLD has been important and beneficial for a number of schools. 

The time set aside has enabled deeper conversations to develop about professional 
practice, with different levels of understanding and experiences time is needed to reach 
genuine shared understandings and so open up new areas of thinking for all parties.  

Although it is early days the reflective discussions around the culturally responsive 
attitudes and the importance of building and maintaining relationships has been a good 
starting focus.  

Not all school principals were enthusiastic with all aspects however. Clarity about the 
process, the provider’s role and funding appeared to be problematic for some. 

There was a lack of clear communication and explanation of who is doing what. 

The organisation of the funding and the funding itself is neither clear, nor as expected 
and is making planning and the implementation of transformative change difficult.  

Yet there were indications from principal’s comments that clarity has surfaced over time. 

Initially there was a lack of direction or focus on the purpose/process but that has all 
come together now. 

Whilst schools clearly benefited from the time invested in Kia Eke Panuku, principals also 
commented on the difficulty of orchestrating this within the expected timeframes.  

Time has been our challenge - scheduling meetings for Kia Eke Panuku. 

It is an excellent programme but the pressure at this stage of the year is not good. It 
takes the shine off the programme for some staff members. 

A minority of school principals were clearly frustrated by their experiences.  

We have found the KEP team to be stand-offish and there has been little clarity of 
purpose and direction.   

We still have high expectations and hopes, but it has been an extra-ordinarily frustrating 
experience so far. 
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8 Kia Eke Panuku – Building on Success 2014 survey of school principals 

Responses from the relevant questions in our survey of school principals are detailed below: 

 

School principals appear to be well engaged with Kia Eke Panuku, as shown by over half (54%) 
of survey respondents leading their strategic change leadership team whilst most others (44%) 
were a member of the team. 

 

 

The teams had between 2 and 12 members in them, although most typically schools had a 
team size of 6 people.  

 

 

54%

44%

3%

I am leading the strategic change
leadership team

I am a member of the strategic
change leadership team

I do not have a specific role
although the strategic change

leadership team regularly
reports to me

Figure 2. What is your role in Kia Eke Panuku – Building on Success?   

0%

5%

10%

15%

20%

25%

30%

2 3 4 5 6 7 8 9 10 12 Don't
have one.

number in team

Figure 3. How many people are in your school’s strategic change leadership team? 
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 Kia Eke Panuku – Building on Success 2014 survey of school principals 9 

 

Most teams were made up of school staff. Some had iwi or hapū representatives but slightly 
fewer had whānau representatives. ‘Other’ team members were most often Resource Teacher 
Learning and Behaviour (RTLB) staff.  

 

 
For a majority of principals Kia Eke Panuku was very much or mostly what they had expected. 
A quarter said it was somewhat as expected and twelve percent of principals reported it was 
not what they had expected.  

Comments varied from being impressed and delighted by the support, to being frustrated by 
the process. 

We had waited a long time to be included in this project and are very grateful for the 
wonderful support. 

The programme itself is as expected.  The organisation of the funding and the funding itself 
is neither clear, nor as expected and is making planning and the implementation of 
transformative change difficult.  

A few principals commented on the emphasis on the practices and philosophies of Te 
Kotahitanga. There were differing perspectives on whether this was a good or bad thing. 

Really need background in Te Kotahitanga to fully get under way. 

It seemed to focus solely on practices and philosophies of Te Kotahitanga and not much 
emphasis on Starpath. 

93% 93%

76%
63%

10% 10%
17% 17%

Figure 4. Who is in your school’s strategic change leadership team for 
Kia Eke Panuku - Building on Success? 

20%

41%

24%

12%

2%

Very much as
expected

Mostly as
expected

Somewhat as
expected

Not as expected I was not at this
school at the time

Figure 5. Is Kia Eke Panuku - Building on Success what you 
expected when your school first agreed to participate? 

Now that we have attended two hui, developed an action 
plan and had training in classroom observation we have a 
clearer understanding of what Kia Eke Panuku is and how 
it will benefit our school 
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10 Kia Eke Panuku – Building on Success 2014 survey of school principals 

It has been a relatively easy transition from Te Kotahitanga to BOS. 

 
Almost all respondents (93%) were very or mostly clear about the purpose of Kia Eke Panuku. 

Only a few respondents added additional comments most of which confirmed they understood 
the purpose and intended outcomes. 

 

Most school principals were confident that being involved in Kia Eke Panuku would contribute 
to more Māori succeeding as Māori, accelerate achievement for Māori and improve curriculum, 
teaching and learning.  There was less certainty around the outcomes of improved relationships 
with hapū, iwi and whānau.    

School principals who were only somewhat confident on these outcomes noted: 

Without the resource to drive the programme all outcomes will be compromised and 
minimised 

It’s difficult to relate cause and effect when we have other work going on in the same space. 

59%

34%

7%

Very clear Mostly clear Somewhat clear

Figure 6. Do you feel you have a clear understanding of 
the purpose of Kia Eke Panuku – Building on Success? 

33% 33% 33%

26%
30%

33%

48%
50% 50%

53%

28%

41%

 Lead to more
Māori succeeding

as Māori

Accelerate
achievement for
Māori students

Improve
curriculum,

teaching and
learning

Improve school
leadership

Improve
relationships with

hapū and iwi

Improve
relationships with

whānau

Figure 7. How confident are you that your school's involvement in Kia Eke Panuku 
- Building on Success will contribute to the following outcomes? 

Very confident Mostly confident Somewhat confident Not confident Not sure

Contact and effective communication have ensured this 
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 Kia Eke Panuku – Building on Success 2014 survey of school principals 11 

 

The majority of principals rated Kia Eke Panuku as very valuable or mostly valuable. 

School principals who rated Kia Eke Panuku very valuable tended to comment on two key 
aspects: 

 Having time to think and reflect as a group  

The time set aside has enabled deeper conversations to develop about professional 
practice.  

Having the SCLT support one another and enthuse many other staff.  

 Valuing the contribution of the Kia Eke Panuku provider/facilitators  

Being allowed to do this important work at our own pace with excellent facilitation. 

 

School principals who were less enthusiastic about the value of Kia Eke Panuku were cautious 
of expectations at this early stage.  

It still seems to be taking shape, need it to be a little less prescriptive and more 
collaborative. 

It’s too early to say. 

  

51%

30%

14%

3% 3%

Very valuable Mostly valuable Somewhat
valuable

Not at all valuable not sure

Figure 8. How  valuable has it been for your school to be involved in 
Kia Eke Panuku - Building on Success to date?  
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12 Kia Eke Panuku – Building on Success 2014 survey of school principals 

Contextual considerations  

How does Building on Success complement and interact with other programmes in 
the school? 

Principals were asked how well Kia Eke Panuku worked alongside other Professional 
Learning and Development (PLD) and support in their school.  Our survey findings showed 
that Kia Eke Panuku complements and interact with other programmes reasonably well. Half 
(50%) responded that Kia Eke Panuku complemented other PLD very well (50%) and 
another third, mostly well (35%).  

Whilst on the whole principals appeared to be happy with the fit of Kia Eke Panuku and other 
PDL, comments indicated it has been problematic for some. Aligning Kia Eke Panuku with 
existing initiatives was the most prevalent theme cited under what was not working well.   

Connecting/unifying Māori achievement initiatives and programmes school-wide has not 
worked well. 

Principals also reflected on their school’s state of readiness for interventions such as Building 
in Success in relation to previous programmes such as Te Kotahitanga. Some principals 
commented they had found the transition straight forward. 

It has been a relatively easy transition from Te Kotahitanga to BOS. 

Others clearly had to work harder to make the necessary alignment with their existing PDL. 
Principals mentioned the timeframe to make the necessary adjustments was problematic. 

The Strategic direction with timeline of BOS.....and also where it fits in the school  [has 
not worked well]. 

 We might expect that some schools need more time to make the shifts needed for Kia Eke 
Panuku to be fully realised.  

Schools will have their own unique way of implementing the key elements of Kia Eke 
Panuku. The pace of implementation needs to be balanced by the readiness of staff. 
There is a significant difference between telling staff and co-constructing outcomes. 

 
 

Responses from the relevant question and comments in our survey of school principals are 
detailed below: 

 

 
 

The response to this survey questions indicates that on the whole principals are happy with the 
fit of Kia Eke Panuku and other PLD.  

50%

35%

13%

3%

Very well Mostly well Somewhat well Not at all well

Figure 9. How well does Kia Eke Panuku - Building on Success work 
alongside other Professional Learning and Development (PLD) and 

support occuring in your school?
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 Kia Eke Panuku – Building on Success 2014 survey of school principals 13 

Comments from their response on what worked and what didn’t work revealed two clear themes 
that related to alignment.   

1. Schools that had already embedded a kaupapa of accelerating Māori achievement 
appreciated the continued support of Kia Eke Panuku.   

It has been a relatively easy transition from Te Kotahitanga to BOS. 

Ensuring that Māori success is at the heart of our 2015 annual plan [has worked well]. 

 
2. Whilst half of principals considered Kia Eke Panuku worked very well alongside other 

PDL, integrating Kia Eke Panuku was the most common issue raised under what was 
not working well and clearly an area of dissatisfaction. 

I thought it would umbrella existing projects more. 

With four other significant projects in development of progress there is a real change to 
overlay these projects with BOS. We are doing PB4L, sport in education, ART, SAF and 
SST (MSD). 

Connecting/unifying Māori achievement initiatives and programmes school-wide has not 
worked well. 

 
Analysis of comments pointed to schools being at different points on a continuum of readiness.  
Some principals have clearly found the transition easy and have experienced Kia Eke Panuku 
as welcome support to work they have already been doing.  

 
Others appear to be embracing a new emphasis.  

We have begun a journey that we believe will ultimately benefit our students. It is the PLD 
focus for [school] going into 2015 and beyond. 

We have accepted that acceleration and elevation of Māori achievement is an expected 
priority within the college.      

And from the sizeable number of comments referring to this not working well, it is clear some 
schools are needing to work harder to make the necessary alignment.  

Ensuring the necessary business as usual material, as opposed to that which can be 
dumped, is aligned with Kia Eke Panuku  [has not worked well].  

Connecting/unifying Māori achievement initiatives and programmes school-wide has been 
challenging. 

Trying to get staff on board when there is genuine anxiety. 

All indications point to some schools needing more time to make the necessary adjustments 
than others. 

The Strategic direction with timeline of BOS.....and also where it fits in the school  [has not 
worked well]. 

Schools will have their own unique way of implementing the key elements of Kia Eke 
Panuku. The pace of implementation needs to be balanced by the readiness of staff. There 
is a significant difference between telling staff and co-constructing outcomes.  
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14 Kia Eke Panuku – Building on Success 2014 survey of school principals 

Implementation 

What has worked well and not so well in implementing Building on Success as 
intended?  

The involvement of facilitators, strengthened relationships and consolidating a commitment 
to the kaupapa of Building on Success were referred to by principals as working well. 

Time constraints, a lack of clarity, aligning Kia Eke Panuku with existing PLD priorities and 
funding concerns were the challenges most commonly cited. 

Overall there was a general positivity about the initiative coming through in the comments 
provided.  

We as a school are very excited about this initiative. 

Principals identified the facilitators as being key to this. 

The quality of the external expertise that has engaged with us in the school has been 
outstanding. 

The process of establishing a change management team to co-construct the plan was a 
positive component of the design. Working together to develop the plan appeared to be a 
rewarding experience in itself. 

Getting a change management team together who are very focussed on making a 
difference [worked well]. 

Yet, equally schools struggled to accommodate the time requirement of implementing Kia 
Eke Panuku. 

Just the busy-ness of school and finding the time to really be able to focus on this and to 
successfully implement it so that it is sustainable and embedded in our school culture. 

Some noted that both the design and implementation lacked clarity.  Roles and 
responsibilities were not clearly defined. 

Appears to be very much project designed by a committee not always clear or focused. 

Whilst there were many complementary comments about the quality of the provider’s 
contribution, not all schools were happy with the provider’s input. 

Have found the KEP team to be stand offish and there has been little clarity of purpose 
and direction. 

We still have high expectations and hopes, but it has been an extra-ordinarily frustrating 
experience so far. 

 

 
Responses from the relevant question and comments in our survey of school principals are 
detailed below: 

The survey included open questions asking principals to comment on what was working well 
and what wasn’t.  Almost all principals gave comments with 39 out of the 41 survey respondents 
commenting on what worked well and 38 on what didn’t work well. We have included counts to 
provide an indication of the strength of the theme 

What has worked well in your school?  

The support and direction provided by the facilitator/providers was the most common element 
identified as working well for schools (11 comments). 

Great support we have received..this is a very positive journey. 

Affirming, encouraging and non-judgemental support from the advisors.   

The quality of the external expertise that has engaged with us in the school has been 
outstanding. 
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 Kia Eke Panuku – Building on Success 2014 survey of school principals 15 

The process of establishing a change management team to co-construct the plan was seen as 
a positive component of the design. The team work and relationship building that the work 
required featured strongly as working well (7 comments). 

Having the SCLT support one another and enthuse many other staff. 

Development of team[has worked well]. 

Getting a change management team together who are very focussed on making a 
difference. [has worked well]. 

The opportunities for the strategic team to spend time thinking with expert advisors. 

Other benefits included:   

An increased focus and commitment to improving Māori achievement (7 comments).  

Getting thinking actively about improving Māori achievement [has worked well]. 

Ensuring that Māori success is at the heart of our 2015 annual plan.  A recognition that our 
appraisal system needs to be re-created to be agentic [has worked well]. 

Kia Eke Panuku requires us all to be Transformative in how we approach leadership and 
learning in schools if we are to effect accelerated gains for Māori. 

A feeling of ownership and being in control of the process that the co-construction design 
afforded (4 comments). 

We feel that we are in control of the process and this ownership is shared across the change 
team. 

The responsive approach rather than a one size fits all [has worked well]. 

What has been challenging or not worked well?  

The time required to implement Kia Eke Panuku and lack of clarity emerged as the biggest 
issues for schools. 

Schools struggled to accommodate the requirements to implement Kia Eke Panuku (12 
comments). 

Just the busy-ness of school and finding the time to really be able to focus on this and to 
successfully implement it so that it is sustainable and embedded in our school culture. 

Time factor involved in getting started [has not worked well]. 

Sometimes it is not easy to accommodate requirements with short timeframes which can 
clash with previously set commitments. 

The late timing, the lack of clarity early in the year about resources. The significant upfront 
time commitment of time out school at hui at short notice [has not worked well]. 

Some principals noted that both the design and implementation lacked clarity (7 comments). 

Appears to be very much project designed by a committee not always clear or focused. 

As mentioned under contextual considerations the process of aligning and integrating Kia Eke 
Panuku into existing or previous PLD was difficult for some schools and was the problem most 
commented on (12 comments).  

With four other significant projects in development of progress there is a real challenge to 
overly these projects with BOS. 

The most challenging has been the transition between Te Kotahitanga and BOS. While 
expected took a while to gain momentum. 

Funding and resourcing was also a concern for a number of respondents (6 comments).  

Uncertainty/lack of clarity about funding - levels, timeliness - create inability to plan for 
staffing and resourcing because we don't know how much resource there is, or is going to 
be, available. 

Our uncertainty is around funding.  We need to make this change in teaching practice 
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16 Kia Eke Panuku – Building on Success 2014 survey of school principals 

transformative for our school culture; a real focus, not a small scale pockets-of change 
approach. 

Not having the funds to pay for relievers to attend meetings. 

 

How well does the provider deliver the PLD in accordance with the school Building on 
Success action plan? 

At this early stage of implementation it appeared too early to ask principals about delivering 
the PLD in the action plan.  Instead, the survey tried to gauge how well the provider supported 
the development of the action plan. On the premise that positive relationships are 
foundational to successful implementation of the plan, the survey asked how well the school 
and the provider worked together.  

Appreciation of the role the providers played came through strongly in the survey.  As noted 
under what worked well, the support and direction provided by the facilitator/providers was 
the most common element identified as working well for schools. 

The facilitators have supported us and shared practice with us very well.  They are 
organised, informed, challenging and able to identify needs and work with us to change 
practice.  

[Our provider/facilitators] have been pivotal in unpacking the philosophy around Kia Eke 
Panuku.  At all stages, they have been clear that this is to align to our schools Charter 
and Strategic Plan. 

Accordingly, the majority of school principals (63%) responded they worked very well with 
their providers with only 5% saying they were not working well. Those who were less happy 
with their provider complained of a lack of clarity about what they were providing. 

[There has been a] lack of clear communication and explanation of who is doing what. 

The challenge of a new programme being unveiled in a sequence has not worked well. 

Overall it appears positive relationships between providers/facilitators and most schools 
have been built at this stage.  In line with the BOS theory of change this is an important 
precursor to reaching the outcomes of BOS and might be seen as an early indication of the 
successful progress of Kia Eke Panuku.  

Whilst it is the school’s responsibility to deliver the Building on Success action plan, the 
provider/facilitators support them to do this. Good relationships along with constructive and 
supportive guidance helps ensure the action plan progresses. 

 

 

Responses from the relevant question and comments in our survey of school principals are 
detailed below: 
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 Kia Eke Panuku – Building on Success 2014 survey of school principals 17 

 
The majority of school principals (63%) responded they worked very well with their providers. 

Comments supported this and came through as a strong theme under what was working well. 

Being allowed to do this important work at our own pace with excellent facilitation [has 
worked well]. 

The opportunities for the strategic team to spend time thinking with expert advisors. 
Affirming, encouraging and non-judgemental support from the advisors [has worked well]. 

A small percentage responded somewhat (8%) or not so well (5%). Those who felt they worked 
less well with their provider commented on a lack of clarity about what they were providing: 

[There has been a] lack of clear communication and explanation of who is doing what. 

The challenge of a new programme being unveiled in a sequence has not worked well. 

Clarity around the provision of the actual provider [has not worked well] I realise that year 
1 of the project presented administration and management difficulties. I am hopeful this will 
be clarified in 2015.  

 

63%

24%

8%
5%

Very well Mostly well Somewhat well Not so well

Figure 10. How well does your school and your provider/facilitators 
work together? 

The quality of the external expertise that has 
engaged with us in the school has been 
outstanding  

It still seems to be taking shape, need it 
to be a little less prescriptive and more 
collaborative 
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18 Kia Eke Panuku – Building on Success 2014 survey of school principals 

Do schools have an agreed school Building on Success action plan with clearly 
defined actions, outcomes, and monitoring that will track progress?  

A larger proportion of schools (64%) had an action plan in place and principals could clearly 
identify their outcomes.  About a third (31%) had not yet completed their plan with a few (5%)  
not yet started. 

Interestingly, whether schools started Kia Eke Panuku in Term 1&2 or Term 3 bore little 
relationship as to whether their plan had been completed or not.  The percentage of 
completed plans were similar for both cohorts (65% term 1&2 compared with 60% term 3).  

Principals were asked to list the outcomes they were hoping to achieve through the initiative. 
The outcomes identified by principals aligned closely with intended outcomes for Kia Eke 
Panuku: - accelerating achievement for Māori students, culturally responsive pedagogy, 
improved leadership, engagement with whānau, hapū, iwi, and more Māori achieving as 
Māori. In addition to these, principals identified improved student retention as a key outcome.  

The strongest focus for schools was on improving the achievement of Māori students. 
Culturally responsive pedagogy, improved student retention and improved engagement with 
whānau were the next most common priorities. Improved engagement with iwi or the 
community, improved leadership and evidence based decision making were identified less 
often. A few principals identified building confidence and awareness of staff as an 
intermediate outcome to achieving these goals. 

Confidence of staff to know HOW they can make a difference. 

 

 

Responses from the relevant question and comments in our survey of school principals are 
detailed below: 

 

 
 
Principals were asked to list up to five outcomes they were expecting to see at the end of Kia 
Eke Panuku. Most schools had completed their action plans and were able to list the outcomes 
they were intending to see, 35 out of the 41 survey respondents filled in this question. Expected 
outcomes were also listed by those who had started but not yet completed their action plans.  

The table below shows the outcomes they listed in the order in which they were identified.  

  

64%

31%

5%

Yes, completed No, but underway No, not started

Figure 11. Has your school plan or action plan been completed 
for Kia Eke Panuku – Building on Success? 
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Table 3. Outcomes expected at the end of Kia Eke Panuku 

Outcome 1 2 3 4 5 Total (out of 35) 
Achievement for Māori 13 8   2   23 

Culturally responsive 
pedagogy 

3 7 8    18 

Greater retention of Māori 5 3 5 2  15 

Better relationships with 
whānau 

2   5 2  4 13 

Better relationships with 
hapū/iwi 

2 
 

3 1 2 8 

Evidence based   2 4 2 1  8 

Improved leadership 3 1   2   6 

Literacy and Numeracy     3   1 4 

Māori achieving success as 
Māori 

1 2   1 1  5 

 

Comparing this table with principal’s confidence with achieving the specified outcomes (Figure 
12 below) indicates a good match for accelerating achievement for Māori and culturally 
responsive pedagogy (improve curriculum, teaching and learning). Principals were mostly 
confident about improving school leadership yet few listed leadership in their action plan 
outcomes. 

 

 

A precursor to developing a plan was to identify the strengths and needs which would to guide 
the plan. Three quarters of schools had managed to complete this. Given this, we would not 
expect action plans to have been completed for any more than this number.  

33% 33% 33%

26%
30%

33%

48%
50% 50%

53%

28%

41%

 Lead to more
Māori succeeding

as Māori

Accelerate
achievement for
Māori students

Improve
curriculum,

teaching and
learning

Improve school
leadership

Improve
relationships with

hapū and iwi

Improve
relationships with

whānau

Figure 12. How confident are you that your school's involvement in Kia Eke 
Panuku - Building on Success will contribute to the following outcomes? 

Very confident Mostly confident Somewhat confident Not confident Not sure
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20 Kia Eke Panuku – Building on Success 2014 survey of school principals 

 
 

How has engagement and partnerships with whānau, hapū and iwi shaped the PLD 
design (action plan)?  

The level of involvement of whānau and hapū and iwi appear to be minimal in most schools 
at this stage. Only 10% of strategic change leadership teams included whānau, in their 
membership with iwi or hapū slightly higher at 18%.  

Numbers were similarly small for involvement in the development of the action plan, 7% 
included whānau and 15% hapū or iwi. 

Consistent with this was a lesser emphasis of relationships with hapū/iwi in the identified 
outcomes within schools plans and also less confidence that the initiative contributes to this 
outcome. (see Figure 12 above). 

 

 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

77%

5% 8% 10%

Yes, completed No, but underway No, and not yet
underway

Not sure

Figure 13. Has a strengths and needs analysis been completed 
with your school for Kia Eke Panuku – Building on Success? 
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Discussion 

The survey provided a general impression of principals’ enthusiasm about Building on Success 
– being clear about the purpose and confident that their school’s involvement would lead to 
desired outcomes.  

Establishing implementations teams (Strategic Change Leadership Teams), whilst not always 
easy to manage within the timeframes, seemed to be a rewarding experience for schools. 
The shared development - thinking about and shaping the plan together, seems to be a 
successful aspect of the design. 

Action plans were completed in most schools and underway in others. It is clear that progress 
has been made within schools in developing these but not in line with the expectations 
outlined in the Ministry’s implementation timeframes and contracted obligations.  

Nonetheless, schools appear to be actively thinking through what improving Māori 
achievement actually means for their school and are becoming clearer about how this might 
be accomplished. The role of their provider seems to be pivotal for helping them to achieve 
this.  

Engagement with hapū and iwi appears to be mostly absent at this stage though some 
schools clearly intend to address this. Arguably principals may be less confident undertaking 
this work and hence meeting this specified goal. 

Our findings revealed an apparent anomaly with high ratings of clear understanding of 
purpose and comments about a lack of clarity.  It is possible principals are clear about the 
purpose but have not found the process very clear. We know from our stakeholder interviews 
that the design has only become clear as Kia Eke Panuku has progressed. The survey 
indicates that most principals are now at a place of understanding (we think).  

The support for and appreciation of providers is reassuring. As a co-created effort, strong 
relationships built on trust are important to delivering an initiative well.  
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Appendix 

Kia Eke Panuku - Building on Success  
Survey for Principals 

Thank you for participating in this survey. The survey is about Kia Eke Panuku – Building on 
Success Professional Learning and Development (PLD). We are interested in getting your point 
of view as Principal to help us understand how Building on Success is progressing and what is 
working well. 

Starting out 
1. When did your school commence in Kia Eke Panuku – Building on Success? 

 Term 1 or 2, 2014  

 Term 3, 2014  

 Not sure 

 Have not participated 

 

2. What is your role in Kia Eke Panuku – Building on Success? 

 I am leading the Building on Success strategic change leadership team 

 I am a member of the Building on Success strategic change leadership team 

 I do not have a specific role although the Building on Success strategic change leadership 
team regularly reports to me 

 No role 

 Other (please specify 

 

 

3. How many people are in your school’s strategic change leadership team? 

 

 

4. Who is in your school’s strategic change leadership team for Kia Eke Panuku - Building on 
Success? 

 Principal 

 Senior management 

 Middle management 

 Teacher(s) 

 Board of Trustee member(s) 

 Whānau 

 Hapū, iwi 

 Other (please specify)  
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Expectations 
5. Thinking about your school’s involvement in Kia Eke Panuku - Building on Success so far, 

is it what you expected when your school first agreed to participate? 

 Very much as expected 

 Mostly as expected 

 Somewhat as expected 

 Not as expected 

 I was not at this school at the time 

 Not sure 

Please add any comments you wish to make about your answer 

 

 

 

 

6. Do you feel you have a clear understanding of the purpose of Kia Eke Panuku –Building on 

Success? 

 Very clear 

 Mostly clear 

 Somewhat clear 

 Not at all clear 

Please add any comments you wish to make about your answer 

 

 

 

Alignment and value 
7. How well does Kia Eke Panuku - Building on Success work alongside other Professional 
Learning and Development (PLD) and support occurring in your school? 

 Very well 

 Mostly well 

 Somewhat well 

 Not at all well 

 Not sure or haven't considered this 

 

8. How confident are you that your school's involvement in Kia Eke Panuku - Building on 
Success will contribute to the following outcomes. 

 Very 
confident 

Mostly 
confident 
 

Somewhat 
confident 
 

Not 
confident 

Not 
sure 

Not 
applicable 
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24 Kia Eke Panuku – Building on Success 2014 survey of school principals 

 

Please add any comments you wish to make about your answer 

 

 

 

 

Getting established 
9. Has a strengths and needs analysis been completed with your school for Kia Eke Panuku – 
Building on Success? 

 Yes, completed 

 No, but underway 

 No, and not yet underway 

 Not sure 

 

10. Who was involved in the strengths and needs analysis? 

 Principal 

 Strategic change leadership team  

 Senior management 

 Middle management 

 Teacher(s) 

 Board of Trustee member(s) 

 Whānau 

 Hapū, iwi 

 Other (please specify)  

 

 

11. Please list the most important needs the analysis identified for your school (up to 

five) 

1.  

Lead to more Māori succeeding as 
Māori 

      

Improve relationships with whānau       

Improve curriculum, teaching and 
learning 

      

Improve school leadership       

Improve relationships with hapū and 
iwi 

      

Accelerate achievement for Māori 
students 
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2.  

3.  

4.  

5.  

 

12. Has your school plan or action plan been completed for Kia Eke Panuku – Building 

on Success? 

 Yes, completed 

 No, but underway 

 No, and not yet underway 

 Not sure 

 

13. Who was involved in the development of your school plan or action plan? 

 Principal 

 Strategic change leadership team  

 Senior management 

 Middle management 

 Teacher(s) 

 Board of Trustee member(s) 

 Whānau 

 Hapū, iwi 

 Other (please specify)  

 

 

 

 

14. Please list the outcomes you are expecting to see at the end of Kia Eke Panuku – Building 

on Success (up to five) 

1.  

2.  

3.  

4.  

5.  

 

How well is it going? 
15. How well do your school and your provider/facilitators work together? 

 Very well 
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 Mostly well 

 Somewhat well 

 Not so well 

 Not sure 

 

16. Overall, please rate how valuable it has been for your school to be involved in Kia Eke 
Panuku -  Building on Success to date. 

 Very valuable 

 Mostly valuable 

 Somewhat valuable 

 Not at all valuable 

 Not sure 

 

17. Thinking about your school's involvement in Kia Eke Panuku – Building on Success so far, 

what has worked well for your school? 

 

 

 

 

18. Thinking about your schools involvement in Kia Eke Panuku - Building on Success so far, 
what has been challenging or not worked so well? 

 

 

 

 

 

 

19. Will you be continuing with the Kia Eke Panuku - Building on Success PLD next year? 

Yes 

No 

Not sure 

 

20. Is there anything else you would like to add about Kia Eke Panuku - Building On Success? 

 

 

 

Thank you for taking the time to complete the survey. Your participation will help the Ministry 
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of Education understand the early progress of this PLD and its value for schools. A short 
summary of the main results of the survey will be shared with you early next year.  
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Introduction 

Background  

Kia Eke Panuku is a Ministry funded professional learning and development (PLD) initiative intended to support 

secondary schools to raise the achievement of their Māori students. Funding for Building on Success covers a 

three-year period beginning in 2014 until 2016.  

The evaluation of Kia Panuku is being undertaken in three phases covering the three-year period of the contract. 

Phase 1 of the evaluation looked at the design and development of the Kia Eke Panuku model. This second stage 

of the evaluation looks at Kia Eke Panuku’s progress after its second year of implementation and examines 

evidence to identify improvements in its intended outcomes. 

Purpose  

This top-line report was developed as a companion piece to the Principal survey and the interim AREA data 

monitoring reports. It draws on and incorporates these two independent documents with additional evaluation 

data. The purpose of these top-line findings was to provide the Ministry with an early indication of our evaluation 

conclusions from the data contributing to the phase 2 report. These findings were shared with the MoE Early 

Learning Student Achievement team and the Ministry’s advisory group in early March 2016.  

Findings 

1.   The ground work is laid for the systems level change Kia Eke Panuku aspires to. Schools acknowledge an 

imperative to improve outcomes for their Māori students and are taking active steps to do so.  

» Survey results showed school principals were positive about the value of Kia Eke Panuku. Schools were 

committed to being involved in Kia Eke Panuku as reflected in the survey findings and through their 

continued participation. While three schools withdrew at the beginning of 2015, all bar one school chose to 

remain for the whole of 2015. Principals clearly expressed wanting to continue with Kia Eke Panuku to 

enable more positive changes. 

» The important steps of building awareness and generating motivation to create change appear to be well 

underway. The majority of principals were very clear about what Kia Eke Panuku was trying to achieve 

and about what participating meant for their school. Senior and middle leaders, and teachers’ enthusiasm 

to create change to better support Māori students was viewed as having increased as a result of being 

involved in Kia Eke Panuku. 

2. Kia Eke Panuku kaitoro work in a context whereby schools have very different needs and kaitoro need to be 

flexible and adaptive to support this. Kia Eke Panuku is designed to look at each school’s strengths and 

challenges in order to plan a relevant and individualised approach. Good relationships are vital to this. Schools 

appreciated the role of kaitoro (73% worked very well with kaitoro). Kaitoro talked about the essentialness of 

building trust with the school to challenge the status quo and create a safe environment within the SCLT to 

encourage critical reflection.  

3. Leadership capability for Kia Eke Panuku and effective use of data to inform decision making are the areas 

where the greatest gains have been made so far.  

» Effective leadership is critical to implementing the Kia Eke Panuku kaupapa but requires time and 

investment to get this right. Our data showed progress has been made in this area but also illustrated how 

long it takes for a cohesive and committed team to establish and function with agency. Kaitoro 

acknowledged the slow and incremental nature of the process. Factors identified as needing to be in place 

were: a motivated team, a range of voices at the table, shared contribution and the agency to create 

change. Kaitoro identified the importance of a supportive and involved principal within the leadership 

group who understood the kaupapa – they have a critical role of being the conduit to the school’s senior 

leadership team. The survey indicated principals saw the value of Kia Eke Panuku and almost all were 

part of the change team. Stories from Kaitoro tell of the work involved and sense of achievement when 

these teams are functioning well.  

» Using and making sense of evidence are critical intermediary processes to carrying out change. Data 

allows conversations about what is not working in the school and what may need to change in a non 

judgemental way. Kaitoro identified data literacy and the ability to synthesise and reflect on the data as 
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critical for moving forward. Principals in the survey acknowledged increased capability to use evidence to 

inform decision making as result of Kia Eke Panuku particularly with senior and middle leaders. 

4. Leaders and teachers capability to engage in culturally responsive and relational pedagogy was perceived as 

having improved by principals. Gains listed in each schools’ profile data1, gave a picture of the SCLT teams 

having built confidence with the observation process, with some schools having successfully broadened its usage. 

The profiles described a deepening understanding of culturally responsive and relational pedagogy in many 

schools with some showing evidence of improvements in classroom teaching practice as measured by the 

Rongohia te Hau data.   

5. Schools were making changes to their systems and processes to facilitate change and better support Māori 

learners. Most commonly these were in relation to creating alignment and embedding the kaupapa of Kia Eke 

Panuku into school documentation, other initiatives in the school and the teacher appraisal processes. Some 

schools had diverted existing or contributed additional resources, through changing existing roles or management 

structures, or creating new roles or positions. Changes were also noted in relation to collecting, analysing and 

using data to monitor outcomes for Māori students for decision making. These systems changes are important for 

coherence and entrenching change across the school, ensuring longer term sustainability. 

6. Kia Eke Panuku is still working on encouraging spread throughout the school to support sustainability. 

Accordingly, capability improvements from being involved in Kia Eke Panuku were greater for senior and middle 

leaders than for teachers. School profiles in the milestone report also attested to engagement and capability gains 

predominantly with a core group directly involved with the Strategic Change Leadership Team. 

7. Schools are starting to strengthen connections with hapū/iwi.  Wānanga on marae help build these 

connections, especially for schools with students from that iwi and create familiarity with tikanga. The majority of 

principals noted improved connections with hapū/iwi, at least to some extent. They were less likely to contribute 

greater involvement of parents in the school as a result of involvement in Kia Eke Panuku. 

8. Principals noted some improvements in engagement and achievement for their Māori students since their 

school’s involvement with KEP - three quarters of school principals perceived improvement in student 

engagement and achievement ‘to a large  or to some extent’. Like all schools, Kia Eke Panuku schools have 

shown a gradual upward trend for NCEA achievement for Māori students from 2011 to 2015. These 

improvements have a similar pattern to a comparison group2 of schools with like characteristics to KEP schools. 

That is, no noticeable difference was seen between KEP schools and a comparison group for changes in 

attendance and NCEA achievement outcomes for Māori students in 2015. Principals however are in a position to 

observe Māori students enjoying and achieving education success as Māori, more broadly than what AREA 

engagement and achievement indicators measure. 

9. Sustained commitment over time is needed to achieve the envisaged systemic change required to raise the 

achievement of Māori students. The question arises as to when we might expect to see changes in student 

outcomes (in particular as represented by AREA data) from a cascading leadership model designed to challenge 

existing systems and structures and gradually embed widespread pedagogical and organisational change. The 

thinking behind the design of Building on Success acknowledged that, based on research, ‘embedding 

sustainable change in large organisations like secondary schools takes time’. However, it also acknowledged that 

the solution proposed for system level change was ‘framed within a time constrained environment where results 

are required within a four year period’. After two years, where the first year of the intervention was focussed 

largely on development and a third of schools did not enter until December 2014, and within the context of the 

design and intent of the intervention (focusing on leader, teacher and school change leading to improved student 

outcomes) it may be too early to expect to see changes in the AREA data. Kia Eke Panuku is still part way on this 

journey towards guiding leadership and classroom teaching to better support Māori learners but the model is well 

established, gaining momentum and making progress..  

 
                                                      
1 Detailed in Kia Eke Panuku Milestone 6 (January 2016) appendix  
2 The comparison group was created using logistic regression modelling to identify schools similar to Kia Eke Panuku schools. A separate 
report details this methodology and profiles both groups. 
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 4  

Implementation Spread Capability outcomes
Whānau and 
iwi outcomes

Student outcomes

What we know from our findings at a glance: 

At a glance: The diagram below organises the evidence into a simple analysis framework summarising findings under implementation (process), 

intermediate and longer term outcomes  
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Executive Summary 
Kia Eke Panuku is the national provision of Building on Success: a Ministry funded 
professional learning and development (PLD) initiative intended to support secondary schools 
to raise the achievement of Māori students. Funding for Building on Success covers a three-
year period beginning in 2014 until 2016.  

The evaluation of Kia Eke Panuku is being undertaken in three phases covering the three-
year period of the contract. Phase 1 of the evaluation looked at the design and development 
of the Kia Eke Panuku model.  

The Phase 1 evaluation concluded that, while there were some components that needed 
further design and development, Kia Eke Panuku was becoming more cohesive after a 
challenging start. Successful components from Te Kotahitanga, He Kākano and Starpath 
were evident in the implementation. In particular the success components of culturally 
responsive and relational pedagogy, leadership and use of evidence and data were well 
embedded in the design and had gained traction in schools. The dedicated team of facilitators 
(kaitoro), passionate about making a difference for Māori students, were highly regarded by 
schools. 

This Phase 2 evaluation looked at Kia Eke Panuku’s progress after its second year of 
implementation and examined evidence to determine improvements on its intended 
outcomes. 

In its second year of implementation, Kia Eke Panuku has adapted and developed its 
approach, creating ongoing modifications to its implementation, clarifying its framework and 
ensuring momentum. Kia Eke Panuku has effectively modelled the cycle of critical learning 
and reflection approach that it promotes and supports in schools. 

The important steps of building awareness and generating motivation to create change are 
well underway. Schools were increasingly positive about the value of Kia Eke Panuku, were 
committed to being involved and were taking active steps to better support their Māori 
students.   

Kia Eke Panuku applies a cascading leadership model designed to gradually embed 
widespread pedagogical and organisational change. Whilst progress has been made in 
developing committed leadership, illustrated by the raised awareness and commitment 
evident across participating schools, the findings also highlighted just how long it can take to 
establish a cohesive and active leadership group in some schools. Forming a stable team, 
then diffusing new knowledge and skills from these leaders to the wider school has proved 
challenging to achieve within Kia Eke Panuku’s contracted timeframes.  

Nevertheless, principals reported that teachers had improved their knowledge and skills as a 
result of participating in Kia Eke Panuku. Skills in the use of data to reflect on current 
conditions and guide future action, and a deepening understanding of culturally responsive 
and relational pedagogy were areas where the greatest gains had so far been made. Schools 
also reported increased engagement with hapū or iwi to a modest extent. Fewer schools 
associated improved relationships with whānau or improvements in literacy and numeracy 
with Kia Eke Panuku’s contribution.  

Schools were also making changes to their systems and processes to better support Māori 
learners. Most commonly this involved ensuring alignment of Kia Eke Panuku with other 
initiatives and the school’s strategic planning, or in processes such as self-review, and 
teacher appraisal. Some schools had changed existing roles or management structures, or 
created new roles or positions. Adjusting school systems are important for cohesion and 
sustainability of the Kia Eke Panuku kaupapa, and serve to minimise competing agenda’s that 
can sometimes cancel out new gains.  

Reported improvements in Māori student achievement by school principals are corroborated 
by a gradual upward trend in NCEA achievement data within Kia Eke Panuku schools.  
However, a similar trend of improved outcomes for Māori students is evident in all schools 
rather than unique to Kia Eke Panuku schools. Whether Kia Eke Panuku has been able to 
amplify student level improvement (Māori students enjoying and achieving education success 
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as Māori) is not yet clear; student improvement may be occurring more broadly than what 
NCEA achievement indicators measure.  

Overall Kia Eke Panuku has continued to gain traction and embed a model that has adapted 
and matured as it has been implemented over 2015. There was enthusiasm and confidence 
in the model across participating schools and a clear impression that capability gains have 
been made within most schools. In continuance from the Phase 1 evaluation findings, the 
strengths of the model are its capacity to motivate an imperative to change, a deepening 
understanding and use of responsive and relational pedagogy, and the ability to use and 
reflect on evidence to drive change.  

Structural and strategic changes in alignment with the vision of Māori enjoying and achieving 
education success seem to be gaining momentum as action plans are applied, tested and 
modified.  

Hence Kia Eke Panuku has continued to build on the components that it did well from the 
outset but has also consolidated and/or clarified its messages and approach. Kia Eke Panuku 
is still on this journey towards guiding leadership and classroom teaching to better support 
Māori learners. It uses a cascading model mediated by schools’ capacity to commit the 
necessary time to diffuse throughout the school. Kia Eke Panuku’s ability to influence student 
level change is as yet uncertain, but the model design is established and their work in schools 
is gaining momentum and making progress in implementing new practices within schools to 
raise Māori student achievement.  
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Introduction 

A Background to Kia Eke Panuku 

Kia Eke Panuku: Building on Success is a Ministry funded professional learning and 
development (PLD) initiative intended to support secondary and area schools to raise the 
achievement of their Māori students. Kia Eke Panuku is framed by the Ministry of Education’s 
Māori Education Strategy Ka Hikitia and gives life to the vision of Māori enjoying and 
achieving education success as Māori.  

A consortium led by the University of Waikato, and including Te Whare Wānanga o 
Awanuiārangi and the University of Auckland, delivers a model informed by the successful 
components of five previous PLD programmes: Te Kotahitanga; He Kākano; the Starpath 
Project for Tertiary Participation and Success, and the Secondary Literacy and Numeracy 
Projects. 

Kia Eke Panuku: Building on Success currently operates in 94 state secondary and area 
schools. Funding for Building on Success covers a three-year period beginning in 2014, until 
2016. This evaluation examines Kia Eke Panuku’s progress after its second year of 
implementation in 2015. 

The Evaluation 

A staged approach 

There are three phases to the evaluation covering the three year period of the contract - an 
evaluation of the establishment phase, an implementation (process) evaluation and an 
outcomes evaluation. The three phases cover the three year period of the contract for the 
provision of Kia Eke Panuku. Each phase is briefly described in the table below.  

 

Purpose 

The purpose of the report is to provide independent evaluative analysis for the Ministry of 
Education’s Early Learning Student Achievement (ELSA) team to help guide and support their 
management of the Kia Eke Panuku contract.  

This second stage of the evaluation looks at Kia Eke Panuku’s progress after its second year 
of implementation and examines the extent to which it achieves its intended capability 
outcomes. It also examines student level data to see if any early change in educational 
outcomes for Māori students can be seen as yet. 

 

Phase 1: 
Establishment and 
Early Implementation 
(2014) 

In 2014 Kia Eke Panuku was being developed, refined and embedded into 
schools. Phase 1 of the evaluation looked at the design and development of 
the Kia Eke Panuku model.  

Phase 2: Embedding 
Kia Eke Panuku in 
Schools Leading to 
Outcomes (2015) 

In 2015, Kia Eke Panuku was more cohesive and established. The focus of 
this evaluation is on the progress of its continued implementation and 
evidence of improvements in its intended intermediate outcomes.  

Phase 3: The 
Outcomes of Building 
on Success (2016). 

In 2016, it is anticipated that Kia Eke Panuku will show demonstrable gains 
in its intended outcome dimensions. The focus of the evaluation will be on 
whether Kia Eke Panuku achieved what it intended and will reflect on the 
effective components of the Kia Eke Panuku approach to inform the 
provision of PLD more generally. 
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Figure 1: Evaluation framework 

Structure of this report 

The report uses an organising evaluation framework that presents findings along an 
implementation to outcomes continuum. The framework is a sequential model to indicate the 
stages undertaken when establishing and delivering the initiative to meet the intermediate and 
keeping an eye on the long-term outcomes Kia Eke Panuku has committed to. 

This served as a basis for judging the extent to which expected processes and outcomes are 
present and how they link together.  

The framework and the corresponding evaluation questions are outlined in Figure 1 below. 

 

Methodology 

The evaluation adopts a mixed method approach drawing on a mix of survey, administrative 
and qualitative data. It uses triangulation to provide verifiable evidence of Kia Eke Panuku’s 
effectiveness. Triangulation facilitates validation of data through cross verification from more 
than two sources.  

In the strict hierarchy of evaluation designs experimental or quasi-experimental research 
designs are known to be the most robust form of measurement. Yet these require a 
prescribed implementation model to meet the experimental design prerequisites of 
programme fidelity. Kia Eke Panuku is not intended to be delivered as a prescribed 
programme, valuing responsiveness and flexibility to a particular school’s needs, over 
standardised delivery.  

Where experimental or quasi-experimental research designs are not possible triangulation is 
the next best way to show whether programmes like Kia Eke Panuku plausibly contribute to 
the outcomes of interest. Rigour comes from an accumulation of data and the triangulation of 
quantitative and qualitative data from multiple sources. 

Sources of data for this Phase 2 evaluation included: 

 High level documents or secondary sources of information, including Ministry 
documentation of school visits, provider’s milestone reports and Kia Eke Panuku 
website documentation. 

 A survey of principals in schools involved in Kia Eke Panuku. The survey was sent to 

91 principals, 75 (82%) of whom responded. 

 20 ‘change stories’ provided by Kia Eke Panuku kaitoro (facilitators) and subsequent 
discussion groups (via video conferencing) with kaitoro to reflect on these.  

A relevant and 
cohesive 
model

Motivating
change

Building strong 
relationships 

Engagement and spread
(Is there sufficient involvement 
and diffusion?)

Effectiveness
(What are  the intermediate
outcomes KEP is achieving?)

Student 
outcomes

Is the Kia Eke 
Panuku model 
clear and 
cohesive?

Has it evolved 
and 
developed?

To what extent 
are schools 
motivated to 
change? 

How well are 
Kia Eke Panuku 
and schools 
working in 
partnership?

How far have schools progressed 
with :

•Building leadership capability to 
raise awareness and spread 
change across the school 

•Building leadership capability to 
challenge the status quo and 
change school systems?

To what extent has:
•ability to use evidence to 
inform planning and decision-
making increased? 

• teaching practice and 
pedagogy changed to be more 
culturally responsive and 
relational?

•culturally relevant literacy 
and numeracy capability,  and 
use of te reo Māori increased?

•capability to develop 
relationships with whānau, 
hapū iwi and Māori 
organisations been built?  

What changes 
are we 
beginning to 
see in 
outcomes for 
Māori 
students 
(engagement, 
retention, 
attendance, 
achievement)?

Design Implementation Engagement and spread Capability outcomes
Student 

outcomes
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 Analysis of Kia Eke Panuku administrative data including whānau, teacher and 
student surveys, and school profiles. 

 Participation and observation in Kia Eke Panuku Communities of Success Schools1 
and Wānanga 4 hui. 

 Informal interviews with Kia Eke Panuku and Ministry staff and supplementary 
documents to corroborate and elaborate on information contained in high level 
documents. 

 Attendance and NCEA achievement data. 
 

The methodology for the NCEA analysis and detailed findings is described in a separate 
dedicated report2. 

A Theory of Change  

A Theory of Change (TOC) helps establish which outcomes we would anticipate signal 
change over time towards intended results. Kia Eke Panuku aligns with the aims and goals 
set out in the Ministry of Education’s Statement of Intent 2012 – 2017 and Ka Hikitia – 
Accelerating Success 2013-2017 that is, ‘Māori enjoying and achieving education success as 
Māori’ as well as the Better Public Service (BPS) target of 85% of 18 year olds achieving 
NCEA Level 2 or equivalent in 2017. 

Kia Eke Panuku’s stated purpose is ‘secondary schools give life to Ka Hikitia by addressing 
the aspirations of Māori communities and supporting Māori students to pursue their potential’. 
While the relationship to the Ministry’s outcomes is clearly specified, the sequence of events 
that are expected to bring about this change is less definitive. Kia Eke Panuku was expected 
to be tailored according to each school’s capability and need through building school leader 
and teacher capability (including dispositions, knowledge, skills, and relationships) and to 
embed what works for Māori students within classrooms, in leadership and school-wide 
practices, including governance. While there are specific components and tools to support 
change, e.g. kaupapa Māori theory, the intensity model, Wānanga, Rongohia te Hau etc, Kia 
Eke Panuku presents a differentiated model that is intended to vary in implementation from 
one to school to the next on the basis of individualised need. Hence the practices that schools 
develop and embed to accelerate the achievement of their Māori students will be different for 
any given school:   

Needs are different across are varied and different schools.  No single formula for delivering 
this. (Kaitoro focus group) 

Complexity is added by the breadth of a model designed to improve capability of the whole 
education system - addressing teaching practice, school policies and strategy, as well is 
interacting with whānau and with the wider community. Kia Eke Panuku is structured around 5 
levers for change:  leadership, evidence based inquiry, connections with Māori, culturally 
responsive and relational pedagogy (CR&RP), and literacy and numeracy. These levers 
influence different components of the system/ social ecology. 

The individualised implementation coupled with a systems based design makes it difficult to 
predict changes through a linear outcome chain.  

For the purposes of the evaluation however an inferred theory of change was needed to 
establish evaluative criteria for determining whether the Kia Eke Panuku intervention was 
making progress in the right direction. An initial theory of change developed for the Phase 1 
(2014) Building on Success evaluation, whereby the main programme elements were 
synthesised to show how the programme was supposed to work, was further developed to 
build a more comprehensive understanding of Kia Eke Panuku-influenced change for this 
second evaluation project.  

                                                      

1 The Community of Success of Schools consist of 8 schools who are highly effective at enabling Māori student 
achievement, and  function as an advisory group to the Kia Eke Panuku Leadership team 
2 Kia Eke Panuku – Building on Success. Attendance, Retention, Engagement and Achievement data April 2016 
(Internal interim report)  
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Our starting point incorporated the Building on Success dimensions of change domains 
described as Kia Eke Panuku contracted deliverables3 with the anticipated capability 
outcomes identified by ELSA team (Kia Eke Panuku benefits map) and placed these into a 
simple implementation to outcomes continuum. The ‘mahi tahi’ elements developed by the 
Kia Eke Panuku directorate as a map of how Kia Eke Panuku works4 were later included. Our 
theory of change model was created in consultation with both the Ministry of Education’s 
ELSA team and the Kia Eke Panuku team5.  

 A simplified version of this theory of change formed the basis of our evaluation coding frame. 
The theory of change allows the evaluation to assemble a cohesive picture of change over 
time and reasons for this. This is shown below. 

Figure 2: Simple theory of change 

 

A detailed version is shown in Appendix 1. Whilst the diagram may imply a linear process the 
individual Kia Eke Panuku ‘mahi tahi’ elements may be relevant at multiple points along the 
implementation continuum. 

Together these tools (the framework and Theory of Change) serve as a coding frame for 
identifying if and/or to what extent the expected Kia Eke Panuku implementation, capability 
and systems, and student outcomes are present and how they are linked. 

                                                      

3 The five dimensions for Kia Eke Panuku are: 
1. Leadership for transformative and continuous school improvement focussed on the implementation of Ka Hikitia at all levels 
2. Productive evidence-based inquiry and knowledge building for professional and policy learning 
3. Implementation of high-impact culturally responsive and relational pedagogy to achieve valued outcomes for Māori learners 
4. Activation of educationally powerful connections with Māori 
5. Effective provision of literacy, including Māori language and numeracy across the curriculum. 

Each of these contribute to the sixth dimension ‘Closing the in-school gaps between Māori and non-Māori students 
4 Mahi Tahi (working together) describes the principles and tools for working in schools. These were shared by the 
Kia Eke Panuku team in late 2015 and are now described in more detail on their website www.kep.org.nz/mahi-tahi 
5 The Theory of Change product was acknowledged (but not adopted/endorsed) by the Kia Eke Panuku directorate.  
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Findings 

Design 

 

An evolving approach contributed further cohesiveness  

The concept of Kia Eke Panuku being a journey and the nature of that journey being dynamic 
and continuous is core to Kia Eke Panuku.  

The name Kia Eke Panuku uses a metaphor that encapsulates a journey towards success 
that is both dynamic and continuous, building from a school’s current situation to where it 
aspires to be for Māori students and their home communities. (http://kep.org.nz/about) 

Kia Eke Panuku works within a critical cycle of learning framework that advocates and models 
use of evidence for critical reflection then formulating a response to this evidence. That is, 
school leaders and teachers become responsible for making sense of what needs to change 
and together decide how to do this. They then continue to reflect and adapt in a continuous 
learning and reflection cycle.   

Equally, Kia Eke Panuku directors and kaitoro have applied this cycle of learning process to 
further shape the Kia Eke Panuku model, bringing in new understandings and refocusing 
effort. Whilst the phased implementation and supporting documentation now have greater 
consolidation, the focus of the wānanga6 have been led by emergent learning. The 
examination of spread and influence of Kia Eke Panuku across the school is an example of 
this responsiveness. Kia Eke Panuku has effectively modelled the cycle of critical learning 
and reflection approach that it promotes and supports in schools. 

The website launched in early 2016 attests to this growing maturity of the model. Here Kia 
Eke Panuku presents an explanatory overview and comprehensive implementation 
framework with descriptions and examples. This serves as both the face of Kia Eke Panuku 
and resource for schools.  

The critical cycle of learning model drawing on evidence to inform its practice underpinned, 
the delivery of Kia Eke Panuku in 2014 and has continued to further guide the design and 
development and implementation throughout 2015. 

Our evaluation of Kia Eke Panuku’s first year identified a challenging start whereby providers 
were simultaneously designing and delivering the PLD in the early stages. This created a 
level of instability and impacted schools initial confidence in the model. As the year 
progressed, the model become more cohesive as it was tested and adapted once put into 
practice. By the end of the year there was by and large, enthusiasm and confidence in the 
model across stakeholders. 

Incremental and ongoing cohesiveness of the Kia Eke Panuku approach was evident over the 
course of 2015. In the survey findings at the end of 2014, many of the comments related to 
clarity emerging through the year with some frustrations for schools. Very few such comments 
were received through the survey during the second year of implementation.  

  

                                                      

6 A series of wānaga take place on a local marae, bringing together a number of SCLT’s in the rohe.  In these hui the 

Kia Eke Panuku tools and processes are shared with the Strategic Change Leadership Teams in the context of 
practices associated with wānanga such as karakia, whakawhanaungatanga and all voices contributing. 

Design Implementation Engagement and spread Capability outcomes Student outcomes
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Kia Eke Panuku’s messaging is now clearer and more consistent  

Kia Eke Panuku has provided clearer messaging over the course of 2015. Communication 
material was published in the form of brochures and A3 charts describing the intent, content 
and phases of the implementation of Kia Eke Panuku to share with schools.  

The communication improvement in all areas about the kaupapa [has worked well]. (Principal)  

The development and consolidation of these supporting resources helped ensure consistent 
practice across kaitoro teams. Kia Eke Panuku’s June 2015 Milestone report 5 (pg 15) 
reported greater acceleration for implementing the model in its Tranche 37 schools due to this 
ongoing development and refinement of its supporting materials.  

In January 2016 the dedicated website, developed by the Kia Eke Panuku consortium 
provided comprehensive and detailed descriptions of the various components of the Kia Eke 
Panuku model including video exemplars and experiences of participant schools. The website 
presents a user friendly resource that lays out the theory, design and tools of Kia Eke Panuku 
and acts as an information portal linking schools into a Kia Eke Panuku community. Their 
homepage for example leads with a ‘news’ section that showcases recent developments and 
impact stories from a selection of schools.   

Yet though the theory and processes defining Kia Eke Panuku are now more definitely 
communicated, and the website provides helpful examples on how these have been applied, 
the concepts presented are substantial and for some8, overly complex. 

It’s tricky getting my head around the graphics and some of the materials we have been 
given. (Principal) 

Plan is too complicated. Less is more. (Principal)  

Two things are at play both in the design and execution. Bringing together the successful and 
overlapping elements of five contributing PLD programmes and the elements from evidence 
on effective teaching practice under one PLD approach, inevitably created an ambitious 
design. Drawing together multiple components in a single blueprint including reforming 
leadership, teacher capability, classroom practice, curriculum content as well as 
strengthening relationships with students’ home communities, and improving capability in 
literacy, numeracy and te reo, is a substantial undertaking.   

For its part Kia Eke Panuku overlays the five dimensions for levering change extrapolated 
from its foundational programmes with a variety of frameworks, tools and processes to 
activate the desired change.  Processes include, classroom observations, to gain evidence of 
current pedagogical practice, critical learning conversations, to identify a focus for inquiry 
focused on accelerated improvement for Māori learners, and shadow-coaching partnerships, 
to provide ongoing support and challenge for teachers and leaders in their new learning. It 
communicates these constructs drawing on academic theory and synthesis of the evidence 
base that informs education policy and practice in New Zealand, and its associated 
specialised terminology. For example, Kia Eke Panuku describes what it does using 
academic terminology of ‘transformative practice’, ‘conscientisation’ and ‘resistance’.  

The mahi tahi ‘map’ (shown in figure 3) of the work expected to be undertaken by Strategic 
Change Leadership Teams includes 16 distinct frameworks, processes or procedures for 
influencing transformative school reform.  

  

                                                      

7 Schools began Kia Eka Panuku in 3 different Tranches: December 2013 (Tranche 1), mid- 2014 (Tranche 2) or 
December 2014 (Tranche 3). 
8 Four principals commented on the complexity and 18 commented on the demands it has made on their time, under 
what hasn’t worked well. 
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Figure 3: Kia Eke Panuku Mahi Tahi 

Schools noted the challenge of trying to absorb and implement the Kia Eke Panuku 
requirements at a pace they can manage. Time was the single biggest issue identified by 
principals when asked about the challenges of implementing Kia Eke Panuku.   

The allocation of sufficient time to fit in the observations, feedback feed forward meetings and 
shadow coaching is a huge challenge. 

The work is urgent but at time feels rushed. Challenging fitting in all the things we are doing. 

Kia Eke Panuku’s sector and community capacity building approach is vulnerable to 

not impacting students early enough 

The Kia Eke Panuku model recognises that sector and community capacity building is the key 
mediating factor in creating long term sustainable changes. To this end Kia Eke Panuku has 
built a model designed to addresses multiple facets of the social ecology that influence 
students’ learning.  This is consistent with expectations by the Ministry for a model that would 
address... 

sustainable school-wide inquiry and practice within schools in collaboration with learners, 
parents, whānau, iwi, hapū, Māori organisations, communities and businesses.  (Ministry of 
Education’s (2013b) Registration of Interest) 

Kia Eke Panuku achieves this through encouraging stronger community connections (with 
hapū/iwi and between participating schools), addressing school wide systems including 
strategic governance and planning, reshaping classroom practice and curriculum content, and 
working more closely with whānau.   

Is easy to think of Kia Eke Panuku being a PLD concerning teacher pedagogy, but bringing it 
across the whole school puts a different spin on it. (Kaitoro) 

To ensure relevance to the unique requirements of a given school, it focuses on identifying 
the learning needs of that school and sets about co-developing a strategy for improving 
teaching, content or context to better support the school’s Māori students. The differentiated 
and responsive approach Kia Eke Panuku offers to schools has more of the attributes of a 
policy or community development initiative than a manualised PLD programme. This is 
reflected in the language used in how it is described: 
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FIGURE 1: EVALUATION FRAMEWORK 

[Kia Eke Panuku] builds capacity and expertise; and is an approach that invests in local 
people and their own solutions. (Website)  

This approach, while logically defensible and backed by evidence of best practice, is in 
tension with demonstrating student level effectiveness using NCEA Level 2 as the indicator 
for success. Like other PLD programmes, Kia Eke Panuku builds teacher capability. It also 
works with the school and community systems (i.e., iwi, hapu and whānau) to create 
continuity between home and classroom learning.  Kia Eke Panuku works on multiple 
influencers of Māori student learning. It’s impact on student achievement is conditional on 
how effectively these influencers are fully operationalised first.   

The model is vulnerable by its reliance on school leadership capability to effect changes. The 
model focuses on what leaders9 and in turn teachers, can do in response to the strengths 
and/or challenges identified from engaging with the evidence of what works for Māori learners 
and the needs of these learners within a given school. The knowledge and skills the Kia Eke 
Panuku team introduces to leaders is then cascaded school wide to reach all teachers and 
embedded into school systems. A cascading approach is contingent on influential leadership. 
Without a mandate for a change and the agency of leaders to implement these changes the 
model becomes stuck at the Strategic Change Leadership Team level (Kia Eke Panuku’s 
success at spreading change across the school is discussed in more detail in the section on 
engagement and spread pg 14).  

The diagram below shows the key influencers operating at the school level. We can see how 
Kia Eke Panuku is a number of steps removed from the student level change it seeks to 
influence. The red indicates where Kia Eke Panuku has greatest influence.  

Figure 4: A systems view of Kia Eke Panuku’s relationship to student level change 

  

 

As a broad reaching programme and a relatively indirect student intervention we would expect 
the model to take some time to achieve full implementation. Yet the initiative experiences 
pressure to demonstrate student results to indicate its viability. This makes Kia Eke Panuku 
vulnerable in a political climate that values proven effectiveness on student level change 
within time constrained funding.   

The timing on when we would expect to see changes at the student level is not predicted 
either through the literature or by projected markers of progress. That is, expectations about 

                                                      

9 Who work through the Strategic Change Leadership Team (SCLT) 
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when student level change would be expected to be seen are not articulated. The principals’ 
survey indicated they understood a long term view was necessary. 

... the commitment to embark on the journey with our staff [has worked well].   The shadow 
coaching is beginning to make a difference - however the real difference will not be evident 
until 2016 and beyond. 

Resolving the question of who and what Kia Eke Panuku can realistically influence given its 
broad reaching goals, and when we would expect to observe widespread change, lie at the 
heart of reaching fair evaluative judgements. Our ensuing evaluation findings must be 
interpreted in the knowledge that the criteria and timeframes for success have never been 
definitively agreed10.  

All indications suggest that a bigger picture perspective is required, continually building on 
foundations that have been laid beforehand in view of gradual and incremental change. The 
complexity of the behaviour changes required to influence student level change implies an 
impact lag is to be expected. 

 

Implementation 

 

A desire and a mandate for change is in place 

The name Kia Eke Panuku, was arrived at half way through 2014 once the concept of what it 
was became more fully established and understood. The name was created11 to capture the 
essence of continuing to build from where one is currently located to where one is aspiring to 
be in the future. Kia Eke Panuku prompts schools to identify strengths that can be built on but 
also to examine the systems structures and practices that contribute to the marginalisation of 
Māori within the school. 

Schools are required to ask questions about their current practices and systems (the status 
quo) and commit to taking responsibility and planning a pathway to address inequities. Kia 
Eke Panuku is founded on schools recognising a moral imperative and having the motivation 
to bring about change based on this.  

All evidence points to the ground work successfully laid for the systems level change Kia Eke 
Panuku aspires to. Schools acknowledge an imperative to improve outcomes for their Māori 
students and are taking active steps to do so.  

Survey results showed school principals were positive about the value of Kia Eke Panuku12. 

Schools were committed to being involved in Kia Eke Panuku as reflected in the survey 
findings and through their continued participation13. Principals clearly expressed wanting to 
continue with Kia Eke Panuku to enable more positive changes. 

There has to be a gentle persistence with this so that positive changes emerge gently and 

in a way that can be sustained. This can't be seen as a quick fix. People need to be 

sustained so that they have the energy to keep engaging, move beyond temporary 

setbacks, keep celebrating the positive changes no matter how small. For some 

established teachers this is challenging their world view and dominant discourse and 

assumptions about people and learning. It will take time to change this. 

Please do not change the programme – it needs continued kōrero to keep moving forward. 

We are committed to the journey and want to keep going! 

                                                      

10 The thinking behind the design of Building on Success acknowledged both that ‘embedding sustainable change in 
large organisations like secondary schools takes time’ and that the solution proposed for system level change was 
‘framed within a time constrained environment where results are required within a four year period’. 
11 Te Whare Wānanga o Awanuiārangi led development of the work to create a name for the PLD, working 
collectively with others in the provider consortium - the University of Auckland and University of Waikato.  
12 83% of school principals perceived their involvement to be mostly (23%) or very valuable (60%).  Principles rated 
senior and middle leaders as enthusiastic about creating change  - 42% to a large extent and 47% to some extent. 
13 While three schools withdrew at the beginning of 2015, only one school chose to withdraw during the year. 
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Increased awareness, understanding and receptiveness were central to schools’ experiences 
of Kia Eke Panuku. In the 2015 survey the main thrust of the comments made by principals 
pointed to an increased willingness and enthusiasm to create change. Principals commonly14 
identified this motivational shift as one of the three key changes resulting from being involved 
in Kia Eke Panuku. 

An awareness of the disparity and that something needs to be done about it, there are more 
deliberate conversations happening around Māori achievement and what strategies we will 
use to address learning needs of individuals. 

This prerequisite for change was the strongest capability theme emerging from the survey - 
over a third of the open ended comments referred to raised awareness as a clear and 
identifiable change. This was reinforced in the comments elicited about what had worked well 
which frequently referred to awareness, consciousness raising or commitment to improving 
results for Māori. 

The notion of Māori achieving success as Māori is now at the forefront. 

We look at all change strategic developments through the lens of Māori students. 

The discussions and conversations centred on the theoretical frameworks presented by Kia 
Eke Panuku, along with greater awareness of systemic inequities, were also identified as 
valuable. 

A context for having very robust conversations during staff meetings and professional 
learning sessions and a context for challenging some ingrained ideas and values about 
learning and achievement. 

Kia Eke Panuku has stimulated rich and robust learning conversations. 

In addition principals had noted an increased willingness of staff to engage in Māori culture 
and language, such as school wide waiata, teacher kapa haka and use of te reo. 

Key change is a positive shift in willingness to participate in things Māori such as using te 
reo and whole staff visits to a marae. 

On a similar vein, a developing sense of ownership and commitment to Kia Eke Panuku 
kaupapa was a recurrent theme15 in both the survey and in kaitoro narratives describing 
success.  

[We are] establishing the centrality of culturally responsive and relational pedagogy in relation 
to other initiatives. (Principal) 

The important steps of building awareness and generating motivation to create change 
appear to be well underway. The majority of principals were very clear about what Kia Eke 
Panuku was trying to achieve and about what participating meant for their school.  

The moral imperative is well understood and discursive practices are spreading. 

Senior and middle leaders’, and teachers’ enthusiasm to create change to better support 
Māori students was viewed as having increased as a result of being involved in Kia Eke 
Panuku. 

  

                                                      

14 60% of the schools that provided comments i.e. 30 references 
15 23 references were made in schools’ and kaitoro comments 
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Effective relationships provide a strong foundation for guiding change  

Kia Eke Panuku kaitoro work in a context whereby schools have very different needs. Kia Eke 
Panuku is designed to look at each school’s strengths and challenges in order to plan a 
relevant and individualised approach. Kaitoro need to be flexible and adaptive to ensure it is 
both relevant and that the school fully engages with the unique circumstances or personalities 
within a given school.  

The school’s contexts are very important. Just like teachers need to understand their learners, 
schools are our learners and we (kaitoro) need to understand where they are at. (Voices from 
the Kia Eke Panuku team) 

Good relationships are vital to this. Schools are challenged to address systemic inequity for 
Māori and take responsibility for changing this. 

Schools appreciated the role of kaitoro (73% of principals said they worked very well with 
kaitoro). The relationship with kaitoro was the factor most frequently16 identified when 
principals were asked what worked well.  Comments included: 

Relationship between Kia Eke Panuku has been constructive and respectful and has enabled 
the partnership to work positively to make sustainable changes that has contributed to 
improved Māori student achievement.  

Having the Kia Eke Panuku team there for us in person, or via technology has worked well to 
give us courage to keep paddling, no matter how hard things were. The support from all the 
team members who came in was top notch, and we can ask anything of them and they have 
showed us how to walk the talk of cultural responsivity so we can then model that to our staff 
who are at various stages of this journey. 

Kaitoro talked about the essentialness of building trust with the school to challenge the status 
quo and create a safe environment within the SCLT to encourage critical reflection. Focusing 
on and modelling the Kia Eke Panuku kaupapa facilitates this.   

Building such a relationship allows the challenging aspect of the relationship as both engage 
with the kaupapa – its about creating a safe space. Relationship is nurturing and caring as 
well as having high expectations. It’s about building trust. (Kaitoro) 

 

Engagement and spread 

 

Progress is dependent on leadership’s capability to spread reform 

Effective leadership is critical to implementing the Kia Eke Panuku kaupapa. Kia Eke Panuku 
relies on school leaders’ capability to effect changes across the school using a cascading 
leadership model. It is the responsibility of selected leaders to challenge existing systems and 
structures and gradually embed widespread pedagogical and organisational change. 
Capability building is focused firstly on a Strategic Change Leadership Team (SCLT) which in 
turn drives change and shares new skills learned from their involvement in Kia Eke Panuku 
with the wider school.  

Our data showed progress has been made in this area but it also illustrated how long it takes 
for a cohesive and committed team to establish and function with agency. As acknowledged 
in the Kia Eke Panuku Milestone Report No.6, the stability and continuity of the SCLT 
membership impact on the effectiveness of the teams. Effective teams reach a collaborative 
understanding of the principles and practices underlying Kia Eke Panuku through discussion 
and critical reflection in order to spread this understanding to staff. Continuity and stability of 
the team aids this agreed understanding and ownership. The responsibility to act is shared 
across the team. Teams then work with smaller groups to deepen this understanding, working 

                                                      

16 13 out of 65 schools identified this under what worked well 
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with individual teachers or through communities of practice (or professional learning groups) 
and to spread it more widely through whole of staff meetings or teacher only days.  

Many schools are challenged by changes in their SCLTs17. Having different staff leaving and 
joining hinders the collaborative learning and sense making conversations that underlie 
setting up change. 

Great getting an enthusiastic talented SCLT together and seeing them grow and fly. 
(Principal) 

Kaitoro described the incremental nature of building leadership capability to own and spread 
change. Factors identified as needing to be in place were: a motivated team, a range of 
voices at the table, shared contribution and the agency to create change. Kaitoro identified 
the importance of a supportive and involved principal within the leadership group who 
understood the kaupapa – they have a critical role of being the conduit to the school’s senior 
leadership team. The survey indicated principals saw the value of Kia Eke Panuku (83% 
reported very or mostly valuable) and most were part of the change team (83%). Stories from 
kaitoro tell of the work involved and sense of achievement when these teams are functioning 
well.  

Kia Eke Panuku is still working on encouraging spread throughout the school to support 
sustainability. Accordingly, capability improvements from being involved in Kia Eke Panuku 
were greater for senior and middle leaders than for teachers. School profiles in the Milestone 
6 report also attested to engagement and capability gains predominantly with a core group 
directly involved with the Strategic Change Leadership Team. 

Changes to systems and processes are evident  

To achieve sustainable change, school systems and process need to assist and facilitate the 
dimensions Kia Eke Panuku applies to leverage school reform. In the Ministry’s Statement of 
Work for Building on Success one of the high level outcomes anticipated from Building on 
Success was that there would be changes at school, education system and wider system 
levels.  

The implicit understanding was that schools’ structures and systems will need to be adapted 
or reformed to expedite change, and to achieve coherent practice across the school falls 
under the Leadership dimension of change18. In their role of disrupting and changing the 
status quo of Māori underachievement, leaders are required to ‘investigate and develop their 
school’s strategic systems processes and procedures to reflect and inform ongoing reform’. 
(Milestone Report No.5, June 2015) 

With this in mind the SCLT are asked to reflect on the schools’ current position, re-imagine 
more equitable opportunities for their Māori students and identify things within the school that 
support or impede this. In Wānanga 2 schools were presented with theoretical underpinnings 
of Kia Eke Panuku including Kaupapa Māori and Critical Theory. In addition, immediate, short 
term and longer term actions that will bring about the change required for Māori students to 
enjoy and achieve educational success as Māori were identified.  

A tool for leveraging changes in schools’ systems is the school Action Plan. The action plan 
template aligns and focuses the school’s actions to the dimension of change. The plan helps 
make concrete the commitment leaders have made due to a raised awareness of inequity that 
serves as the motivator for school leaders to drive changes. From the survey findings we 
know that all schools involved in Kia Eke Panuku have  completed a plan and the majority 
had reviewed its contents a number of times19.  

Through putting this plan into action, our evidence20 attested to systems and process changes 
underway within schools as a result of Kia Eke Panuku. A quarter of principals (27%) 
attributed change to their systems and processes to ‘a large extent’ and 55% to ‘some extent’ 
as a result of their involvement in Kia Eke Panuku. Most commonly these related to alignment 
of Kia Eke Panuku with other initiatives and the school’s strategic planning such as charters, 

                                                      

17  Raised as a concern in Milestone Report No. 6, January 2016, pg 33. 
18 Refer to footnote 3 page 7 for a list of the dimensions. 
19 40% of schools had reviewed their plan once or twice and 57% reviewed them more often than this. 
20 From the 2015 principal survey, kaitoro stories and milestone reporting. 
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annual plans, the Māori Strategic Plan, or in processes such as self-review, and teacher 
appraisal processes. Some schools had diverted existing or contributed additional resources, 
through changing existing roles or management structures, or creating new roles or positions.  

Appointed Kuia with Management Unit and on a half teaching load to enable support at all 
Hui, Board Meetings etc. 

Changes were also noted in relation to collecting, analysing and using data to monitor 
outcomes for Māori students for decision making. 

When asked to identifying three key changes in their school nearly a third of these were 
systems and process changes. Again these were mainly in relation to embedding and 
strengthening the Kia Eke Panuku kaupapa into the school’s strategic direction.  

We look at all change strategic developments through the lens of Māori students. 

Establishing the centrality of culturally responsive and relational pedagogy in relation to 

our other initiatives. 

Evidence from schools charters and annual plans,  reviewed by the Kia Eke Panuku team21 
found widespread reference to Kia Eke Panuku, (its dimensions, terminology or process that 
supported tikanga Māori practices) in most schools plans. Aligning and embedding Kia Eke 
Panuku principles into strategic documentation was a focus for Kia Eke Panuku in 2015. 

These steps are important for embedding change and ensuring sustainability. The Kia Eke 
Panuku model both encourages new systems in order to bring about sustainable change and 
challenges schools to also identify and dismantle what is not working. This strategy serves to 
create cohesion and minimise competing agendas that may cancel out or undo new gains.  

We have been very focused on implementing our KEP strategic plan and ensuring we have 
cultural coherence in everything we do. (Principal) 

 

Capability outcomes 

 

Effective use of data to inform decision making has strengthened  

The capability outcome of evidence-based inquiry, whilst formalised as one of the five 
dimensions of change, also underpins and supports all the dimensions implemented through 
Kia Eke Panuku. Using and making sense of evidence is central to the Kia Eke Panuku model 
serving as an intermediary process in each stage of motivating, leading and carrying out 
change.  

As described in the Benefits Map (see Appendix 2), Kia Eke Panuku is accountable for 
supporting schools to ‘develop enquiry processes to analyse data effectively to inform 
evidence based decision making at all levels’. The triangulation22 of evidence, together with 
critical reflection and discussion about the evidence, is introduced from the outset and drives 
ongoing implementation. 

Kia Eke Panuku refers to this process as the ‘critical cycle’ : understanding the implications of 
our current practice (conscientisation), deciding what we need to change (resistance) and 
implementing theory-based practices that will lead to accelerated outcomes for Māori 
students (transformative praxis) is essential throughout. 
(www.kep.org.nz/dimensions/evidence-based-inquiry) 

Kia Eke Panuku supports the SCLT to develop these skills in a number of ways, firstly by 
reflecting on existing administrative data and new data collected through the Rongohia te Hau 
tools.  Starting with drawing together multiple data sources, Kia Eke Panuku encourages 
SCLTs to engage with the presented evidence and make sense of it. They are challenged to 

                                                      

21 Described in Milestone Report No. 6, January 2016, pg 35. 
22 Triangulation is a term used in social sciences referring to cross verification of information from two or more 
sources.  
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extrapolate what can be learned from the synthesis of evidence to drive suitable action. This 
takes the form of discussions within the SCLT group, facilitated by the Kia Eke Panuku 
kaitoro, building confidence in critical reflection.  

Principals in the survey identified progress in both leaders’ and teachers’ ability to use and 
apply evidence. In approximately 40% of schools, senior and middle leaders were said to 
have increased, to ‘a large extent’, their ability to collect and analyse data to actively track 
Māori learners, and to use evidence to inform decision making as a result of being in Kia Eke 
Panuku.  

Our decisions are more data driven. (Principal)  

While the collection and use of data was one of the capability areas showing definitive gains 
in the survey ratings, principals rarely23 referenced these shifts in their open ended comments 
on what had worked well.  

Kaitoro narratives however often included themes of improved data literacy and critical 
reflection as important changes that they had observed were taking place. Data literacy and 
critical questioning (as in the cycle described above) was central to much of their work with 
Strategic Change Leadership Teams. Tasked with challenging staff to address systems and 
behaviour that perpetuate inequities for Māori students, looking at the data allowed them to 
raise and discuss what was not working for Māori students and what may need to change 
within the school, in a more objective and non-personalised way. It took the difficult 
discussions on how issues of power play out within pedagogy, school systems and structures, 
away from being based on opinion to something grounded in evidence. Evidence and critical 
questioning not only provided guidance towards change but supported a safe space for hard 
conversations.  It was identified by kaitoro as critical for moving forward.  

Similarly the individual schools profiles24 attested to the use of data and critical questioning as 
one of two capability areas where there has been notable progress. Examples included 

The SCLT is increasingly using relevant evidence to review their practice.  

Critical questioning is becoming the norm for the SCLT.  

Individual school profiles however, confirmed the impression that capability gains are still 
clustered within the teams in direct contact with kaitoro. Whilst a substantial number (44)  of 
school profiles cited improvements in either use of data or engagement in the critical cycle of 
learning, only a handful (7) described schools successfully having spread this practice more 
widely. 

Improvement in teaching practices to better engage with Māori students is gaining 

traction 

Culturally responsive and relational pedagogy is the dimension where big picture theoretical 
frameworks and structural changes under Kia Eke Panuku, meet the practical application of 
reforming teaching practice. This is the dimension that affects students most directly. 
Culturally responsive and relational pedagogy requires teachers to engage with the interests 
and identities of their Māori students so that students can better connect new learning to their 
own prior knowledge and cultural experiences. Each learner’s ‘cultural toolkit’ is accepted as 
valid and legitimate. (Milestone Report No 6, January 2016) 

Kia Eke Panuku further encourages a classroom dynamic where...... 

Teaching and learning roles are interdependent, fluid and dynamic; students and teachers are 
able to learn with and from other learners (ako). (www. kep.org.nz/dimensions/culturally-
responsive-and-relational-pedagogy) 

In doing so, learning is understood to take on greater meaning for students in an environment 
where relationships of care and connectedness are fostered. 

                                                      

23 One comment on improved data capability and two comments on critical reflection capability  
24  The Kia Eke Panuku Milestone Report No 6 includes an appendix of 90 profiles for each school that indentifies 
challenges, response and signs of growth in each school. 
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The critical cycle of learning concept is again applied at a classroom level whereby teachers 
reflect on their current practice to better understand their effectiveness.  

In Kia Eke Panuku, culturally responsive and relational school leaders and teachers are 
involved in a dynamic and spiralling critical cycle of self-reflection and learning. (www. 
kep.org.nz) 

The Rongohia te Hau tool with descriptors of effective teaching practice and the observation 
to shadow coaching process, are used to support this shift.  

Our evaluation examined the extent to which schools were making progress on this style of 
teaching and engaging with their students. Survey findings showed that leaders and teachers 
capability to practice culturally responsive and relational pedagogy was perceived as having 
improved by principals. Approximately 35% of principals felt that skills in this area had 
increased to ‘a large extent’ and another 47% to ‘some extent’ for their senior and middle 
leaders. This was less so for all teachers across the school, yet most principals believed 
teachers were starting to change their practice at least to some extent.  

Practice is changing and is becoming more culturally responsive. We still have a way to 
go, but we are making good progress. 

The observation tool and shadow coaching, acknowledged as instrumental to creating this 
change, were identified as having worked well.  

The shadow coaching is beginning to make a difference. 

Gains listed in each individual school’s profile data, gave a picture of the SCLT teams having 
built confidence with the observation process, with some schools having successfully 
broadened its usage. The profiles described a deepening understanding of culturally 
responsive and relational pedagogy in many schools with some showing evidence of 
improvements in classroom teaching practice as measured by the Rongohia te Hau data.   

Milestone Report no.6 presented collated data from the Tranche 1 and Tranche 2 Kia Eke 
Panuku schools that had completed the Rongohia te Hau classroom observations (54 schools 
in 2014 and 43 schools in 2015). This data indicated a small shift towards more effective 
teaching practice had been made. On a continuum of ‘just beginning to implement the basic 
aspects of culturally responsive and relational pedagogy’ rated as 1, to ‘fully integrated into 
day-to-day practice’ rated as 5, we can see in the graph below an overall shift in favour of  
more culturally responsive classroom practice. 

Figure 4: Ratings of cultural competency from the Rongohia te Hau data 

 

The frequency with which progress on this particular dimension was referred to by principals 
in open ended comments is indicative of its perceived importance.  Whilst kaitoro stories most 
frequently celebrated the achievement of establishing cohesive and motivated leadership, 
schools were more likely to notice achieving a shift in culturally response attitudes and 
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classroom practice.  When asked to identify three changes that they were noticing as a result 
of their involvement in Kia Eke Panuku, a greater understanding of cultural responsive 
pedagogy or competency in applying it in the classroom was the dominant theme. 

Greater awareness of importance of culture; shift in thinking around how we approach what 
we do in the classroom; an increased awareness of student needs. 

Teachers have started to review their practice and modify it. 

The work kaitoro do with SCLTs models culturally responsive and relational practice by 
asking leaders to link the new frameworks to their own experiences and pedagogy. As well as 
demonstrating a relational way of interacting, kaitoro noted that this process was essential to 
bring people to a place that felt safe to make change and for those changes to be meaningful.  

The spread of culturally responsive and relational pedagogy needs sufficient time invested in 
it to learn and apply this skill. Kaitoro recognised the challenges involved with transferring the 
skills gained by a small group to the whole school.  

After being on a marae for 2 days the SCLT try to pass on what they have learned at a 1-2hr 
session.  It’s hard to transfer this in a single meeting. 

Dismantling current pedagogical habits and setting up new models of pedagogy will not 
happen quickly. The New Zealand Best Evidence Synthesis 25 advises that multiple 
opportunities for teachers to process new learning and to practice new skills are needed to 
achieve fruitful change.  

All indications point to these skills still primarily being held and practiced by those more 
directly involved in the Kia Eke Panuku initiative. Yet a number of anecdotes signal a spill 
over effect is underway. A teacher at one wānanga, commented that instead of talking about 
weekends or their lunch menu, more and more conversations were bubbling up in the staff 
room about pedagogy and new practices they were trying out. Energy and enthusiasm about 
changing teaching practices was clearly gaining momentum. In a few instances schools such 
as Queen Charlotte College had invested in whole school PLD to accelerate the spread of 
culturally responsive and relational practice across the school.  

Reflecting on the pathway to student level change, this is the domain where new skills and 
knowledge are put into practice, the area of change that arguably impacts most directly on 
students. The ultimate goal of Maori enjoying and achieving education success as Māori and 
the perquisite outcomes of increased engagement and enjoyment leading to improved 
education outcomes depend heavily on a student’s classroom experience and the skills of the 
teacher. Until these skills are embedded into the teaching practice across the whole school, 
logically, we would not expect to observe widespread student level changes.   

Literacy and numeracy shifts are still weak  

Kia Eke Panuku arose from the Ministry’s proposal to bring successful components from 
earlier programmes into one PLD approach.  Te Kotahitanga, He Kākano, Starpath, the 
Secondary Literacy Project and the Numeracy Project were the five contributing PLD 
programmes that fell under this umbrella. In recognition of both the Secondary Literacy 
Project and the Numeracy Project and the importance of elevating these foundational skills, 
an explicit goal of Kia Eke Panuku was to accelerate the achievement in literacy and 
numeracy.  Included under the literacy and numeracy dimension was the further goal of 
increasing understanding and use of te reo Māori across the curriculum. 

Whilst literacy and numeracy were explicit in the model since the beginning, the two 
foundational programmes of He Kākano and Te Kotahitanga which were framed within Māori 
epistemologies dominated the Kia Eke Panuku design. Te Kotahitanga as it moved into 
Phase 5, included the triangulation of data, culturally responsive and relational pedagogy, a 
focus on leadership, the cycle of classroom observations, critical learning conversations and 
shadow coaching, all of which feature prominently in Kia Eke Panuku’s current model. Our 
2014 evaluation findings noted that little mention was made of the Secondary Literacy and 

                                                      

25 Alton-Lee, A. (2003). Quality teaching for diverse students: Best evidence synthesis. Wellington: Ministry of 

Education. (pg 59) 
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Numeracy Projects by stakeholders, when asked to articulate and describe the key features 
and genesis of the design. 

Acknowledging that this dimension was not yet well developed in its earlier iteration, the Kia 
Eke Panuku Team were ready to place more emphasis on this dimension during the course of 
2015. A wānanga specifically focussed on this domain was trialled with the Community of 
Success Schools advisory group (Te Kāhui Whakaaro) at a November hui in 2015, in 
preparation for wānanga across the country in early 2016. The Milestone Report no.6 
identified raising student literacy, numeracy and te reo as the main focus for Kia Eke Panuku, 
during the first half of 2016. 

Literacy and numeracy has therefore been a late comer to the multiple components that Kia 
Eke Panuku deliberately levers to either directly or indirectly influence the experiences of 
student learning. Kia Eke Panuku kaitoro do not provide professional development on literacy 
and numeracy directly, instead they seek to support schools to prioritise these areas of 
learning.. On its website Kia Eke Panuku describes its role as follows: 

Kia Eke Panuku will support schools to prioritise these curriculum areas and take 
responsibility for contributing to their development coherently across the curriculum. 
(www.kep.org.nz/dimensions/literacy-te-reo-and-numeracy) 

Perhaps unsurprisingly then, improvements in teachers’ and leaders’ capability to implement 
culturally relevant literacy and numeracy interventions were only just beginning to be noticed. 

In the 2015 survey a third of school principals reported an increase in literacy and numeracy 
capability to ‘some extent’. However improvements were not noted by principals in their 
comments or referenced under signs of growth described in the individual school profiles. 

More progress had been made for use and understanding of te reo Māori whereby half of 
school principals identified an increase in te reo Māori to ‘some extent’. From the comments 
made this may be an increase in the use of some words rather than fluency in the reo. 

Most staff use at least some Te Reo in their spoken and written teaching pedagogy. 

Connections with whānau, hapū and iwi have progressed to some extent 

Relationships with iwi have been identified by the Ministry as having the potential to enhance 
whānau involvement in the education of their children to raise student achievement. Whānau 
are identified as having a direct and ongoing influence on students’ social and academic 
outcomes26. Through building stronger connections with whānau, hapū and iwi, students will 
experience cultural continuity between their homes, community and school. The logical flow of 
this argument is that involving whānau, hapū, iwi and Māori organisations then brings in-
school and out-of-school learning together and provides access to a greater range of 
resources. This in turn influences the enjoyment and success of Māori students in school.  

Kia Eke Panuku supports building these connections through arranging wānanga for Kia Eke 
Panuku to be co-hosted at local marae. Our Phase 1 evaluation noted the challenges for 
developing this relationship, for example, where facilitators did not come from the local area 
and did not have iwi contacts or schools did not have iwi linkages to build on. This was 
particularly so with urban schools where iwi affiliations of students could be very widespread 
or unknown.  

In response to this challenge, kaitoro work together with schools leaders to identify effective 
pathways for brokering relationships with hāpu/iwi. Engaging a trusted member the Māori 
community ‘has provided school leaders with a degree of confidence and legitimation and has 
enabled relationships to begin to develop’27.  

Kia Eke Panuku invests substantial time and effort into organising these hui recognising that 
they contribute multiple benefits. Having tangata whenua host and lead proceedings brings in 
the voice of Māori community, it places learning in a Māori cultural setting building familiarity 

                                                      

26 School Evaluation Indicators: Effective Practice for Improvement and Learner Success Education: Review Office 
and Ministry of Education 2016, Wellington, New Zealand. 
27 Kia Eke Panuku Milestone Report No 6, January 2016, pg 65. 
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with tikanga and it signals a commitment by schools to engage with Maōri.  Schools also get 
to meet local iwi members and relationships are initiated. 

While still at the early stages, schools were beginning to see the contribution being made 
through being involved in Kia Eke Panuku in relation to connections with hapū, iwi or Māori 
organisations. Over a half of principals (61%) reported involvement in Kia Eke Panuku had 
contributed to improved connections with hapū, iwi or Māori organisations to some (40%) or a 
large extent (21%). 

The wānanga further provide a forum for connections between schools. Both the connections 
with Māori and between schools help set up future sustainability by establishing a community 
of support.  Our survey showed that these components supported by Kia Eke Panuku, were 
appreciated by schools. For example, Principals made the following comments under what 
had worked well:  

Having the opportunities to look at what is happening in other schools and looking at how 
those successes can be incorporated. 

Working collaboratively with other schools at a similar culturally responsive and relational 
pedagogy stage to us.  

Principals were not as confident about the contribution of Kia Eke Panuku in relation to 
greater whānau involvement with the school or with their child’s learning. While almost half 
reported change ‘to some extent’ (40% for school involvement and 44% child’s learning) few 
reported substantial change in this dimension (only 4% and 0% respectively ‘to a large 
extent’).   

As an indication of the impact of this dimension compared with other components of the 
model, very few principals noted developing relationships with parents, whānau or iwi as one 
of their three key changes as a result of participating in Kia Eke Panuku. The individual school 
profiles provided a few more instances of progress on this dimension such as a school waka 
carving project and community te reo classes, and kaitoro stories offered a couple of 
illustrative examples. One of these described a growing relationship between the principal 
and local hāpu and an expanding network of connections with kaumatua at other marae. The 
principal moved from a position of feeling uncomfortable about navigating this space to 
growing confident in engaging with iwi without kaitoro support.   

In the 2014 survey of schools, engagement with hapū and iwi appeared to be mostly absent 
although some schools clearly intended to address this. Our second survey implied a small 
positive shift had taken place towards a gradual strengthening of these connections. 

Whilst a handful of examples taken together reassure us that progress is being made, at least 
within some schools, the impression we get is that developing relationships with whānau, 
hapū, iwi and Māori organisations has played a lesser part under Kia Eke Panuku compared 
with other changes or activity.   
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Student outcomes 

Improved student outcomes are implied but not yet being seen in NCEA results 

Kia Eke Panuku’s ultimate goal is to support schools to raise the achievement of their Māori 
students. Whether or not we would expect to see change at this level within a one or two year 
time frame, it is the measure that is seen to most validate the Kia Eke Panuku investment. 
The Kia Eke Panuku theory of change makes the assumption that student’s enjoyment of 
school logically links to greater school engagement leading to improved academic success. 
Evidence of student level enjoyment and behaviour change is captured by principal’s 
perceptions of student level shifts and through monitoring the Ministry’s NCEA administrative 
data of student achievement28.  

In our survey, principals noted improved outcomes for Māori students to some extent since 
being involved with Kia Eke Panuku. They were slightly more confident about the contribution 
to improved engagement of Māori students and their enjoyment of being at school, than they 
were of retention or academic achievement. The following graph shows that the majority of 
principals thought that Kia Eke Panuku had made at least some contribution to student level 
change. 

Figure 5: Principals’ perceptions of student outcomes 

Whilst the majority were confident that some changes were taking place, those who added 
comments most often said that it was just too early to tell.  

Not yet - we need spread and frequency to get this shift. A year is not sufficient time to see 
major shift, especially given that considerable shifting of resource is required to embed the 
process as the main focus of the school.  

Most of this is aspiration, in that I sense that this is where we are heading, and there is far 
greater awareness from our staff of the imperatives around this.  

Principals also noted that the contribution of Kia Eke Panuku was difficult to disentangle from 
previous programmes or was part of a bigger change occurring in the school.  

                                                      

28 At the time of analysis data for 2015 was only available for two indicators – attendance and provisional NCEA data 
by age. 
 

Design Implementation Engagement and spread Capability outcomes Student outcomes

0% 10% 20% 30% 40% 50% 60% 70% 80% 90% 100%

...Māori students' enjoyment of being at school?

...engagement of Māori students?

...retention of Māori students?

...academic achievement of Māori students?

...Māori students' enjoyment of 
being at school?

...engagement of Māori 
students?

...retention of Māori students?
...academic achievement of 

Māori students?

To a large extent 17 18 9 14

To some extent 35 33 37 35

To a small extent 12 13 14 13

Not at all 4 4 5 4

Not sure 1 1 3 3

To what extent has your school's involvement in Kia Eke Panuku contributed to improved ...
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In our case, we cannot distinguish (for many of the above questions) between the impact 
of He Kākano and Kia Eke Panuku. This is because Kia Eke Panuku represents a 
continuation of a pathway we were on anyway. So my answers above are less positive 
than they would be if they were framed differently. For us, the programme's impact is 
cumulative - continuing to build on progress already being made. 

Indeed the majority of Kia Eke Panuku schools surveyed (72%) had participated in one or 
more of Kia Eke Panuku’s foundational PLD programmes, namely He Kākano, Phase 4 or 5 
Te Kotahitanga or Starpath.  As intended, Kia Eke Panuku is a continuation of work already 
underway, continually building on pedagogical change from foundations that have been laid 
beforehand.  The difficultly, however, is unpacking the extent to which improvement in student 
outcomes can be directly linked to Kia Eke Panuku’s model.   

The monitoring of NCEA set up to measure student achievement for Kia Eke Panuku 
compares outcome data of students in Kia Eke Panuku schools with a comparable group of 
schools29.  A methodology report30 explains the difficulties of measuring the degree by which 
changes in student outcomes are attributable to Kia Eke Panuku. Nonetheless, this measure 
is useful for monitoring early indications of the effects of the intervention and provides an 
important addition to self report measures.   

The method used a comparison group of schools constructed using logistic regression31.  
Trend data from 2011 for attendance and achievement indicators for Māori students are 
compared across three groups of schools: Kia Eke Panuku schools, the comparison group 
and all other state English medium schools not involved in Kia Eke Panuku. 

                                                      

29 The comparison group was created using logistic regression modelling to identify schools similar to Kia Eke 
Panuku schools. A separate report details this methodology and profiles both groups. (April 2016) 
30 ibid 
31 The comparison group was created using logistic regression modelling to identify schools similar to Kia Eke 
Panuku schools. A separate report details this methodology and profiles both groups This analysis provides 
monitoring data until enough time has passed to use other methodologies to measure impact such as Hierarchical 
Linear Models.   
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As we can see in Figure 6 below, broad trends for attendance are commensurate across the 
three groups. 

 Figure 6 - Attendance trends of Māori students by year level 

 

Figure 7 shows the percentage of 15, 16 and 17-year-old Māori students achieving NCEA 
Level 1, 2 and 3, respectively32. Again, the broad trends for NCEA achievement are similar 
across the three groups. Like all schools, Kia Eke Panuku schools have shown a gradual 
upward trend for NCEA achievement for Māori students from 2011 to 2015. However the 

                                                      

32 The figures for 2015 are provisional as at 18 January 2016. The results for 2015 were not finalised in time for this 
report. 

2011 2012 2013

2014 
Tranche 1 

(May) 

Tranche 2 
(October)

2015 
Tranche 3 
(January)

Other schools 76.3 78.2 76.6 75.3 77.6

Kia Eke Panuku schools 66.5 68.1 63.5 64.0 63.9

Comparison schools 68.5 68.5 67.2 66.7 66.1

0

10

20

30

40

50

60

70

80

90

100

Percentage of Year 9 Māori students attending regulary

2011 2012 2013

2014 
Tranche 1 

(May) 

Tranche 2 
(October)

2015 
Tranche 3 
(January)

Other schools 74.0 72.1 71.3 71.5 71.3

Kia Eke Panuku schools 58.1 60.8 58.1 58.3 56.9

Comparison schools 62.0 62.4 60.7 61.4 58.9

0

10

20

30

40

50

60

70

80

90

100

Percentage of Year 10 Māori students attending regulary

2011 2012 2013

2014 
Tranche 1 

(May) 

Tranche 2 
(October)

2015 
Tranche 3 
(January)

Other schools 67.9 72.9 72.4 69.9 71.3

Kia Eke Panuku schools 54.0 58.1 54.7 55.5 55.4

Comparison schools 60.2 59.2 57.1 58.0 57.6

0

10

20

30

40

50

60

70

80

90

100

Percentage of Year 11 Māori students attending regulary

2011 2012 2013

2014 
Tranche 1 

(May) 

Tranche 2 
(October)

2015 
Tranche 3 
(January)

Other schools 63.8 65.8 66.4 66.7 66.1

Kia Eke Panuku schools 51.2 53.4 51.2 49.4 50.0

Comparison schools 57.6 56.1 53.3 54.1 51.9

0

10

20

30

40

50

60

70

80

90

100

Percentage of Year 12 Māori students attending regulary

2011 2012 2013

2014 
Tranche 1 

(May) 

Tranche 2 
(October)

2015 
Tranche 3 
(January)

Other schools 57.3 55.1 54.7 53.7 55.3

Kia Eke Panuku schools 44.1 44.5 42.1 40.9 41.6

Comparison schools 47.3 48.0 42.4 44.3 43.3

0

10

20

30

40

50

60

70

80

90

100

Percentage of Year 13 Māori students attending regulary

Rele
as

ed
 un

de
r t

he
 O

ffic
ial

 In
for

mati
on

 A
ct 

19
82



25 

 

 

results show that in general, there is no substantial difference between Kia Eke Panuku and 
comparison schools.  

Figure 7 - Student achievement for different year groups 

The apparent anomaly between principal’s perceptions of change and NCEA achievement 
data may be understandable in the context of:  

 reported improvements by school principals in Māori student achievement are 
corroborated by a gradual upward trend in within Kia Eke Panuku schools,  

 principals are in a position to observe Māori students enjoying and achieving 
education success as Māori, more broadly than what engagement and achievement 
indicators measure.  

Whilst there is pressure for the initiative to demonstrate gains in student level achievement, 
our analysis does not support expectations for any substantial shifts in this dimension at this 
stage. Our earlier discussion firmly shows the cascading model focusing on leader teacher 
and school change leading to improved student outcomes is underway but still in progress. 
Student outcomes, falling at the end of this chain will be slower to be demonstrated.  
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Discussion 
This report sets out an assessment of Kia Eke Panuku’s progress on intended outcomes at 
the end of its second year of implementation.  

The findings show that the intermediary outcomes of awareness and motivation are firmly 
embedded and new activity or structures to raise the achievement of Māori students had been 
incorporated into schools’ strategic direction. A group of teachers within schools were 
successfully integrating the theory and practice of Kia Eke Panuku relating to culturally 
responsive and relational pedagogy, use of evidence and critical reflection. In some schools 
this was more widespread.  

Similar to our 2014 findings, other capability areas of implementing literacy and numeracy 
interventions and establishing educationally powerful connections were not yet as well 
developed.  Reflecting on how the model is designed, these two dimensions of the model rely 
less on kaitoro guidance and more on an impetus from schools to make these changes. That 
is, they play a lesser role in the core work that the Kia Eke Panuku team delivers.  

The most influential dimensions of change will ultimately be those affecting the learning that 
takes place within the classroom. This is where schools have the greatest locus of control to 
shape what the thing most valued – student engagement and educational achievement.   

The thinking behind the design of Building on Success acknowledged that, based on 
research, ‘embedding sustainable change in large organisations like secondary schools takes 
time’. This has been borne out in the implementation of Kia Eke Panuku so far, where we 
have seen clear progress, particularly in knowledge building and new skills for those who are 
leading change. However, to create widespread change in teaching practice across the 
school, schools are having to make a substantial investment of staff time. New knowledge 
gained from intensive offsite learning and discussion for a leadership group is taking time to 
be fully shared and communicated in any depth. Until this happens the model is not yet fully 
implemented.  

The question then arises as to when we might expect to see changes in student outcomes (in 
particular as represented by NCEA data) from a cascading leadership model.  Leaders firstly 
need to fully grasp and absorb a wealth of information and develop new beliefs and 
implement new practices as well have the confidence, time and mandate to influence change 
across the school.  

Institutionalising new systems and structures and gradually embedding widespread 
pedagogical and organisational change was never going to be a model of rapid change.  
Having a leadership group as the interface for spreading new knowledge and skills further 
extends the transition to becoming school wide.  

Although the policy development under Building on Success respected that systems changes 
take time,  the solution proposed for system level change was ‘framed within a time 
constrained environment where results are required within a four year period’. 

After two years, where the first year of the intervention was focussed largely on development 
and a third of schools did not enter until December 2014, and within the context of the design 
and intent of the intervention (focusing on leader, teacher and school change leading to 
improved student outcomes) it may be too early to expect to see changes in educational 
achievement data as represented by NCEA.  

Our findings have indicated that Kia Eke Panuku is still part way on this journey towards 
guiding leadership and classroom teaching to better support Māori learners but the model is 
established and gaining momentum.  

Sustained commitment over time would be needed to see the model fully embedded and 
working well. It remains unknown whether if, when fully implemented, it will achieve the 
envisaged systemic change required to raise the educational achievement of Māori students 
in the long term. 
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Appendix 1: Detailed Kia Eke Panuku Theory of change including mahi tahi elements 

The diagram maps the Building on Success domains with the Kia Eke Panuku components more recently documented to describe its model (mahi tahi) along with the intended capability outcomes. It 
organises these under a generic step by step implementation framework that identifies motivation and leadership as prerequisites to action then spread, leading to subsequent change. Whilst the diagram 
may imply a linear process, the individual KEP components typically work across a number of stages (and could be delivered or revisited later in the change process). 
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Appendix 2: Building on Success Benefits Map developed by the Ministry of Education 
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Executive Summary 
Te Kākahu is part of the Building on Success Ministry funded professional learning and development 
(PLD) response intended to support secondary schools to raise the achievement of their Māori students. 
The design and implementation is focused in both state secondary and area schools and with whānau, 
hapū and iwi within Whanganui and neighbouring rohe (regions). This report summarises Te Kākahu’s 
progress in schools after its second year of implementation. 

Overall our evidence indicates Te Kākahu has continued to gain traction in 2015 and the initiative is on 
track to meet Te Kākahu’s outcomes over time. There was confidence in the model across participating 
schools and a clear impression that capability gains had been made, particularly with the more established 
‘Tauihi’ schools.  

Te Kākahu’s parallel capability and capacity-building response with iwi was well supported by iwi and 

understood by schools. The dual pathway approach is both distinctive and a significant strength of the 

model. Strategic and curriculum changes in line with the vision of iwi, hapū, whānau to support Māori 

learners together with schools, seemed to be gaining momentum. The Effective Teacher Profile tool was 

well embedded across the Tauihu schools to strengthen positive classroom interactions between students 

and teachers. Small capability improvements were showing for this outcome dimension. Schools were 

beginning to change their curriculum to create a more place-based approach, co-developing this with iwi. 

Te Kākahu was still in the process of guiding leaders to embed new knowledge and skills throughout the 
wider school. The effectiveness of the model is mediated by schools capacity to diffuse new self review 
and pedagogical skills school-wide, and the opportunity for teachers to practice them. Integrating relational 
pedagogy into classroom practice was reported as a significant paradigm shift for some teachers. Whilst 
almost all teachers had participated in cycles of observation and feedback with facilitators, the inquiry 
mindset was not fully embedded across the schools.  

Te Kākahu’s ability to influence student level change is as yet uncertain, and depends on a fully 
embedded model. Yet a deepening understanding of Whanganuitanga and significant educative 
relationships between schools and iwi, and with whānau are being established. With these important 
foundational components in place we would expect to see continued progress over 2016 contributing to 
the shifts Te Kākahu hopes to achieve.  
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Introduction 

A Background to Te Kākahu 

Building on Success is a Ministry funded professional learning and development (PLD) initiative that is 

intended to support state secondary and area schools to raise the achievement of their Māori students. 

Two providers were successful in their bids for the work. The first was a proposal from Waikato University 

in consortium with The University of Auckland and Te Whare Wānanga o Awanuiārangi for the national 

provision (excluding the wider Whanganui area) of Building on Success, renamed Kia Eke Panuku later in 

2014. The second was from Cognition Education in partnership with Te Puna Mātauranga o Whanganui 

for the provision of an iwi-centric model Te Kākahu, for the wider Whanganui area.   

While the statements of work in the initial contracts were very similar for the two provisions, the model for 

Te Kākahu included iwi as educative partners to co-lead the delivery of Te Kākahu. Te Kākahu’s design 

has a dual pathway of equally valued activity which they refer to as the ‘demand’ and ‘supply’ sides of the 

response. The demand side includes the iwi led activities determined with Te Paepae Mātauranga1 and 

the supply side the PLD activities undertaken by Cognition within schools. Because its resources and 

implementation are spread across both schools and the community, Te Kākahu’s model is substantively 

different to the National provision of Building on Success under Kia Eke Panuku.  

Funding for Building on Success covers a three-year period beginning in 2014 until 2016. Kia Eke Panuku 
currently (i.e., in 2016) operates in 94 secondary schools across the country, Te Kākahu in eight 
secondary schools within Whanganui. In 2015, Te Kākahu has supported five Tauihu schools and three 
Taurapa schools2. Tauihu schools received an in-depth and responsive PLD model including inquiry 
cycles, classroom observations, success as Ngā Iwi inquiry, curriculum inquiry and a series of hui for 
school leaders, whānau, and iwi. Taurapa schools received lighter touch support engaged in one or more 
inquiry cycles as preparation for their participation in the in-depth model. 

Although outcomes for Kia Eke Panuku and Te Kākahu are similar, there are fundamental differences 
between the two Building on Success provisions, particularly in relation to outcomes for iwi. To ensure the 
unique characteristics of Te Kākahu’s provision are not lost within a generalised report, findings are 
reported separately. This report examines Te Kākahu’s progress in its five Tauihu schools after its second 
year of implementation. 

The Evaluation 

The purpose of this report is to provide a summarised evaluative analysis of existing data for the Ministry 
of Education’s Early Learning and Student Achievement (ELSA) team.  

The report draws together findings presented in Te Kākahu’s milestone reports and integrates these with 

the Ministry’s survey of schools and a small number of interviews conducted in late 2015. It presents 

findings using an evaluation framework analogous to the framework for Kia Eke Panuku. In this way 

findings for the two provisions are reported consistently across the two provisions.  

There are three phases to the evaluation covering the three year period of the contract of Building on 

Success - an evaluation of the establishment phase, an implementation (process) evaluation and an 

outcomes evaluation. This report contributes to the second stage of the evaluation which looks at progress 

after its second year of implementation and evidence of improvements on its intended outcome 

dimensions.  

The report focuses on the ‘supply’ school side of the initiative. There are two reasons for this. Firstly it’s 
the pathway that can be aligned with the Kia Eke Panuku evaluative criteria therefore provide some 
comparative learning. Secondly the role of whānau, hapū and iwi are being explored through a separate 
research and development contract with Cognition in collaboration with iwi3. This independent piece of 
work recognises that iwi are the legitimate evaluators of the extent to which whānau, hapū and iwi are fully 
mobilised as partners and iwi knowledge communicated with integrity.  Te Kakahu’s milestone 7 report 
covers progress on iwi capability and capacity building. Progress is determined by iwi according to agreed 
indicators and supported by evidence.  

                                                      
1 Te Paepae Mātauranga involving Whanganui iwi and 5 other iwi representatives was set up to ensure integrity to iwi ways of doing 
and being. 
2 Described in Milestone 07 February 2016. 
3 The programme of research is to inform further development of the demand side monitoring and evaluation within Te Kākahu. Rele
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Structure of this report 

The report uses an organising framework that presents findings along an implementation to outcomes 

continuum. The framework is a sequential model to indicate the stages undertaken when establishing and 

delivering the initiative to meet the intermediate outcomes leading to the longer term outcomes. The 

framework references the dual pathway of iwi as educative partners, but does not examine these outcome 

dimensions in any detail.  

 Figure 1: Evaluation framework 

Methodology 

The evaluation draws on Te Kākahu’s reporting data and with some additional survey and qualitative data. 

It uses triangulation to provide plausible evidence of Te Kākahu’s effectiveness. Sources of data for this 

report included: 

» A theory of change signalling expected changes over time. 

» High level documents or secondary sources of information, including presentations by Te Kākahu, 

provider’s milestone reports and working papers. 

» A survey of principals in schools involved in Te Kākahu. The survey was sent to 5 principals, 4 of 

whom responded. 

» Focus groups with members of the Strategic Leadership teams at a hui run by Te Kākahu in 

December 2015.  

» A theory of change workshop with Te Kākahu providers. 

» NCEA achievement data. 

The report relies on data from a very small number of schools. Whilst the report tries to present an 
overview of progress, the reader needs to be aware that any general statements are drawn from only five 
examples. Because the strength of these findings are limited to a handful of schools, it is particularly 
important not to put too much weight on the common themes presented here or make conclusive 
judgments when looking across the two provisions of Kia Eke Panuku and Te Kākahu. 

A relevant and 
cohesive model

Motivating
change

Building strong 
relationships 

Engagement and spread
(Is there sufficient involvement 
and diffusion?)

Effectiveness
(What are  the intermediate
outcomes?)

Student 
outcomes

Is the Te Kākahu 
model clear and 
cohesive?

To what extent 
are schools 
motivated to 
change? 

How well are Te 
Kākahu and 
schools working 
in partnership?

How far have schools progressed 
with building leadership capability 
to :

• raise awareness and spread 
change across the school?

•change school systems? 

To what extent has:
• ability to lead learning using 
evidence to link learning to impact 
increased?

•ability to tailor teaching practice to 
the strengths and need of Māori 
learners  improved? (effective 
relational pedagogy within place 
based contexts) 

•ability to engage with whānau, and 
partner with iwi, increased?

What changes 
are we beginning 
to see in 
outcomes for 
Māori students 
(engagement, 
retention, 
attendance, 
achievement)?

To what extent 
are iwi motivated 
to contribute 
expertise and 
share 
responsibility? 

How well are Te 
Kākahu and iwi 
working in 
partnership?

How far have iwi progressed with 
building capability to:

• engage  with whānau to co-
develop iwi education plans? 

• engage with schools as partners?

To what extent has:
• capability of iwi to support whānau 
increased?

• capability of iwi to support and 
evaluate educational success as Ngā 
Iwi in schools  increased? 

• demand and active involvement of 
whānau, hapū and iwi in schools 
increased?

What changes 
are we beginning 
to see in Māori 
students 
knowledge about 
Whanganuitanga

Design Implementation Engagement and spread Capability outcomes
Student 

outcomes

Dual roles and shared  responsibilities

Supply

Demand
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A Theory of Change  

A Theory of Change (TOC) helps establish which outcomes we would anticipate signal change over time 
towards intended results. An initial theory of change developed for the phase one 2014 evaluation, 
whereby the main programme elements were synthesised to show how the programme was supposed to 
work, was created by Te Kākahu, then developed further with the evaluation team to build a more 
comprehensive understanding of how Te Kākahu influences student level change.  

Te Kākahu already provides an inferred theory of change through the outcomes matrix it created to 
describe progress. The outcomes matrix established evaluative criteria for determining whether the 
intervention was making progress in the right direction. The key outcomes and progression matrix has 
evolved and been updated as new understanding about the model has emerged. Since the first iteration of 
the outcomes matrix, Te Kākahu amended their outcome progressions to better reflect iwi-led positioning 
of their responsibility for capability-building with hapū and whānau. 

The evaluation team ran a workshop with Te Kākahu to better understand how the implementation of 
activities under Te Kākahu link to anticipated and actual changes taking place. One development in the 
conceptualisation of Te Kākahu was that the supply and demand dual pathway model had been made 
more explicit in how Te Kākahu is described. The following diagram was included as part of an 
explanatory presentation to the Ministry in October 2015, articulating the two-way flow of information and 
leadership that underpins Te Kākahu.  

 

The updated Theory of Change (TOC) endeavours to incorporate the dual pathway approach and the 
outcome dimensions detailed in Te Kākahu’s outcomes matrix with the anticipated capability outcomes 
identified by ELSA team (Building on Success benefits map) placing these into a simple implementation to 
outcomes continuum. 

This updated Theory of Change is presented in a simplified form in figure 2. The detailed version co-
constructed with Te Kākaku, is shown in Appendix 1. 

  

Educational 
Success as 

Ngā Iwi

Iwi 
education 

plans

Schools

(Ka
Hikitia)

Dual roles, shared responsibility

Cognition

‘Building horizontal connectedness’
Dumont et al, 2012 OECD

Te Puna

10 

secondary 

schools

Te Paepae Mātauranga
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 Figure 2 Simple theory of change 

 

The Theory of Change is essential for demonstrating Te Kākahu’s plausible contribution to expected 
change and is needed for developing a relevant evaluation framework. Our Theory of Change provided 
the basis of the evaluation framework described earlier.  

  

Rele
as

ed
 un

de
r t

he
 O

ffic
ial

 In
for

mati
on

 A
ct 

19
82



P a g e  | 7 

 

 

Findings 

Design 

  

The dual pathway approach provides a unique model of PLD delivery 

The regional, iwi-centric model of Te Kākahu differs dramatically from Kia Eke Panuku in its origins and 
conceptualisation, although it shares similar inquiry tools and overarching goals.  

Te Kākahu’s key point of influence lies firmly with the linkages schools are developing with iwi and co-
constructing place-based curricula that reflect iwi knowledge and values. Te Kākahu is distinctive in its 
purpose of renewing the Treaty relationship – the Crown and Whanganui iwi working together to enhance 
the education experiences of Māori students. 

Te Kākahu was set up through a partnership between Te Puna and Cognition. Te Puna’s key role is to act 
as a conduit for establishing a place-based school curriculum, ensuring that Whanganui iwi ways of being, 
ways of knowing and ways of doing are authentic and have integrity within schooling contexts. In 2015 
there were more deliberate interactions at the school governance level with iwi. The “reconnection” 
kaupapa began with supporting some of the schools in their appointments of principals, liaison with Rōpū 
Whānau groups and particular whānau representatives on Boards of Trustees (where issues were 
emerging). Te Paepae members also took up roles on Boards of Trustees. Cognition’s experience of 
delivering PLD, contributes to improving teacher capability through a focus on inquiry skills and teacher-
student interactions.  Drawing on the relational pedagogies identified by Te Kotahitanga and other 
successful PLD programmes, Cognition facilitates professional learning conversations that support 
leaders and teachers to critically examine and make changes to their practices. However roles and 
responsibilities for the delivery are very intertwined. 

Te Kākahu is advised by Te Rōpū Mātua, an advisory group consisting of members of Cognition and Te 
Puna, independent academic advisers and the regional and national Ministry of Education staff. Te 
Kākahu’s clear point of difference to Kia Eke Panuku is that iwi are central to its establishment and 
operation. The fact that Te Ranga Tupua Accord was already in place benefited Te Kākahu. Te Paepae 
Mātauranga Accord involving Whanganui iwi was then set up to support and ensure integrity of their way 
of working together was maintained. The model for Te Kākahu includes both contractual obligations to 
government and outcome obligations to iwi. One of the tasks of Te Kākahu is to negotiate how and in what 
way the demands of the crown and iwi are met in a way that satisfies both parties. 

The partnership of these two entities (Te Puna and Cognition) drives change from two directions. Through 
iwi articulating and sharing iwi educational aspirations, they create a pathway to greater whānau 
involvement and contribution of expertise to schools. Te Kākahu refers to this as the demand side. 

The demand and supply concept is now articulated more explicitly and was the subject of a working paper 
in August 20154.  The paper discussed the relevancy of a demand driven model.  

A demand driven model founded on whānau partnerships, tikanga for classrooms and iwi curriculum 
offerings that are constructed with schools, will support gains in student achievement, engagement and 
contribute to a transformation of the schooling context for tamariki, mokopuna and their whānau. 

Demand driven PLD acknowledges the intent of iwi, hapū and whānau to determine what is important to 
them and how they would like to engage with schools and the wider education system. Te Kākahu 
understands itself to be a site of learning, through trial and error, about demand driven PLD. As the PLD 
has progressed the team in partnership with schools and community have clarified the challenges and 
developed new strategies to implement this way of working. The dual pathway approach now sits at the 
forefront of Te Kākahu and drives the Theory of Change.  

Te Kākahu has a clearly articulated vision and emergent implementation plan  

Our phase one evaluation concluded that by the end of 2014, Te Kākahu was still at the stage where it 
was consolidating its design. The principle of partnership underpinning Te Kākahu has required a co-
development journey that absorbed much of the team’s early investment of effort. Te Kākahu needed to 

                                                      
4 Demand driven change: reconnecting whānau, hapū and iwi with school. Te Kākahu working paper #4 August 2015 
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test and adapt their tools and processes as they put them into practice and ensure that all parties reached 
a shared understanding and were in agreement on of what was being delivered. The evolving design 
created a level of flux in this first year of implementation.  

The principles and whakapapa of Te Kākahu have always been clearly outlined, described in a series of 
working papers and milestone reports. Te Kākahu’s outcomes and progressions matrix gave 
comprehensive descriptors of its six goals and the steps towards reaching them. The model has always 
been clear about what success looks like. Aside from success as Whanganui Māori now being more 
explicit, these outcome aspirations have remained stable.  

However, the processes for reaching these overarching goals have progressively emerged over the two 
years Te Kākahu has been operating. To be true to its co-development principles, Te Kākahu has needed 
to allow the space for iwi to respond to the tools they were planning to use with schools and to co-
construct new data gathering tools such as the success as Ngā Iwi observation and self review tool and 
the relationships mapping tool. Te Paepae Mātauranga facilitators also developed a curriculum audit tool 
which they then reviewed with teachers and Heads of Departments as part of their collaborative approach. 
Following this, a curriculum observation tool was developed and implemented. This was used to profile 
where schools were at and to inform local curriculum development. The Māori History Project provided an 
opportunity for iwi-school collaboration regarding Whanganui iwi history and to establish the approaches 
required to develop and teach the curriculum programme. This way of working has played a key role in 
leading curriculum development in other learning areas that Te Kākahu is engaging in.   

Te Kākahu providers have worked within a model that draws on evidence, to inform their own practice as 
well as the design of Te Kākahu. This cycle of critical learning and reflection is strongly embedded and 
has underpinned changes in the delivery of Te Kākahu. Te Kākahu has been continually refined to better 
reflect leaning about school, whānau and iwi capability to support student success.  

Two years into implementation, the team in Te Kākahu reported they felt much more confident about 
articulating the design of Te Kākahu, in terms of its unique partnerships and shared leadership to meet 
both iwi, hapū, and whānau aspirations and school goals for the educational success of Māori learners as 
Ngā Iwi (Milestone 7 page 43). 

Te Kākahu’s dual sector and iwi capacity building approach is vulnerable to not impacting students early 

enough 

Like Kia Eke Panuku, Te Kākahu have built a model designed to addresses multiple facets of the social 
ecology that influence students’ learning. The model for Te Kākahu recognises that along with school level 
change, iwi and community capacity building are key mediating factors for creating long term sustainable 
shifts. 

While this is consistent with Ministry of Education’s expectations for Building on Success to provide a 
systems level response5 and backed by evidence of best practice6, Te Kākahu is under pressure to 
demonstrate a shift in student achievement to be considered a viable investment.   

A design that targets high level levers, creating a flow on effect, has less control over impacting on student 
level change than a direct student intervention. The diagram below illustrates how Te Kākahu remains a 
number of steps removed from impacting students’ outcomes. Inevitably student level change is 
contingent on the influence of iwi to mobilise whānau networks and on school leadership capability to shift 
old models of practice. 

                                                      
5 Ministry of Education’s (2013b) Registration of Interest sought a model that would address ‘sustainable school-wide inquiry and 
practice within schools in collaboration with learners, parents, whānau, iwi, hapū, Māori organisations, communities and businesses’. 
6 Alton-Lee, A. (2003). Quality teaching for diverse students: Best evidence synthesis. Wellington: Ministry of Education.  Rele
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Figure 3: A systems’ view of Te Kākahu’s relationship to student level change 

 

 

The model employs a cascading approach, reliant on influential leadership. Without a mandate for a 

change and the agency of leaders to implement these changes the model can become stuck at the 

leadership level. As a broad reaching programme and a relatively indirect student intervention we would 

expect the model to take some time to achieve full implementation. The nature of incremental change and 

the reality of how this plays out is reflected in the following comment by one school principal:  

This is a journey. The teachers have to gain significant new understandings of pedagogy that in itself is 
new. There are some teachers who have had significant support and made big changes while others have 
had limited involvement and are just starting the observation phase. Therefore the school cannot say large 
changes have taken place at this stage.  

Schools were acutely aware of the time required for staff to absorb and process new ways of thinking 

before they could transition to putting this knowledge into practice. 

Things like this take a while and must go at the speed of the learning of staff. ......for some it is a huge 

paradigm shift. (Principal) 

Although a series of prerequisite steps are necessary before we would anticipate any impact on students, 
the initiative experiences pressure to demonstrate student results to indicate its viability. Like Kia Eke 
Panuku, Te Kākahu has had to manage expectations of effectiveness on student level change within time 
constrained funding.  

ThroughTe Kākahu’s model the Ministry is required to work differently. Te Kākahu firmly positions whānau 
(supported by hāpu and iwi) as equal participants to determining what is important to them and their 
tamariki.  The model aims to positively influence the relationship between school and whānau and 
mobilise whānau to engage in educative partnerships7.   

Hence Te Kākahu brings in an explicit community capacity building function beyond the goals of Building 
on Success. Partnering with iwi has helped build the infrastructure to engage with schools and whānau. It 
has also given clear co-ordinated guidance on iwi goals and aspirations. Co-developing what the model 
will look like is likely to ensure these are well supported and become embedded in school practice. For 
this reason, Te Kākahu is arguably well positioned to create the systems level change that Building on 
Success aspires to in the long term, but its goals are broader than student achievement.  

Spreading resources and implementation across both schools and communities has investment 

implications 

The principle of partnership underpinning Te Kākahu has required a co-development journey that included 

schools and five iwi groups (Te Paepae Mātauranga). Te Kākahu has demonstrated a high level of 

commitment to partnership and co-development and its team has been careful not to impose and overlay 

a predetermined Building on Success model. Co-ordinating a multiplicity of perspectives absorbed much 

                                                      
7 See Te Kākahu working paper # 4 pg 2. Rele
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of the team’s earlier investment of effort. This was an essential step and investment to ensure sustained 

success, yet inevitably means the envisaged model takes longer to implement.   

Te Kākahu’s resources and implementation are spread across both schools and communities. Its impact 

is defined equally by iwi education plan measures and school/ Ministry measures of student achievement. 

The dual pathway model logically implies an additional level of investment is needed to effectively 

implement the design across school and iwi/community sectors. Co-development on its own takes time 

and investment. Supporting two intersecting but distinctive capability building processes to achieve its dual 

goals, inevitably adds additional time and resourcing demands.  

Hence the intensity of support to promote both capability within schools and capability of iwi, is contingent 

on what can realistically be achieved with available funding.  Consideration must be given to how and in 

what way the demands of both parties in the relationship are met in a satisfactory way. As was noted in 

the discussion section in our Phase 1 report (pg 53), this has implications for the contractual 

arrangements between the Ministry of Education and iwi.  

In the evaluation for 2014, Te Paepae Mātauranga noted in addition to Ministry expectations, ‘there are 

also iwi expectations in the statement of work which should be monitored just as vigilantly as a central 

focus within the contract requirements’. These expectations, along with project outcomes, are now being 

monitored and evaluated through reporting using the Outcomes Matrix for Te Kākahu8. 

A unique feature of Te Kākahu is the sense that it is a renewal of the Treaty relationship between the 
Crown and Whanganui iwi. It is about the ‘crown and iwi agreeing to work together to improve Māori, iwi, 
hāpu and whānau achievement and success’.  However the external expertise needed to both support the 
deep shifts in understanding within schools that the model developed by Te Kākahu requires, and to also 
build iwi capability to partner with schools through an educative focus, is at risk of being too thinly spread.  

Implementation 

 

The motivation to participate supported by effective relationships provide a strong foundation for 

change  

All evidence points to the ground work being successfully laid for the dual pathway change Te Kākahu 
aspires to. Te Kākahu’s parallel capability and capacity-building response with iwi is well supported by iwi 
and understood by schools. Schools are acknowledging an imperative to improve outcomes for their Māori 
students and are taking active steps to do so.  

The survey findings from (four of the five) Tauihi schools indicated that principals had a good 
understanding of what Te Kākahu is trying to achieve and what participating in the initiative involved for 
their school9. In general, schools appeared to be enthusiastic and motivated to participate.  

Teachers are buying into Te Kākahu (Strategic Leadership Team) 

All principals who responded to the survey felt that their involvement in Te Kākahu had increased leaders’ 

and teachers’ enthusiasm to create change, and raised awareness of the needs of Māori students either 

to some or a large extent. Interviews with leadership team members revealed the challenges of working in 

a new way. They talked about how it has been a huge learning for staff and had experienced it both as 

exciting and deeply challenging.  

Teachers are really excited teaching when they weren’t before, trying and having the confidence to try 
new things. 

Everything about this is different, at the leadership level it is challenging and it is challenging at the 
teacher level and for whānau, for them to engage in educational conversations, it was not easy for them. 
No level of this is easy.  

Principals commented that the involvement of iwi made Te Kākahu different from other support their 

school had received previously:  

                                                      
8 The Te Kākahu: Outcomes Matrix describes what good looks like using five points (set of descriptions) from ‘Non-Awareness Te 
Kore’ to ‘Sustained Capability Ka Ora’, for each of the six agreed outcomes for Te Kākahu.  
9 All survey respondents were very clear about what Te Kākahu is trying to achieve and three out of four very clear about what Te 
Kākahu involved for their school. 
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The involvement of iwi is a first for us.   

Iwi involvement, which means that they are available to the school for support.  

Positive education partnerships with iwi were developing though deliberate iwi led contribution to student 
learning. Schools appreciated the support of iwi involvement, both as a conduit for helping them engage 
with the harder to reach whānau and as the experts on Whanganui tikanga bringing local narratives into 
the classroom curriculum. 

Iwi are coming into school and connecting with students. They want to help in schools. 

We can call on local community to give iwi perspective rather than reading from the text books. 

An important element to Te Kākahu is the relationships between the key participants in the initiative. Three 

principals felt that the facilitator and those in their schools involved in Te Kākahu worked very well 

together and one principal said mostly well.   

As an indication of the importance of this relationship, two commented that the availability of expert 

personnel supporting teachers in the classroom was a key point of difference from other PLD support they 

had received. 

Expert personnel have come into our classes and evaluated teacher/student relationships. There has 

been positive feedback given to staff about how they could improve their teaching. This is better than 

staff within school doing observations because at least we know it is being done properly and it is an 

objective observation. 

The comments from school principals and focus groups with staff, together indicated that schools valued 
the support they received from facilitators and that the role they had played in embedding practice change 
was significant.  

Involvement of Cognition Education in working with our teaching staff to develop a shared school 

pedagogy and support our staff with observations and feedback [has worked well]. (Principal) 

 

Engagement and spread 

 

Progress is dependent on leaders’ capability to spread reform 

Effective leadership is critical to implementing Te Kākahu.  The model relies on school leaders’ capability 
to effect changes across the school using a cascading leadership model. It is the responsibility of selected 
leaders to challenge existing systems and structures and embed widespread pedagogical and 
organisational change. Capability building is focused firstly on a Leadership Team which in turn drives 
change and shares new skills learned from their involvement, with the wider school.  

Te Kākahu describes the theoretical basis for building effective leadership:  

Effective leadership is known to be a critical precursor to bringing about transformation in schools, 
particularly in relation to the pursuit of equity for learners currently not well served in our education 

system.10 Principals and middle leaders (heads of department) are the pedagogical leaders that need to 
drive, connect, and align PLD; build and sustain effective relationships with learners and with iwi, hapū, 
and whānau; lead self-review as an inquiry process to connect new practices to impact (improved 
achievement for their learners); and have the courageous conversations about change with their teams. 

Te Kākahu’s most recent milestone report (Feb 2016) indentified improvements in leadership capability to 

own and lead improvements for each cohort of Tauihu schools.  

These shifts included: 

» Middle and senior leaders had established an agreed Effective Teacher Profile and calibrated this to 

the classroom observation schedules.   

» Senior management teams and middle leaders had become more actively involved in using the newly-

developed effective teacher profiles and classroom observation tools.   

                                                      
10 Bishop, O’Sullivan & Berryman, 2011; Fullan, 2013; Rincon-Gallardo & Fullan, in press 
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» Almost all teachers had participated in cycles of observation and feedback with facilitators.  

The Te Kākahu team had supported leaders with PLD sessions on particular areas of the relationships for 
learning profile and co-developed kete to embed a whole-of-school approach to effective pedagogies. Two 
of the five Tauihi schools had progressed to ‘Ka Mārama’ (growing capability) level where school leaders 
were using evidence to support decisions about improvement and ‘participate and share leadership in 
PLD to understand what works for Māori learners’. Two were developing these skills and one was at the 
earlier awareness stage.  

The report indicated that the inquiry mindset was not fully embedded across the schools and no schools 
were yet at the stage where school leaders were able to lead PLD (ka ora – sustained capability). As one 
teacher who was interviewed noted– ‘teachers directly involved in Te Kākahu are more enthusiastic than 
other staff’.  This challenge of spreading new understanding into school wide practices was discussed 
earlier when reflecting on the design (pg 9). Putting new ways of thinking into practice was not a rapid 
transition and for some a huge paradigm shift.  

Yet the survey indicated a high level of commitment to spreading change across the schools. All principals 
responded that ‘members of our leadership team had worked with teachers from across the school to 
change their practice regardless of their level of commitment to do so’  and two schools said that that their 
‘leadership team have worked with other teachers to change their practice and these teachers now work 
with other teachers’. This was reinforced in the open ended comments.  One school principal confirmed 
that the influence on Te Kākahu had shifted classroom practice across their school and when asked to 
identify a change they had made as a result of being involved in Te Kākahu one principal responded: 

Development of a school wide pedagogy that is being promoted in all classrooms.  

In both the survey and interviews, schools noted that asking teachers to change the way they do things is 
challenging.  

It is taking a while to get staff to a level of understanding about how to apply some of the elements of our 
relationship pedagogy in the classroom. There is still a level of uncertainty and they will continue to need 
significant support both from the facilitators and our own school leadership. 

Having a leadership group as the interface for spreading new knowledge and skills inevitably means that 
new knowledge and skills learned through intensive work with a small group will take time to fully share 
across all staff. The model is not yet fully embedded until leaders have the confidence to lead change 
school wide. The theory of change illustrates the necessity of these prerequisite steps, before we could 
plausibly expect linkages to increases in students’ educational success. 

Te Kākahu’s approach to systems change addresses change at both school and community levels 

The implicit understanding underlying Building on Success was that school’s structures and systems will 
need to be adapted or reformed. To achieve sustainable change, school systems and process need to 
assist and facilitate the changes they aspire to. Te Kākahu takes a broad approach to systems change by 
addressing change both at the school and the community level. To this end Te Kākahu PLD has had 
lesser emphasis on changing within school systems (such as aligning PLD or school documentation or 
creating new roles) than it has integrating school and community to align school learning with iwi 
knowledge and practices.   

Schools were asked to identify changes to school systems in the survey. Principles identified that they 
were making changes to their systems and processes to better support Māori learners to either a large (1) 
or some extent (3). The only school commenting on the nature of these changes, referred to the time it 
took for all teachers to embark on the journey to make change, with some much further along the process 
than others. The principal concluded that: 

Therefore the school cannot say large changes have taken place at this stage.  

Other indications of school level systems change or at least the potential for change, was that Action 
Plans for Te Kākahu were in place in all schools. For two of the schools the Action Plan had been 
reviewed once or twice since it had been completed. In the other two schools it had been reviewed a 
number of times since completion. School Action Plans provide a vehicle for creating commitment and 
direction for change and achieving coherence of activities across the school. 

Schools also identified the use of the Effective Teaching Profile and the practices of classroom 
observations as important levers for creating school change.  Rele
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Working together to develop a coherent set of effective pedagogies for Māori learners through the use of 
the Effective Teacher Profile, Relationship for Learning observation tool and kete. (Principal) 

One school talked about moving towards using the observation tool as part of teacher appraisal. They 
acknowledged the importance of developing success criteria relevant to the students.  

Te Kākahu schools have also adapted school systems to better integrate community (iwi, hapū and 
whānau) values. This is demonstrated through the commitment to learning about iwi ways of doing and 
use of the Ngā Iwi tool. Te Kākahu has an emphasis on a place-based learning curriculum that embraces 
Whanganuitanga identity, language and culture. Through the close involvement and contribution of iwi, Te 
Kākahu supports schools to integrate iwi content in the curriculum.  

The dual school and community level systems changes that appear to be shifting as a result of 
involvement in Te Kākahu are reflected in the following comment. This was provided by one school 
principal who was asked to identify changes they had made in their school:  

Development of a school wide pedagogy that is being promoted in all classrooms. Openness to looking at 
our curriculum to include place-based curriculum in order to promote the interests of our Whanganui Māori 
leaders. 

Capability outcomes 

 

 

Te Kākahu’s milestone 7 report (February 2016) provided a summary of school-based shifts for five Te 
Kākahu outcomes over 2014–15. Judgements of placement on the Outcomes Matrix were made with 
schools using evidence presented with iwi by schools and facilitators. Their table is reproduced below as a 
reference for the capability outcome findings presented in this section. The table shows the five schools 
Te Kākahu has worked with more intensively (Tauihi), beginning in 2014 (cohort 1), 2015 (cohort 2) and 
2016 (cohort 3).  

Table 1: Summary of shifts in capability for cohorts 1–3 Tauihu schools and iwi, hapū, whānau 2014–15  

OUTCOME Time 

Non-

awareness  

Te Kore 

Awareness of 

need  

Ka Mohio 

Developing 

capability 

Ka Mātau 

Growing 

capability 

Ka Mārama 

Sustaining 

capability 

Ka Ora 

OUTCOME 3  

Teachers using highly 

effective relationship for 

learning discourses and 

pedagogy within place-based 

contexts  

May 14 
 Cohort 1  

Cohort 1  

   

Apr 15 
 Cohort 2  

Cohort 2  

Cohort 1  

Cohort 1  

  

Feb 16 

 Cohort 2 

Cohort 3 

 

Cohort 1  

Cohort 1  

Cohort 2  

  

OUTCOME 4  

Leaders are leaders of 

learning using highly effective 

processes for inquiry, 

capability building, and self-

review in relation to 

equitable outcomes for 

Māori learners 

May 14 
 Cohort 1  

Cohort 1  

   

Apr 15 

 Cohort 2 

Cohort 2  

 

Cohort 1  

Cohort 1  

  

Feb 16 

 Cohort 3 Cohort 2  

Cohort 2  

Cohort 1  

Cohort 1  
 

OUTCOME 5  

Increased demand and active 

involvement by whānau, 

hapū, and iwi in the learning 

of their tamariki and 

mokopuna within school, 

home, and iwi contexts  

May 14 
 Cohort 1  

Cohort 1  

   

Apr 15 
 Cohort 2  

Cohort 2  

Cohort 1  

Cohort 1  

  

Feb 16 

 Cohort 2 

Cohort 3  

Cohort 1  

Cohort 1  

Cohort 2  
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Effective use of data to inform decision making has strengthened  

In the Outcomes Matrix the school leadership and processes for inquiry dimensions are included in one 
outcome domain: Outcome 4  ‘Leaders are leaders of learning using highly effective processes for inquiry, 
capability building, and self-review in relation to equitable outcomes for Māori learners’. This is distinctive 
from Kia Eke Panuku’s framework which identifies and reports on these dimensions separately.  

As depicted in the Benefits Map developed by the Ministry of Education’s Early Learning and Student 
Achievement (ELSA) team, Te Kākahu is accountable for supporting schools to ‘develop enquiry 
processes to analyse data effectively to inform evidence based decision making at all levels’. Gathering 
and reviewing evidence is introduced from the outset and drives ongoing implementation. The capability 
outcome of effective processes for inquiry, whilst made explicit under Outcome 4 also underpins and 
supports the other outcomes implemented through Te Kākahu. Inquiry and self review is central to Te 
Kākahu, serving as an intermediary process in each stage of motivating, leading and carrying out change.  

Te Kākahu’s milestone 7 report (February 2016), presented substantive shifts in leadership capability to 
use highly effective processes for inquiry, capability building, and self-review. The report referred to senior 
management teams and middle leaders being:  

» more actively involved in using the newly-developed effective teacher profiles and classroom 

observation tools, and  

» vigilant about monitoring at-risk learners around NCEA over the year. 

Survey findings supported this, with all of four schools who responded to the survey reporting senior and 
middle leaders’ ‘ability to use evidence to inform decision making’ and ‘ability to collect and analyse data 
to actively track Māori learners’ having increased to either a large or to some extent. As indicated in the 
table below, progress was greater for leaders than for teachers. 

Table 2: Survey findings on capability improvements in use of evidence  

To what extent has your school’s involvement in Te Kākahu increased senior and middle leaders’ 

Not at all To a small extent To some extent To a large extent 
Ability to use evidence 
to inform decision 
making? 

 1 3 

Ability to collect and 
analyse data to actively 
track Māori learners? 

 2 2 

To what extent has your school’s involvement in Te Kākahu increased teachers’... 

Ability to use evidence 
to inform decision 
making? 

 4  

Ability to collect and 
analyse data to actively 
track Māori learners? 

 4  

Comments indicated that the Effective Teacher Profile observation tool that Cognition Education helped 
schools develop, was central to supporting the inquiry process – three out of the eight comments on what 
was working well in schools referred to this tool: 

Use of an observation tool to be able to work on pedagogical improvements [has worked well]. (Principal) 

The Strategic Leadership Team focus groups confirmed the use and value of this tool but also referred to 
other inquiry process they were undertaking, such as adding student voice to how they do things or 
collecting data earlier and acting on it. 

When teachers in the Strategic Leadership Teams were asked about where they were currently putting 
their effort, seven out of the 13 comments related to processes for inquiry and self-review.  

The inquiry aspect is changing our practice 
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Relationships for learning practices are gradually being established  

The Te Kākahu milestone report describes the evidence base in support of classroom interactions 
between students and teachers and the use of place-based learning contexts to support identity, language 
and culture.  

Research tells us that student engagement and achievement are both lifted when teachers focus on the 
relationships they form with their learners, on clarity of the learning and the ways that learning is co-
constructed with students (Absolum, 2007; Bishop & Berryman, 2014; Hattie, 2012).  

In Te Kākahu, this effectiveness is also measured by the nature of the contexts for learning that students 
experience. This is underpinned by the belief that if indigenous learners can bring their cultural 
experiences to their learning, then their identity, culture and language is validated and strengthened, 
resulting in improved learning and achievement (Penetito, 2009; Rodriguez, 2013).  

Effective relationships for learning (within place-based contexts) is the dimension where the ground work 
of raising awareness and building new understandings has practical application to reform teaching 
practice. This is the capability outcome that affects students most directly. The Effective Teacher Profile 
observation tool, co-constructed with schools, and the cycles of observation, are the tools Te Kākahu use 
to support this shift. 

Te Kākahu’s milestone 7, reported that almost all teachers (approximately 140) have now had cycles of 
observation and feedback with Te Kākahu facilitators and/or middle leaders over 2015 (pg 25). They found 
that relational pedagogies were being implemented at different levels within schools, as ‘teachers come to 
grips with the specific practices they can use to increase learning talk (discursive practices) and to 
express and build whanaungatanga with their students’. The outcomes matrix shows that three out the five 
schools had moved one step from ‘awareness’ to ‘developing’ along the progressions continuum (with the 
remaining two still at the ‘awareness’ stage).  

Te Kākahu’s experience within schools was that progress on this outcome domain was proving to be a 
demanding step. Shifts required changes in mindsets about learning – ‘towards discursive practices that is 
known to impact positively on students’ learning and away from the transmission ‘tell and explain’’ 
methodologies of more traditional teaching. Some teachers were struggling with this paradigm shift. 
Progress was also determined by the degree of rigour that schools applied teaching as inquiry or self-
regulation practices, and inquiry was not fully embedded as a schooling improvement process (Milestone 
7 pg 24). 

Our survey results also gave the impression that schools were less confident in the shifts on this outcome 
domain than they were about new skills in gathering and reflecting on evidence. In the table below we see 
principals tended to rate change taking place ‘to some extent’ rather than ‘a large extent’ for questions 
relating to pedagogical change.   

Table 3: Survey findings on capability improvements in relationships for learning  

To what extent has your school’s involvement in Te Kākahu increased senior and middle leaders’ 

Not at all To a small extent To some extent To a large extent 
Ability to teach in more 
culturally connected 
ways 

 2 2 

Awareness of effective 
pedagogies for Māori 
learners 

 3 1 

To what extent has your school’s involvement in Te Kākahu increased teachers’ 

Not at all To a small extent To some extent To a large extent 
Ability to teach in more 
culturally connected 
ways 

1 2 1 

Awareness of effective 
pedagogies for Māori 
learners 

1 2 1 
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Yet the comments in the survey and from teacher focus groups implied that improving pedagogical 
practice had been a significant focus of the changes Te Kākahu’s schools were undertaking. Changing the 
way teachers teach, and tools to support this change, was the predominant theme under what had worked 
well and in the outcomes that schools reported they were beginning to see.  

Relationships between teachers and students are different – more equal, everyone is on the same team. 
(Strategic Leadership Team)  

Conversations in the classroom are more positive. (Strategic Leadership Team) 

The prevalence of commentary in relation to this capability may be due to the level of effort required of 
staff to change their practice and the sense of achievement when progress is evident. As one principal 
pointed out, this is a huge paradigm shift for some staff.  

Discussions with staff in Te Kākahu school leadership teams indicated a real energy and enthusiasm 
around pedagogical change. 

In the Head of Departments meetings, the talk is about Te Kākahu and in staff meetings they pass on the 
learnings from [facilitator]. Task talk and learning talk. There has been a huge shift in teaching. In the past 
it was about task talk.  (Strategic Leadership Team) 

Teachers who have already got behind this have had to give up some of their power, its been a huge 
learning for staff but teachers who have done it are really excited – students are more engaged. (Strategic 
Leadership Team) 

Yet schools also felt that there was still a lot of work to do to improve classroom practice and 
perseverance was needed.  Initiatives like Te Kākahu take time to embed in schools. 

We need more time so that more of our staff can get in-class support to change their practice. We are only 
just touching the last cohort of staff so hopefully in another 12 months all of our teaching staff will have 
had a significant number of observation and feedback sessions. (Principal) 

It is taking a while to get staff to a level of understanding about how to apply some of the elements of our 
relationship pedagogy in the classroom. There is still a level of uncertainty and they will continue to need 
significant support both from the facilitators and our own school leadership. (Principal) 

Significant educative relationships are being established between schools and iwi, hapū and with 

whānau 

Relationships with iwi have been identified by the Ministry as having the potential to enhance whānau 
involvement in the education of their children to raise student achievement. Whānau are identified as 
having a direct and ongoing influence on students’ social and academic outcomes11. Through building 
stronger connections with whānau, hapū and iwi, students will experience cultural continuity between their 
homes, community and school. The logical flow of this argument is that involving whānau, hapū, iwi and 
Māori organisations then brings in-school and out-of-school learning together and provides access to a 
greater range of resources. This in turn influences the enjoyment and success of Māori students in school.  

The model for Te Kākahu repositions this relationship, to have iwi, hapū, and whānau contribute as 
strategic partners with schools. The iwi, hapū, and whānau outcome description reflects the contribution 
and capability building components of this partnership:  ‘Increased demand and active involvement by 
whānau, hapū, and iwi in the learning of their rangatahi and mokopuna within school, home, and iwi 
contexts’. Over 2015, Te Kākahu revised the wording of the progressions for this outcome to better reflect 

the demand-side capability-building. 

Te Kākahu proposes iwi, hapū, and whānau be ‘fully connected to mobilise their shared responsibilities for 
tamariki and mokopuna’ as the exemplary end point in the partnership journey. Their progressions matrix 
assesses all five schools as having progressed one step from ‘awareness of need’ to ‘developing 
capability’ on this domain.  

Some of the progress indicators were: 

» Each school has developed their own effective teaching framework which has been endorsed by their 

iwi as the tikanga of ‘this place’.  

                                                      
11 School Evaluation Indicators: Effective Practice for Improvement and Learner Success.  Education Review Office and Ministry of 
Education. (2016). Wellington, New Zealand. Rele
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» There is a growing capability of whānau to engage through Whānau Education Action Plans (WEAP). 

Iwi are leading this, and are clearer about their role to mediate and facilitate this. 

» Some schools are beginning to change their curriculum to create a more place-based approach, co-

developing this with iwi. 

Having successfully tested ways to support whānau to contribute their expertise, iwi were planning how to 
scale up these developments. Iwi had set target numbers of education action plans to be developed with 
whānau, with the intention of leading whānau hui to develop the WEAPS in some schools (Milestone 7 
page 42). 

The survey findings affirmed schools’ progress on this outcome. The three principals who responded to 
the questions on whānau and iwi relationships, had experienced a much greater connectedness with iwi 
as a result of being involved in Te Kākahu, with whānau engagement taking longer. 

Table 4: Survey findings on capability improvements in relationships for learning.  

To what extent has your school’s involvement in Te Kākahu contributed to... 

Not at all To a small extent To some extent To a large extent 
Greater involvement of 
whānau with the 
school? 

 2 1 

Greater involvement of 
whānau with their 
child’s learning? 

 2 1 

Greater connectedness 
with iwi or Māori 
organizations? 

  3 

Schools also commented on this improvement when asked to identify changes they had made, and what 
had worked well. 

Increased opportunities to work with iwi representatives and develop some shared visions for the future 
[has worked well]. (Principal) 

Partnerships between schools and iwi are working. (Strategic Leadership Team) 

In the focus groups with leadership teams, some participants commented on their appreciation of the new 
relationships with iwi and spoke of the value of learning about whakatuaki and pakiwaitara from iwi as a 
way of better engaging students.  

We can call on local community to give an iwi perspective – rather than reading from text books. (Strategic 
Leadership Team) 

It’s been very valuable, making better connections, using them within our school as a resource and 
working alongside them. Learning about the local culture and region. (Strategic Leadership Team) 

Comments were also made about whānau feeling more welcome and schools planning ways to 

encourage whānau who don’t usually participate. One Strategic Leadership Team member observed that 

conversations with parents had increased at parent/teacher interviews and there was now more 

interaction. 

While Te Kākahu’s own assessment of schools’ improvement on effective relationships for learning and 
iwi, hapū and whānau partnerships was only very moderate, the impression from schools is that both 
these capability developments have been unique and noteworthy:  

The involvement of iwi is a first for us as is the strong level of support around classroom observations and 
evaluation. (Principal) 
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Student outcomes 

Improved 

student 

outcomes are implied but not yet being seen in NCEA results 

One of Te Kākahu’s dual high level outcome goals is to support schools to achieve accelerated success 
for Māori students with regard to literacy and NCEA results. Our theory of change makes the assumption 
that student’s enjoyment of school logically links to greater school engagement leading to improved 
academic success. Evidence of student level enjoyment and behaviour change is captured by principals’ 
and teachers’ perceptions of student level shifts and through monitoring the Ministry’s NCEA 
administrative data of student achievement12. The data presented by Te Kākahu also examines progress 
according to their outcomes matrix and e-asTTle data to measure literacy improvement. 

In Milestone 7, Te Kākahu reported some positive increases related to AREA (attendance, retention, 
engagement, and achievement) data for Māori learners in their schools, particularly in those schools that 
participated in Te Kākahu over 20 months in 2014–15 (pg 6). The table below shows progression on the 
NCEA and literacy results presented by Te Kākahu.  

Table5: Summary of shifts in capability for cohorts 1–3 Tauihu schools and iwi, hapū, whānau 2014–15  

OUTCOME Time 

Non-

awareness  

Te Kore 

Awareness of 

need  

Ka Mohio 

Developing 

capability 

Ka Mātau 

Growing 

capability 

Ka Mārama 

Sustaining 

capability 

Ka Ora 

OUTCOME 2  

Māori learners achieve 

accelerated educational 

success with regard to NCEA 

and literacy results. 

May 14 
 Cohort 1  

Cohort 1  

   

Apr 15 
 Cohort 2  

Cohort 2  

Cohort 1  

Cohort 1  

  

Feb 16 
 Cohort 3 

 

Cohort 2  

Cohort 2  

Cohort 1  

Cohort 1  

 

 

In the school survey, three of the schools principals reported that their involvement in Te Kākahu had 
contributed to Māori student’s enjoyment of being at school, increased engagement, increased retention 
and improved academic achievement of Māori students to ‘some’ or to a ‘large extent’. One school noted 
that they were not sure. 

Like all schools Te Kākahu schools showed a gradual upward trend for NCEA achievement for Māori 
students from 2011 to 2015. The improvements have a similar pattern to both the Kia Eke Panuku and 
comparison groups. The figures below show the percentage of 15, 16 and 17-year-old Māori students 
achieving NCEA Level 1, 2 and 3, respectively13. 

Looking at the figures below, there is no evidence that the achievement trend of Te Kākahu schools is 
different to that of any other group14 of schools. 

                                                      
12 At the time of analysis data for 2015 was only available for two indicators – attendance and provisional NCEA data by age. 
13 The group of Te Kākahu schools only has 5 schools, totalling about 120 Māori students per year. The final figures for this group of 
schools could change by as much as 10% once they are finalised. Also, the natural variation year on year of this group is high 
because of cohort differences. 
14 In addition to Te Kākahu schools, the groups presented in the table show results for Kia Eke Panuku (KEP) and a comparison 
group created for Kia Eke Panuku using logistic regression modelling. Other schools include the remaining state secondary and area 
schools not in Kia Eke Panuku, Te Kākahu or the Kia Eke Panuku comparison group. 

Design Implementation Engagement and spread Capability outcomes Student outcomes
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Figure 4 - Student achievement for different year groups 

 

Schools understood that initiatives like Te Kākahu take time to embed in schools and that they need to 
persevere with the initiative to see any significant change in student outcomes. They also believe that 
support needs to continue so that changes, for example in teacher practice, can occur.   

The road is long and the journey is long too. Not to give up easily, but to be strong and resilient. (Principal) 

More time so that more of our staff can get in-class support to change their practice. We are only just 
touching the last cohort of staff so hopefully in another 12 months all of our teaching staff will have had a 
significant number of observation and feedback sessions. (Principal) 

Some of the comments provided a glimpse of the pathway towards student change that is underway.  

Relationships between teachers and students are different – more equal, everyone is on the same team. 
(Strategic Leadership Team) 

Conversations in the classroom are more positive. Students open up. (Strategic Leadership Team) 

These changes mark the beginnings of an outcomes pathway whereby enjoyment at schools in turn leads 

to raised retention and educational achievement of Māori students that the Building on Success 

investment aspires to influence.  
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Discussion 

Because the evidence we had to draw on for this evaluation is not substantial, it is difficult to draw strong 
conclusions about Te Kākahu. 

It appears from the evidence that Te Kākahu has made considerable gains in developing their own 
understanding of this particular way of working. It shows that schools are able and willing to engage in this 
way.  

The iwi led partnership of Te Kākahu requires a different way of working. Te Kākahu needed to negotiate 
in the iwi space and also the school space to get the permission of both groups before they could 
effectively come together in a shared space. Iwi have had to build their capability to lead more actively in 
the school space. Schools have had to make much bigger conceptual shifts than in other PLD 
programmes they had experienced. Partnering with iwi and working within a Māori kaupapa framework 
was challenging for some schools. There was a need to connect and develop relationships as well as well 
as value the role and contribution of iwi, their voice and perspectives. Where the relationship fell down, the 
work of Te Kākahu was paused while this was worked through so iwi and schools could then move 
forward together. It also appears that the use of relational pedagogy is new to many teachers in Te 
Kākahu schools.   

The dual pathway approach brings strengths, particularly in making Whanganuitangi accessible within the 
classroom and creating important relationships that can provide mutual support. It also brings added 
complexity, requiring a valuing of each other’s perspectives and roles.  

The model had to balance the coming together of two groups (iwi and schools) and having to have both at 
a place of readiness to work together. It has taken time to get to this point, requiring the valuing of each 
other’s perspectives. The PLD is concerned with people, developing relationships and trust, and having 
integrity. While this approach may be more sustainable in the long term, it can be challenging to start with. 

Thus for schools it requires sharing power. Schools need to give up some of their locus of control yet they 
remain primarily accountable for their Māori learners in any formal way. Both iwi and schools need to 
come to an understanding of their distinct responsibilities to Māori learners and must navigate this. Te 
Kākahu provides a testing ground for this shared way of working.  
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Summary 

Overall, Kia Eke Panuku (KEP) schools, the comparison group and all other state English medium schools showed 
a similar pattern for attendance, retention, engagement and achievement for Māori students from 2011 to 2015. 
There was no noticeable difference between KEP and the comparison group for attendance and achievement 
outcomes in 2015. The group of ‘other schools’ showed consistently better overall outcomes than the KEP and 
comparison groups. 

The measures shown in this report are indicators of student outcomes and do not fully represent the outcomes 
themselves. Other caveats the reader needs to be aware of are: 

 The data represents a different cohort of students every year and therefore is susceptible to cohort effects 
(i.e. the 16 yr old students being measured one year are not the same students as the 16yr old students the 
next year). 

 Student movement between schools means that students from the same cohort in KEP schools may not 
have been exposed to the intervention the same length of time. 

These limitations illustrate the difficulty of determining the effect of school based interventions using trend data. 

Introduction 

Background 

The aim of Building on Success is to build sector capability and capacity to achieve a transformative and sustainable 
system-shift in secondary education for Māori students. Building on Success draws on the successful elements of 
earlier and existing Ministry funded PLD approaches to raise the achievement of their Māori students: Te 
Kotahitanga, He Kākano, Starpath and the Secondary Literacy and Numeracy Projects. Funding for Building on 
Success covers a three-year period commencing December 2013.  

Kia Eke Panuku – Building on Success, is the national provision of this initiative1. A consortium of Auckland 
University, Waikato University and Awanuiarangi has been contracted to work nationally, within the context of each 
school to design and deliver the initiative.  A total of $21 million is allocated to Kia Eke Panuku.  Kia Eke Panuku has 
been implemented in 3 stages (tranches).  Tranche 1 commenced in May 2014, Tranche 2 in October 2014 and 
Tranche 3 in December 2014. 

Purpose 

The purpose of this interim report is to provide student attendance, retention, engagement and achievement (AREA) 
data early in 2016 for schools participating in Kia Eke Panuku.  The analysis shown in this report is part of the broader 
evaluation of Building on Success.  It draws exclusively on administrative data and it should be read in conjunction 
with other evaluative reports2.  At the time of analysis data for 2015 was only available for some indicators – 
attendance and NCEA by age.  In addition, at the time of analysis, the 2015 NCEA data that we were able to use 
was provisional. 

Method 

The analysis undertaken was informed by the information needs, the theoretical framework of the intervention, the 
timing and life of the implementation and the availability of data. This part of the evaluation does not have any data 
collection component; it concentrates in utilising existing administrative data. 

The information needs included: 

 Comprehensive information on all AREA outcomes 

 Inclusion of student outcome data for the 2015 schooling year 

 Analysis provided by March 2016 

 Summarised information, easy to read and interpret 

The method chosen was to undertake descriptive analysis of trends comparing an intervention and a comparison 
group, constructing a comparison group of schools using logistic regression.  This analysis could: 

                                                      
1 A partnership between Te Puna Mātauranga o Whanganui and Cognition Education is contracted to provide Te Kākahu in the Whanganui 

region.  
2 ‘Kia Eke Panuku Survey 2015 survey findings’ and ‘Kia Eke Panuku 2015 top line findings’ Research and Evaluation team, EDK.  
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 deliver within timeframe including provisional NCEA attainment and attendance for 2015 

 provide monitoring information for all AREA data 

 provide summarised information to contribute to the evaluation  

Being early on the intervention we would not necessary expect to observe statistically significant changes on student 
outcomes indicators as yet.  However, student outcome measures can be used for monitoring the intervention 
together with measures related to the activities, outputs, intermediate outcomes and context, adding important 
information to the evaluation.  The analysis provides monitoring data until enough time has passed to use other 
methodologies to measure impact such as Hierarchical Linear Models. This monitoring provides important 
information about student outcomes in KEP schools and provides a context by showing what is happening in other 
comparable schools so other evaluative information can also be interpreted.  By comparing outcome data of students 
in KEP schools with a comparable group of schools the monitoring data may show early indications of the effects of 
the intervention. 

See Appendix 1 for more detailed information on the construction of the comparison group. 

Fit with Building on Success evaluation 

Administrative data is one of multiple data sources contributing to a broader set of evaluation questions for the 
evaluation of Building on Success. 

The diagram below shows a simple analysis framework used for framing the findings from the 2015 survey of 
schools in Kia Eke Panuku.  Using administrative data we have created indicators for the student outcomes circled 
in the framework below. This framework assumes that student outcomes will be observed as a result of the 
successful implementation of KEP and, after intermediate outcomes have been achieved. 

Implementation Engagement Capability outcomes
Whānau and 

iwi 
outcomes

Student 
outcomes

Implementing 
activities

Building relationships
and motivation 

Engagement and 
spread

Effectiveness (intermediate outcomes) Effectiveness (longer 
term outcomes)

implementing 
observation and 
shadow 
coaching

support from 
facilitator/
Kaitoro

collecting and 
using data

a passionate 
leadership team

working in 
partnership with Kia 
Eke Panuku 
facilitators 

raised awareness of 
the needs of Māori 
students 

enthusiasm for 
creating change

knowledge of 
the Kia Eke 
Panuku 
kaupapa

making 
changes to 
school  systems 
and processes

regularly using 
Rongohia te 
hau tools

actively 
changing their 
teaching 
practice

an increase in leaders 
and teachers :

ability to teach in more 
culturally responsive 
ways

ability to collect and 
analyse data to track 
Māori learners

ability to use evidence 
to inform decision-
making

use and understanding 
of te reo Māori

literacy capability 

numeracy capability 

increased whānau
involvement with the  
school

increased whānua 
involvement with 
their child’s learning

improved 
connections with 
hapū/iwi and Māori 
organisations

an increase in Māori 
students:

use and 
understanding of te
reo Māori

enjoyment of school

engagement 

retention 

academic 
achievement

 

Structure of this report 

The first section of the report shows the context of Kia Eke Panuku in relation to other interventions that have 
recently been happening in the schools. 

Following that, AREA indicator data trends are shown for Kia Eke Panuku and the comparison group.   

Appendix 1 of the report is a methodology section where the method for constructing the comparison group is 
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explained.  There is also profile information about the comparison group and how it compares the group of schools 
in Kia Eke Panuku. 

Limitations of the analysis 

The methodology section (see appendix 1) explains the difficulties of measuring the degree by which changes in 
student outcomes are attributable to Kia Eke Panuku and provides information about the construction of the 
comparison group.  However, the limitations of the results go beyond the method of constructing the comparison 
group.  The reader should also be aware that: 

 Administrative data is one of multiple data sources contributing to answering a broader set of evaluation 
questions for the evaluation of Building on Success. 

 Reflecting on the theoretical model, it is expected that improved student outcomes will be observed as a 
result of the successful implementation of KEP in due course and after intermediate outcomes have been 
achieved. 

 The AREA measures shown are indicators of student outcomes and do not fully represent the outcomes 
themselves.  They present one data source and only partially address the evaluation questions. 

 The data represents a different cohort of students every year and therefore is susceptible to cohort effects 
(i.e. the 16 yr old students being measured one year are not the same students as the 16yr old students 
the next year). 

 Student movement between schools means that students from the same cohort in KEP schools may not 
have been exposed to the intervention the same length of time (for example, in 2013, a third of 15 year 
olds in a KEP school moved to a different school the following year). 

 
These limitations illustrate the difficulty of determining the effect of school based interventions in trend data.  The 
limitations of observational studies and the analysis of nested data have already been covered in the previous 
section. 

Peer review and further report development 

This report has been externally peer reviewed and incorporates changes suggested by the reviewers.  We are also 
working on additional analyses of the data.  If this analysis brings important additional information, we will make it 
available.  The analyses being explored are: 

 the trend data against all schools rather than the ‘other schools’ group 

 the relationship between student outcomes and other related interventions Kia Eke Panuku schools have 
been involved with such as Te Kotahitanga or ART. 
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Intervention context 

The tables below shows schools participation in related interventions to raise the achievement of their Māori students: 
Te Kotahitanga, He Kākano, Starpath and ART.  From the tables we can observe that most of the schools 
participating in Kia Eke Panuku have participated in one of these interventions, only 3 had not participated.  Sixteen 
out of 90 schools in the comparison group have not participated in any of the above interventions.  The schools in 
the comparison group were much more likely to have participated only in ART compared with schools in Kia Eke 
Panuku who have participated in both ART and other related interventions.  Sixty nine of 89 schools in Kia Eke 
Panuku, 78%, have participated in at least one of the 3 interventions that are the foundation of Building on Success 
(Te Kotahitanga, He Kākano and Starpath).  Forty of the 90 schools in the comparison group, 44%, have participated 
in one of these 3 interventions. 

Table 1 - Number of schools that have participated in interventions to raise Māori student achievement 

Intervention (*) Kia Eke Panuku 

89 schools 

21,748 Māori secondary students 

Comparison group 

90 schools 

17,795 Māori secondary students 

Other schools 

189 schools 

12,911 Māori secondary students 

Te Kotahitanga 1-3 7 4 1 

Te Kotahitanga 4-5 25 13 0 

He Kākano 32 17 22 

Starpath 21 13 3 

ART 78 70 55 

(*) Some schools have participated in more than one intervention. 

The table below shows school combined participation in the different interventions. 

Table 2 - Number of schools combined participation 

Interventions Kia Eke Panuku Comparison group Other schools 

No previous intervention 3 16 123 

Te Kotahitanga 1-3 only 1 0 0 

Te Kotahitanga 4-5 only 0 1 0 

He Kākano only 6 2 9 

Starpath only 0 1 2 

ART only 17 34 40 

Te Kotahitanga 1-3 and ART 4 2 1 

Te Kotahitanga 4-5 and ART 16 8 0 

He Kākano and Starpath 1 0 0 

He Kākano and ART 21 13 13 

Starpath and ART 5 6 1 

Te Kotahitanga 1-3 and Starpath and ART 2 2 0 

Te Kotahitanga 4-5 and He Kākano and ART 0 1 0 

Te Kotahitanga 4-5 and Starpath and ART 9 3 0 

He Kākano and Starpath and ART 4 1 0 
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AREA data 

This section shows trend data for attendance, retention, engagement and achievement indicators for Māori students 
in the three groups of schools: Kia Eke Panuku schools, the comparison group and all other state English medium 
schools. 

The group of ‘other schools’ shown in the graphs, although not comparable to the Kia Eke Panuku group, completes 
provides outcome data for Māori students studying in English Medium schools not included in the comparison group.  
This group of schools generally had a lower number and proportion of Māori students in their roll, higher achievement 
and retention and were more likely to be in a higher school decile. 

All Kia Eke Panuku schools are grouped together regardless of when they joined the intervention.  Grouping together 
all schools from different tranches may obscure changes in student outcomes for those schools that started the 
intervention earlier (tranche 1).  However, tranche is not the only variable that determines the number of hours 
involved in Kia Eke Panuku related PLD.  Some schools in tranche 3 have dedicated more hours to Kia Eke Panuku 
related PLD than some schools in tranche 1.  In addition, previous analysis with 2014 data did not show any difference 
in results for the different tranches.  Separating the Kia Eke Panuku schools by tranche makes the analysis 
statistically more complicated as these groups are not comparable between themselves and the number of schools 
and students is reduced.  Taking these reasons into consideration, the analysis for this interim report grouped schools 
from the three tranches together.  

Schools excluded in the analysis are: Māori medium schools, private schools, the correspondence school, special 
education schools and teen parent units.  The measures shown are calculated bringing together all Māori students 
attending schools in each of the three groups.  They are not school averages. 

The analysis shows that overall; trends of AREA indicators follow a broadly similar pattern for the three groups of 
schools.  There is no consistent noticeable difference between KEP and the comparison group.  The group of ‘other 
schools’ shows consistently better overall outcome measures than the KEP and comparison group.  
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Attendance 

The figures below show the percentage of students attending school regularly.  Regular attendance is defined as 
being present for 85% or more of half days.  The trends are shown by year level. 

Figure 1 - Attendance trends of Māori students by year level 
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Stand-downs, suspensions, expulsions and exclusions from school 

The figures below show age-standardised rates for secondary Māori students. These are expressed as the number 
of stand-downs, suspensions, exclusions and expulsions per 1,000 students enrolled. Most stand-downs, 
suspensions and exclusions occur at ages 13-15, and age-standardisation allows a fair comparison between different 
cohorts. In any given year the schooling population will have a different age distribution. By standardising for age we 
can compare across years. 

Stand-downs, suspensions, exclusions and expulsions are not measures of student behaviour, but measures of a 
school reaction to such behaviours. What one school may choose to suspend for, another may not. 

Note that 2015 data is not currently available. 

Figure 2 - Stand-downs, suspensions, expulsions and exclusion trends for Māori students 

 

  

2010 2011 2012 2013

2014    
Tranche 1 

(May) 

Tranche 2 
(October) 
Tranche 3 

(Dec)

Other 3.69 3.54 3.17 2.26 2.12

KEP 5.66 5.43 4.40 4.68 3.75

Comparison 5.25 5.09 4.46 4.03 3.17

0

1

2

3

4

5

6

7

8

9

10

Exclusions age standardised rate (per 1,000 students)

2010 2011 2012 2013

2014    
Tranche 1 

(May) 

Tranche 2 
(October) 
Tranche 3 

(Dec)

Other 4.39 2.71 3.15 1.26 2.06

KEP 2.80 2.76 2.07 3.48 2.55

Comparison 3.34 3.54 3.52 2.19 1.94

0

1

2

3

4

5

6

7

8

9

10
Expulsions age standardised rate (per 1,000 students)

2010 2011 2012 2013

2014    
Tranche 1 

(May) 

Tranche 2 
(October) 
Tranche 3 

(Dec)

Other 40.96 34.44 29.71 28.03 23.49

KEP 55.44 55.64 51.57 46.78 44.22

Comparison 58.42 53.27 44.84 42.36 39.89

0

10

20

30

40

50

60

70

Stand downs age standardised rate (per 1,000 students)

2010 2011 2012 2013

2014    
Tranche 1 

(May) 

Tranche 2 
(October) 
Tranche 3 

(Dec)

Other 10.58 8.98 8.45 6.97 6.23

KEP 13.80 12.12 12.01 10.86 9.34

Comparison 13.45 12.08 10.31 9.39 8.06

0

2

4

6

8

10

12

14

16

Suspensions age standardised rate (per 1,000 students)

Rele
as

ed
 un

de
r t

he
 O

ffic
ial

 In
for

mati
on

 A
ct 

19
82



 

9 

 

Retention 

The figure below shows the percentage of Māori students staying on at school to age 17.  Note that 2015 data is not 
available until mid 2016. 
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Figure 3 - Māori leavers retention rate 
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Attainment 

The figures below show the percentage of 15, 16 and 17-year-old Māori students achieving NCEA Level 1, 2 and 3, 
respectively. The figures for 2015 are provisional as at 18 January 2016. The results for 2015 are not finalised by 
NZQA until early May when most recounts are completed. 

Figure 4 - Student achievement for different year groups 

 

The figure below shows the percentage of Māori school leavers that achieved NCEA Level 2 or above.  Note that 
2015 data is not available until mid 2016. 

Figure 5 - School leavers NCEA Level 2 qualifications 
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Appendix 1 - Method 

The AREA indicators 

The table below describes the indicators that are used for this report.  The indicators were chosen from the most 

reliable existing indicators for AREA outcomes. 

Indicator Description Source 

Attendance Percentage of Māori students attending regularly (present for 85% or more 
of half days) by year level 

Attendance survey undertaken in the second 
term and July roll return 

Retention Percentage of Māori school leavers 17 years or older  ENROL 

Engagement Age standardised rates of stand-downs, suspensions, expulsions and 
exclusions from school for Māori students 

Stand-downs and suspensions database, 
expulsions and exclusions database and July 
roll return 

Achievement Percentage of Māori students attaining typical qualification for their age (for 
15,16 and 17 years old students) 

Percentage of Māori school leavers with a NCEA Level 2 or above 
qualification 

NZQA and ENROL 

 

The attendance indicator has been newly developed from the school attendance survey which collects student 
attendance in the second term of the school year.  The table below shows the school response rates.  Schools that 
responded provide attendance data on all students at their school. 

Table 3 - School response rate to the attendance survey 

 2011 2012 2013 2014 2015 

Other schools 66.7 73.5 77.8 84.7 84.7 

Kia Eke Panuku schools 73.9 77.3 84.3 79.8 86.5 

Comparison schools 65.2 77.5 83.3 82.2 84.4 

 

The challenge of measuring impact and the alternative options considered 

There are many challenges in measuring the degree by which changes in specific outcomes are attributable to an 
intervention.  Some of the conditions for successful impact measurement relate to the following questions: 

1. Is the intervention clearly defined? Do we know about variation in delivery and how the different models 

are intended to work? 

2. Are the outcomes clearly defined? Do we have valid and reliable measures of the outcomes? 

3. Is there an intervention logic? Are there identifiable mechanisms through which the outcomes can be 

achieved? Do we understand when final outcomes will be observable? 

4. Is there a clearly defined population for which changes in the outcome measures will be observable? 

5. What is the unit of analysis?  Is the school or the student? Will the interventions affect equally all units of 

analysis? 

6. Do we understand and have information of contextual factors or other interventions that may also have an 

impact on the desired outcomes? Can we establish a robust counterfactual? 

In order to measure the degree by which a change in student outcomes is attributable to KEP we must be able to 
isolate the intervention effect from the effects that any other variables may have had.  The most robust way to isolate 
this effect is to create a counterfactual by random allocation.  In a situation where there has been no random 
allocation of schools to the intervention, the methodology needs to be able to control for selection bias.  This could 
be addressed by the use of multivariate regression models or by designing an observational study with pre and post 
intervention measures and a comparison group.  These methods rely on there being enough students from schools 
that would have been good candidates for the Building on Success intervention but have not participated.  This was 
not part of the design of Building on Success. 

Multivariate regression models address the selection bias by controlling for other variables that may affect the 
outcomes.  Hierarchical Lineal Models (HLM) take into account the fact that students are nested within schools, 
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making them the most appropriate regression method.  Although the model needs to include students from schools 
that are similar to schools in the intervention but are not participating in it, a counterfactual does not have to be 
identified in advanced.  As long as the dataset includes enough variables at student and school level, the modelling 
process will control for the variables that are influencing the differences in student outcomes and will isolate the 
intervention effect.  This option was decided against at this time because: 

 could not be delivered within timeframes 

 the best population group to analyse with this method would be the school leavers that have had a 
considerable exposure to the intervention but this population was not available at the time of analysis 

 the analysis would not provide comprehensive monitoring information which was more appropriate at this 
stage of the evaluation 

To design an observational study a matched population has to be created to compare pre and post intervention 
results.  Statistical matching methods can be used to create a robust comparison group.  This comparison group 
could be generating by matching students or matching schools.  Matching at student level was decided against 
because of the complexity of deriving longitudinal progress measures will make the method unfeasible in the time 
frames. 

Constructing the comparison group 

A comparison group of schools of similar profile to the schools in Kia Eke Panuku was developed to compare what 
may have happened to student outcomes if schools had not participated in Kia Eke Panuku. 

Logistic regression was used to select a group of schools with the highest probability of participating in Kia Eke 
Panuku but not currently participating. The demographic variables that were included to predict the probability of 
participating in Kia Eke Panuku were: school decile, school size, urban area, authority, special character, region, 
number and percentage of Māori students.  The model also included two variables related to the outcomes the 
intervention is trying to influence, the 2011 to 2013 average Māori school leavers retention and the 2011 to 2013 
average Māori school leavers NCEA Level 2 attainment. 

The model identified 2 demographic variables that were the best predictors of participating in Kia Eke Panuku - the 
number and percentage of Māori secondary students in the school and the 2011 to 2013 average Māori leavers 
NCEA Level 2 attainment. 

At the time of analysis there were 90 schools participating in Kia Eke Panuku.  To select 90 schools in the comparison 
group, schools with a modelled probability to be in Kia Eke Panuku greater that 0.2 were selected. 

Consideration was given to the cut propensity cut off.  After considering the different options, we opted for including 
all KEP schools and a similar size group of schools for the comparison group.  This is how the 0.2 cut off was selected.  
If we opted for a higher cut off (e.g.0.5) then many of the Kia Eke Panuku schools would have to be excluded.  A 
profile comparison of the Kia Eke Panuku schools and the comparison group looking at the variables used in the 
logistic model and also using other demographic variables show enough similarities of these two groups of schools 
(see tables 4 and 5). 

The table below shows some statistics of the group of Kia Eke Panuku schools and the comparison group.  The 
statistics for the schools in Kia Ke Panuku show good alignment to the statistics in the comparison group. 

 

Table 4 - comparative statistics of the group of schools in Kia Ke Panuku and the comparison group 

  N 
Schools 

N Māori 
Students  

  Mean Median Std 
Dev 

Minimum Maximum 

Other schools 
(*) 

189 12,911  Number of Māori students 2013  68 53 50 4 268 

PCT Māori Students 2013  21% 13% 23% 2% 100% 

PCT Māori leavers  with NCEA L2 
2011-2013  

75% 75% 16% 40% 100% 

PCT Māori leavers  staying to 17  
(2011-2013)  

80% 81% 12% 33% 100% 

Kia Eke 
Panuku 

(**) 

89 21,748  Number of Māori students 2013  244 213 147 45 786 

PCT Māori Students 2013  41% 31% 26% 4% 100% 

PCT Māori leavers  with NCEA L2 
2011-2013  

56% 55% 11% 25% 85% 

PCT Māori leavers  staying to 17   
( 2011-2013)  

67% 67% 9% 40% 86% 
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Comparison 
group 

90 17,795  Number of Māori students 2013  198 178 121 5 585 

PCT Māori Students 2013  40% 29% 28% 7% 100% 

PCT Māori leavers  with NCEA L2 
(2011-2013)  

53% 52% 16% 0% 91% 

PCT Māori leavers  staying to 17 
(2011-2013)  

66% 68% 14% 0% 90% 

(*) Other schools include all state schools with secondary school Māori students, not Māori medium.  It excludes teen parent units and special education 
schools 

(**) Excludes one Kia Eke Panuku school which is Māori medium and the Correspondence School 

 
The following graphs compare the distribution of the schools in Kia Eke Panuku with the distribution of the 
comparison group across some demographic variables.  The profile of the schools in Kia Ke Panuku show good 
alignment to the comparison group. 

 

 

 

Figure 6 - Profile of Kia Eke Panuku schools and the comparison group 

(*) The principal grade determines a principal’s salary grade and is determined by the student roll plus a weighting for Ongoing Resourcing Scheme (ORS) students.  It 
represents a classification of school size where Special Education students have a heavier weighting; the lower the grading the smaller the roll size. 
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Kia Eke Panuku – Building on 
Success 

NCEA analysis by tranche and previous intervention 

 

This note summarises the findings after analysing NCEA Level 2 trends for students in KEP schools by 

tranche and by groups determined by school participation in other interventions. 

The analysis does not provide evidence that students in KEP schools tranche 1 have had an increase on 

student achievement that could be attributable to KEP.  The analysis by other intervention does not show 

evidence that schools that have participated in Te Kotahitanga 4-5, or He Kākano before KEP have different 

trends to other schools in KEP. 

However it is very important to note that this analysis is very limited.  The limitations are documented 

alongside the analysis. 

Tranche analysis 
Figure 1 shows the percentage of 16 year old Māori students achieving NCEA Level 2 from 2010 to 2015.  

The figures for 2015 are provisional as at 18 January 2016.  Trends are shown for schools participating in 

KEP by tranche (1,2,or 3) and for the comparison group constructed for the monitoring report. 

Table 1 shows the total number of 16-year-old Māori students in each group by year. 

It is important to note that: 

 The schools in different tranches are different in profile.  Tranche 1 schools are more likely to be 

lower decile schools and to have a higher proportion of Māori students in their roll. 

 The comparison group was created to compare the group of 89 schools in KEP and therefore is not a 

good counterfactual for the tranche subgroups. 

 The tranche subgroups have fewer numbers of schools and students and therefore there is more 

variability in their trends.  Also, because of fewer numbers of schools the provisional data may be 

further from the final than for larger groups of schools. 

 The trends have been amplified to the viewer by reducing the vertical axis to a range from 40% to 

70%.  This makes comparisons easier but it may give a deceiving impression of differences and 

trends. 
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Figure 1 - 16-year-old Māori student achievement trends 

 

 

Table 1 - Total number of Māori 16-year-old students 

 

2010 2011 2012 2013 2014 2015 

Tranche 1 (42) 2078 2131 2230 2195 2274 2241 

Tranche 2 (19) 867 856 888 820 799 854 

Tranche 3 (28) 871 869 896 920 907 930 

Comparison (90) 3128 3283 3161 3159 3337 3380 

 

  

2010 2011 2012 2013

2014 
Tranche 1 

(May) 

Tranche 2 
(October)

2015 
Tranche 3 
(January) 

Provisional 
data

Comparison (90) 48% 51% 55% 59% 64% 65%

Tranche 1 (42) 50% 54% 54% 58% 62% 63%

Tranche 2 (19) 46% 51% 50% 56% 58% 58%

Tranche 3 (28) 45% 46% 53% 61% 61% 65%

40%

45%

50%

55%

60%

65%

70%

Percentage of 16 years old with NCEA L2
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Previous intervention analysis 
Figure 2 shows the percentage of 16 year old Māori students achieving NCEA Level 2 from 2010 to 2015.  

The figures for 2015 are provisional as at 18 January 2016.  Trends are shown for four groups: 

 Schools that are participating in KEP and in ART but did not participate previously in He Kākano, Te 

Kotahitanga or Starpath (17 schools) 

 Schools that are participating in KEP and in ART and participated in He Kākano before KEP (21 

schools).  These schools have not participated in Te Kotahitanga or Starpath  

 Schools that are participating in KEP and in ART and participated in Te Kotahitanga 4-5 before KEP 

(16 schools).  These schools have not participated in He Kākano or Starpath 

 The comparison group constructed for the monitoring report (90 schools) 

It is very difficult to isolate the effect of the different interventions as many schools have had more than one 

and, in some cases, more than two, in the period of analysis.  Table 3 illustrates this point by summarising 

school participation in these interventions.  Since almost all schools in KEP and in the comparison group are 

participating in ART, this intervention is used as constant for the three groups selected. One group has been 

selected to isolate He Kākano and the other to isolate Te Kotahitanga 4-5.  It is not possible to isolate 

Starpath. 

Table 2 shows the total number of 16-year-old Māori students in each group of schools by year. 

It is important to note that: 

 The schools in different groups are likely to be different in profile. 

 The comparison group was created to compare the group of 89 schools in KEP and therefore is not a 

good counterfactual for these three subgroups. 

 These subgroups have fewer numbers of schools and students and therefore there is more variability 

in their trends.  Also, because of fewer numbers of schools the provisional data may be further from 

the final than for larger groups of schools. 

 The trends have been amplified to the viewer by reducing the vertical axis to a range from 40% to 

70%.  This makes comparisons easier but it may give a deceiving impression of differences and 

trends. 
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Figure 2- 16-year-old Māori student achievement trends 

 

 

Table 2- Total number of Māori 16-year-old students 

 
2010 2011 2012 2013 2014 2015 

ART only (17) 603 550 697 614 666 666 

He Kakano and ART (21) 625 641 677 672 691 709 

TK 4-5 and ART (16) 813 858 847 888 871 884 

Comparison (90) 3128 3283 3161 3159 3337 3380 

 

  

  

2010 2011 2012 2013

2014 
Tranche 1 

(May) 

Tranche 2 
(October)

2015 
Tranche 3 
(January) 

Provisional 
data

Comparison (90) 48% 51% 55% 59% 64% 65%

ART only (17) 47% 52% 51% 60% 61% 67%

He Kakano and ART (21) 44% 47% 49% 59% 58% 61%

TK 4-5 and ART (16) 49% 52% 55% 60% 61% 64%

40%

45%

50%

55%

60%

65%

70%

Percentage of 16 years old with NCEA L2
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Table 3 - Number of schools combined participation 

Interventions Kia Eke 

Panuku 

Comparison group 

No previous intervention 3 16 

Te Kotahitanga 1-3 only 1 0 

Te Kotahitanga 4-5 only 0 1 

He Kākano only 6 2 

Starpath only 0 1 

ART only 17 34 

Te Kotahitanga 1-3 and ART 4 2 

Te Kotahitanga 4-5 and ART 16 8 

He Kākano and Starpath 1 0 

He Kākano and ART 21 13 

Starpath and ART 5 6 

Te Kotahitanga 1-3 and Starpath and ART 2 2 

Te Kotahitanga 4-5 and He Kākano and ART 0 1 

Te Kotahitanga 4-5 and Starpath and ART 9 3 

He Kākano and Starpath and ART 4 1 
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Summary 

This survey of principals, Strategic Change Leadership Team (SCLT) members and teachers in schools 
involved in Kia Eke Panuku (KEP) provides the Ministry of Education with information on how well 
Kia Eke Panuku–Building on Success has been embedded after its third year (2016) of 
implementation. It presents a snapshot of participants’ perceptions of the level of engagement and 
spread of Kia Eke Panuku and the outcomes that have been achieved.  

The survey was sent to 88 schools identified by Kia Eke Panuku as being involved in the initiative at 
the end of 2016.  Sixty-four school principals (73%) responded to the survey, along with SCLT 
members from 50 schools (57%) and classroom teachers from 46 schools (52%). 

The diagram below summarises the findings from the survey of principals for key questions, in a 
simple logic framework. This also allows the reader to see the shift in results between 2015 and 
2016.   

In 2015, schools were very implementation focussed - building effective relationships, increasing 
knowledge and awareness and being motivated and enthusiastic - with these being in place to a 
larger extent than intermediate or longer-term outcomes. In 2016, schools had clearly shifted and 
principals were noticing improvements in intermediate outcomes, and in relation to outcomes for 
Māori students. This shift is depicted in the diagram below where the same questions were in both 
2015 and 2016. 
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Implementation Engagement and 
spread 

Effectiveness (intermediate outcomes) Effectiveness (longer 
term (student) 
outcomes) 

Most effective * levers 
and mechanisms 
 
 
 
 
Using tools, 
observations, feedback,   
with co-construction, 
collaboration & power 
sharing 
 
External support from 
facilitators/kaitoro and 
having the PLD 
 
Collecting and using 
data and evidence, 
including student 
agency 
 
Normalising  culturally 
responsive and 
relational pedagogy 
 
 
 
 
(*identified through ‘3 
key shifts made’ and 
‘what has worked well’ 
open ended comments)  

Teachers’ knowledge of 
Kia Eke Panuku kaupapa 
 
 
Awareness of the needs of 
Māori students 
(leaders)  
(teachers)  
 
Teachers regularly using 
CR&RP Observation Tool 
(Growth Tool) and other 
evidence 
 
 
Teachers actively engaged 
and changing their 
teaching practice 
 
 
Making school wide 
changes to better support 
Māori students 
 
 
Changes to school 
curriculum 
 (NEW) 
 
 
Ability to lead more 
culturally responsive 
practice 
(leaders)  
(teachers)  
 
 
 
 
 
 

An increase in leaders’ and 
teachers’: 
 
ability to teach in more 
culturally responsive ways 
(leaders)  
(teachers)  
 
ability to collect and 
analyse data to track 
Māori learners 
(leaders)  
(teachers)  
 
ability to use evidence to 
inform decision making 
(leaders)  
(teachers)  
 
ability to use evidence to 
inform teaching practice 
(NEW) 
(leaders)  
(teachers)  
 
ability to change what they 
do/their actions 
(NEW) 
(leaders)  
(teachers)  
 
use and understanding of 
te reo Māori 
 
 
literacy capability 
 
 
numeracy capability 
 
 

Better understanding 
within the school of the 
aspirations and priorities 
of whānau Māori 
(NEW) 
 
 
Increased whānau 
involvement with the 
school 
 
 
Increased whānau 
involvement with their 
child’s learning 
 
 
Improved connections 
with hapū/iwi and Māori 
organisations 
 
 
 
 
 
 

An increase in Māori 
students:  
 
use and understanding of 
te reo Māori 
 
 
enjoyment of school 
 
 
attitudes to learning 
(NEW) 
 
 
engagement 
 
 
retention 
 
 
academic achievement 
 
 
An improvement in 
students  actions/what 
they do  
(NEW) 
 

 
 
The star rating categories are based the percentage of ratings falling under each category. 

 The largest number of responses were ‘to a large extent’ (‘very well’ or ‘81% or more of teachers’) 

 ‘To a large extent’ and ‘to some extent’ were approximately equal 

 The largest number of responses were ‘to some extent’ (between 41% and 60% of teachers’) 

 ‘To some extent’ and ‘to a small extent’ were approximately equal (40% or fewer teachers) 

 The largest number of responses were ‘to a small extent’  

 
Changes from previous year (2015) 

Increase in percentage of principals indicating to a large and some extent: Shading 

Improvement in both the star rating and percentage indicating to a large and some extent: Shading 
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Drawing on principals’, Strategic Change Leadership Team members’ and teachers’ ratings in the 
structured questions and the commentary provided from the open ended responses, we have 
identified six high level findings: 

Schools continue to remain positive about the value of Kia Eke Panuku 

The survey findings from the 2014 survey of principals indicated Kia Eke Panuku was well supported 
and understood by the majority of principals after the end of its first year of implementation. One 
year on, principals remained positive. Although principals were still overwhelmingly positive in 2016 
with 83% perceiving their school’s involvement as ‘mostly’ or ‘very valuable’, this was slightly down 
from 2015 (at 93%). In 2016, almost all Strategic Change Leadership Team (SCLT) members were 
positive with 92% considering it to be ‘mostly’ or ‘very valuable’ and while classroom teachers were 
highly positive at 70%, this was not to the same extent as principals or SCLT members.  

The value of the PLD including the support from kaitoro/facilitators was clear from the magnitude 
of comments made by principals and SCLT members about what ‘worked well to get the shifts 
needed that will support Māori enjoying and achieving education success as Māori’. 

KEP PLD – to support staff PLD to shift resistance to conscientisation. KEP outside eyes – to 
support the development of our own institutions. (Principal) 

In addition, principals and SCLT members largely attributed the spread of the kaupapa and change 
in practice beyond the SCLT, to the PLD and the tools, processes and approach of Kia Eke Panuku.   

Observations and critical conversations, with shadow coaching beginning to have an impact. We 
are committed to the journey and want to keep going! (Principal) 

In this year’s survey the number of positive ‘what worked well’ comments about the initiative 
outweighed the ‘challenges’ or ‘what didn’t work well’. This is a shift from last year’s survey where 
the number of comments in each was similar. Moreover, a high number of ‘challenges’ or ‘what 
didn’t work well’ in 2015 related to the Kia Eke Panuku team, their approach or their expectations, 
whereas in 2016 very few such comments were made. 

Two-thirds of principals involved in a Community of Learning/Kāhui Ako considered that by being in 
Kia Eke Panuku, it enabled them to actively contribute to discussions with Community of Learning 
leaders about priority learner needs. 

A shift from building awareness, generating motivation and implementing processes to spreading 
the change across the school and engaging in and embedding the processes is evident 

It was clear that change was spreading further across the school and beyond the SCLT. Almost all 
principals (95%) noted that most teachers (three in five, or more) know about the kaupapa of Kia 
Eke Panuku. This was up from last year’s figure of 76%. In addition, most principals (63%, and up 
from 24% in 2015) reported most teachers were actively engaged and changing their practice. While 
teachers were increasingly using the tools within Kia Eke Panuku, this shift has not been as great 
(from 29% to 45% of principals reporting teachers were regularly using these).  

When principals and SCLT members were asked to identify key shifts resulting from their 
involvement in Kia Eke Panuku, using and engaging in the elements of Kia Eke Panuku, including the 
tools and processes as well as engaging in collaboration, power sharing, openness and co-
construction emerged strongly as a key theme, particularly for principals.  

Teachers are starting to lead in collaborative critical reflection without needing to be prompted. 
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SCLT members noted the strategy or context of the spread, as well as the commitment of staff to 
the kaupapa as a key theme as working well in spreading the kaupapa and change in practice beyond 
the SCLT.  

A multi-faceted approach – where the kaupapa is embedded in multiple places – e.g. staff hui, 
coaching, teacher inquiries, HOD hui... 

Teachers overwhelmingly identified the way school leadership actively supported the school’s 
involvement in Kia Eke Panuku when asked what if anything they had changed in relation to what 
they did to better support Māori learners. 

Delivered PD around Kia Eke Panuku. Have been part of the Kia Eke Panuku team and have been 
part of the observations.  

Both principals and SCLT members also noted a shift the degree of the acceptance of the need to 
support their Māori students (moral imperative) and the concept that it is everyone’s responsibility, 
or noted that there was a reduction in teacher deficit thinking. Nevertheless, the latter (although 
not large) was noted as a main reason as to what didn’t work well, perhaps indicating reaching the 
limit and being up against the entrenchment that existed with a small number of staff members. 
Some were resigned to this.  

Still have the odd ‘deficit theorisers’ in the school. (SCLT member) 

There will always be staff who are reluctant to change, and they do not willingly engage in 
developmental projects. (Principal) 

More culturally responsive pedagogy and effective use of evidence and data were perceived to be 
the areas of greatest gain  

As noted above, most principals (63%, and up from 24% in 2015) reported most teachers were 
actively and engaged, and changing their practice. Compared with 2015, a larger group of principals 
indicated that there had been an improvement in teachers’ ability to teach in more culturally 
responsive ways to ‘a large extent’ 

In addition, both principals and SCLT members, but in particular the latter, spoke of developing and 
embedding a focus on relational practice, learning about and increasing awareness and 
understanding of culturally responsive and relational pedagogy (CR&RP) and identified this as a key 
theme from the shifts being made in schools. Adding weight to this was SCLT members identifying 
improved teacher practice and a change in pedagogy as a key shift.  

Re-focus on teacher understanding and implementation of culturally responsive and relational 
pedagogy. (Principal) 

More shifts in teacher pedagogy in relation to Māori. (Teacher) 

SCLT members and teachers who indicated that they had changed what they do/their actions were 
asked to provide some examples of what they were doing differently. A common theme for SCLT 
members was that they were more relational in the classroom, were now using culturally responsive 
approaches or were engaged in culturally responsive and relational pedagogy. Changing their 
classroom practice was a key theme for teachers. 

As an individual I have changed a lot of my teaching practice and also in my interactions with 
others - the CR&RP principles are something that I work on every day. I will choose one per day 
to be my focus and at the end of the day I take the time to evaluate with other staff members 
where I think I'm tracking and the evidence I have of that. My classroom teaching has changed 
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DRAMATICALLY. (SCLT member) 

Kia Eke Panuku introduces sense making of data and evidence from the outset and drives continual 
ongoing reflection, through its tools and its processes. These efforts are once again reflected in the 
survey findings and comments from principals, SCLT members and teachers.  Principals identified 
progression in both leaders’ and teachers’ ability to collect and actively track Māori learner 
outcomes, and for teachers’ ability to use evidence to inform decision making. 

Principals rated leaders’ and teachers’ ability to use evidence to inform teaching practice highly, as 
did SCLT members in relation to their own ability. While teachers similarly rated improvements in 
their own ability ‘to some extent’ or to a ‘large extent’, by far the majority fell into the ‘to some 
extent’ category.  

Both principals and SCLT members identified the use of evidence and data as one of the key shifts 
made as a result of their school’s involvement in Kia Eke Panuku and it was a key theme in relation 
to school-wide changes made.  

Action plans are developed with specific targeted strategies for individual students in each junior 
class. We always disaggregate all evidence we gather to identify gaps and next steps. (Principal) 

SCLT members identified it as a key theme in relation to what they had changed in their own actions 
and teachers identified it as a key theme in response to identifying what school leadership had 
changed.  

All my practice is now informed by data that I did not previously use well. I try and have data in 
all conversations now. (SCLT member) 

In 2016, two key themes have crept into what is considered evidence and using evidence.  Both SCLT 
members and teachers identified the use of student and or whānau voice as evidence to inform 
their practice and change what they do or actions they take.   

More student voice collection and informing planning, teaching and learning. (SCLT member) 

The use of co-construction in association with evidence was the second new key theme identified 
by principals and SCLT members, along with having critical friendship groups, more conversation 
about what is happening in the classroom, and taking collaborative action. 

Teachers are starting to lead in collaborative critical reflection without needing to be prompted. 
(Principal) 

Our regular whole-staff discussion groups, called Critical Friendship Groups, where step-by-step 
applications of culturally responsive and relational pedagogy incidents are discussed after self-
identification and observations, and then co-constructed for problem-solving strategies. 
(Principal)  

Facilitator/Kaitoro support and establishing leadership teams continued to be identified as valued 
and effective components of the Kia Eke Panuku initiative 

Both the 2014 and the 2015 principal survey identified kaitoro/facilitators as being central to the 
success of Kia Eke Panuku, and in 2016 was identified, along with the PLD,  by principals and SCLT 
members as a key factor with regard to what worked well to get the shifts needed that will support 
Māori enjoying and achieving success as Māori.  

The support team that we have had (kaitoro) have been first class. They have supported us in our 
journey which is ongoing. (SCLT member) 
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Principals and SCLT members also identified the PLD as a key theme for what worked well in 
spreading the kaupapa and change in practice beyond the SCLT. Principals equally identified the 
SCLT as key in spreading the kaupapa and change beyond the SCLT. 

Putting staffing into running the programme and having a genius SCLT. (Principal) 

While SCLT members also acknowledged the role of the SCLT, they were more likely to identify the 
Kia Eke Panuku approach more generally for spreading the change across the school, using school 
leaders and committed staff. 

There are a number of teachers who are not on the SCLT who are ready to support other teachers 
in the school. Not all teachers have engaged the mahi tahi cycle therefore the next step is to 
spread across the school more effectively with these teachers plus middle managers as leaders. 

Increasing evidence of Whakawhanaungatanga and engaging in te ao Māori 

Evident in the responses from principals, and supported by comments made by teachers, was 
increasing engagement in and with their Māori students in relation to what they bring to the school, 
their cultural capital. 

The large majority of principals (84%) considered that there was a better understanding within the 
school of the aspirations and priorities of whānau Māori, either ‘to some extent’ (50%) or ‘a large 
extent’ (34%). While teachers similarly rated such engagement, SCLT members did not consider this 
to be the case to the same extent (66%). Principals identified a growth in their own personal 
confidence with ‘things Māori’, or spoke of ‘normalising Māori’ in their school’s day-to-day activities, 
including the use of te reo.  

As a school, our increased confidence with pōwhiri, waiata etc  

Use of te reo and tikanga in the school were key themes for both the SCLT members and teachers 
when they spoke of school-wide changes that had been made that were effective in supporting 
Maōri learner outcomes. Teachers equally spoke of changes that related to Māori parents, whānau, 
iwi, or students having a voice in the school. This was also a key theme for both SCLT members and 
teachers when talking about what they themselves were doing differently. 

After discussions with my senior students (a lot of whom are of Māori descent), I have based 
topics / case studies around aspects of Māori culture, trying to choose topics that my Māori 
students especially can relate to, and will be interested in (i.e. PROTEST - Bastion Point, Māori 
Land March... The Treaty of Waitangi...The Springbok Tour and how this event related to Māori 
etc...). I break down these topics so that some of the more complicated concepts are easy for my 
students to understand and comprehend. I was also pleasantly surprised at how well my Māori 
students took to these topics, as well as utilising the wealth of knowledge that they already 
possessed. Students would go home and discuss what they were learning with their families 
(parents and grandparents)... I also invited various speakers from the community to come in and 
share their knowledge, memories and experiences with my students. This was proved invaluable, 
and my students benefited greatly because of it. (Teacher) 

A lot more co-construction within the classroom environment. Getting students involved in the 
planning and development assessment criteria during a unit. Encouraging student strengths and 
getting them to teach other students using their own kete of knowledge or skill. Giving away 
some of the control so that students have more control of their own learning. (SCLT member) 

Aside from increased engagement and academic achievement, engaging in and acknowledging 
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culture were identified by all participants as being key in their school for Māori students to be 
enjoying and achieving education success as Māori. 

All learning the school haka has helped students enjoy success, especially when some of the 
quieter students are leading this process. (Teacher) 

Success in kapa haka and nga manu korero, in sports, in drama..., in scholarships in merit 
certificates at prize giving. (SCLT member) 

From 2015 to 2016 there has been a shift, with principals increasingly reporting whānau 
involvement in the school as well as with their child’s learning. In 2015, 44% of principals reported 
that as a result of being in Kia Eke Panuku there was a greater involvement of whānau with the 
school ‘to some extent’ or ‘to a large extent’, with almost all being in the ‘to some extent’ category. 
In 2016, this had increased to 72% (with a two-thirds: one third split). There was a similar shift for 
whānau involvement with their child’s learning – from 44% in 2015 to 67% in 2016 (with the same 
split). There was little change in improved school connections with hapū, iwi or Māori organisations. 
Clearly there is still some way to go in building relationships to these ends.  

Some improvements in student outcomes being reported 

Improved Māori student outcomes were increasingly being seen according to principals.  When 
compared with 2015 there was an increase in the percentage of principals reporting improvements 
to ‘a large extent’ in relation to Māori students’ enjoyment of being at school, their retention and 
their academic achievement, and ‘to some extent’ their engagement.  However, the bulk of 
responses were still in the ‘to some extent’ category 

In 2016, most principals, SCLT members and teachers reported improvements in student outcomes. 
However, principals were more likely to report improvements and teachers least likely. The large 
majority of principals (over 77%) noted improvements ‘to some’ or ‘to a large extent’ in each of the 
six Māori student’s outcomes listed (the above four and attitudes to learning and their 
actions/what they do).  Over 72% of SCLT members and 65% of teachers similarly rated each these 
student outcomes, and they were less likely than principals to indicate improvements ‘to a large 
extent’. Like principals however, the bulk of the responses occurred in the ‘to some extent’ category. 

Principals, SCLT members and teachers were in agreement that the retention of Māori students 
showed least improvement. Teachers similarly rated improvements in Māori students’ actions/ 
what they do.  

There was a large increase in principals reporting Māori students’ use and understanding of te reo 
Māori increasing ‘to some extent’, going from one-third in 2015 to two-thirds of principals in 2016. 
This increased use and understanding was also noted for all students, but by fewer principals. For 
2016, SCLT members were less likely than principals to report increased use and understanding for 
students ‘to some extent’ or a ‘large extent’, particularly for all students. 

Principals, SCLT members and teachers spoke of students feeling valued and recognised as a result 
of the school’s engagement in te ao Māori and acknowledging the skills and knowledge that 
students bring to the school and the classroom. All identified this as a key theme when asked what 
other ways they thought Māori students were enjoying and achieving success as Māori. They felt 
that as a result of students engaging kapa haka and other extra curricular activity and taking 
leadership roles in this activity, it led them to taking further leadership opportunities and being role 
models for other students (SCLT) and providing further opportunities/pathways (teachers). 

Kapahaka 1-2 roopu a year. Compulsory Ngā mahi a rehia at year 9 and year 9 noho marae. Ngā 
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mahi a rehia and Te Reo options at Year 10-13. Accelerated learning for fluent te reo students 
(Year 9s completing Level 1 Standards on a individualised programme), students do not have to 
leave who they are at the gate; they are provided with opportunities in school and within the 
extra curricular activities to pursue their passions and bring their knowledge and experiences 
with them to enhance their learning. Māori student leaders are proud speakers and ambassadors 
for other students, mentor each other, student more confident at applying for positions and 
scholarship as Māori learners. All areas are catered for and Māori students are represented and 
have had great success in Leadership, Cultural, Academic and Sporting arenas. (Teacher) 
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Introduction 

Background 

The aim of Building on Success is to build sector capability and capacity to achieve a transformative 
and sustainable system-shift in secondary education for Māori students. Building on Success draws 
on the successful elements of earlier and existing Ministry funded PLD approaches to raise the 
achievement of their Māori students: Te Kotahitanga, He Kākano, Starpath and the Secondary 
Literacy and Numeracy Projects. Funding for Building on Success covered a three-year period 
commencing December 2013. For 2017 additional funding was provided on application, for schools 
which had not been involved for the full three-year period.  

Kia Eke Panuku – Building on Success, was the national provision of this initiative1. A consortium of 
Auckland University, Waikato University and Awanuiarangi has been contracted to work nationally, 
within the context of each school.  A total of $21 million was allocated to Kia Eke Panuku. 

In November 2016, principals of schools participating in Kia Eke Panuku – Building on Success at that 
time were invited to take part in a survey, along with a member of their Strategic Change Leadership 
Team and a classroom teacher. The survey is the third survey of schools. A similar survey was 
undertaken of principals in 2014 and in 2015, being extended to others in the school for the current 
survey. 

Method and response rates 

A letter was sent via email to principals of 88 of the 91 schools that had been identified as 
participating Kia Eke Panuku – Building on Success mid-late November 2016, inviting their school 
to take part2. Principals were asked to forward invites and associated questionnaires to one 
Strategic Change Leadership Team (SCLT) member and one classroom teacher (see Appendix 1 for 
details). 

This was followed by two email prompts to principals where one or more from the school had not 
responded. Sixty-four principals responded (73% response rate), completing the survey online. This 
was down from last year when 82% of principals responded. Fewer schools returned questions from 
SCLT members or classroom teachers (57% and 52% respectively). Thus results from these latter 
two groups should be treated with caution. 

Table 1 Response rate from principals, SCLT members and classroom teachers 

 No. of schools % 

Principal                64 72.7 

SCLT member*                50 56.8 

Classroom teacher^                46 52.3 

Note: Multiple responses were received from some schools. Details about how these multiple responses were dealt with are contained 
in Appendix 1.  
* 3 schools returned questionnaires from 2 SCLT members, 1 returned questionnaires from 3 SCLT members, and one school returned 
five questionnaires. One questionnaire was received as an anonymous response, and is not included in the table. 
^ 4 schools returned questionnaires from 2 classroom teachers and 2 returned questionnaires from 3 classroom teachers. One school 
returned 4 questionnaires, one 5 questionnaires, and one returned 12 questionnaires. 

                                        
1 A partnership between Te Puna Mātauranga o Whanganui and Cognition Education was contracted to provide Te 
Kākahu in the Whanganui region.  
2 This did not include the four regional Te Kura Te Aho o Te Kura Pounamu (Correspondence School), and one school 
that was severely affected as a result of a large earthquake. A number of other schools invites were delayed due to 
this earthquake and to flooding that occurred the day after the earthquake. 
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Fit with Building on Success evaluation 

Initially, the survey of New Zealand schools participating Kia Eke Panuku was to be one of multiple 
data sources contributing to a broader set of evaluation questions for the evaluation of Building 
on Success. With the contract for the provision of the PLD ending at the end of 2016, the decision 
was made to pull back on the activity contributing to the evaluation and restrict it to the survey 
only.  

The diagram in Appendix 2 shows the overarching evaluation questions initially posed for the 
evaluation and how the survey questions would have contributed to answering them. These are 
grouped according to the framework of analysis as per the headings in the first column, and forms 
the framework for this report. 
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Results 

Structure of this section of the report  

As stated above, our findings from the survey questions are framed by the analysis framework 
depicted in the diagram above (and in greater detail in Appendix 2 which includes the evaluation 
questions and in relation to the survey questions). This ensures the survey is interpreted in the 
context of the questions the original evaluation had sought to answer, and the linkages between 
the survey findings and the evaluation objectives remain explicit.  

This section contains the results in full from the three surveys and presented according to who the 
respondents are - principals, Strategic Change Leadership Team (SCLT) members and classroom 
teachers. Note that percentages in all tables are based on the total number of principals, SCLT 
members or teachers who responded to the survey. Not all responded to all questions. They have 
been presented in this form to allow others to carry out analysis in the future should it be sought. 

For the reader it is important to keep in mind that our survey findings only partially address the 
evaluation questions.  

The darker shading depicts the higher response categories, and the lighter shading the next 
highest of note. 
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Principals 

 
Background 

Q3 Are you currently on the SCLT? 

 N % 
Yes 54 84.4 

No 9 14.1 

Not applicable, do not have a SCLT 1 1.6 

No response 0 - 

Total 64                  100.0 

 

 

Q4 How long have you been on the SCLT? 

 N % 
Less than one year 5 7.8 

1 – 2 years 16 25.0 

More than 2 years 32 50.0 

Not applicable, do not have a SCLT 1 1.6 

No response 10 15.6 

Total 64                  100.0 
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Engagement and Spread 

Evaluation questions relating to this section of the analysis framework 

How far have schools progressed with building leadership capability to 

 raise awareness and spread change across the school? 

 change school systems (including curriculum)? 

What worked in getting this spread? 

 

Q5 As a result of your school’s involvement in Kia Eke Panuku, approximately what percentage of teachers ... 

 DK Less than 
10% 

10% 20% 30% 40% 50% 60% 70% 80% 90% 100% No 
response 

Total 

 N % N % N % N % N % N % N % N % N % N % N % N % N % N % 

...know about 
the kaupapa of 
Kia Eke Panuku? 

 
1 

 
1.6 

 
0 

 
- 

 
0 

 
- 

 
0 

 
- 

 
0 

 
- 

 
0 

 
- 

 
1 

 
1.6 

 

 
1 

 
1.6 

 
5 

 
7.8 

 
13 

 
20.3 

 
11 

 
17.2 

 
31 

 
48.4 

 
1 

 
1.6 

 
64 

 
100.0 

...regularly use 
the CR & RP 
Observation Tool 
(Growth Tool) 
and other 
evidence? 

 
1 

 
1.6 

 
1 

 
1.6 

 
3 

 
4.7 

 
4 

 
6.2 

 
11 

 
17.2 

 
3 

 
4.7 

 
11 

 
17.2 

 
5 

 
7.8 

 
4 

 
6.2 

 
8 

 
12.5 

 
6 

 
9.4 

 
6 

 
9.4 

 
1 

 
1.6 

 
64 

 
100.0 

...are actively 
engaged and 
changing their 
practice? 

 
1 

 
1.6 

 
0 

 
- 

 
1 

 
1.6 

 
1 

 
1.6 

 
7 

 
10.9 

 
4 

 
6.2 

 
8 

 
12.5 

 

 
9 

 
14.1 

 
13 

 
20.3 

 
9 

 
14.1 

 
7 

 
10.9 

 
2 

 
3.1 

 
2 

 
3.1 

 
64 

 
100.0 

 
Note that percentage response options have changed from last year’s question, as well as the second and third options changing.  
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Q6 What has worked well in spreading the kaupapa and change in practice beyond the SCLT? 

(62 respondents, 87 comments) 
 

SCLT/Leadership/promotion (n=18 comments) 
PLD, whole staff (n=21 comments) 
Collaboration/ways of working/co-construction/conversations (n=17 comments) 
Tools and processes (n=10 comments)  
Use of evidence (n=2 comments) 
School systems and processes (n=6 comments) 
In school plans (n=4 comments) 
Iwi (n=1 comment) 
External support (n=2 comments) 
 
 
 
SCLT/Leadership/promotion (n=18 comments) 
Deliberately highlighting positive examples of culturally responsive and relational practice. 

The establishment of the SCLT itself which has developed significantly over time and now has a clear appreciation of the nature of the challenge in 
our school to move the pedagogical practice of teachers. 

The team and the PLD around culturally responsive pedagogy. 

Key people from the SCLT training other staff in the use of the observation tool and wider conversations around practice and reasons for changes. 
Key people from the SCLT having the emotional intelligence to interact with people who have barriers or reservations, not about CRRP, but about 
the tools and how they are used, to begin to manage these perceptions and work towards change. 

Key people.  

We had established a change team to have oversight of PB4L and KEP. All members of this change team led a PLG group. These met every 2-3 
weeks. The change team met every week. 

Ensuring the SCLT is well versed in the kaupapa and then ensuring that it is spread across the school through our Teams. 

Leaders of Learning.  

PLD structure. 

Having a dedicated PLD group that has worked together on the shadow coaching process and tool. 

We have just brought another five people into our SCL team. [Was] going slowly.  

A fairly large and slightly fluid membership team that reaches across all levels of school leadership, including teachers.  

Employment of specialist(s) in SLT. 

Team members having credibility.  

The fact that our SCLT is a subset of staff who are working towards the implementation of our Maori Strategic Plan.  

Putting staffing into running the programme and having a genius SCT. 

Leadership.  

We have a very effective and dedicated SCLT who are working steadily, without dominating behaviours etc, to lead our kura. They are growing in 
confidence and mana in the work that they are doing and leading. They are honest about their level of understanding and are very determined to 
bring this kaupapa to our school in a measured, progressive, developmental manner. 
 

PLD, whole staff (n=21 comments) 
It is essential that all teachers have the opportunity to participate and work together. We have some part time teachers who have not had the full 
advantage of Kia Eke Panuku. An older teacher proved to be very reluctant to attempt change, she resigned at the end of 2016. 

The size and special character of our kura makes it easier for everyone to be a part of the change. 

The PLD. 

Teacher only days where we focus on key aspects of learning. 

Coordinated time given by teachers for professional development. 

Up skilling other staff to do the observations. Staff professional development. 

PD on moral imperative. 

Regular PD on Culturally responsive pedagogy. 

Staff PLD. 
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Training LOL's.  

Training staff to use the CR &and RP observation tool. 

The workshops we have run for staff. 

Up skilling staff in Rongohia te Hau observation tool. 

Including it in PLD.  

The regular professional learning sessions we hold to continue to explore the kaupapa of KEP. 

Guidance and Classroom Evidence to Accelerate meetings. 

PLD. 

Introducing CR & RP observations for all staff. 

Keeping staff informed through regular PLD.  

Regular full school PD. 

PLD. 
 

Collaboration/ways of working/co-construction/conversations (n=17 comments) 
Better co-construction meeting process. 

Small groups meeting offsite working on the kaupapa. 

We have kept the kaupapa of KEP in the forefront of our conversations. 

Have engaged staff in the characteristics of great teaching from Rongohia te Hau. 

The coaching and mentoring system. 

Coaching. 

The co-construction groups have been a success when they were implemented. 

Holding co construction JAM sessions for teachers of junior students. 

Collaborating more with middle leaders.  

Our regular whole-staff discussion groups, called Critical Friendship Groups, where step-by step applications of CR and RP incidents are discussed 
after self-identification and observations, and then co-constructed for problem-solving strategies. 

Discussions in Professional Learning Groups to further understand the kaupapa and the use of observations and how the critical cycle of learning is 
unfolding and will continue to be used as part of KEP at [school name]. Also discussions among peers, the practising of the observations and 
becoming more au fait with the language or vocab specific to KEP.  

Sharing of stories across the staff. 

Team of coaches working with and alongside teacher around CR and RP.  

Observations and feedback. Inquiry groups. Evidence to Accelerate meetings. 

Coaching strategy has brought the "what can I do in my classroom?" to reality for teaching staff.  

The regular and constant attention to the KEP kaupapa in staff-wide meetings and the deliberate and open discussion, staff-wide, as to how to 
spread the positive effects ever outwards across more staff. 

Collaboration. 
 

Tools and processes (n=10 comments)  
Observation to Shadow Coaching. 

Developing our own observation tool and also developing a strategy of observations and support that is sustainable into the future.  

Having a regular observation cycle and learning conversation. 

Lesson observations and Open To Learning Conversations to improve understanding. 

Observation tool. 

Rongohia te Hau.  

Observations and feedback sessions. 

Observation and Rongohia te Hau process.  

Regular observations. 

The development of a school appropriate Rongohia te Hau. 
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Use of evidence (n=2 comments) 
Moving to a more needs based model rather than one-size.  

Using Reflect Review and Act as a tool for all developmental work to ensure that evidence underpins decision making. 
 

School systems and processes (n=6 comments) 
All appraisal aligned to kaupapa 80% of staff opted into trio observations and reflection teams. Constant evaluation and discussion of Maori student 
progress.  

Compulsory use of Observation Tool as part of appraisal.  

Have had reciprocal Ako pair observations a requirement for all staff. 

Appointment supported by the BOT of a KEP support teacher.  

Appraisal requirement.  

Having people volunteer initially and compelling all new staff since beginning of 2016. Making systemic changes to Learning team and Pastoral team 
meetings and minutes. 
 

In school plans (n=4 comments) 
Specific culturally responsive strategic goals and actions.  

Being part of our development plan. 

Principles of Culturally Inclusive practice are incorporated in school Strategic and annual plans so is every body’s responsibility. 

Planning. 
 

Iwi (n=1 comment) 
Connections with iwi. 
 

External support (n=2 comments) 
Being well supported by [named] facilitators. 

It has been good to have the kaitoro come in and work with staff on a range of activities to improve teacher practice. 
 

Other (n=6 comments) 
Student agency. 

Student voice, teacher voice.  

Bringing Heads of Faculty on board. 

Sharing of 5 point [School name] College Culturally responsive practice matrix/scale. 

Some uptake from teachers new to the school. 

We have not used the terminology Kia Eke Panuku (to try to avoid the feeling of yet another initiative) specifically so if you asked some of our 
teachers they would not make the connection. 

 

Q11 To what extent have school-wide changes been made to better support Māori learners? 

 N % 
Not at all 0 - 

To a small extent 7 10.9 

To some extent 30 46.9 

To a large extent 23 35.9 

Not sure 2 3.1 

No response 2 3.1 

Total 64   100.0 
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If school-wide changes have been made, please provide us with an example which is effective in 
supporting Māori learner outcomes. 

(50 respondents, 79 comments)  

Mentoring (n=8 comments) 
Pastoral/Whānau classes, including for academic counselling (n=8) 
Student agency (n=4 comments) 
Monitoring students/use of data/evidence (n=12 comments) 
Culturally responsive and relational pedagogy (n=4 comments) 
Curriculum/medium of instruction/Non-streaming/individualised programmes (n=13 comments) 
School plans/goals (n=4 comments) 
Appointments/role changes/appraisal (n=6 comments) 
Cultural considerations (n=4 comments) 
Involving Māori parents/whānau (n=2 comments) 
Iwi (n=1 comment) 
Awards (n=2 comments) 
Changes planned for 2017 (n=2 comments) 
 
 
 
 
Mentoring (n=8 comments) 
Mentoring programme for Y12 Māori students to complete NCEA L2.  

Taimana mentoring programme Yrs 11/12. 

Student mentoring.  

Assigning mentors to each year 12 and 13 student. 

We have increased our capacity around mentoring. 

Mentoring for Māori programme.  

There are some good systems in the school such as mentoring, student leadership by Māori and Pasifika students. 

We have moved from a once a week form time for seniors to a daily roopu time to better mentor and coach Māori learners (and others). 
 

Pastoral/Whānau classes, including for academic counselling (n=8) 
Introduction of more whānau classes to increase a sense of whanaugatanga - in line with the school's whakatauki - He waka eke noa; we're all in the 
waka, without exception. Senior leaders, including the Principal have a whānau class. Everyone therefore also involved in academic counselling. 

The introduction of a Whānau Academic tutor class.  

Whānau groups and whānau day - significant increase in whānau attendance at parent teacher meetings and greater use of data. Study hubs - NCEA 
students attending these after prize giving. Māori students were motivated and self managing with a big buy in from parents. Significant increase in 
NCEA internal results. 

Our recently introduced house system has increased belonging, captured local stories and developed leadership and belonging. 

Establishment of Whānau Group, review and remodel of the Pastoral system to a more restorative one (supported by teacher development around 
deficit theorising and expectations.  

Increasing buy-in to "Whānau Form Class" by Māori students has led to need for increased staffing (2 Whānau classes).  

Whānau groups. 

Introduction of new institutions such as the Waka [House] structure and pastoral guidance with Nga Rangatira and Whānau Teachers. 
 

Student agency (n=4 comments) 
Student lead research group which studied the staff cultural responsiveness in the classrooms. 

Māori student council provides Māori student voice in the school. 

More student voice is obvious in some sectors of the school. 

Student agency. 
 

Monitoring students/use of data/evidence (n=12 comments) 
This is still an area that needs persistent focus going forward. Changes are still at the within individual classrooms level with some school-wide 
changes. One that springs to mind at the moment is refining tracking around small groups early in Year 9 and 10 to build 'dream capacity' going into 
the senior school. This is still very much in its infancy. 

Ensuring that all data is differentiated on ethnicity and gender. 
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Individual tracking.  

Monitoring of Māori students progress.  

Names numbers needs. 

Every year we identify all Māori learners coming into the school at each cohort level. We ask all teachers to keep AREA goal information about each 
Māori student. They have a template file that is a record of their input and student response, which is then handed in to the Principal for evaluation 
and accountability at the end of each semester. These records have been kept for three years now and make for a rich record of teacher 
development with their insights and applications of RP and CR pedagogies. I would love to have the time to use the data for research purposes. 

We have increased our capacity around tracking.  

Goal setting and ownership of by students of a success pathway, shared with each other and monitored towards a celebration in term four. 

A number of initiatives - co-construction meetings, use of evidence. 

Strong focus on Māori as priority learners-teaching as inquiry. 

Target groups and focus of individual teacher inquiry.  

Observation, inquiry. 
 

Culturally responsive and relational pedagogy (n=4 comments) 
Using principles of CR/RP to inform decision making, greater challenge of tokenism, improvement in responding to behaviour challenges, targeted 
'teaching as inquiry' - must focus on Māori learners.  

The most effective change that we have made is placing significant importance on the developing of sound and respectful relationships between 
teachers and students and students and teachers. 

There is little evidence of deficit thinking amongst teachers. Relationships between teachers and students are much improved. Students are 
noticing that teachers are deliberately trying to improve their pedagogy and to use te reo and cultural contexts in their learning programmes. 

Focus on CRP in teacher practice through the observation tool and feedback. 
 

Curriculum/medium of instruction/Non-streaming/individualised programmes (n=13 comments) 
Rumaki [full-immersion]. 

Individualized programmes.  

Trades support of Manaaki Tāpoi. 

Non streaming of classes. Project Day.  

Remodel of timetable structure to better meet students' needs (less streaming more opportunity to share learning. 

Compulsory te reo in junior school. 

Cross-curriculum courses based on relevance and authentic learning increasing engagement and participation resulting in significant increase in % 
of learners achieving 2 or more sublevel shift in Asttle literacy and numeracy. 

Teachers are deliberately trying to improve their pedagogy and to use Te reo and cultural contexts in their learning programmes.  

Use of authentic local context in curriculum.  

Curriculum. 

Individual Learning Plans.  

Interviews for career and option choices. 

Targeted learning groups. 
 

School plans/goals (n=4 comments) 
Departmental targeted planning. 

More deliberate focus in departmental annual plans.  

We have a Māori Strategic Plan that addresses: Culturally Responsive and Relational Pedagogy, Academic Achievement, Place and Community, 
Cultural Identity. 

For 2015 and 2016, we have made our school wide goal focused on CRRP. This has been challenging for the staff and while there has been 
significant shifts for a relatively small number of staff there is a need to further expand this in 2017. 
 

Appointments/role changes/appraisal (n=6 comments) 
Restructuring of leadership roles. 

Māori dean position in place. 

We have appointed a resource "teacher" for 2017 to assist students, staff, faculties and our own Te Reo Māori teacher in the classroom. 

Establishment of Kai Arahi position (liaising with whānau). 
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Appointment of a KEP project lead with significant time release. 

Appraisal. 
 

Cultural considerations (n=4 comments) 
Strong emphasis on school core values of manaakitanga, kotahitanga, pumanawa tanga, rangatiratanga and restorative practice. 

House competition for school haka and chant. 

Gradual establishment of ALL students in the school knowing the haka (still work in progress).  

Haka competition that involves all students, development of a school haka. 
 

Involving Māori parents/whānau (n=2 comments) 
Māori parents involvement at awards evening for Māori students. 

Whānau conferencing. 
 

Iwi (n=1 comment) 
Consultation with local iwi. 
 

Awards (n=2 comments) 
Please look at our entries and nominations in the Prime Ministers Excellence in Education Awards. 

Tu Rangatira Awards - celebrating Māori Educational success as Māori. 
 

Changes planned for 2017 (n=2 comments) 
We are planning a significant curriculum and timetable change in 2018 which we hope will enhance relational approaches at the College. There are 
ongoing conversations with tertiary partners about broadening our curriculum. We have won a Teacher-Led Innovation funded project around the 
use of ICT to personalise learning. 

Too early to tell as a lot of the changes occurred in the later part of term 3 and 4. Evidence will be more easily gathered and data analysis completed 
in 2017, the changes made will impact on students in 2017 more than 2016. 
 

Other (n=9 comments) 
The He Kakano and the Starpath programmes had a huge impact and obviously improved outcomes for middle leaders who participated and the 
whole teaching staff. This impacted on students years 1-3. Involvement with Kia Eke Panuku was to give one very reluctant middle leader the 
opportunity to gain excellent professional development, unfortunately he still remains reluctant to collaborate and to bow to the prowess of his 
colleagues. [Name] worked exceedingly hard to encourage , coerce and assist this man There were only TWO teachers who were reluctant to accept 
the assistance and help given...two too many in a small school. 

He kura kaupapa motuhake matou but this does not mean that our practices cannot be reviewed and improved. We have developed a maara that 
provides an authentic context for learning which embodies the practical application of the principles of our special character. 

"The moral imperative" is part of the discourse for a number of leaders. 

There is increasing awareness of the needs of Māori learners, and general acceptance of the view that what is good for Māori learners is good for all 
learners. 

Again we are seeking to raise the awareness of current beliefs, practices, "ever ready listening" - and this "unwrapping" takes time, deep 
commitment and high authenticity and integrity to be fully engaged. 

More inclusive school systems. 

There are also pockets of good teaching practice to support Māori learners. 

Board Level, PLD structure. 

Re-establishing school values.  

 

Q9 To what extent has your school made changes to the school’s curriculum so that it is more 
culturally responsive? 

 N % 
Not at all 1 1.6 

To a small extent 9 14.1 

To some extent 35 54.7 

To a large extent 16 25.0 

Not sure 2 3.1 

No response 1 1.6 

Total   64   100.0 
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If your school has made changes, please note the curriculum areas and at what year levels e.g., 
Social Studies, Yrs 9-10; Geography, Yr 12. 

(55 respondents) 
 
NCEA English using material, resources that appeal to our rural Māori students, Soft ware, "Write that essay" to help students improve writing skills, 
they can use this independently.. NCEA Te Reo Māori Moderator prepared workbooks for students based on tikanga and Hokianga mita. Science 
/Technology used rongoa as an inquiry. PE has always used local environment and sport that the students love and enjoy as a base for leadership 
credits, collaboration credits, skill building credits. Programme-based around possums and planting earned students 36 credits. Gateway 
programme gives students 11-14 the opportunity to experience new things and to gain credits eg Red shirts Warehouse retail opportunity. We have 
tried to diversify our programmes for several years, this action is not due to Eke Panuku, 
 
Y9 inquiry learning and junior school Discovery projects Y9-13 music Y9-10 social studies Y11 SPEC Y11 English - modularised 
 
Introduction of a self-driven pathways class for year 11 - 13 students, introduction of a Construction and Whakairo Academy in 2017 - aimed at 
NCEA level 2, less streaming of classes - year 10, introduction of more whanau classes. 
 
We are decolonising our practice across the year levels / curriculum but it will be an ongoing challenge. 
 
All learning areas have a part of their schemes which explains how they are in their subject context making a difference for Māori students. These 
practices are co-constructed in department meetings. 
 
Strong commitment to individualized pathways in the senior school [Years 11-13] with effective links with Tertiary - Secondary. Year 7 & 8 
Integrated studies introduced with increasing student ownership of learning taking place 
 
Matauranga Māori course at year 10 Te Ao Māori [social science] course levels 1-3 Taimana English [literature from a Māori perspective] L1 
 
Particularly in year 9&10 where it was a strategic goal which has had a huge uptake by staff in all subjects 
 
Mathematics 9 - 13, English 9 - 13 
 
English Technology International Languages Science 
 
This is part of a wider review of curriculum and practice so that all of our students feel a 'sense of place' at their kura. The changes have not been as 
wide spread as I would have liked them to be at this stage. The focus for 2016 and ongoing in 2017 is on the Year 9 and 10 classes by encouraging a 
more responsive approach to learning and how learning is recognised. For example, one Year 9 class in 2016, followed a fully self-directed model 
where students map out their learning journey for the week and then plan around the timetable with their teachers the best way of proceeding. 
 
We are developing a new curriculum that is 'coast by nature' this is especially at the senior level. we are re-initiating the Rumaki programme and 
working in partnership with our Kura 
 
Junior technology junior science combined KEP and SAF strategic work has led to the development of a new subject Hui Ako. Have bought staff with 
them - now momentum for change 
 
Across the board incorporation of context in junior school Senior English, Tourism and Hospitality use of Marae contexts to broaden curriculum 
 
By involving all HoFs in the SCLT there is evidence of developments in all subject areas 
 
Year 12 and year 13 vocational pathway programmes 
 
Yr 11&12 Tikanga 
 
Work on the adoption of the manaiakalani pedagogy 'Learn Create Share' which we see as an appropriate culturally responsive response. This is 
being embedded across curriculum areas. There is also a shift towards a more connected curriculum, one delivered increasingly with project based 
learning in numerous learning areas. These are approaches designed to develop student agency and engagement, allowing more culturally 
responsive curriculum. 
 
Year 9 Cross Curricular Turangawaewae unit to begin the year. Physical Education and English Learning areas at all curriculum levels making the 
most changes. Māori Learning Area have introduced Year 12-13 Māori Performing Arts and Tikanga course being introduced in 2017 
 
All junior courses (yr 9-10) have different elements that make them more culturally responsive. Less so in the senior school. 
 
We have integrated learning in the 4 core subjects. This involves greater problem solving and group work. That suits our Māori learners. 
 
Maths 7-13 English 9-13 Social Studies 9-10 Hospitality 7-13 
 
Introduction of Project Day for the Reo Rua in 2016 and proposed change to include the entire school in 2017. 
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Inclusion of NZ focus in History and Social Studies. Most subject areas have included a recognition by the use of Māori words and or cultural 
references. Māori artists and writers have come in to run workshops or deliver a poetry reading for example. 
 
Science Yr 9 & 10 Physical Education Yr 12 
 
Year 9 option te reo- option is a full year as well as half year. Year 11, 12, 13 combined Māori arts course. Other changes across all curriculum areas 
and levels to make content more culturally focussed. 
 
Our school is 88% Māori students and we have recently rewritten our Curriculum Plans and are in the process of developing a school-wide "What 
Teaching and Learning will look like at our school" This will drive the school's kaupapa going forward. 
 
Year 9 and 10 since 2015 Y11 in 2017 
 
We have contextualized much of our senior curriculum and broken courses into semesters to allow for greater student choice. Less has been 
changed in the junior curriculum but we are reviewing it with a view to making changes in 2018. In 2017 all Year 9 and 10 students will be taught a 
Tikanga course for six months. This will be a cross curricular course based on wairarapatanga. 
 
Complete Revision of the Social Sciences Curriculum 9-10 to contextualise/review previous junior units - eg the Treaty of Waitangi and to write new 
junior units, including research and essay-writing skills, to go with our Kura's Curriculum Theme of "Past, Present and Place". The HoD History/Social 
Sciences worked backwards from year 11-13 new History Topics studied, already successfully reviewed and provided throughout the last 8-10 years 
on relevant NZ/Aotearoa events and "Cultural Perspectives" approach. These topics focussed on further development of student's critical and 
historical thinking strategies/evaluation beyond unquestioned, accepted, mono-cultural historical narratives. Then he researched and published 
(with University of Victoria colleagues) what academic skills/approaches/student understandings made an outstanding, independent, evaluative, 
senior student historian and worked backwards and forwards to develop a meaningful sequence of student skill base and critical approaches from 
year 9. Other Departments have been challenged to follow this CR review, although they have already recently reviewed their subject curriculum 
topics to include "place, past and present" and now their job is to embed CR and RP within their Departmental Curriculum statements. Our Head of 
Curriculum has led all staff through term-by term CR and RP HoD Hui and Department agendas, critiquing the applications and providing evidence 
for our written reports/surveys for our KEP CLT and the Board etc. Our Curriculum Plan has been updated and reviewed several times since we 
began KEP work, especially the sections on Pedagogy. We all work closely together in a cycle of feedback and self-review. That's not to say there's 
not more we can do - and some departments have yet to make all of the defined changes in Department Subject Curriculum records. Our 2017 
Annual Plan is about embedding KEP in all dimensions. 
 
All curriculum areas have completed review processes, collected student voice and co-constructed programmes in order to contextualise learning 
and be more culturally responsive. The SCLT is constantly looking for evidence of culturally responsive practise. 
 
There have been some examples of departments providing greater autonomy for students, so that students can make decisions about their own 
learning. We are planning a significant curriculum and timetable change in 2018 which we hope will enhance relational approaches at the College. 
There are ongoing conversations with tertiary partners about broadening our curriculum. We have won a Teacher-Led Innovation funded project 
around the use of ICT to personalise learning. 
 
The trial this year of Rangatahi Futures Career NZ year 10 and year 11 programme with a member of the KEP SCLT's class whereby 4/5 of the 
students identify as Māori. This trial is to iron out the course, the activities and then the plan is to roll it out to all year 10 students in 2017. The 
Focus of the Careers unit is Te Ao Ohanga Māori. Our Place In the Economy. This will be completed as part of the year 10 compulsory careers topic 
run through the Social Science Department, for all students in yea 10 and replace our existing careers topic. This year students and whanau were 
able to select the topics students would do in 2017 online, this provided more autonomy and saw changes in the numbers of students taking 
courses/subjects in 2017. Student/whanau directed as opposed to teacher directed or Head of House or Head of Faculty. 
 
Social Studies and Science in junior school English - across levels Media Studies - junior school Physical Education - junior school 
 
y7-13 
 
Art & Design, Social Studies, English - Yr 9-10 classes, Building and Construction - Senior School 
 
All curriculum areas 
 
Introducing carving at year 10 and 11. Introducing Marine studies at year 9 which incorporates a greater cultural awareness and context. Using 
cultural contexts in junior science classes 
 
"Big Picture" was introduced to the school 4 years ago. Changes have been tweaks to that curriculum delivery. 
 
Most of my responses have indicate 'to some extent'. This is a result of a position we were in before our involvement with Kia Eke Panuku. Kia Eke 
Panuku has enhanced our practice and help refocus. Our curriculum is very flexible and responsive to Māori student and whanau needs. Some 
changes have occurred in Year 9, Year 10 and in the Senior School. 
 
Social Sciences - at all levels - redesign of curriculum and content (co-constructed) Year 7 and 8 - shift in focus for connected curriculum Across the 
school through PLD in use of basic Te Reo Science - at all levels through improved use of data and change in focus for curriculum English Years 9 and 
10 - curriculum redesign underway Art - use of prior knowledge / learning. CRRP embedded 
 
Not structurally. More teaching staff awareness of contextualising learning more effectively for Māori students where possible 
 
This will be the emphasis in 2017 at all levels Year 9-13 
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Introducing Junior Sociology unit on NZ history with local Māori perspective. Y13 History now focuses on NZ history Many subjects incorporate 
Matariki in curriculum content and use more Te Reo in Māori language Art courses have more emphasis on Māori content 
 
All curriculum areas have adopted KO Wai Ra (Who Am I?) as a way of introducing our Year 9 students to [school name]. Our PE department has 
implemented a place responsive approach to their programmes in the senior school. Other programmes have been modified as needed to meet the 
individual needs of students in classes as appropriate. 
 
Yr 9 cross-curricular class. 9GFS - Growth for Sustainability HPE Yr 10 and Y 12 operating tuakana-teina Junior Science: UC partnership programme 
He Puna Pūtaiao Junior Maths: contextual and place-based pedagogy Junior English: matching texts to classes 
 
Cross curriculum Māori contexts 
 
Curriculum review for all junior programmes 
 
Maths Yr9-10 Technology Yr9-10 Visual Arts all levels 
 
Most subjects 
 
it is not in the "curriculum" per se - rather in the relationships that we know are at the core of all we do; our kaupapa is around "relational trust; 
Quality relationships". This is our ongoing focus - curriculum itself will be another phase of development for us but by far the major focus for us is 
on "relational pedagogy and cultural responsivity" 
 
Across the school we engage and use a lot more student voice. Particularly in the junior school we have strengthened our involvement with 
Matariki and have a lot more whanau in to support the school. 
 
Year 11 - 13 Vocational Pathways, Learning Academies Year 9-10 home room situation 
 
Maths Y11, Science Y9, Social Studies Y9, Tourism Y12, Hospitality Y12, Technology Y9 & 10 
 
Across the board there has been a changing of approach in the classroom as a whole. 
 

 

Effectiveness 
What are the intermediate outcomes Kia Eke Panuku is achieving? 

Evaluation question relating to this section of the analysis framework 

To what extent has the ability to use evidence to inform planning and decision-making increased? 

 

Q7 To what extent has there been an improvement in senior and middle leaders’ ... 

 Not at all To a small 
extent 

To some 
extent 

To a large 
extent 

Not sure No 
response 

Total 

 N % N % N % N % N % N % N % 

...ability to collect and 
analyse data to actively 
track Māori learner 
outcomes? 

 
0 

 
- 

 
3 

 
4.7 

 
20 

 
31.3 

 
39 

 
60.9 

 
1 

 
1.6 

 
1 

 
1.6 

 
64 

 
100.0 

...awareness of the needs 
of Māori students? 

 
0 

 
- 

 
4 

 
6.2 

 
21 

 
32.8 

 
37 

 
57.8 

 
1 

 
1.6 

 
1 

 
1.6 

 
64 

 
100.0 

...ability to use evidence 
to inform teaching 
practice? 

 
0 

 
- 

 
4 

 
6.2 

 
32 

 
50.0 

 
26 

 
40.6 

 
1 

 
1.6 

 
1 

 
1.6 

 
64 

 
100.0 

...ability to use evidence 
to inform decision 
making? 

 
0 

 
- 

 
6 

 
9.4 

 
31 

 
48.4 

 
25 

 
39.1 

 
1 

 
1.6 

 
1 

 
1.6 

 
64 

 
100.0 

...ability to change what 
they do/their actions to 
improve outcomes for 
Māori students? 

 
0 

 
- 

 
4 

 
6.2 

 
35 

 
54.7 

 
23 

 
35.9 

 
1 

 
1.6 

 
1 

 
1.6 

 
64  

 
100.0 
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Q8 To what extent has there been an improvement in teachers’ ... 

 Not at all To a small 
extent 

To some 
extent 

To a large 
extent 

Not sure No 
response 

Total 

 N % N % N % N % N % N % N % 

...ability to collect and 
analyse data to actively 
track Māori learner 
outcomes? 

 
1 

 
1.6 

 
6 

 
9.4 

 
38 

 
59.4 

 
17 

 
26.6 

 
1 

 
1.6 

 
1 

 
1.6 

 
64 

 
100.0 

...awareness of the needs 
of their Māori students? 

 
0 

 
- 

 
2 

 
3.1 

 
29 

 
45.3 

 
31 

 
48.4 

 
1 

 
1.6 

 
1 

 
1.6 

 
64 

 
100.0 

...ability to use evidence 
to inform teaching 
practice? 

 
0 

 
- 

 
6 

 
9.4 

 
35 

 
54.7 

 
21 

 
32.8 

 
1 

 
1.6 

 
1 

 
1.6 

 
64 

 
100.0 

...ability to use evidence 
to inform decision 
making? 

 
0 

 
- 

 
6 

 
9.4 

 
40 

 
62.5 

 
16 

 
25.0 

 
1 

 
1.6 

 
1 

 
1.6 

 
64 

 
100.0 

...ability to change what 
they do/their actions to 
improve outcomes for 
Māori students? 

 
0 

 
- 

 
8 

 
12.5 

 
33 

 
51.6 

 
21 

 
32.8 

 
1 

 
1.6 

 
1 

 
1.6 

 
64  

 
100.0 
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Evaluation question relating to this section of the analysis framework 

To what extent has teaching practice and pedagogy changed to be more culturally responsive? 

 

Q7 To what extent has there been an improvement in senior and middle leaders’ ... 

 Not at all To a small 
extent 

To some 
extent 

To a large 
extent 

Not sure No 
response 

Total 

 N % N % N % N % N % N % N % 

...ability to teach in more 
culturally responsive 
ways? 

 
0 

 
- 

 
4 

 
6.2 

 
33 

 
51.6 

 
25 

 
39.1 

 
1 

 
1.6 

 
1 

 
1.6 

 
64 

 
100.0 

...ability to lead more 
culturally responsive 
practice? 

 
0 

 
- 

 
7 

 
10.9 

 
31 

 
48.4 

 
24 

 
37.5 

 
1 

 
1.6 

 
1 

 
1.6 

 
64 

 
100.0 

 

Q8 To what extent has there been an improvement in teachers’ ... 

 Not at all To a small 
extent 

To some 
extent 

To a large 
extent 

Not sure No 
response 

Total 

 N % N % N % N % N % N % N % 

...ability to teach in more 
culturally responsive 
ways? 

 
0 

 
- 

 
7 

 
10.9 

 
33 

 
51.6 

 
22 

 
34.4 

 
1 

 
1.6 

 
1 

 
1.6 

 
64 

 
100.0 

...ability to lead more 
culturally responsive 
practice? 

 
0 

 
- 

 
11 

 
17.2 

 
42 

 
65.6 

 
9 

 
14.1 

 
1 

 
1.6 

 
1 

 
1.6 

 
64 

 
100.0 

 
 

 
 

Evaluation question relating to this section of the analysis framework 

To what extent has culturally relevant literacy and numeracy capability, and use of te reo Māori increased? 

Q10 To what extent have... 

 Not at all To a small 
extent 

To some 
extent 

To a large 
extent 

Not sure No 
response 

Total 

 N % N % N % N % N % N % N % 

...leaders and teachers 
increased their literacy 
capability? 

 
3 

 
4.7 

 
12 

 
18.8 

 
37 

 
57.8 

 
7 

 
10.9 

 
2 

 
3.1 

 
3 

 
4.7 

 
64 

 
100.0 

...leaders and teachers 
increased their 
numeracy capability? 

 
5 

 
7.8 

 
18 

 
28.1 

 
33 

 
51.6 

 
3 

 
4.7 

 
2 

 
3.1 

 
3 

 
4.7 

 
64 

 
100.0 

...leaders and teachers 
increased their use and 
understanding of te reo 
Māori? 

 
3 

 
4.7 

 
16 

 
25.0 

 
37 

 
57.8 

 
4 

 
6.2 

 
2 

 
3.1 

 
2 

 
3.1 

 
64 

 
100.0 
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Evaluation question relating to this section of the analysis framework 

To what extent has capability to develop relationships with whānau, hapu, iwi and Māori organisations been built? 

 
Q12 To what extent is there... 

 Not at all To a small 
extent 

To some 
extent 

To a large 
extent 

Not sure No 
response 

Total 

 N % N % N % N % N % N % N % 

...a better 
understanding within 
the school of the 
aspirations and 
priorities of whānau 
Māori? 

 
0 

 
- 

 
6 

 
9.4 

 
32 

 
50.0 

 
22 

 
34.4 

 
1 

 
1.6 

 
3 

 
4.7 

 
64 

 
100.0 

...greater involvement 
of whānau with the 
school? 

 
3 

 
4.7 

 
11 

 
17.2 

 
35 

 
54.7 

 
11 

 
17.2 

 
1 

 
1.6 

 
3 

 
4.7 

 
64 

 
100.0 

...greater involvement 
of whānau with their 
child’s learning? 

 
2 

 
3.1 

 
14 

 
21.9 

 
30 

 
46.9 

 
13 

 
20.3 

 
2 

 
3.1 

 
3 

 
4.7 

 
64 

 
100.0 

...improved school 
connections with 
hapū/iwi or Māori 
organisations? 

 
4 

 
6.3 

 
11 

 
17.2 

 
26 

 
40.6 

 
17 

 
26.6 

 
1 

 
1.6 

 
5 

 
7.8 

 
64 

 
100.0 

 

 

 
 

Evaluation question relating to this section of the analysis framework 

How and in what ways have leaders and teachers changed what they do (actions)? What do they do differently 
(actions)?  Note that there may also be elements of Q16 below that relate to this evaluation question. 

 

Q7 To what extent has there been an improvement in senior and middle leaders’ ... 

 Not at all To a small 
extent 

To some 
extent 

To a large 
extent 

Not sure No 
response 

Total 

 N % N % N % N % N % N % N % 

...ability to change what 
they do/their actions to 
improve outcomes for 
Māori students? 

 
0 

 
- 

 
4 

 
6.2 

 
35 

 
54.7 

 
23 

 
35.9 

 
1 

 
1.6 

 
1 

 
1.6 

 
64  

 
100.0 

 

Q8 To what extent has there been an improvement in teachers’ ... 

 Not at all To a small 
extent 

To some 
extent 

To a large 
extent 

Not sure No 
response 

Total 

 N % N % N % N % N % N % N % 

...ability to change what 
they do/their actions to 
improve outcomes for 
Māori students? 

 
0 

 
- 

 
8 

 
12.5 

 
33 

 
51.6 

 
21 

 
32.8 

 
1 

 
1.6 

 
1 

 
1.6 

 
64  

 
100.0 
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Student Outcomes 

Evaluation question relating to this section of the analysis framework 

To what extent have student attitudes and outcomes improved (including engagement, retention, and achievement)? 
What are they doing differently? 

 

Q14 To what extent have you noted improvements in Māori students’ ... 

 Not at all To a small 
extent 

To some 
extent 

To a large 
extent 

Not sure No 
response 

Total 

 N % N % N % N % N % N % N % 

... enjoyment of being 
at school? 

 
2 

 
3.1 

 
2 

 
3.1 

 
34 

 
53.1 

 
21 

 
32.8 

 
2 

 
3.1 

 
3 

 
4.7 

 
64 

 
100.0 

... engagement? 2 3.1 0 - 43 67.2 14 21.9 2 3.1 3 4.7 64 100.0 

...attitudes to learning? 2 3.1 2 3.1 42 65.6 13 20.3 2 3.1 3 4.7 64 100.0 

...actions/what they 
do? 

 
2 

 
3.1 

 
2 

 
3.1 

 
44 

 
68.8 

 
10 

 
15.6 

 
2 

 
3.1 

 
4 

 
6.2 

 
64 

 
100.0 

...retention? 2 3.1 8 12.5 35 54.7 14 21.9 2 3.1 3 4.7 64 100.0 

... academic 
achievement? 

 
1 

 
1.6 

 
3 

 
4.7 

 
34 

 
53.1 

 
21 

 
32.8 

 
2 

 
3.1 

 
3 

 
4.7 

 
64 

 
100.0 

 

Q10 To what extent have... 

 Not at all To a small 
extent 

To some 
extent 

To a large 
extent 

Not sure No 
response 

Total 

 N % N % N % N % N % N % N % 

... Māori students 
increased their use and 
understanding of te reo 
Māori? 

 
3 

 
4.7 

 
15 

 
23.4 

 
38 

 
59.4 

 
3 

 
4.7 

 
3 

 
4.7 

 
2 

 
3.1 

 
64 

 
100.0 

... all students 
increased their use and 
understanding of te reo 
Māori? 

 
3 

 
4.7 

 
24 

 
37.5 

 
29 

 
45.3 

 
3 

 
4.7 

 
3 

 
4.7 

 
2 

 
3.1 

 
64 

 
100.0 
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Evaluation question relating to this section of the analysis framework 

How are Māori enjoying and achieving education success as Māori? 

Q15 In your school, in what other ways do you think Māori students are enjoying and achieving 
education success as Māori?  

 (48 respondents, 59 comments) 

Cultural, extra curricular (n=13 comments)  
Feel valued and recognised, improved attitudes (n=13 comments) 
Greater voice, recognition (n=6 comments) 
Role models/leaders (n=8 comments) 
Academically (n=2 comments) 
Celebrating the success (n=1 comment) 
Through opportunities, pathways (n=3 comments) 
Some way to go (n=4 comments)  

 
Cultural, extra curricular (n=13 comments)  
Hosting a successful Te Tai Tokerau Festival this year, we will be hosting Ngā Manu Kōrero Regionals next year - students are looking forward to this. 

Opportunity to be involved in kapa haka and learn te Reo Māori. 

Involvement in extra-curricular school teams and activities. 

Involvement in, sports and cultural. 

MPA is timetabled for all levels. Te Reo, karakia, tikanga are all natural elements of our formal occasions. 

Through their involvement in sports and cultural pursuits.  

Cultural and sports events and participation.  

Total involvement in all school activities. 

Increased involvement in extra-curricular. 

Sporting and cultural achievements. 

In the sporting and cultural activities offered. Through kapa haka and EOTC trips in relation to festivals etc. Through the role they play in powhiri for 
school functions We have started a Marae carving project that has heightened kaumatua and community interest and involvement in this area. 

Through kapa haka, mentoring groups. 

Cultural activities, tikanga. 
 

Feel valued and recognised, improved attitudes (n=13 comments) 
We have increased participation in kapa haka and those same students are showing a positive attitude towards learning and school philosophy. 

They feel well supported with their culture embraced by the school. In all surveys they respond more positively than all other groups that their 
culture is valued and celebrated. 

Being able to follow Māori tikanga ie pōwhiri, haka at major events Being proud of their culture and how it contributes to their success.  

Building a school marae gave a lot of Māori students pride in their heritage and culture - especially because it site right at the front of the school for 
everyone to see. Kapa haka students achieve NCEA credits for performing arts. 

They are understanding their origins and culture better and feeling more comfortable in being Māori.  

Seeing themselves as Māori - a more enhanced sense of identity on who they are. This develops and grows as they come in at Yr 9 and when they 
leave in Yr 13. 
We actively and publicly promote Te Ao Māori through all school processes. Survey data shows that Māori students think it’s great to be Māori at 
our school. 

Māori students tell us that they are enjoying being a part of this community more than before. They feel more valued and recognised.  

Māori stuff is "just normal" now (for all) Māori students feel affirmed to be whoever they want to be. 

Normalise being Māori in a large mainstream school. 

The increase in cultural awareness has made Māori feel good about being Māori. 

There is more pride in being Māori and Pasifika. 

I can and have perceived a growth in mana within our rangatahi and a definite growth in acceptance of the mahi we are engaging in - and how 
important it is! 

Participation in the wider curriculum, eagerness to stay after school to continue learning. 
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Greater voice, recognition (n=6 comments) 
Greater voice, staff actually asking students, better understanding of students cultural toolkit, staff being more aware of the inequity that exists and 
being more honestly reflective about their practice which is impacting on student learning. 
 
Both Māori and Pasifika akonga have developed their own Student Voice Group after our Pasifika Dean/CLT leader started a lunchtime, Careers 
Focus Group several years ago in the Whare. This has now developed into one of the strongest "Student Voice Groups" in the school, along with 
Student Council and our Diversity Group. Tupuranga leaders train up juniors to take leadership roles so the group will develop and not lapse. 
Tupuranga set their own agendas, attend the Homework after-school programme and link up with the Otago University Māori and Pasifika groups 
for all kinds of activities/initiatives. They also take the responsibility for Māori Language week, the assembly Whakatauki each week and give staff 
feedback on CR and RP issues and curriculum and assessment issues. We couldn't do without them! Their confidence and sense of belonging has 
really grown and will continue to do so. 

They are experiencing teachers who are learning and valuing their voice and having a role in constructing their own learning. 

Willingness to identify. Willingness and confidence to have a voice. Articulating aspirations. 

Our academic success rates have improved. There is more pride in being Māori and Pasifika. There is improved leadership by Māori and Pasifika 
students ... within their own community AND across the college. 

They are enjoying the respectful relationships that have evolved over the years. They enjoy co-constructing the learning in some of their classes. 
They value having a voice in their education. 

I mōhio te nuinga, i hea rātou, no hea rātou, e haere ana ratou ki hea. Ka mihi au ki nga kaiako hou i haere mai ki te ako i konei, i mahitahi ai me ngā 
tamariki, me nga maatua, ngā whanaunga me nga hoa mahi. [Translation: The majority know where they are from and where they are going. I thank 
the new teachers who came here, who collaborated with the children, parents, wider families and work mates.] 
 

Role models/leaders (n=8 comments) 
Involvement in leadership. 

Leadership roles in the school.  

Willingness to take on leadership roles. 

Student role models who are Māori.  

Leadership. 

As leaders.  

Leadership, role modelling, opportunities, pathways, academic mentoring, normalise being Māori in a large mainstream school. 

Our academic success rates have improved. There is more pride in being Māori and Pasifika. There is improved leadership by Māori and Pasifika 
students ... within their own community AND across the college. 
 

Academically (n=2 comments) 
The results for roll based NCEA Level 2 have improved significantly over the last 3 years but we need to experience a similar lift in te Reo, culture, 
and iwi affiliation. 

Our academic success rates have improved. There is more pride in being Māori and Pasifika. There is improved leadership by Māori and Pasifika 
students ... within their own community AND across the college. 
 

Celebrating the success (n=1 comment) 
By celebrating their success. 
 

Through opportunities, pathways (n=3 comments) 
Careers trips for Māori students. 

Opportunities, pathways. 

The concept of pathways is becoming clearer. Māori students are aware that the school is trying to ensure they achieve success as Māori. 
 

Some way to go (n=4 comments)  
We have not succeeded to this point in being inclusive between Auhia class and the wider Māori student community in the school. 
 
The data suggests that we still have some way to go in terms of Māori enjoying success as Māori because we are struggling to increase the number 
of students who are studying te reo and other areas that are linked to culture. 

Both academic, sporting and cultural but there is still a need to boost Māori success in all areas, still a gap between Māori and Non Māori. Our 
results for 2016 are reflective of teachers who are beginning to use KEP, as yet no marked improvements school wide. Ever hopeful for 2017 when 
all staff are regularly engaged in the critical cycle of learning. 

A stronger sense of ownership of the school - need greater engagement and higher expectations - the real challenge - our caring needs to shift into 
these areas. 
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Other (n=9 comments) 
The fact that they come to kura means that they enjoy school however achieving educational success as Māori can only be defined by their path 
after they leave us. Acknowledging the importance of tikanga and te reo as it relates to their everyday lives will be a reflection of 'success as Ngai 
Tuhoe, Ngati Whare me era atu Iwi". 

We are unclear about this definition. 

Serving each other and working as a team on a shared experience eg show day. 

Mentoring in place to support Māori students. 

Enjoying success as Māori is central to our kaupapa as most of our students are Māori so it is central to what we do. 

Interaction with other ethnic groups. 

Academic counselling replacing traditional subject reporting has greatly increased the participation of whānau. 

Special Character - Tikanga Māori and the Anglican faith are an integral part of being a "[school name] boy". 

We have used outside facilitators such as [name] to enable our Māori students to achieve educational success as Māori. 

 
 
 

Value and Worth 

Evaluation question relating to this section of the analysis framework 

What has worked well or not well in achieving outcomes that support Māori enjoying and achieving education success 
as Māori? 

Q19 Overall, how valuable has it been for your school to be involved in Kia Eke Panuku? 
 

 N % 
Very valuable 39 60.9 

Mostly valuable 14 21.9 

Somewhat valuable 5 7.8 

Not at all valuable 0 - 

Not sure 1 1.6 

No response 5 7.8 

Total 64   100.0 

 
 
 

Q16 What are three key shifts made as a result of your school’s involvement in Kia Eke Panuku?  

 (57 respondents indicated at least one shift, 167 shifts) 
  
2015 
Changes already made/linked to other strategies/previous programmes - hard to/cannot say that is linked to KEP (3) 
Support to students: (1) 
Timetable changes (1) 
Engaging in things Māori (10) 
Changes in roles and management structure/new positions/resourcing (10) 
Developed relationships/partnerships with parents/whānau, iwi (4) 
Professional learning/challenging discussion (12) 
Embedding kaupapa of KEP in courses/documentation/processes/in appraisal processes/for decision making/links with other 
projects (20) 
Implementing the elements of KEP (26) 
Collection and use of data (11) 
Use/development of tools (3) 
Planning for changes (3) 
Other (11) 
Outcomes  

Engagement and Spread 
Awareness, understanding, receptiveness, acknowledging (16) 
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Reviewing practice (5) 
Other (3) 

Effectiveness 
Using evidence (4) 
Improved teaching practice (8) 
Increased focus on Māori (6) 
Other (2) 

Student outcomes (1) 

 
2016 
Acceptance of need to support Māori/ concept that is everyone’s responsibility/ moral imperative/ wanting and willing to change 
practice / reduction in teacher deficit thinking (n=16) 

Using evidence/data (n=19) 

Developing focus on relational practice/ learning about CR&RP/ increased awareness and understanding about this (n=16) 

Using tools/ more observations/ peer observations and feedback, co-construction, learning outcomes, greater openness to lesson 
observations, embedding Rongohia te Hau practice, collaboration, power sharing (n=31) 

Improved relationships (n=3) 

Improved teacher practice/ change in teacher pedagogy (n=9) 

Own personal confidence in things Māori, knowledge, better recognition of what achievement as Māori looks like, increased 
confidence with pōwhiri etc/ Using te reo and tikanga (n=14) 

Curriculum responsivity (n=2) 

Student outcomes (n=19) 

Rongohia te Hau observation tool as part of appraisal, staff recruitment and application process (n=4) 

Critical examination of school structures and culture, CR explicit in departmental material (n=3) 

Greater whānau involvement in the school (n=4) 

Increased links with Māori community / connections with iwi (n=2) 

 

 
Acceptance of need to support Māori/ concept that is everyone’s responsibility/ moral imperative/ wanting and willing to change 
practice / reduction in teacher deficit thinking (n=16) 
The concept that it is everyone's responsibility. 

Acceptance of the need to support Māori students. 

Teachers recognising a moral imperative. 

Understanding of need for cultural and relational responsive pedagogies. 

A major reduction in teacher deficit thinking.  

Teachers wanting and willing to learn and make changes to their practice. 

Increasing awareness of the reality of "White Privilege" and the need to challenge ourselves. 

Awareness of moral imperative. 

Increased desire to allow Māori learners to experience success as Māori. 

Staff know we are not letting up on our focus on Māori achievement. 

Lot less deficit thinking about Māori students. 

All staff know they should know who the Māori students are and many do for Relationship for Learning. 

Support for Māori and Pasifika issues. 

Greater empathy to needs of Māori students. 

Shared focus on achieving NCEA success for Māori students. 

Acceptance that we must do things differently. 
 

 
Using evidence/data (n=19) 
Regular use of data to inform challenges to meet needs of Māori Students. 

Improved tracking of students. 
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Data analysis.  

EBAM (evidence based assessment meetings). 

Refining our student achievement data analysis. Data interrogation. 

Improved use of data to shape decision making. 

Development of a model that allows senior and middle leaders to track and support progress relative to the tool. 

Ensuring we differentiate data ethnically. 

Evidence as the basis of all discussion on Māori student achievement. 

Use of Māori Achievement Tracking Sheets by all teaching staff and the analysis of this data at E2A. 

Data driven decision making (pockets previously). 

Using evidence to inform teaching and learning. 

More discussion and reflection on data within departments. 

Improved data collection, analysis and presentation 

Individual tracking of students 

Improved achievement tracking, monitoring 

Data used to identify and respond to student needs 

Using evidence more rigorously 

"Evidence-based" is an rapidly increasing part of the staff discourse. 
 

 Developing focus on relational practice/ learning about CR&RP/ increased awareness and understanding about this (n=16) 
Developing focus on relational practice. 

Learning about Culturally Responsive and Relational Pedagogy. 

Improved understanding of CR & RP. 

Teachers'/managers' understanding of CR and RP and its positive impact on akonga. 

Understanding of culturally responsive practice. 

Focus on CR and RP. 

Improved teacher understanding of CR & RP. 

Re-focus on teacher understanding and implementation of culturally responsive and relational pedagogy.  

Understanding of wider % of staff of culturally responsive classroom practice/strategies. 

An awareness of what CRRP is. 

Development and integration of culturally responsive pedagogy. 

Commitment to culturally located pedagogy. 

Cultural responsiveness in the classroom. 

Developing teaching practice through observation and feedback. 

Teachers looking at relationships and how they can strengthen these for learning and achievement to take place. 

That there is a need to continually reflect on teaching practice and refine what they are doing in the classroom. 
 

Using tools/ more observations/ peer observations and feedback, co-construction, learning outcomes, greater openness to lesson 
observations, embedding Rongohia te Hau practice, collaboration, power sharing (n=31) 
Use of the observation tool. 

Shared knowledge re observation tool. 

More observation. 

Peer observation/feedback.  

Introduction of co-construction. 

All staff use the observation tool to measure CRP. 

Collaboration. 

Teachers are starting to lead in collaborative critical reflection without needing to be prompted. 

Improved learning conversations. 
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Power sharing in terms of systems and processes. 

Sharing and spreading leadership. 

Teachers sharing power.  

Open to learning conversations. 

Greater openness to lesson observations.  

Better use of observation tools to support critical conversations. 

Embedding Rongohia te Hau practice. 

The use of the observation tool. 

More collaboration across the school - in the waka together! 

Coaching of staff by staff and the Rongohia te Hau survey. 

Growth model and role of supporting one another to grow understanding and practice. 

Improved use of observations across the school. 

Discussion within staff of wanting active involvement in the work. 

Use of spirals of enquiry. 

Implementing a cycle of observation. 

Teachers involved in coaching/mentoring. 

Critical analysis of teacher practice. 

More collaboration. 

Creating co-construction systems. 

Development of a tool that enables the school to define what effective pedagogy looks like at [school name]. 

Supporting the design and implementation of our observation tool. 

The development of an "observational" tool that will support all that we do. 

 

Improved relationships (n=3) 
Improved relationships. 

More positive interaction between staff and students.  

Improved relationships. 
 

Improved teacher practice/ change in teacher pedagogy (n=9) 
Improved teacher practice - reflect, review, act. 

Change in teacher pedagogy. 

A significant shift in teacher cultural and relational responsiveness in the classroom. 

Improved pedagogy. 

Increased cultural responsive practices in all classrooms. 

Cultural Responsive and Relational pedagogy in action. 

Far more use of culturally responsive pedagogy. 

Culturally responsive teacher practise. 

CRRP - some movement in this area. 
 

Own personal confidence in things Māori, knowledge, better recognition of what achievement as Māori looks like, increased 
confidence with pōwhiri etc/ Using te reo and tikanga (n=14) 
My own personal confidence with 'things Māori'. 

Fundamental acknowledgement of the place of Māori and Pasifika in the college and New Zealand/Aotearoa. 

Awareness of staff of cultural identity (non hegemonic). 

Much more deliberate use of te reo around the school. 

Improved understanding of te reo. 

Better recognition of what achievement as a Māori looks like. 
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As a school our increase confidence with powhiri, waiata etc. 

Far greater use of Te Reo and tikanga by all staff. 

Cultural recognition with the inclusion of karakia at assemblies and meetings. 

Te Ao Māori "artefacts' more normalised. 

Normalising Māori and things Māori in our day-to-day tasks. 

Bringing "things Māori" further into the sunlight! 

Strengthening identity, culture and te reo with our Māori boys. 

School visibly and actively model tikanga always. 
 

Curriculum responsivity (n=2) 
Improved curriculum responsivity to Māori students 

Review of and development of junior curriculum 
 

Student outcomes (n=19) 
Attendance 
Increased attendance. 

Retention 
Retention of students from Yr 9 -13. 

Retention. 

Engagement 
Student engagement.  

Student agency.  

Māori student agency at all levels of school. 

Re-focus on student voice. 

Engagement. 

Māori students and whānau love to be successful. 

Akonga involvement in school events/leadership. 

Achievement 

Increased Achievement for Māori students. 

Improvement in their NCEA results. Increased success in numeracy.  

NCEA results Level 1 -3. 

Achievement. 

Improved academic performance in Yr 11/12. 

Increased success in literacy. 

Academic success. 

AREA goal data, Rongohia te Hau and survey data - ie evidence of our improvements. 

Increased academic achievement. 
 

Rongohia te Hau observation tool as part of appraisal, staff recruitment and application process (n=4) 
RtH observation tool as part of appraisal. 

Staff recruitment and application processes are explicit about KEP and Māori achieving as Māori. 

Teacher understanding of PTCs. 

Embedding in appraisal. 
 

Critical examination of school structures and culture, CR explicit in departmental material (n=3) 
Critical examination of school structures and culture.  

Teachers challenging their thinking about equity. 

Cultural responsiveness explicit in departmental material. 

 
Greater whānau involvement in the school (n=4) 
Greater whānau participation in academic counselling. 
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Increased whānau engagement. 

Whānau engagement.  

Strengthening relationships with students and whānau through use of survey data. 
 

Increased links with Māori community / connections with iwi (n=2) 
Increased links and interactions with the Māori community. 

Connections with iwi. 
 

Other (n=25) 
More research based reading.  

Critical review of outlook of professional development. 

Leadership growth in senior team. 

Strengthened leadership of Māori achievement initiative. 

Significant increase in awareness amongst staff. 

Greater awareness. 

The involvement of all of our staff in engaging with the enormity of embracing "Māori students achieving and enjoying success as Māori". 

Started to address real needs. 

Teacher understanding of different needs of Māori. 

Focus on Māori achievement in all aspects. 

Greater school leadership capacity and capability. 

An awareness that there is a significant group of students that do not achieve to the same levels as others. 

Classroom environment-atmosphere. 

Targeted at-risk students - strategies for them. 

The student is at the centre of learning. 

Mentoring. 

A common language among staff that will in time include students and whānau. 

Exploring ways to increase Māori student voice. 

Targeted knowledge and applications of strategies by some staff. 

Working together towards achievement challenges in the junior school. 

Teacher awareness of Māori learners. 

Celebration of Māori students’ success. 

Training of all staff in KEP. 

Upskilling of staff. 

Engagement in teaching and learning. 
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Q17 Thinking about your school’s involvement in Kia Eke Panuku, what has worked well to get the 
shifts needed that will support Māori enjoying and achieving education success as Māori? 

 (57 respondents, 86 comments) 

2015 
The professional learning (14) 

Increased awareness (5) 
The changes/shifts observed (5) 

The SCLT (11) 
Hui/wananga (8) 
Kaitoro support (14) 
Particular elements of the intervention (16) 
Focus on culturally responsive and relational pedagogy (3) 
 (Māori) student focus (8) 
Whānau, iwi relationships (3) 
Ability to build on previous programmes (4) 
Self-managing the direction (2) 
Other (8) 
Too early/not seeing much/ not making progress (3) 

 
2016 
External support/PLD (n=20 comments) 
Concept of all being responsible, positive response from staff (n=4 comments) 
SCLT (n=9 comments) 
Coaching and Rongohia te Hau (n=1 comment) 
Understanding of data/evidence (n=9 comments) 
More conversation & action in addressing inequity, collaborative action, critical friendship groups; teacher observations & focussed 

conversations, teaching as inquiry, what is happening in the classroom, normalising CR&RP; time to meet and discuss (n=15 
comments) 

Having strategic goals (n=2 comments) 
Leadership growth (n=1 comment) 
Employ new staff who get it (n=1 comment) 
Higher profile and expectations amongst staff; continual focus, regular meetings all staff (n=5 comments) 
Tikanga & te reo emphasis, cultural performances (n=5 comments) 
Māori awards (n=2 comments) 
Involvement of iwi, hapū, whānau; discussions with students/whānau (n=1 comment) 
 
External support/PLD (n=20 comments) 
Having a critical [friend who is] able to come in and support our critical reflection and evidence collection processes. 

Our kaitoro have gone beyond the scope of their roles to support us. Reticence, reluctance and sometimes outright hostility has sometimes been a 
challenge to overcome but they have remained optimistic and professional. The path is still shaky but at least we're moving forward. 

Very good external critical friend support from the Kia Eke Panuku National Team. 

Hui whakarewa at the beginning of the year. 

The facilitators and the way in which they facilitate and what they facilitate, and how they facilitate this should not be underestimated in any way. 

Out of school support for implementing new processes. 

External facilitators that are well informed and are willing to challenge status quo. 

The support team that we have had (kaitoro) have been first class. They have supported us in our journey that is ongoing. 

Working with the KEP facilitators. 

Follow-up support by kaitoro. 

The support of the kaiako in keeping the mahi as a focus in what we do. 

The classroom observations and feedback by facilitators. Rongohia te Hau classroom visits with KEP facilitators. 

Using ETA hui to help support next steps in learning has been very helpful. 

The very regular contact with KEP facilitators who have helped the college to maintain its momentum. 

Having external support but having to ensure we can sustain the work ourselves. 

KEP PLD - to support staff PLD to shift resistance to conscientisation. KEP outside eyes - to support the development of our own institutions. 
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Having the $$ resource for the coaching process has been tangible and a "game changer" in being able to spread understanding. This is by far the 
biggest factor, followed by the continued support/backup/guidance from the KEP advisors and team. 

Relationships with the KEP team. 

Support from our kaitoro. They worked extremely hard to ensure we were making progress in the right direction. 

Working with our outstanding facilitators. 
 

Concept of all being responsible, positive response from staff (n=4 comments) 
The concept that we are all responsible for the education of Māori students not just a few. 

Generally positive response from staff throughout the year. 

Full support shown by staff to interrogate their practice. 

Willingness to do something different. Development of school wide kaupapa. 
 

SCLT (n=9 comments) 
Strategic Leadership Team focus and plan. 

The development of the SCLT. 

A great CLT. 

Leading by example from the SLT. 

Having the change team to support this mahi. We have 8 members in this group and they can feel proud of what they have achieved! 

A motivated and focussed SCT group.  

Stability in the Leadership team.  

The commitment of our KEP team. 

Dedicated change team constantly putting it out there for staff. 
 

Coaching and Rongohia te Hau (n=1 comment) 
Coaching and the Rongohia te Hau. 
 

Understanding of data/evidence (n=9 comments) 
Greater understanding of data and how to interpret. 

Teachers understand that what works for Māori, works for all students. Ensuring that we base decisions on evidence. 

Focusing on the data. 

Use of evidence/ good practice in data collation and analysis by all teachers eg no data is complete without data on Māori/ Rongohia te Hau - 
classroom walk through a using culturally responsive criteria. 

Data to support initiatives. 

Staff using and disaggregating data.  

AREA Goal records for individual teacher awareness. 

Assisting teachers to use evidence to inform their practise. 

Data sharing has been important. The Rongohia te Hau data and positive shifts have been encouraging. 
 

More conversation & action in addressing inequity, collaborative action, critical friendship groups; teacher observations & focussed 
conversations, teaching as inquiry, what is happening in the classroom, normalising CR&RP; time to meet and discuss (n=15 
comments) 
A great deal more conversation and action in addressing the inequity and commitment to closing the inequity gap. 

Involvement in KEP has facilitated a lot more discussion with staff about values, imperatives around engagement, achievement and retention of 
students. This has challenged staff and, I believe, started to create shift even though we are still in that uncomfortable stage before getting more 
traction. 

Teacher observations and focussed conversations teaching as inquiry. 

Time to meet and discuss. Especially the integration of the KEP and SAF strategic teams. 

Collaborative action across the school. 

What is happening in each classroom. 

Critical Friendship Groups. 

Focus on effective teaching of Māori students. 

Culturally responsive and relational pedagogy has been embedded and analysed as a result of the programme's support and resources. 
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The data collected during the observations, the discussions that follow & the shadow coaching. teachers conscious of making changes that will 
enable more sense making, aware of CR & RP and putting these at the front and centre of their planning, units, assessments, activities, discussions 
with students/whānau. 

Observation and shadow coaching - teachers really enjoy it and comment that it is the best PD/appraisal/feedback they have ever had.  

Implementation of CRPR. 

We are now getting a greater spread of understanding and commitment to CR & RP. 

Focus on culturally responsive and relational pedagogy. Teaching as inquiry. 

Observation feedback. 
 

Having strategic goals (n=2 comments) 
Strategic goal around a year’s worth of progress in a culturally responsive learning environment at Year 9 &10. 

Making raising Māori achievement a school-wide focus for strategic planning, resourcing and learning development. 
 

Leadership growth (n=1 comment) 
Leadership growth has been huge.  
 

Employ new staff who get it (n=1 comment) 
Deliberately employing new staff who already get it! 
 

Higher profile and expectations amongst staff; continual focus, regular meetings all staff (n=5 comments) 
Higher profile and hence expectations amongst staff. 

Continual focus with regular meetings. 

Regular meetings with all staff, regular agenda items. 

The explicit and sustained attention to the kaupapa ie it has been funded to kick-start us. 

The incorporation of the ethos of KEP into our whole school philosophy and our resolve to keep it in the light. To plan a way forward to ensure, over 
the next three years and more, that the essence of KEP will become embedded in our school culture - to become "this is the way we do things 
around here"! 
 

Tikanga & te reo emphasis, cultural performances (n=5 comments) 
Whānau Pumanawa - Māori tikanga and te reo emphasis.  

Increased use of Māori symbols and texts around the school and the increase in Māori language. 

Staff part of cultural performances. 

Inclusion of te reo in staff greetings, emails, assemblies, classrooms etc Normalising CR and RP and te reo applications. 

Te kahui whetu (staff kapa haka). 
 

Māori awards (n=2 comments) 
Matariki Māori awards. 

Celebration of Māori successes in all events. 
 

Involvement of iwi, hapū, whānau; discussions with students/whānau (n=1 comment) 
Increased involvement of iwi, hapū and whānau. 
 

Other (n=11 comments) 
Focused attention on one middle leader- "walk the talk". 

Mentoring.  

Working with those students at risk to lift the level of learning in a more conscientious way. 

Promoting ownership of the learning by students and whānau. 

Whānau Groups/ Advisories - vertical forms help with long term adult-student relationships and also tuakana – teina. 

Having a responsive curriculum. 

Drip feeding the ideas in order to get buy in. 

None.  

It is difficult to know if shifts were because of KEP. 

Putting our own money into staffing the changes needed. 

Any single initiative struggles to hold traction against the multiplicity of initiatives. Also focussing on priority learners is a long-term investment. 
There's an art to keeping it in people's minds, without constantly hammering it each year as the NUMBER ONE focus. 
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Q18 Thinking about your school’s involvement in Kia Eke Panuku, what has been challenging or 
not worked well to get the shifts needed that will support Māori enjoying and achieving success as 
Māori?  

(57 respondents, 63 comments) 

2015 
Planning for, resourcing, time (19) 
The tools, observations and shadow coaching (4) 
Rolling it out in the school (16) 
Challenging staff/resistance (7) 
Leadership (5) 
Iwi/whānau/community relationships/engagement (4) 
Criticism of KEP team/approach/planning/expectations (16) 
Other (12) 
No challenges (4) 
 

2016 
Understanding terms used & theory behind the practice (n=3 comments) 

KEP inflexibility, lack of consistent relationships (n=2 comments) 
SCLT dynamics, workload, focus (n=3 comments) 
Some resistance to change from the community/from individual teachers; underestimation of resistance within school (n=14 
comments) 
Time takes to get shifts, & thinking & effort into sustaining new structures; keeping momentum (n=3 comments) 
Staffing changes/commitments (n=3 comments) 
Working across whole staff, school wide capacity, BoT, spreading change right through school (n=4 comments) 
Level & quality of te reo (n=2 comments) 
Alignment, cohesion & consistency (n=1 comment) 
Finding time, resource, commitment, giving considered application (n=10 comments) 
Whānau connections/support (n=9 comments) 
Iwi support, involvement (n=2 comments) 
Challenges at beginning and a mess, not now (n=3 comments) 
 
 
 
 

Understanding terms used & theory behind the practice (n=3 comments) 
Understanding terms used and theory behind the practice has sometimes been difficult.  

Sometimes it’s overly academic. 

I think some of the concepts of KEP are too abstract for many teachers. There lacks a crispness of concepts. Too much jargon also in my view. 
 

KEP inflexibility, lack of consistent relationships (n=2 comments) 
KEP has been rather inflexible in meeting our needs. Our facilitator is very good but sometimes it feels like KEP is a product being sold as opposed to 
a practice to embed. 

A lack of consistent relationships with KEP kaitoro. 
 

SCLT dynamics, workload, focus (n=3 comments) 
The dynamics of the change team being not well selected. 

The workload on the school facilitators was an issue and discussions have been held around developing and grooming staff to help share the 
workload. 

This year has been challenging. In the last 2 years with Senior Management changes the previous focus has changed and has tended not to get 
shared with the wider staff. I rejoined the committee part way through the year. The recent review of their work this year throws up questions. 
 

Some resistance to change from the community/from individual teachers; underestimation of resistance within school (n=14 
comments) 
Some resistance to change from the community, eg, to introduction of school haka. 

A reluctance to change what has been perceived as 'working' has been the greatest challenge for teachers, especially in our junior section but this is 
more about personalities than anything else! 

Underestimation of the resistance within the school and overestimation of the SCLT capacity to effect change. 

Still have the odd 'deficit theorisers in the school'. 

There will always be staff who are reluctant to change, and they do not willingly engage in developmental projects. 
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A small group of teachers reluctant to change from what they have always done. 

Still have staff who have not shifted their thinking. 

Teacher resistance to change.  

Getting teachers to change practice and expectation ... pretty fundamental! 

Staff who believe that they are the best in their field - that results are good in their classes and that deficit theories. 

Resistant staff. 

Some people and staff still find the concept of ethnicity and Māori succeeding as Māori challenging. More work to be continually done here.  

Staff buy in has been inconsistent. 

There is still "active resistance" from some influential middle leaders. This remains a challenge. 

Changing attitudes of some older staff who have difficulty distinguishing between equity and equality. 
 

Time takes to get shifts, & thinking & effort into sustaining new structures; keeping momentum (n=3 comments) 
Nothing inherent in Kia Eke Panuku. Frustrations around how long it takes at times for even the slightest of shifts. Slowly changing prevailing 
traditions, mindsets and values around engaging students. Sustaining new structures that do require more thinking and effort etc. 

Sustainability momentum. 

Despite the considerable effort, movement has been slow. 
 

Staffing changes/commitments (n=3 comments) 
Senior leaders being out on sabbatical (2 terms) and the lead person moving to [school name] - reduction in meetings to address staff workload 
concerns - my not being on the strategic team this year (as a result of Communities of Learning leadership). 

Lack of support of HOD Māori. An issue not connected with KEP.  General lack of coherence in achievement initiatives, and overloading of staff. 

Keeping momentum with staff and leadership changes. 
 

Working across whole staff, school wide capacity, BoT, spreading change right through school (n=4 comments) 
Working across the whole staff. 

Still working on getting the BoT more involved. Still growing school wide capacity. 

Spreading the change right through the school. 

Take-up has been primarily teaching staff not including HODs (curriculum leaders). Has been difficult to bring them in - and more difficult in some 
cases to even coach them effectively due to power imbalances etc.  
 

Level & quality of te reo (n=2 comments) 
Still haven’t improved the level and quality of te reo in our school. 

Teachers knowledge of te reo. 
 

Alignment, cohesion & consistency (n=1 comment) 
Alignment, cohesion and consistency. 
 

Finding time, resource, commitment, giving considered application (n=10 comments) 
Finding the time to shadow coach teachers effectively is a challenge. 

The only challenge has been managing time and resources to keep focussed on the kaupapa. 

We still need to commit more to using the Observation Tool more frequently. 

Time - it's always time! 

Resource to complete the number of observations / feedback to get the shift required at a faster pace. 

Some Departments that count their daily/weekly workloads and limit their response to embedded changes. Their awareness is high but their 
commitment needs to be more than superficial. However the majority of Departments are on-side and excited about the changes because of the 
rewards they bring to staff. In a staff meeting comment last week, we were advocating stricter deadlines for NCEA internals and one of the staff 
responses was along the lines that we had to be flexible to address our KEP kaupapa! Not that I entirely agree that the two are mutually exclusive 
but I can understand his impassioned comment. 

Getting genuine, considered application of the various strategies, i.e. getting people to employ cultural responsive pedagogies as a whole approach 
to teaching vs another tool to pull out of the box when needed. 

We didn't have enough time to consolidate a lot of the initiatives the programme had to offer. We basically ran out of school time. 

Time it takes to do observations and follow up. 

Finding the time and "space" to develop the whole staff. 
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Whānau connections/support (n=9 comments) 
We have not made as much progress with whānau connections as we would have liked. 

Getting parents to support the school. 

Understanding and working better with whānau as to their wishes for their children. 

Yet to engage with whānau on a more productive level. 

Still haven’t cracked the 'whānau engagement' issue. 

Whānau involvement and understanding. 

The hard work involved in getting whānau involved in the progress of their tamariki. 

Whānau involvement. We are long way off "determining constituents." The balance between creating staff agency and ownership, and the urgency 
of the kaupapa. 

Contacting whānau. Getting whānau involved. 
 

Iwi support, involvement (n=2 comments) 
Iwi support. 

Iwi involvement has been a major struggle. 
 

Challenges at beginning and a mess, not now (n=3 comments) 
Challenges at the beginning - timelines, expectations, clarity in direction. 

The early days of KEP were a mess; this has shifted in the last 18 months - now we have high quality engagement with this programme. We are now 
in the position of "pushing" the shift along - so as always - the element of time and timing were problematic in the past - now we have a strong way 
forward. 

Observations structure was a barrier initially. 
 

Other (n=4 comments) 
Reviewing the programmes delivered to ensure that they suit the academic, vocational and cultural needs of our students to ensure their success. 
One junior school teacher needed to raise expectations and to accelerate learning for her students. 

Not having well established forums to regularly meet with other schools involved in the process. 

Transient students. 

Can't think of anything. 

 
 

Q13 To what extent has being involved in Kia Eke Panuku, enabled you to actively contribute to 
discussions with your Community of Learning (CoL) leaders about priority learner needs? 

 N % 
Not at all 4 6.2 

To a small extent 8 12.5 

To some extent 17 26.6 

To a large extent 14 21.9 

Not sure 0 - 

Not applicable, not in a 
Community of Learning 

17 26.6 

No response 4 6.2 

Total 64   100.0 
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Ongoing Intentions for Improvement 

Evaluation question relating to this section of the analysis framework 

To what extent are schools intending to continue to improve outcomes for their Māori students? 

 
Q20 What are your school’s planned improvement targets for next year? 
Q21 What actions are you planning to undertake to achieve these targets? 

(57 respondents) 

Student outcome focus (n=28) 
Targets: 90% attendance across the school, continue to improve engagement for all students, improve retention for Māori students. 

Actions: Continue with pathways class, attendance tracking system, new Construction and Whakairo Academy. 
 ------------------ 
Targets: Māori students NCEA achievement at or above school means at L1/2. 

Actions: Consolidating actions taken this year with regard to strengthening the mentoring programmes in Yrs 11/12. Building on this year's success 
with the Matauranga Māori class. 
-------------------- 
Targets: To increase student achievement further for all students but especially UE rate. 

Actions: Build further course selection robustness from year 9 upwards and improve the quality of teaching. 
-------------------- 
Targets: Raised 'traditional measure' achievement of all students. Raised 'traditional measure' achievement of Māori students. 

Actions: Sustain new approach to tracking. Sustain observation and learning conversations around student engagement and achievement. 
Introduction of (at least) two new pathways approaches for students achieve in 'non-traditional' structures - one in junior school and one in senior. 
--------------------- 
Targets: Year 9 & 10 literacy NCEA results. Retention & engagement. 

Actions: CR/RP school wide, coaching model, focus on CR/RP leadership capabilities, improvement in interpreting data, curriculum review, 
restorative practices model CR/RP coaching model. 
--------------------- 
Targets: Not set yet, but it will be on engagement and attendance. Science through the Communities of Learning 85% NCEA level 2. 

Actions: New programmes. New pedagogical leaders. Observations. Literacy training and PAT knowledge. 
---------------------- 
Targets: Still in discussion in junior school - tied to Communities of Learning writing targets in senior school 85% of all leavers achieving NCEA Level 
2. 

Actions: Still in discussion with KEP facilitator - Hui Ako in junior school - spirals of inquiry and cultural and relationally responsive pedagogies built 
into Hui Ako (staff PLD 90 min slot per week. 
----------------------- 
Targets: Improve Māori boys writing to 85% at or above. Improve Māori achievement to 85% at or above in NCEA. 

Actions: Spirals of learning into Māori boys writing to be part of appraisal and to meet target of improved outcomes. 
------------------------ 
Targets: We seek to close the 3-4% gap in NCEA between Māori and others. 

Actions: We have committed to our model of Ako reciprocal shadow coaching and to Rongohia te Hau to maintain the impetus. 
---------------- 
Targets: Year 9 engagement. 
-------------------- 
Targets: To improve the engagement, retention and achievement of all year 12 and year 13 students with a focus on Māori students. 

Actions: To raise year 12 and year 13 roll based Māori student NCEA achievement to the comparable national benchmark level. To raise school 
achievement for NCEA Level 1 numeracy and literacy. To strengthen personalised mentoring and academic tracking in preparation for a small group 
approach in 2018. To strengthen school vocational pathways development. To continue to emphasise the importance of developing culturally 
responsive and relational pedagogies. To continue to strengthen school whānau relationships. 
---------------------- 
Targets: 1.To improve junior literacy and numeracy so that 75% are at stanine 4 or above of PAT testing. 2. To improve engagement and 
achievement so that attendance improves to 90%. 

Actions: There are a whole raft of actions that we have planned. From teacher development to use of IT, systems, embedding CRRP, development of 
partnerships and focus on Merit and Excellence passes. Too many to list here. 
------------------------ 
Targets: Improved engagement, attendance and hence achievement. 

Actions: Too numerous to list, these are the subject of our entire strategic plan/charter for 2017. 
--------------------- 
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Targets: Improve Māori NCEA Level 2 pass-rate by 5% from 70% to 75%. Improve Year 10 E-asTTle achievement to at or above by 12.5%. 

Actions: Embed KEP kaupapa beyond the end of the KEP contract. SCT to continue in her role of supporting and running Observations and Shadow 
Coaching programme. CLT is currently finalising a revised School Māori Achievement Action Plan. Key member of the Communities of Learning - 
Kahui Ako which has CR & RP as its main focus. 
-------------------------- 
Targets: Improved performance of at-risk students in achievement and retention. Not finalised yet as awaiting current year's results. 

Actions: Continued PLD and development of school-wide pedagogy. Encouraging Communities of Learning collaborative practice. 
--------------------------- 
Targets: NCEA data. 

Actions: Mentoring and developing home grown models of teaching. 
--------------------------- 
Targets: Close the achievement gap between Māori and non-Māori. 

Actions: Continuing work with KEP and embedding culturally responsive pedagogy as the way we do things. 
--------------------------- 
Targets: Increase engagement through improved pedagogy. Increase achievement through personalised learning plans for all. 

Actions: Embedding the CR&RP ensuring critical cycles of learning introducing structured learning advisory for all every day. Creating personalised 
learning plans for all. 
--------------------------- 
Targets: We hope to almost close the achievement gap between Māori and non Māori students in 2017. 

Actions: We will continue to provide KEP PLD to all teachers every three weeks. We have had our bid for MOE KEP PLD accepted so we will work 
closely with the facilitators. We will also continue to provide te reo and tikanga workshops to all teachers one morning a week. 
------------------------- 
Targets: We will be working on our Communities of Learning targets, with specific focus on Māori boys in reading, writing and mathematics and 
retention. 

Actions: We are using the in school Communities of Learning roles to resource these areas and to continue the Kia Eke Panuku work. If our PLD 
application is successful we will appoint a facilitator to support this work. 
-------------------------- 
Targets: Literacy / Numeracy based on NNN for Māori students. NCEA lift in achievement based of NNN for Māori students. 

Actions: We are continuing to remodel TT and Pastoral systems and streaming practice to better meet needs. Develop the whānau group, 
supported by Kai Arahi position. Track relentlessly and earlier. Triangulate work with student / whānau and /school. 
-------------------------- 
Targets: Focus on Māori Boys Years 9 to 11. Improve attendance, reduce SD's, increase engagement with kapa haka, improve NCEA level 1 and 
retention to Year 12. 

Actions: More focussed academic counselling. Māori boys student voice interviews to inform us. Encouragement and incentives for boys to join 
kapa haka. School wide annual plan goals focussed on Māori boys. 
------------------------ 
Targets: Improve Māori results by 6%. Reduce Māori truancy. Reduce Māori discipline issues. 

Actions: Deliver our strategic plan. Too much to fit into this small box! 
------------------------ 
Targets: To continue to reduce the difference in achievement between Māori and non Māori. 

Actions: Continue with the programme. 
------------------------ 
Targets: Our long-term goal is to not be able to distinguish student achievement by ethnicity, i.e. there is no statistical difference in achievement by 
ethnicity. 
------------------------ 
Targets: Continue improving academic success for our Māori students, especially boys. 

Actions: Expanding the shadow coaching PLD structure. 
------------------------ 
Targets: Academic targets yet to be signed off by BoT. 

Actions: Restructure PLD with KEP kaupapa as umbrella for all aspects. 
----------------------- 
Targets: Improved literacy and numeracy results across all levels. Improve our level of competence around cultural competence in the classroom. 

Actions: As per this year. Constant PLD and setting as role models. 
------------------------- 
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School systems, processes, programmes etc (n=11) 
Targets: More spread of ownership and improve understanding of evidence (data). 

Actions: Different work with people who are high implementers so that they get more specific data about their teaching practice. Continue to 
reflect and refine co-construction meetings and spread those across Year levels and into curriculum areas. 
 --------------------- 
Targets: Te Reo with a focus on tuhituhi Pangarau with a focus on tau me te taurangi. 

Actions: Teachers' observations and learning conversations with a focus on improving pedagogy across the curriculum. 
 ------------------ 
Targets: A new BOT is taking increasing ownership of the Strategic Planning and goals around Pedagogy, differentiation and equity are emerging. 
Sustainability of the culture change needed to raise achievement for all - and for Māori especially though they seem to be outperforming non-Māori 
in a number of areas now. 

Actions: Rebranding of the Kia Eke Panuku and PB4L to one "Learning Team" Re-expression of the Vision for the Future along with the Board. 
Increased aspects of accountability. 
 ----------------------- 
Targets: Continue the year 9&10 goal around a year’s worth of progress in a culturally responsive classroom. Working to create a PLD cluster with 3 
other secondary schools in town which keeps the KEP work in focus. We plan on using a KEP facilitator to do this. 

Actions: See above. 
----------------------- 
Targets: A shift from transmission to more dialogic pedagogies. 

Actions: Spreading good practice and refining what we do as shadow coaching. 
------------------------ 
Targets: Continue with the change team and our work with KEP and PB4L even if we have no funding for the former! 

Actions: Set funds aside for this and expand the change team. 
------------------------ 
Targets: All of our targets are for embedding KEP strategies and initiatives but for early identification of akonga needs so that we work on 
interventions for longer and do away with our excess number of Summer, Winter, Autumn and Spring catch-up schools. 

Actions: Just earlier interventions with a focus on Junior curriculum and results, thinking and motivation skills. I would also like to link to [name1] at 
[name] Marae, now that I know she is the one identified to link with our Kura. I really didn't know this and while we have tried several times to link 
with the Runaka, it hasn't been successful. I know [name1]'s husband, [name2], so I will link with [name1] via [name2]. 
---------------------- 
Targets: Ongoing strategic emphasis on these areas. 

Actions: Embedding into strategic plan. 
---------------------- 
Targets: Bring another 25 staff into the 'cohort' at start of year. Support teachers in the classroom with te reo/tikanga. More whānau 
contact/involvement. 

Actions: Employment of a resource teacher. Growing the SCL team. Hui at start of year for staff. Hui each term for whānau. 
---------------------- 
Targets: In depth coaching model working with teachers on enhancing and embedding CR and RP. 

Actions: Refined and more deliberate coaching with identified teachers. Providing clear next steps and practical solution for CR and RP. Activate, 
grow and develop Mahi Tahi Critical Cycle of Learning. 
---------------------------- 
Targets: Improving our SCLT as we need a new leader for this kaupapa. We have developed a 2017 Māori Achievement action plan if you are 
interested in seeing that then let me know. 

Actions: Appoint a new leader for the kaupapa. 
------------------------------- 
 
 
 
 
 
 

Both student outcome and school focus (n=6) 
Targets: Suitable UE programmes, tailored to suit the students. More enthusiastic involvement with te reo Māori programmes. Ensure that reading 
writing and mathematics are a focus and that students have IEPs to ensure that they are at the national and curriculum standards in Years 1-10 and 
that students gain the required credits to be successful, NCEA 1-3. 

Actions: Newly appointed teacher of maths Yrs 8-13. Newly appointed teacher of te reo me ona tikanga he kotiro no Te Uri o Tai he kotiro tawhito. 
Whai kaha e ia ki te pupuri te reo te wa kainga. Ngakau nui ki Manganuiowae. He wahine /kaiako hou mo nga pepi Nga tau 0-3, he wahine toa mo te 
reo me nga hakinakina, he tumuaki tukua tona turanga i tenei tau. He kotiro tawhito hoki. [Translation: Newly appointed teacher of maths Yrs 8-13. 
Newly appointed teacher of te reo me ona tikanga. She is a young woman from Tai, she is also an old pupil of the school. She is very proficient in the 
language. She holds Manganuiowae close to her heart. A new woman/teacher started for our 0-3 babies, she is very athletic and is a proficient 
speaker of te reo. A principal released her from her position this year. She is also an ex-pupil of the school.] 
------------ 
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Targets: To close the gap between Māori achievement and Non-Māori achievement whilst continuing to increase overall achievement. *To increase 
community links and embed good practice in this area. *To sign up to the Tainui Waikato education plan. *To continue to raise literacy and 
numeracy. *To ensure the Communities of Learning collaborative approach between schools occurs by being more active in the cluster. *Complete 
a cultural responsive stock take on the Communities of Learning as it begins in 2017. 

Actions: Continue to track and monitor Māori students to ensure they have the correct careers pathway to be successful in whatever they do. *To 
participate and attend more events like Pokai be active in the Kawenata-Tainui plan. *Sign up and be involved *To monitor and track and offer 
literacy and numeracy where it is required to all Māori students *Be active in the cluster and Communities of Learning espousing culturally 
responsive pedagogy. Ensure there is continued PLD in this area. Ensure the SCLT has a high profile in the school and community. 
------------------------ 
Targets: Student achievement. Whānau engagement. 

Actions: Improve quality of teaching. Listen to whānau voice. 
----------------------- 
Targets: The school's targets continue to be retention for Māori to Year 13/ improved attendance/ improved whānau partnership/ improved 
achievement for Māori. 

Actions: Inclusion of wider Māori community/ bilingual Māori class in junior school / academic literacy focus to become a school where learning is in 
a culturally and linguistically responsive and relational context and every young woman leaves school culturally grounded, with a minimum of NCEA 
level 2 and a career pathway. 
-------------------------- 
Targets: To continue to seek improvements in the academic outcomes for Māori students, particularly in the area of University Entrance and 
endorsements. To continue to develop teachers to be effective teachers of Māori students. To further develop teachers in the use of evidence to 
inform practise. 

Actions: Faculty Reviews. PD for staff Further Embedding of processes that we know work. 
------------------------- 
Targets: Re-focus on Level One NCEA. Attendance as a measure of engagement (both student and whānau). Development of student centred and 
student directed learning (21st Century Pedagogy) in Year 9. 

Actions: Teaching as inquiry. Reviewing our approach to attendance. Continued focus on academic mentoring. Development of a new ILE in Year 9. 
-------------------------- 
 
 

Targets not set yet (n=11) 
Targets: We have not yet met to set these targets for 2017. We plan to meet the day after we break up. 

Actions: Unable to comment until after our meeting on Thursday 15 December. 
----------------------- 
Targets: Not set. 

Actions: PLD application for facilitation. PLD application successful. 
------------------------- 
Targets: These are presently being developed for our 2017 Charter following the completion to the 2016 Analysis of Variance Reports. 

Actions: See above. 
----------------------- 
Targets: These are yet to be discussed and decided by the senior management team. Staff input would be great - usually we receive the targets set 
by management at the beginning of a new year, prior to the start of the year. 

Actions: As a department to use more student voice to drive the planning, delivery and evaluation of topics & concepts studied activities and 
assessments etc. 
-------------------- 
Targets: TBC will be co-constructed with BOT in December. 

Actions: TBC will be co-constructed with BOT in December. 
--------------------- 
Targets: Improvement targets not set yet. Will be based on this year’s performance in NCEA, Literacy and Numeracy. 

Actions: There will be PD for staff around gaps found in data analysis. 
----------------------- 
Targets: Still determining these with SLT/Staff. Around success as Māori we hope to increase opportunities for Student Voice in course design and 
school strategic planning. Incorporate Culturally Responsive Practice focus in Appraisal. Tighten time frame of our observation cycle. Introduce a 
Māori celebration around Matariki. 

Actions: Identifying when and who will be responsible for leading these initiatives. 
------------------------ 
Targets: Identify explicit targets. We have a strong Stat Plan and Annual Goals but these have not been materialised into quantitative and/or 
qualitative targets. 

Actions: Employed [name] as DP. (Go go you good thing!) SCLT are leading staff co-construction of TAI-KEP. 
------------------------ 
Targets: Still working on these. 

Actions: Still working on these. 
------------------------- 
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Targets: Our SCLT will consider this in detail, however from my part: we will continue to work with staff to engage in the CR:PR mahi - to build self-
reflective skills etc and to build capacity in our kaiako; monitoring Māori achieving and enjoying success as Māori - this is a challenge for us to gather 
quality data around engage with and in whānau more. 

Actions: Ongoing focus in Professional learning work with our Māori young people to learn their take and "story" on and of their learning journey. 
More outreach by me/us to whānau. 
------------------------- 
Targets: Not done yet. 

Actions: N/A. 
-------------------------- 
 
 
 
Not specified (n=1) 
Targets: The same as this year. 

Actions: Refer to my annual plan. Too detailed for this text box. 
------------------------ 
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Strategic Change Leadership Team Members 

 
Background 

Q2 What is your role in the school? 

 N % 
Senior leadership with timetabled teaching 
responsibilities 

 
19 

 
38.0 

Middle leadership with timetabled teaching 
responsibilities 

 
21 

 
42.0 

Classroom teacher 3 6.0 

Other (specify) 7 14.0 

No response 0 - 

Total 50                  100.0 

 

Q3 How long have you been on the SCLT for Kia Eke Panuku? 

 N % 
Less than one year* 2 4.0 

1-2 years 21 42.0 

More than 2 years 27 54.0 

No response 0 - 

Total 50                  100.0 
Note: * While one of the criteria for selection included being on the SCLT for one year or more, one questionnaire was received 
from each of two schools where this was indicated. On the basis that there may not have been any members who had been on the 
SCLT for a year or more, these were allowed.   
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Engagement and Spread 

Evaluation questions relating to this section of the analysis framework 

How far have schools progressed with building leadership capability to 

 raise awareness and spread change across the school? 

 change school systems (including curriculum)? 

What worked in getting this spread? 

 

Q4 From the following list, please select the options that describe how the SCLT has worked to 
change teacher practice. (You may select more than one option.) 

 N % 
Members of our SCLT have worked together on changing their 
own practice 

 
29 

 
58.0 

Members of our SCLT have worked with teachers who are 
committed to changing their practice or happy to be involved 

 
28 

 
56.0 

Members of our SCLT have worked with teachers from across the 
school to change their practice regardless of their level of 
commitment to do so 

 
38 

 
76.0 

Members of our SCLT have worked with teachers from across the 
school to change their practice and these teachers now work with 
other teachers 

 
24 

 
48.0 

Other (specify) See below 15 30.0 

Total  n=50     

Other (specify) 

We have had a specific focus on working with Middle Leaders to develop/change their practice as pedagogical leaders within their faculties. 

Members of the SCLT have worked with teaching staff to set goals to change practice and linked with school strategic goals and their own 
professional development needs. 

We have built capacity for teachers to help develop the practice of other teachers across the school but have no evidence of this occurring. 

It is a Faculty based system, with a SCLT member in each faculty.  Where the SCLT team member requires support in the faculty, we step in to help 
spread the kaupapa. 

Offered middle leader, small group and whole staff professional development. 

 

Q5 What has worked well in spreading the kaupapa and change in practice beyond the SCLT 

(58 respondents, 89 comments)  

Note that all those SCLT members that sent in a questionnaire (multiple respondents from the same school) were 
included in the qualitative analysis, while for the quantitative analysis, only one was selected from each school as per 
the intended methodology. Hence the number of respondents to this question being greater than the number of 
respondents for the quantitative component of this report. Refer Methodology and Response from Participants in 
Appendix1. 

The Leadership Team (n=7 comments) 
Involving school leadership (n=4 comments) 
PLD (n=11 comments) 
Tools, processes and kaupapa of KEP (n=17 comments) 
External support (n=3 comments) 
Use of evidence (n=8 comments) 
Collaboration/ways of working (n=3 comments) 
Conversations (n=2 comments) 
School systems and processes (n=9 comments) 
Strategy/context of spread (n=20 comments) 
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The Leadership Team (n=7 comments) 
I think the meeting as a team to help plan whole staff PD. 

Having members on the team from a range of contexts in terms of faculty and responsibilities within the school.  

Having horizontal leadership in our SCLT, not top heavy like it was. 

The SCLT together as a group.  

SCLT - review, reflect and act on our own practice. 

Through the SCLT we have had been able to spread good practice more easily and quickly.  

Teachers "trial and error" approach with peers and then being able to approach SCLT for support and guidance (e.g. shadow coaching). 
 

Involving school leadership (n=4 comments) 
Working alongside middle management ie team leaders, APs. 

Releasing new leaders to a day’s PD with the KEP team. 

Middle Leaders engagement of spreading kaupapa through faculty hui and strategic plans. 

Hui with middle leaders and HOFS.  
 

PLD (n=11 comments) 
PLD has been a very collaborative aspect with all teaching staff. 

PL sessions. 

Regular professional learning. 

Regular hui with staff.  

Professional development hui.  

School wide PLD. 

The SCLT works to plan and implement whole school PLD. This is based on the evidence gathered from a range of sources and meets the goals of 
our strategic plan. 

Coaching PLD. 

House PLD and Department meetings about CRRP. 

Staff PD.  

School wide PLD. 
 

Tools, processes and kaupapa of KEP (n=17 comments) 
Shadow coaching. 

Shadow coaching. 

The observation and coaching process. 

Peer observations. 

Those involved have found the observation cycle invaluable. 

Training other teachers to be shadow coaches. 

Discussion about the Shadow Coaching Tool. 

Teacher observations and feedback. 

Observations and critical conversations, with shadow coaching beginning to have an impact. 

'Critical friend' observations & learning conversations. 

Sharing feedback from observations. 

Coherence with Relational Pedagogy. 

The fact that the kaupapa is about working together as a team. It is not threatening because we all have others come alongside us to support and 
encourage, rather than giving instruction or expecting specific outcomes. 

The "Tool" has been a very useful as a conversation starter. 

Rongohia te Hau.  

Surveys from staff and our Māori students. 
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The Rongohia te hau process is an excellent opportunity to start dialogue outside of the SCLT team. 
 

External support (n=3 comments) 

Eke Panuku facilitators has been an advantage. 

The facilitators have been outstanding and very accommodating.  

Regular hui with [named facilitators]. 
 

Use of evidence (n=8 comments) 
Small group evidence based groups focussed on changing practice for what works for specific Māori students. Māori student AREA Tracking Goals 
that identify issues, success and strategies within all Departments. 

Break down data more to understand their students. 

Staff workshops that analyse the evidence and share CR&R pedagogy. 

Use of student voice.  

Student voice has also been an effective mandate for necessary change. 

Student agency. 

Gathering relevant data and using it to make relevant conclusions about pedagogy within the school. This has allowed us to identify the need to 
develop culturally responsive and relational pedagogy across the school. The most important part has been sharing the relevant data on a regular 
basis. 

Co-construction groups around junior classes, department-led inquiry. 
 

Collaboration/ways of working (n=3 comments) 
Critical Friendship Groups. 

Coaching buddies. 

Small professional learning groups. 
 

Conversations (n=2 comments) 
Learning conversations. 

Ongoing conversations. 
 

School systems and processes (n=9 comments) 
Changing the structures ie team meetings. 

Changing the meeting templates for all learning team meetings so that they become more evidence based. 

Working at a strategic level across the school to embed aspects of the KEP philosophy into our strategic plan and other documents. 

Filtering and integration of principles of KEP into our school appraisal system.  

It has become employment policy that all new staff come on board. 

All staff have been through the critical cycle of learning, training in KEP observations, E2A (Evidence to Accelerate), Reflect, Review and Act. 
Teachers are now required to continue to observe and shadow coach and to carry out the critical cycle of learning from hereon in. 

We have also introduced a staff recognition programme that calls for students to nominate a staff member that is using culturally responsible and 
relational teaching practices and is awarded every week. This gets both students and teachers interacting outside the SCLT. 

What we have found that is having an increasing influence is having introduced a school waiata and school haka. These two aspects have increased 
actual engagement in including cultural elements in key school events and as part of routine practice (Waiata is sung every Monday morning before 
staff briefing). 

Incorporating LOL's, Staff PD, CR & RP as part of school wide practice. 
 

Strategy/context of spread (n=20 comments) 
The best workshops were with teachers who wished to participate as they were more proactive. This was done at a marae and worked well taking 
staff away from the school environment. 

Building the capacity of people who understand the philosophy and vision of KEP. 

Making the PLD optional to start - get the 'co-alition of the willing' on board -- then it sells itself by word of mouth. 

Working with teachers who you know believe in the kaupapa as your starting point and then using them to create spread. 

Those involved have found the observation cycle invaluable and have encouraged others to come on board. 

Committed staff who believe in the mahi. 

Generally the way in which teachers have been open to observations and follow-up meetings/goal setting. 
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There are a number of teachers who are not on the SCLT who are ready to support other teachers in the school. Not all teachers have engaged the 
mahi tahi cycle therefore the next step is to spread across the school more effectively, with these teachers plus middle managers as leaders. 

Being able to 'fit' Kia Eke Panuku into how we can best work in the changes required so as to get a high level of buy in from staff. 

A multi-faceted approach - where the kaupapa is embedded in multiple places - eg. staff hui, coaching, teacher inquiries, HOD hui... 

Multi-dimensional approach, individual teachers, middle management and faculty based approach. 

Co-construction meetings and aligning to school-wide vision and teaching and learning pedagogy. 

Having a common vision for our students. 

We went from the SCLT to middle management (HODs) quickly. Little and often was also a key with regard to using the vocab we wanted and 
reminding staff what that looked like. We are a smaller school so full staff engagement did not take long, although we were all clearly at different 
stages of the "spread". 

Using our PLG group to help spread it. Then pairing up staff in 3's from different departments. 

Relentless and frequent focus on goals, and the mahi that goes with improving Māori Achievement. It is modelled from the very top and has been a 
school wide, and department focus for the past 2 years. 

The philosophy of "walk the talk". 

Principal has maximum involvement. 

Constant traction of the project- relentless focus. 

It had worked well to have all the SMT observed- all 80 staff were trained in the ob tool by observing the 5 Deputy Principals teach - all staff were 
trained too by the same SCLT members and all staff taken through from Term 2 to Term 3. 
 

Other (n=5 comments) 
Also Restorative practice and training. PB4L.  

Allowing time for the change to happen.  

Changing the culture of the staff - working with understanding inequity, how and why it has happened.  

[Knowing] what culturally responsiveness looks like and how this is embedded school wide. 

The urgency to change from traditional methods. 
 

 

Q9 To what extent have school-wide changes been made to better support Māori learners? 

 N % 
Not at all 0 - 

To a small extent 5 10.0 

To some extent 28 56.0 

To a large extent 16 32.0 

Not sure 0 - 

No response 1 2.0 

Total 50   100.0 
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If school-wide changes have been made, please provide us with an example which is effective in 
supporting Māori learner outcomes. 

(48 respondents, 86 comments) 
 

Note that all those SCLT members that sent in a questionnaire (multiple respondents from the same school) were 
included in the qualitative analysis, while for the quantitative analysis, only one was selected from each school as per 
the intended methodology. Hence the number of respondents to this question being greater than the number of 
respondents for the quantitative component of this report. Refer Methodology and Response from Participants in 
Appendix1. 

Involving Māori parents/whānau (n=5 comments) 
Monitoring students/use of data/evidence (n=19 comments) 
Iwi (n=1 comment) 
Student agency (n=5 comments) 
Pastoral/Whānau classes, incl for academic counselling (n=4 comments) 
Mentoring (n=1 comment) 
Appointments/role changes/appraisal (n=1 comment) 
CR&RP (n=11 comments) 
Curriculum/medium of instruction/Non-streaming/individualised programmes/pathways (n=9) 
Te reo, tikanga, cultural considerations (n=10) 
Awards (n=2 comments) 
 
Involving Māori parents/whānau (n=5 comments) 
We have actively developed strategies to form stronger partnerships with whānau. 

With the introduction of Academic Tutoring and as part of this school wide system change we have seen our whānau attendance at Personalised 
Learning Conferences go from 22% to over 90%. This has been significant for our Whānau Roopu where whānau attendance in the old system was 
less that 22% to now being in the high 90% threshold. These are 3 way conversations - whānau, student and teacher - to ensure we have a shared 
understanding of where the student's learning is at, where we need to head next and share in the responsibility. 

Whānau participation and involvement in decision making and strategic plans for 2017. 

We trialled a new model for three-way learning conferences this year with success. 

Purchased a portable hangi, which has enabled group fund raising and collaboration with whānau etc. Several Whānau hui during the year. 
 

Monitoring students/use of data/evidence (n=19 comments) 
AREA Goal tracking system development. 

Action plans are developed with specific targeted strategies for individual students in each junior class. We always disaggregate all evidence we 
gather to identify gaps and next steps.  

Tracking sheets that allow individual students at Yr 11-13 to be followed and at risk identified early by every teacher - form teacher - mentor -dean 
and SLT. 

Using evidence and the process around evidence to accelerate hui to help guide teachers in their practice which should ultimately further help to 
support our Māori learners. 

Using data to show this (building good relationships that have a focus on improving learning) has been good to learn. We had data previously, but 
didn't use it as well as we might. Also learning about the right data to gather was great. 

Collection of assessment for learning data from students to inform practice. Observations and appraisal conversations that align with Tātaiako 
principles. 

Constant tracking of Māori students. 

Teachers Group Inquiry - How can we engage Māori boys, What are the aspirations of Māori whānau and students in regards to te reo. 

Teacher inquiry with a focus on priority learners. In many examples this focus is on Māori students. There have been shifts in learner outcomes 
through these inquiry foci. 
 
All teachers have set an inquiry goal focussed on improving learning outcomes for the Māori students in their classes. 

Looking at ways Māori learners learn best, adapting this into our practice as secondary teachers. Development of co-operative learning. 

We now use the KEP observation tool for all classroom observations/learning conversations. At all levels, we have identified priority students who 
form the basis of our co-construction meetings. 

Co-construction meetings.                   

Tracking of individual Māori students at Year 11. Evidence being used as the basis for all meetings/ discussions around learning. 

Examples of 'deliberate acts of intervention' to support outcomes of Māori students, by sharing these practices in PLD.  
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Using evidence. 

New Teaching as Inquiry for 2017, collaborative approach to reflect, review and act to improve Māori outcomes. 

Staff also know now we expect them to regularly evaluate their results and make deliberate acts to improve on those results. 

Data collection and analysis. Shared access (@ varying levels) across all shareholders - BOT, SMT, staff, students and whānau. Better dissemination 
& discussion of student data with students and their whānau.  
 

Iwi (n=1 comment) 
We have actively developed strategies to form stronger partnerships with iwi. 
 

Student agency (n=5 comments) 
Gaining student voice about our own practice. Continually making this valuable within department goals and developing groups of students that we 
can gather data from and developing further learning strategies for these students. 

Māori students initiated gaining a kapa haka tutor for 2016. 

Student voice (Māori) has seen a change in te reo programme, with the inclusion of contextualized learning; 2017 will see the implementation of a 
school wide approach to attain student voice using google forms during the terms to activate co-construction meeting within faculties. 

Student voice and agency through Māori student council. 

Students and whānau know now their voice will be sought religiously. 
 

Pastoral/Whānau classes, incl for academic counselling (n=4 comments) 
Established a Whare Awhina where our enabling learners are better supported both pastorally, culturally and academically. 

Growth of Whānau Form Class for support.  

Establishment of a whare - a place for Māori students to hang out and a kaitiaki /dean for pastoral support  

Māori deans pastoral and academic. 
 

Mentoring (n=1 comment) 
Supporting Māori Students eg tutorials, ensuring they know their goals and are able to articulate and monitor them. Some work on academic 
mentoring which must benefit Māori students. 
 

Appointments/role changes/appraisal (n=1 comment) 
Again it is the integration of the principles and pedagogy that have been incorporated into our appraisal system as well as tying into registered 
teacher criteria. As a change team we have created a matrix that marries in KEP to each criteria and teachers state what their evidence is in their 
teaching practices. 

 

CR&RP (n=11 comments) 
Inclusion of more culturally responsive practices in junior unit plans to encourage greater engagement of our Māori learners. The introduction of 
shadow coaching which when further developed is likely to spread good practice across the school which will ultimately improve the outcomes for 
our Māori learners. 

Again it was about refining what we already did and building good relationships that have a focus on improving learning.  

We are a culturally responsive and relational pedagogy co-constructed by staff and students. 

Rongohia Te Hau and shadow coaching are in the process of being embedded into our teaching practice. 

All teachers are responsible for providing engaging learning and power sharing in the classroom in a range of activities. All teachers are aware of the 
need for quality relationships with students and whānau.  

Many teachers are involved in a critical cycle of learning and are committed to developing pedagogy that supports Māori student outcomes. 

We have had a concentrated effort to improve pedagogy. 

Most staff have done between 1-2 observations & shadow coaching along with participating in an Evidence to Accelerate and RRA. It will take time 
for staff to embed changes and to use the evidence comfortably and to have this as second nature, to automatically have CR & RP at the forefront 
of all the do and say. We are still very much at the fledgling stage and have staff that have and are embracing changes at varying rates. 

All teachers at the Junior Campus have been involved in regular conversation and some PD around aspects of Culturally Effective Practice. This has 
been done within a wider staff meeting context, syndicate meetings as well as one-to-one conversation. There is a much greater awareness of staff 
and a motivation to move towards more effective practice within their own classes. 

The staff have been through the full Critical Cycle of Learning and Rongohia te Hau. They know now what pedagogy is to be the norm here and a 
snapshot of that pedagogy will be taken each year in September. 

We have had designated school wide professional development opportunities to help develop, encourage and introduce culturally responsive and 
relational practices in their teaching. A lot of small initiatives being developed have elements that Māori students are shown to respond to. I think 
overall we are approaching a tipping point where changes are occurring in teachers practice, in department planning and at middle leader and 
school wide planning level. 
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Curriculum/medium of instruction/Non-streaming/individualised programmes/pathways (n=9 comments) 
Small group literacy and numeracy groups have been running all year with the focus to accelerate learning. 

The school has worked hard with external providers to provide meaningful pathways for students. This has lead to greater success rates at NCEA as 
well as higher levels of engagement within regular classes. 

IEP's with student numbers being low particularly in the NCEA classes. 

Te reo recognised as an "academic" subject and offered 11, 12, 13. 

Creation of a boys’ class, in response to boys needs, has been very effective in reducing behaviour incidents and improving relationships, leadership 
& engagement. Data and Student Voice supports this. 

Pathways for students. 

A culturally responsive curriculum.  

Individual future pathways put in place. 

Targeted programmes such as Taimana- homework centre. Te Ao option rotation for junior students.  
 

Te reo, tikanga, cultural considerations (n=10 comments) 
Increased visibility at all formal school functions including assemblies. 

Te reo for junior students. 

Promoting positive Māori tikanga......like powhiri for visitors, having a school Kaumatua who attends most of our large school events and 'opens up' 
the ceremonies. The whole school celebrating Matariki New Year and holding a whānau evening. Some 'Tikanga' whole school PD was run to help 
raise awareness which I think some staff really enjoyed and appreciated. Some staff have signed up to do a L2 te reo course on Tuesday evenings 
next year. 

We have a new te reo and kapa haka teacher who has bought life to these areas, so much so that from not having any entries in regional kapa haka 
competitions previously, we won it this year. 

We encourage students to participate in sporting/cultural opportunities and show case these to whānau and the community (Year 9 and 10 
Celebration Evening). 

Looking for alternatives that suit the needs and abilities of the students. We have had massive success with Māori students outside the classroom 
this year. We had a large staff engagement at Taiopenga celebration through in Blenheim, the second year for us. The students loved it, as did the 
whānau. the students taught us what we know so they were proud, of themselves and us. 

Correct pronunciation has been emphasised. A school haka competition that involves all Year 9, 10, 11 students. All students at these levels were 
taught the haka. Many teachers have been involved in the learning, yet students have had leadership roles in this process. 

Expectations of te reo and validation if cultural capital. 

Use of maurakau, karakia, Ki o rahi to practise te reo Māori. 

School kapa haka competition. 
 

Awards (n=2 comments) 
Celebration of cultural values through Po whakanuia awards. 

Māori achievement evenings. 
 

Other (n=18 comments) 
Early data tracking strategy in place for 2017. 

Inclusion in Annual Plan - Strategic goals. 

Tupuranga support and recognition. 

We have changed our PLD structure and co-constructed a plan with all parties for 2017. 

Classroom practise Observations and shadow coaching- more supportive approach to PLD. 

TIA and alignment to Tātaiako principles, Goal setting and Rongohia te Hau measuring Tool 

He kura Māori matou. 

Teachers who are focused on " What is good for Māori is good for all". Involvement of the community. 

We are encouraged to try new approaches to encourage engagement and achievement and are supported with PD opportunities. 

Conscientisation of about 1/3 of teaching staff via Kia Eke Panuku kaupapa. 

Next year our results school wide should be better, our Rongohia te Hau data and our Māori success in internals, external, Māori attendance, and 
our survey data. Alongside this will be changes to teaching practice to better support our Māori learners, 2017 will be an insightful year. 

Identification and support of Priority Learners. Developing an understanding of what success as Māori looks like within our school context. 

All teaching staff understanding the importance of 'closing the gap', and know of CR&RP. 
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Meeting with larger groups to gain 'traction' Literacy focus.  

Targeted academic counselling. Establishment of Māori class has improved NCEA pass rates for Māori learners. 

This is based in the low number of volunteers for observations and shadow coaching. 

Prompt praise programme. Mentoring programme for Māori students. Māori Reading programme.  

Stand down data- significantly lower due to RP and Tū kaha programmes. NZCER student surveys indicate that students feel that their cultural 
identity is respected by their teachers. NCEA data for 2016 significantly higher than previous years. 
 

 

Effectiveness 
What are the intermediate outcomes Kia Eke Panuku is achieving? 

Evaluation question relating to this section of the analysis framework 

To what extent has the ability to use evidence to inform planning and decision-making increased? 

Q6 To what extent have you improved your ... 

 Not at all To a small 
extent 

To some 
extent 

To a large 
extent 

Not sure No 
response 

Total 

 N % N % N % N % N % N % N % 

...ability to collect and 
analyse data to actively 
track Māori learner 
outcomes? 

 
0 

 
- 

 
0 

 
- 

 
22 

 
44.0 

 
27 

 
54.0 

 
0 

 
- 

 
1 

 
2.0 

 
50 

 
100.0 

...awareness of the needs 
of your Māori students? 

 
0 

 
- 

 
3 

 
6.0 

 
15 

 
30.0 

 
31 

 
62.0 

 
0 
 

 
- 

 
1 

 
2.0 

 
50 

 
100.0 

...ability to use evidence 
to inform teaching 
practice? 

 
0 

 
- 

 
1 

 
2.0 

 
19 

 
38.0 

 
28 

 
56.0 

 
0 

 
- 

 
2 

 
4.0 

 
50 

 
100.0 

...ability to use evidence 
to inform decision 
making? 

 
0 

 
- 

 
2 

 
4.0 

 
14 

 
28.0 

 
33 

 
66.0 

 
0 

 
- 

 
1 

 
2.0 

 
50 

 
100.0 

 

 

Q7 To what extent have other teachers improved their ... 

 Not at all To a small 
extent 

To some 
extent 

To a large 
extent 

Not sure No 
response 

Total 

 N % N % N % N % N % N % N % 

...ability to collect and 
analyse data to actively 
track Māori learner 
outcomes? 

 
0 

 
- 

 
6 

 
12.0 

 
33 

 
66.0 

 
10 

 
20.0 

 
0 

 
- 

 
1 

 
2.0 

 
50 

 
100.0 

...awareness of the needs 
of their Māori students? 

 
0 

 
- 

 
3 

 
6.0 

 
32 

 
64.0 

 
14 

 
28.0 

 
0 

 
- 

 
1 

 
2.0 

 
50 

 
100.0 

...ability to use evidence 
to inform teaching 
practice? 

 
0 

 
- 

 
7 

 
14.0 

 
35 

 
70.0 

 
6 

 
12.0 

 
0 

 
- 

 
2 

 
4.0 

 
50 

 
100.0 

...ability to use evidence 
to inform decision 
making? 

 
0 

 
- 

 
8 

 
16.0 

 
28 

 
56.0 

 
11 

 
22.0 

 
1 

 
2.0 

 
2 

 
4.0 

 
50 

 
100.0 
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Evaluation question relating to this section of the analysis framework 

To what extent has teaching practice and pedagogy changed to be more culturally responsive? 

 

Q6 To what extent have you improved your ... 

 Not at all To a small 
extent 

To some 
extent 

To a large 
extent 

Not sure No 
response 

Total 

 N % N % N % N % N % N % N % 

...ability to teach in more 
culturally responsive 
ways? 

 
1 

 
2.0 

 
3 

 
6.0 

 
17 

 
34.0 

 
28 

 
56.0 

 
0 

 
- 

 
1 

 
2.0 

 
50 

 
100.0 

...ability to lead more 
culturally responsive 
practice? 

 
1 

 
2.0 

 
1 

 
2.0 

 
16 

 
32.0 

 
31 

 
62.0 

 
0 

 
- 

 
1 

 
2.0 

 
50 

 
100.0 

 

 

Q7 To what extent have other teachers improved their ... 

 Not at all To a small 
extent 

To some 
extent 

To a large 
extent 

Not sure No 
response 

Total 

 N % N % N % N % N % N % N % 

...ability to teach in more 
culturally responsive 
ways? 

 
0 

 
- 

 
10 

 
20.0 

 
29 

 
58.0 

 
10 

 
20.0 

 
0 

 
- 

 
1 

 
2.0 

 
50 

 
100.0 

...ability to lead more 
culturally responsive 
practice? 

 
0 

 
- 

 
13 

 
26.0 

 
30 

 
60.0 

 
5 

 
10.0 

 
1 

 
2.0 

 
1 

 
2.0 

 
50 

 
100.0 

 

 

Evaluation question relating to this section of the analysis framework 

To what extent has culturally relevant literacy and numeracy capability, and use of te reo Māori increased? 

 

Q8 To what extent have... 

 Not at all To a small 
extent 

To some 
extent 

To a large 
extent 

Not sure No 
response 

Total 

 N % N % N % N % N % N % N % 

...leaders and teachers 
increased their literacy 
capability? 

 
1 

 
2.0 

 
12 

 
24.0 

 
21 

 
42.0 

 
9 

 
18.0 

 
6 

 
12.0 

 
1 

 
2.0 

 
50 

 
100.0 

...leaders and teachers 
increased their 
numeracy capability? 

 
2 

 
4.0 

 
11 

 
22.0 

 
26 

 
52.0 

 
3 

 
6.0 

 
7 

 
14.0 

 
1 

 
2.0 

 
50 

 
100.0 

...leaders and teachers 
increased their use and 
understanding of te reo 
Māori? 

 
0 

 
- 

 
24 

 
48.0 

 
21 

 
42.0 

 
4 

 
8.0 

 
0 

 
- 

 
1 

 
2.0 

 
50 

 
100.0 
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Evaluation question relating to this section of the analysis framework 

To what extent has capability to develop relationships with whānau, hapu, iwi and Māori organisations been built? 

 
Q10 To what extent is there... 

 Not at all To a small 
extent 

To some 
extent 

To a large 
extent 

Not sure No 
response 

Total 

 N % N % N % N % N % N % N % 

...a better 
understanding within 
the school of the 
aspirations and 
priorities of whānau 
Māori? 

 
0 

 
- 

 
15 

 
30.0 

 
18 

 
36.0 

 
15 

 
30.0 

 
1 

 
2.0 

 
1 

 
2.0 

 
50 

 
100.0 

...greater involvement 
of whānau with the 
school? 

 
1 

 
2.0 

 
15 

 
30.0 

 
23 

 
46.0 

 
10 

 
20.0 

 
0 

 
- 

 
1 

 
2.0 

 
50 

 
100.0 

...greater involvement 
of whānau with their 
child’s learning? 

 
2 

 
4.0 

 
19 

 
38.0 

 
22 

 
44.0 

 
6 

 
12.0 

 
0 

 
- 

 
1 

 
2.0 

 
50 

 
100.0 

...improved school 
connections with 
hapū/iwi or Māori 
organisations? 

 
1 

 
2.0 

 
15 

 
30.0 

 
22 

 
44.0 

 
11 

 
22.0 

 
0 

 
- 

 
1 

 
2.0 

 
50 

 
100.0 
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Evaluation question relating to this section of the analysis framework 

How and in what ways have leaders and teachers changed what they do (actions)? What do they do differently 
(actions)?  Note that there may also be elements of Q13 below that relate to this evaluation question. 

 

Q6 To what extent have you improved your ... 

 Not at all To a small 
extent 

To some 
extent 

To a large 
extent 

Not sure No 
response 

Total 

 N % N % N % N % N % N % N % 

...ability to change what 
you do/your actions to 
improve outcomes for 
Māori students? 

 
0 

 
- 

 
4 

 
8.0 

 
16 

 
32.0 

 
29 

 
58.0 

 
0 

 
- 

 
1 

 
2.0 

 
50  

 
100.0 

 

If you have changed what you do/your actions, can you please give us some examples of what you 
are doing differently. (Responded from the point of view of being a leader but also a teacher.) 

 (51 respondents, 93 comments)  

Note that all those SCLT members that sent in a questionnaire (multiple respondents from the same school) were 
included in the qualitative analysis, while for the quantitative analysis, only one was selected from each school as per 
the intended methodology. Hence the number of respondents to this question being greater than the number of 
respondents for the quantitative component of this report. Refer Methodology and Response from Participants in 
Appendix 1. 

Use of data/evidence to inform/change practice/planning (n=19 comments) 
Communications/connections with students/whānau/wider whanaungatanga (n=6 comments) 
Building relationships (n=2 comments) 
Wider use of student voice and responsibility/whānau voice (n=16 comments) 
Co-constructing/collaborative approach/more discussions/PLD more inquiry based/ understanding good practice (n=6 comments) 
More relational in classroom/CR&RP/Using CR approaches (n=13 comments) 
Shared ownership of kaupapa (n=1 comment) 
More a growth of understanding from Te Kotahitanga (n=2) 
Students have more choice (n=4 comments) 
Use of tikanga, te reo (n=6 comments) 
Review of/change existing programmes (n=4 comments) 
Action planning to achieve goals/identifying goals/goal setting (n=2 comments) 
 
 
Use of data/evidence to inform/change practice/planning (n=19 comments) 
Use data to inform change of practice for the following year. Inform Department of next steps. 

Reporting from departments about what are they doing to support Māori students. Regularly looking at Māori data. 

One example is that we have been working on the concept of 'A Year's Worth of Progress' which has been responsive to data and then personalised 
action once the need has been identified. 

Using evidence to inform my decisions around classroom practice but also how we work with staff. Tracking of our Māori students through multi-
layered evidence. 

Using data to inform my practice term by term is what I have done over the last 3 years. Encouraged the used of data to inform start of year 
planning for junior teachers through Learning teams. Encouraged teachers to disaggregate data and use this data for next steps. Supported teacher 
with PTC's by using the evidence from what we do through-out, encouraging teachers to be reflective practitioners. 

Across the school there is a better collection of a range of data that can then be analysed to create next steps for staff and students. 

Using google forms on a regular basis gives me data that I can use to not only inform my next steps for learning but also use to have meaningful 
conversations with individuals students about their learning. This has lead to the further development of mutually respectful relationships with my 
students. 

Increased observations, data collection, focus on the needs of Māori learners - still work in progress. 

Using data to inform decisions and conversations.  
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Using data to identify needs of priority students.  

Specific Teacher Goal setting and reflections - ongoing to improve Māori student outcomes.  

We are constantly looking at evidence at all levels to ensure that we are making decisions based on the evidence and that every teacher focuses on 
improving the achievement of their Māori students. 

Tracking individual Māori students at year 11. Making evidence the basis of all discussion. 

Changed the sort of data we collect. 

Greater degree of tracking and identification of Māori student needs. Information flow regarding particular Māori students between teachers who 
share Māori students. 

Using evidence to inform decision making and next steps at a teaching level, department level and as a SCLT member. 

All my practice is now informed by data that I previously did not use well. I try and have data in all conversations now. 

Data analysis- which involves Māori male and female. Overall achievement data analysis which runs with whole school achievement. 

Use of wider assessment tools that are more suited to akonga (filmed evidence, rolling mark-book rather than a summative one off assessment). 
 

Communications/connections with students/whānau/wider whanaungatanga (n=6 comments) 
Created multi-channels for communication (text, Facebook-classroom page and messaging, email, drop-in to my room, Tupuranga, Homework 
Programme) so students all have easy access to make connection when out of class - Heightened contact with whānau - again, multi-
communication systems (meeting face-to-face where they are comfortable, phone calls, texts, emails, FB). 

Making connections with the whānau whanui o [name of school] and the wider whanaungatanga of Tamaki Makaurau. Kaiako to engage with Māori 
kaupapa e.g Auhia Prize giving, Co hosting Nga Manu korero, attending hui re: Bilingual. 

changed the types of interaction we have with students and whānau.  

Engage community much more meaningfully. 

Whānau engagement is key for some students. The three legged stool is vital for successful outcomes. The students have a voice but the whānau 
also. Setting goals with support either side has been valuable for some. We have even had staff or other step in as mentors when whānau 
engagement is lacking. However, we still pursue the whānau engagement regardless, to try and break down the barriers and preconceived ideas 
that may exist. Taking time to listen. Celebrate Māori student success in all aspects of their life and show the whānau that you care and want the 
same for them too. We have an awesome community! 

More contact with whānau. 
 

Building relationships (n=2 comments) 
Committed time towards building relationships. 

We are involving everyone at the table, teachers, whānau, students and community. 
 
Wider use of student voice and responsibility/whānau voice (n=16 comments) 
Wider use of student voice and responsibility through creating student only areas that they are able to establish in the learning space - more 
involvement of tuakana- teina student relationships between year groups in some subjects. 

We have involved and consulted with our whānau and students to get their voice and ideas. 
 
Using student's cultural toolkits in the classroom. 

Using student voice more is an improvement for me. 

More student voice collection and informing planning, teaching and learning. 

I have included more opportunities for student voice to be collected and used to inform my practice.  

Having the students give more input into the programme. I trialled individual learning pathways this year with mixed success. 

Planning units of work with the students, encouraging them to bring their experiences to their learning to make sense of new learning. student 
voice and celebrating their achievements. Letting them know that what they bring to the learning environment is valued. 

Regular student voice. 

Using student voice more regularly to guide and assist in all areas, through to planning, delivering and working with students in writing units, 
assessments and activities for the classroom. 

A lot more co-construction within the classroom environment. Getting students involved in the planning and development assessment criteria 
during a unit. Encouraging student strengths and getting them to teach other students using their own kete of knowledge or skill. Giving away some 
of the control so that students have more control of their own learning. 

I am now thinking about how Māori students will learn best because this then has a positive spin for all the students in my class. I have also realized 
how important it is to share power in the classroom and that when this happens students have far more buy in and investment to the mahi at hand.  

I seek lots of student voice now.  

Student feedback to help me to identify areas that I need to change and then modifying my teaching to improve this.  
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Work out ways with students to continue being culturally responsive within the classroom. 

Co-constructing learning with junior and senior students- learning outcomes and success criteria. 

 
Co-constructing/collaborative approach/more discussions/PLD more inquiry based/ understanding good practice (n=6 comments) 
I am more aware of co-constructing activities 

Made our PLD more inquiry based 

Co-construction. Group work. 

.....I can have conversations and can work with staff with whom I / we now have a common language and understanding .. We now work in 
collaboration through PLGs / Communities of Practice. I know what to expect and work on with all teaching staff as we have just completed a whole 
Critical Cycle of learning this year and this will be the sustainable practice in the school from now on. Kia Eke Panuku has given a focussed substance 
to how we work here at [name of school]. 

More awareness and discussion of needs of Māori students within department meetings  

How to co-construct with colleagues and encourage them to change teacher practice  

 
More relational in classroom/CR&RP/Using CR approaches (n=13 comments) 
Highly aware of my Māori students in the class - Significantly more relational and convinced that the best learning is ako-styled learning, 
symbolically demonstrated by us all gathering each day in a democratic-styled circle for discussion and then again for final plenary. Actively 
demonstrated by me asking genuine questions, collaborating on systems and processes, normalising shared learning.  Hyper-aware of the power 
dynamics going on in class which has resulted in a significant growth of collaboration and Māori students initiating leadership and ideas. Use of te 
reo in class with support from Māori students. 

I think I have been on a journey for years now improving my awareness of culturally responsive pedagogy and implementing it in the classroom. 
However, I think this has not been at the fore front of school pedagogy for a few years now (since the end of Te Kotahitanga) and this year has 
helped refocus and reinvigorate my practice. 

All part of the culture shift towards more culturally responsive reflection and teaching -- more 'deliberate acts'. 

Using culturally responsive ways when working with staff. 

Pedagogy more collaborative and we work tirelessly to remove barriers to learning. 

As a senior Leadership Team we have worked to develop our leadership and ensuring that we are culturally responsive in the way in which we work 
with other staff in the school. 

As an individual I have changed a lot of my teaching practice and also in my interactions with others - the CRRP principles are something that I work 
on every day. I will choose one per day to be my focus and at the end of the day I take the time to evaluate with other staff members where I think 
I'm tracking and the evidence I have of that. My classroom teaching has changed DRAMATICALLY. 

Awareness of what cultural relational pedagogy is, looks like and sounds like. 

Using the principles to lead conversations around pedagogy. Walking alongside staff to improve CR & RP. 

I am now more aware of what culturally responsive practice looks like, sounds like, feels like. This is always in the forefront of my mind when 
planning lessons/engaging with students and whānau. 

How I interact, and question students. Make sure I add in way more Academic feed back and forward to students. 

In a school with over 700 Māori students I consciously look with CR & RP eyes and ears now at all my teaching and l am excited at implementing 
practices that are theory -based. 

Reflection/ using observations to help me to reflect on my own teaching and make change where necessary to be more culturally responsive. 

 
Shared ownership of kaupapa (n=1 comment) 
Key learning for me within KEP have been how to develop a sense of shared ownership of the kaupapa, and how to develop new leadership. 

 
More a growth of understanding from Te Kotahitanga (n=2 comments) 
Kia Eke Panuku has continued to grow my understanding of leading school wide change. Previously, I was Lead Facilitator for Te Kotahitanga within 
my school. The ticks above indicate a continuity of the steep learning curve I have been on since 2009. There have been no drastic jumps in my own 
practice, but rather a continuation of growth.  

Some things haven't changed dramatically because I was aware and working on them before this initiative started. 
 

Students have more choice (n=4 comments) 
Students have a lot more choice and ability to bring who they are to the learning and to build on what they already know. 

Offering choices to students rather than delivering the same to all. Allowing group interactions and then feedback. Working to help a student feel 
less isolated by ensuring he has a Māori friend in his form class.  

Allowing more choice and rally listening to what students want, not what I want. 
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The revision for our NCEA external examinations, internal preliminary examinations and the junior examinations were differentiated and allowed 
for more student choice than I have provided in the past. A continual reminder that "sense making" for the student is imperative and to allow for 
this rather than sticking to the time frame of allotted lessons to revise each concept and/or topic. 
 

Use of tikanga, te reo (n=6 comments) 
We try to promote tikanga around the school and our staff lead by example with our staff kapa haka 

Teacher PD for te reo Māori me ona tikanga. E,g kupu, pronunciation, whakarongo and korero. Whakamarama, understanding and connection of 
actions to reinforce understanding. 

Full staff waiata every Wednesday. 

Using te reo where possible.  

Greater usage of te reo in class 

Use of te reo in class with support from Māori students 
 

Review of/change existing programmes (n=4 comments) 
We are in the middle of a complete re-write of the junior programmes, with new units of work being linked to cultural competencies, student voice 
and whānau feedback. 

Initiate programmes designed to engage our Māori learners. 

I have been thinking about whakapapa and how to connect our learning contexts (in our English courses) to those of our students. We have framed 
the contexts for our English classes around aspects like "identity" 'gaming" "sport" "science" I have been continuing to develop ako through 
observations and critical conversations to reflect on my questioning and use of academic feedback I have been exploring ways we can accelerate 
improvement for Māori students eg through involving our whānau in "Pause, Prompt, Praise" reading programme. 

I have consciously tried to do more active learning activities and also getting better at using ICT opportunities to differentiate learning so students 
can learn at their best pace. 
 

Action planning to achieve goals/identifying goals/goal setting (n=2 comments) 
Action planning to achieve goals. 

Identifying goals that incorporate cultural and relational pedagogy. (Specified DPS's) 

 
Other (n=12) 
More restorative practice in the classroom. 

You need to know that our school is 100% Māori - teachers, staff and students so cultural responsiveness is a normal part of our practice. 

The responses here are not solely as a result of our involvement in Kia Eke Panuku but also through other voice and data collection we implement 
as part of our school systems. 

Making no apologies for addressing the disparity that exists in kura. Naming the white space and making sure white privilege is not used as a lens to 
build further barriers Māori students encounter. 

Being aware that unless one is consciously perpetrating equity one is, by default, perpetuating inequality. 

I have always had strong relationships with my Māori students. The two biggest changes to my practice is having higher expectations of my Māori 
students and an active use of FF academic. Following our observations you become very aware of the lack of FF in the classrooms. 

At times it has been hard to build momentum with our work but the intention and purpose is there. In terms of improvements made: we have 
made some major shifts in some areas but this has been the result of change outside of our work on Kia Eke Panuku. 

1. Meeting with HOFs and report written on discussions, with Action identified for 2017. 2. HOFs & SLT meeting to look at a collaborative approach, 
where good practices including evidence of 'deliberate acts of intervention' have had an effect on Māori achievement & also wwkw for Māori has 
improved the cohort. This information has been shared at HOF meetings and discussion about. 3. Whakawhānaungatanga practices presented to 
individual faculty staff meetings. 4. Classroom teachers wanting assistance on what happens in the classroom (observation and facilitation of 
conversation). 

Understanding what best practice looks like in the classroom and how I can use these small changes in my practice. 

Guest speakers. Tasks which are related to culture. 

Improvements have been around the leadership. With the SCLT there has been more knowledge at the table and a greater ability to share best 
practice. 

Putting Māori students in the centre of the learning. 
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Q7 To what extent have other teachers improved their ... 

 Not at all To a small 
extent 

To some 
extent 

To a large 
extent 

Not sure No 
response 

Total 

 N % N % N % N % N % N % N % 

...ability to change what 
they do/their actions to 
improve outcomes for 
Māori students? 

 
0 

 
- 

 
12 

 
24.0 

 
31 

 
62.0 

 
5 

 
10.0 

 
1 

 
2.0 

 
1 

 
2.0 

 
50  

 
100.0 

 

 

 

Student Outcomes 

Evaluation question relating to this section of the analysis framework 

To what extent have student attitudes and outcomes improved (including engagement, retention, and achievement)? 
What are they doing differently? 

 

Q11 To what extent have you noted improvements in Māori students’ ... 

 Not at all To a small 
extent 

To some 
extent 

To a large 
extent 

Not sure No 
response 

Total 

 N % N % N % N % N % N % N % 

... enjoyment of being 
at school? 

 
0 

 
- 

 
8 

 
16.0 

 
27 

 
54.0 

 
12 

 
24.0 

 
2 

 
4.0 

 
1 

 
2.0 

 
50 

 
100.0 

... engagement?  
0 

 
- 

 
9 

 
18.0 

 
31 

 
62.0 

 
8 

 
16.0 

 
1 

 
2.0 

 
1 

 
2.0 

 
50 

 
100.0 

...attitudes to learning? 0 - 9 18.0 34 68.0 6 12.0 0 - 1 2.0 50 100.0 

...actions/what they 
do? 

 
1 

 
2.0 

 
6 

 
12.0 

 
31 

 
62.0 

 
9 

 
18.0 

 
2 

 
4.0 

 
1 

 
2.0 

 
50 

 
100.0 

...retention?  
1 

 
2.0 

 
9 

 
18.0 

 
26 

 
52.0 

 
10 

 
20.0 

 
3 

 
6.0 

 
1 

 
2.0 

 
50 

 
100.0 

...academic 
achievement? 

 
0 

 
- 

 
8 

 
16.0 

 
27 

 
54.0 

 
13 

 
26.0 

 
1 

 
2.0 

 
1 

 
2.0 

 
50 

 
100.0 

 
If you have noted changes in their actions/what they do, please provide some examples of what 
they are now doing differently.   

(39 respondents, 64 responses)  

Note that all those SCLT members that sent in a questionnaire (multiple respondents from the same school) were 
included in the qualitative analysis, while for the quantitative analysis, only one was selected from each school as per 
the intended methodology. Hence the number of respondents to this question being greater than the number of 
respondents for the quantitative component of this report. Refer Methodology and Response from Participants in 
Appendix 1. 

Cultural, extra curricular (n=2 comments) 
Feel valued and recognised, improved attitudes, more engaged (n=17 comments) 
Attendance/retention (n=12 comments) 
Relationships (n=4 comments) 
Role models/leaders (n=3 comments) 
Use of te reo (n=1 comment) 
Ownership in their own learning (n=4 comments) 
Academically (n=10 comments) 
Further opportunities, pathways (n=3 comments) 
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Cultural, extra curricular (n=2 comments) 
Māori culture celebrated. 

Involvement in extra-curricular activities. 
 

Feel valued and recognised, improved attitudes, more engaged (n=17 comments) 
Our annual well-being surveys show that they enjoy being at school more and feel teachers like them and want to help them. 

Respect from other cultures, proud to be Māori . 

Māori proud to Māori.  

Proud to perform at mihi whakatau. Speak in assembly with confidence. Whakatauki is normalised in assembly.  

Student attitudes have changed as they feel more value within the wider school environment. As greater value has been placed on te reo and 
tikanga this has encouraged a greater level of pride in being Māori.  

Engagement in classes have been higher. 

Higher engagement in some lessons. 

Students have often commented they like being at school rather than home. Variable across year levels so difficult to answer. 

I am only commenting on the Māori students in my own class. Achievement and overall engagement has enhanced throughout 2016. One student 
who was very shy is now leading karakia each day, speaking and sharing his experiences. Another student's confidence has sky rocketed and she is 
involved in everything in the class. 

Improvements in attendance, organisation, collaborating. 

Improved engagement.  

Want merits and excellence grades and believe they can get them. 

Students are engaging. 

Student voice- students feel more positive about being at school and thinking they can achieve. 

Learning contexts are better reflective of Māori cultural context. Opportunities for Māori students to learn and achieve in specialised programmes 
are available and students are engaging. These programmes are focused on roles and responsibilities of mana whenua. Teachers are developing 
their relational trust with students. 

Tailoring programmes to disengaged learners has stimulated a resurgence in some student's love of learning. 

Are proud to be called Māori. 
 

Attendance/retention (n=12 comments) 
Our Māori students are tending to stay longer at school as well as gaining higher level qualifications. It is an expectation that our Māori students 
stay on to achieve at least Level 2 and a lot of work goes into ensuring this occurs wherever possible. 

Attendance improved. 

Very high attendance at wananga for Māori and Pasifika students at the school - these were run in lead up to exams during study period for end of 
year NCEA. All students who participated enjoyed it and spread the word so numbers grew on the second day and remained consistently high for 
each subject area during the period of study. 

Truancy is down and learning engagement is up from a year ago. Stand downs have dropped slightly. 

Reduced exclusion, suspension, SD data & behaviour. Improved retention at senior level. 

Focus on better results. Attendance at Academic Reviews. 

Improved attendance. 

Positive participation of many in lessons & in school life (house competitions, performance, fundraising etc) - Māori students visible in all aspects of 
school life now.  

Numbers in our Whānau Class have increased substantially over the last few years. 

Better attendance.  

The tracking of year 11 Māori students has made a significant difference to the retention rate as well as academic success. 

Attendance has improved for targeted year 10 class- matauranga Māori class. 
 

Relationships (n=4 comments) 
Relational engagement increased. 

Respectful relationships.  

Some better relationships meaning less discipline required. 
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Are responsive to Teachers - they try to build and maintain the relationship. 
 

Role models/leaders (n=3 comments) 
Positions of responsibilities and 'top' jobs being filled by Māori students. 

Leading others - girls in our whānau roopu have begun leading assemblies and other events where they share their culture ie. waiata in assembly, 
sharing their knowledge of matariki, leading groups at the marae on Community Breakout with learning mihi etc. 

Māori student role models within the school. 
 

Use of te reo (n=1 comment) 
Use of language.  
 

Ownership in their own learning (n=4 comments) 
Students are more engaged in tracking their own academic progress and are more aware of what is required for them to become successful in their 
academic endeavours. 

More of our Māori students are determined to get credits and pass NCEA. They are more likely to ask for help and come to extra tuition. 
 
Within our faculty Māori students are making efforts to revise for examinations, practicing tasks and engaging in revision. However the 
examinations at the junior level are fraught and not user friendly, and the student results are reflective of poorly designed. assessments/exams or 
tests and not reflective of students abilities! Not a good example of CR & RP, and a default to traditional methods. Student voice being gathered on 
this process. 

Showing urgency to learn. 
 

Academically (n=10 comments) 
Academic achievement figures have steadily increased.  

Student achievement evidence. 

Again, this KEP journey is part of a larger chapter of change within our school. Improvements have been steady in terms of NCEA achievement. 

Our Māori students are tending to stay longer at school as well as gaining higher level qualifications. (Also noted in first comment under heading 
below). 

Our NCEA results for Māori students have vastly improved so much so that we received a congratulatory letter from the Minister! 

Higher level 1 literacy and numeracy results than last year. 

I am only commenting on the Māori students in my own class. Achievement has enhanced throughout 2016.  

Improved achievement. 

Academic results have improved.  

Academic success has improved from last year. 
 

Further opportunities, pathways (n=3 comments) 
Discussion of further study. 

Greater desire to want to go to a tertiary education provider, more clarity of options they have/pathways. 

Careers education has been strengthened to develop stronger, more supportive pathways for students from the junior school through the senior 
school. We have developed early interventions to identify and support students at risk of underachievement at all levels. 
 

Other (n=7) 
Our whole school assemblies have been positive and have celebrated success, big or small, which has started to create a more positive atmosphere. 

Deliberate acts of professionalism by teachers offering more than one opportunity to complete their assessment. 

Manaaki tapoi (tourism) to level 3. Literacy credits through te reo. 

We have only been actively involved in the mahi this year so haven't noticed significant changes yet. 

We actually believe that next year will be the telling year as all staff understand how the year will pan out next year post PD and training and what 
the aim is and this should have we hope the positive roll on effect for Māori students. We hope the differences will be noticeable. 

I’ve only noticed a change in my senior History class. 

Academic achievement is attributed to better tracking of students through academic counselling.  

Student voice - acknowledge teachers care and respect them. 
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Q8 To what extent have... 

 Not at all To a small 
extent 

To some 
extent 

To a large 
extent 

Not sure No 
response 

Total 

 N % N % N % N % N % N % N % 

... Māori students 
increased their use and 
understanding of te reo 
Māori? 

 
1 

 
2.0 

 
16 

 
32.0 

 
27 

 
54.0 

 
2 

 
4.0 

 
3 

 
6.0 

 
1 

 
2.0 

 
50 

 
100.0 

... all students 
increased their use and 
understanding of te reo 
Māori? 

 
1 

 
2.0 

 
29 

 
58.0 

 
17 

 
34.0 

 
1 

 
2.0 

 
1 

 
2.0 

 
1 

 
2.0 

 
50 

 
100.0 

 
 
 
 

 

Evaluation question relating to this section of the analysis framework 

How are Māori enjoying and achieving education success as Māori? 

 
Q12 In your school, in what other ways do you think Māori students are enjoying and achieving 
education success as Māori?   

(49 respondents, 76 comments)  

Note that all those SCLT members that sent in a questionnaire (multiple respondents from the same school) were 
included in the qualitative analysis, while for the quantitative analysis, only one was selected from each school as per 
the intended methodology. Hence the number of respondents to this question being greater than the number of 
respondents for the quantitative component of this report. Refer Methodology and Response from Participants in 
Appendix 1. 

SCLT members have come at this question from two different perspectives, or it is not clear which perspective. One 
is around opportunities that the school is providing; the other is around what students are doing or what they are 
picking up on. 

Some responses have been kept together as a whole to retain the integrity of the comment. In these cases the 
comment to do with that category is in bold. 
 
Cultural, extra curricular (n=26 comments)  
Feel valued and recognised, improved attitudes, more engaged (n=13 comments)  
Relationships (n=1 comments) 
Greater voice, recognition (n=2 comments) 
Role models/leaders (n=8 comments) 
Use of te reo (n=2 comments) 
Academically (n=9 comments) 
Celebrating the success (n=4 comments) 
Further opportunities, pathways (n=5 comments) 
Still a work in progress (n=2 comments) 
 
 
Cultural, extra curricular (n=26 comments)  
I think our Kapa Haka group has gone from strength to strength this year and has been a great example of Māori students enjoying success as 
Māori. 

Sports, kapa haka, leadership opportunities, academic success, UE entry, scholarships and further education entry. 

By achieving here at school in kapa haka, in their subjects, in drama, art, sports, the Rising. 

Success in kapa haka and nga manu korero in sports in drama, music and the arts in scholarships in merit certificates at prizegiving. 
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Our Māori Leadership group is certainly going from strength to strength and the students within it are gaining great skills to help set them up for the 
future. They are also obviously passionate about their culture and sharing it with others. While it could be considered extra-curricular, our Kapa 
Haka group has also been successful and its members have been developing some key soft skills and key competencies that will help them in 
other avenues and pursuits. 

Sport, kapa haka, academic (acknowledged and celebrate by the school), leadership, acknowledged by community, on marae, as part of adult’s 
community groups ie adult sport and kapa haka. 

They enjoy having a great variety of opportunities to do extra curricular. 

Through sport definitely.  

Kapa haka still a lot of progress to make in this regard. 

The profile of being a Māori student has been raised. With our success at a national level in kapa haka, sports, Arts and cultural areas our Māori 
students don't have to change who they are in order to be successful in these areas. In fact they are celebrated and their success is shared not just 
within in our kura but across our Rohe. 

Junior kapa haka, being involved in organising events (junior dance). 

Sport, kapa haka. 

This is difficult to define, however student voice indicates our Māori students feel very good being Māori at our school. In all aspects of curricular 
and extra curricular activities, Māori students are encouraged to become involved, and are often looked to for leadership in many areas. There is 
evidence of our Māori students' leadership in all areas of our school - sporting, cultural, community engagement, academic, student councils, 
Prefects, school events etc. 
 
Kapa Haka Kaupapa MĀORI Auhia Marae Kaumatua and Kuia of the kura 

Starting to get our kapa haka sorted....it's been a process but we are getting there. 

Involved in extra curricular activities and school wide initiatives/strategies to build tuakana/teina.  

Through Kapa Haka and performances taking roles in leadership. 

Sporting and cultural events 

Sporting, cultural.  

Cultural and sporting success that they enjoy and love, and can share with whānau and community. 

Greater connection with the Kapa Haka group and involvement with whānau activities within school and out in the wider community. 

Community involvement - being able to support their teina from our contributing primary schools (whānau connection), getting involved in 
community events/projects. 

Kapa haka.  

Film production- parting stage- was amazing and highlighted the ability/ skills of many of our Māori students.  

Māori students are offered leadership opportunities and most teachers work hard to offer engaging learning programmes. Opportunities are 
provided both in school and within the community for students to enjoy success with learning pathways (diverse learning programmes, EOTC, 
cultural and sporting. As teachers we keep in touch with parents/ celebrate achievement with NCEA milestone certificates/ praise postcards/ PP4L 
rewards/ showcasing talents with productions/ a talent evening/ a celebration evening (lead by Yr 7-10 students, Polyfest- Dance/ Art. These are 
some examples... Also Literacy/Numeracy learning/focus to lift achievement for priority learners. 

In particular we have started Mau Rakau sessions once a week as a dedicated option for students to engage in and learn. 

 
Feel valued and recognised, improved attitudes, more engaged (n=13 comments)  
Engagement in kapa haka and the understanding that it is ok to be Māori is well understood by our Māori students. 

Our Māori Leadership group is certainly going from strength to strength and the students within it are gaining great skills to help set them up for the 
future. They are also obviously passionate about their culture and sharing it with others. While it could be considered extra-curricular, our Kapa 
Haka group has also been successful and its members have been developing some key soft skills and key competencies that will help them in other 
avenues and pursuits. 

This is difficult to define, however student voice indicates our Māori students feel very good being Māori at our school. In all aspects of curricular 
and extra curricular activities, Māori students are encouraged to become involved, and are often looked to for leadership in many areas. There is 
evidence of our Māori students' leadership in all areas of our school - sporting, cultural, community engagement, academic, student councils, 
Prefects, school events etc. 
 
We are seeing more of students bringing their culture with them into the classroom. For example, at the Year 9 and 10 Pop Up Art Exhibition last 
week the first art work I saw included koru patterns and reflected the student's identity as Māori. 

They also are more proud to be acknowledged for their successes for example prizegivings. 

Through the recognition, learning of and support of staff and other students of Māori culture and different ways of learning. 

Being Māori.  
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More confident/proud to be Māori, proud to wear toanga and can explain the significance of it, well dressed/presented (this has been normalised 
over the last 2 years) they are not scruffy! Proud of achievements whether they are academic, sporting or cultural. Can articulate the Māori 
perspective and proud to do so. Proud to be in the whānau form group. Numbers have at least doubled in the last couple of years. 

Immense pride in themselves and their achievements. 

They see that things Māori are valued and therefore have pride in their culture.  

Culture counts and mana in being Māori is on the rise. 

We have helped our students see the value in Being Māori. Pride. 

Take credibility to be called Māori - connect with other peers as role models - look up to achievement as Māori students. 
 

Relationships (n=1 comments) 
Students are developing relationships with each other more effectively. 
 

Greater voice, recognition (n=2 comments) 
Our whānau roopu engage in a noho marae experience each term where they grow their vision together of where to next. 

Having a voice for all decision making, being at the table, feeling included. 
 

Role models/leaders (n=8 comments) 
The Katti, Pilot, Beams and Steam Ahead programmes continue to encourage more students to aim higher, and is ably supported by senior students 
who validate its worth to our akonga. The tuakana role is becoming more focal to the teina students in encouraging them and this is also apparent 
in their roles in the Mentoring programme where they tutor and awhi their juniors. 

This is difficult to define, however student voice indicates our Māori students feel very good being Māori at our school. In all aspects of curricular 
and extra curricular activities, Māori students are encouraged to become involved, and are often looked to for leadership in many areas. There is 
evidence of our Māori students' leadership in all areas of our school - sporting, cultural, community engagement, academic, student councils, 
Prefects, school events etc. 

Our Māori Leadership group is certainly going from strength to strength and the students within it are gaining great skills to help set them up for 
the future. They are also obviously passionate about their culture and sharing it with others. While it could be considered extra-curricular, our Kapa 
Haka group has also been successful and its members have been developing some key soft skills and key competencies that will help them in other 
avenues and pursuits. 

Sports, Kapa haka, leadership opportunities, academic success, UE entry, scholarships and further education entry. 

Senior Māori students acknowledged and celebrated for displaying cultural values (e.g. manaaki, aroha etc) alongside awards for academic success. 
Māori students initiating events and projects celebrating te reo etc. 

Several in leadership roles and fantastic role models.  

Māori students are offered leadership opportunities and most teachers work hard to offer engaging learning programmes. Opportunities are 
provided both in school and within the community for students to enjoy success with learning pathways (diverse learning programmes, EOTC, 
cultural and sporting. As teachers we keep in touch with parents/ celebrate achievement with NCEA milestone certificates/ praise postcards/ PP4L 
rewards/ showcasing talents with productions/ a talent evening/ a celebration evening (lead by Yr 7-10 students, Polyfest- Dance/ Art. These are 
some examples... Also Literacy/Numeracy learning/focus to lift achievement for priority learners. 

Sport, kapa haka, academic (acknowledged and celebrate by the school), leadership, acknowledged by community, on marae, as part of adult’s 
community groups ie adult sport and kapa haka. 

Specialised leadership positions for Māori students. 
 

Use of te Reo (n=2 comments) 
There is a lot more te reo used in the corridors eg. kia ora Miss, kei te pehea koe. 

The normalisation of using te reo Māori in all settings: be it small or big amounts. Ngā Manu Kōrero 
 

Academically (n=9 comments) 
Through introducing subjects such Māori Performing Arts, 

By achieving here at school in kapa haka, in their subjects, in drama, art, sports, the Rising. 

Academically, they have risen in their achievement. 

Sports, kapa haka, leadership opportunities, academic success, UE entry, scholarships and further education entry. 

This is a very open question as how Māori see success is so variable. Students are developing relationships with each other more effectively, 
students have increased access to learning in Māori cultural contexts, among other things.  

Sport, kapa haka, academic (acknowledged and celebrate by the school), leadership, acknowledged by community, on marae, as part of adult’s 
community groups ie adult sport and kapa haka. 

Through their NCEA results in te reo. 

Success in kapa haka and nga manu korero in sports in drama, music and the arts in scholarships in merit certificates at prize giving. 
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Through the Performing Arts naturally occurring evidence credits ...kapa haka & Manu Korero for example, the marae units and their skills 
recognised in leadership eg prefect selection. 
 

Celebrating the success (n=4 comments) 
Sport, kapahaka, academic (acknowledged and celebrate by the school), leadership, acknowledged by community, on marae, as part of adult’s 
community groups ie adult sport and kapa haka. 

Māori students are offered leadership opportunities and most teachers work hard to offer engaging learning programmes. Opportunities are 
provided both in school and within the community for students to enjoy success with learning pathways (diverse learning programmes, EOTC, 
cultural and sporting. As teachers we keep in touch with parents/ celebrate achievement with NCEA milestone certificates/ praise postcards/ PB4L 
rewards/ showcasing talents with productions/ a talent evening/ a celebration evening (lead by Yr 7-10 students, Polyfest- Dance/ Art. These are 
some examples... Also Literacy/Numeracy learning/focus to lift achievement for priority learners. 

Senior Māori students acknowledged and celebrated for displaying cultural values (e.g. manaaki, aroha etc) alongside awards for academic 
success. Māori students initiating events and projects celebrating Te Reo etc. 

Success evenings. 
 

Further opportunities, pathways (n=5 comments) 
Getting jobs in our community. 

The ability to get involved in a multitude of iwi/ hapu/ marae led learning initiatives.  
Marae based learning, tuakana/teina... 

Sports, kapa haka, leadership opportunities, academic success, UE entry, scholarships and further education entry. 

Māori students are offered leadership opportunities and most teachers work hard to offer engaging learning programs. Opportunities are provided 
both in school and within the community for students to enjoy success with learning pathways (diverse learning programmes, EOTC, cultural and 
sporting. As teachers we keep in touch with parents/ celebrate achievement with NCEA milestone certificates/ praise postcards/ PP4L rewards/ 
showcasing talents with productions/ a talent evening/ a celebration evening (lead by Yr 7-10 students, Polyfest- Dance/ Art. These are some 
examples... Also Literacy/Numeracy learning/focus to lift achievement for priority learners. 

Options have opened up- new courses created to teach/ learn about tikanga Māori. Cross curricular teaching. Tuakana-teina leadership 
opportunities with their peers.  
 

Still a work in progress(n=2 comments) 
This is still work in progress. 

Still trying to develop our thinking around this. Have some ideas for 2017 to try and develop this. 
 

Other (n=5 comments) 
Gaining NCEA credits. Succeeding either academically and/or sporting with a lot of motivation coming from themselves with some assistance from 
staff and family. I haven't seen any changes that are different from other years, despite our training, hopefully 2017 will see improvement. 

Whānau involvement. 

Practical application in the community and kura. 

Working together (collaborative approach). They now know the majority of teachers care. 
staff kapa haka (Māori students know that a number of teachers 30 - 40) practise on a regular basis. 
 
Good BOT representation so that there are deliberate acts to be culturally responsive at a governance level which trickles down to students. 

Rele
as

ed
 un

de
r t

he
 O

ffic
ial

 In
for

mati
on

 A
ct 

19
82



 

68 

 

 

Value and Worth 

Evaluation question relating to this section of the analysis framework 

What has worked well or not well in achieving outcomes that support Māori enjoying and achieving education success 
as Māori? 

 
Q16 Overall, how valuable has it been for your school to be involved in Kia Eke Panuku? 
 

 N % 
Very valuable 32 64.0 

Mostly valuable 15 30.0 

Somewhat valuable 1 2.0 

Not at all valuable 0 - 

Not sure 0 - 

No response 2 4.0 

Total 50   100.0 

 
 

Q13 What are three key shifts made as a result of your school’s involvement in Kia Eke Panuku? 

 (57 respondents gave at least one shift, 168 shifts)  

Note that all those SCLT members that sent in a questionnaire (multiple respondents from the same school) were 
included in the qualitative analysis, while for the quantitative analysis, only one was selected from each school as per 
the intended methodology. Hence the number of respondents to this question being greater than the number of 
respondents for the quantitative component of this report. Refer Methodology and Response from Participants in 
Appendix 1. 

 
Acceptance of need to support Māori/ concept that is everyone’s responsibility/ moral imperative/ wanting and willing to change 
practice / reduction in teacher deficit thinking (n=15) 
Focus on Māori students/awareness of needs of Māori students (n=9) 
Using evidence/data (n=20) 
Developing and embedding focus on relational practice/ learning about CR&RP/ increased awareness and understanding about 
this (n=20) 
Using tools/ more observations/ peer observations and feedback, co-construction, learning outcomes, greater openness to lesson 
observations, embedding RtH practice, collaboration, power sharing (n=13) 
Relationships (n=5) 
Improved teacher practice/ change in teacher pedagogy (n=17) 
Own personal confidence in things Māori, knowledge, better recognition of what achievement as Māori looks like, increased 
confidence with pōwhiri etc/ Using te reo and tikanga (n=6) 
Curriculum responsivity (n=2) 
Student outcomes (n=9) 
Leadership (n=8) 
Rongohia te Hau observation tool as part of appraisal, staff recruitment and application process, professional goal setting (n=2) 
Critical examination of school structures and culture, CR explicit in departmental material (n=9) 
Greater whānau involvement in the school (n=7) 
Increased links with Māori community / connections with iwi (n=3) 
Student/whānau/teacher agency (n=8) 
 
 
Acceptance of need to support Māori/ concept that is everyone’s responsibility/ moral imperative/ wanting and willing to change 
practice / reduction in teacher deficit thinking (n=15) 
That culturally responsive and relational pedagogy has now been identified as being what is important and central to our schools ethos. 

Teachers know the urgency for addressing the gap with Māori achievement vs non-Māori.  

Greater staff up take in recognising the value of our Māori students. 

Urgency. 
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Staff willing to step outside their own comfort zone. 

Beginning to raise awareness in teachers of cultural bias, and the need to reflect on how the power relationships in a classroom are managed. 

Willingness- amongst some staff. 

There are now more teachers believing this is important work. 

The moral imperative to the "WHY" we are doing this. 

That what is good for Māori is good for all students. 

Improved buy in from all staff.  

Repositioning staff. 

All staff and aware of what and why we are doing this mahi. 

Committed-from those staff. 

Recognition that we are all on this journey together and need to support and encourage one another in this. 
 

Focus on Māori students/awareness of needs of Māori students (n=9) 
Focus on Māori students. 

A focus on all Māori students- not just the top or bottom.  

Re-focussing staff on Māori achievement. 

Staff awareness of the needs of Māori students. 

That engaging with Māori students needs to demonstrate key ideals.  

Focus on raising Māori attainment. 

High Expectations for all Māori students.  

Deliberate acts to support Māori learners. 

Targeted learners and steps to help. 
 

Using evidence/data (n=20) 
Early identification and intervention through tracking by all staff. 

Use of evidence in decision making. 

Gathering, analysing and reflecting on data to create change in practice. 

Shifts in evaluative capability. 

More analysis of data. 

All teachers in years 0-13 Identifying priority learners using data. 

Improved tracking of senior Priority Learners. 

Evidence based data is driving change.  

Increased awareness and understanding of using evidence to avoid making assumptions about our learners. 

Data collection and analysis. 

More departments fully disaggregating their achievement data. 

Better use of data to inform decisions. 

Closer monitoring of achievement of Māori students. 

Data to make decisions. 

Using data to inform strategic planning. 

Using data more effectively. 

Critical learning conversations becoming a powerful tool for change.  

Evidence of best practice discussed.  

Evidence is required as the basis for all discussion. 

Better use of data/evidence to identify needs of Māori students and target interventions. 
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Developing and embedding focus on relational practice/ learning about CR&RP/ increased awareness and understanding about 
this (n=20) 
Spread of ownership of Culturally Responsive and Relational Pedagogy. 

Increased awareness of the importance of culturally responsiveness. 

CR&RP observation tool valued by teachers. 

Better awareness of what works for Māori. 

Teacher engagement. 

Teachers taking ownership of observation/learning conversation process integrating with inquiry related to culturally responsive pedagogy. 

Targeted focus on culturally responsive pedagogy. 

Awareness of discursive practice. 

Raising staff awareness of CRP. 

Shared understanding and coherency. 

Awareness of white spaces. 

Staff are now speaking with a common language around KEP - we are making ground and are at least on the same page. 

Improved understanding of cultural toolkit. 

Teachers practice is at the centre of the "change" not the students. 

Increased awareness and understanding of how important culturally responsive and relational pedagogy is for all learners. 

Establishing the relational pedagogy within the school (still a work in progress). 

A greater understanding of Cultural Responsive and Relational Pedagogy. 

Discursive practice looked at and analysed. 

Embedding a culturally responsive and relational pedagogy. 

Putting our learners at the forefront of decisions and challenging and questioning why we're doing what we're doing and why we need to change 
what we're doing. 
 

Using tools/ more observations/ peer observations and feedback, co-construction, learning outcomes, greater openness to lesson 
observations, embedding RtH practice, collaboration, power sharing (n=13) 
Greater number of teachers using the observation & coaching tool. 

There is more collaboration between teachers. 

Observations and Coaching specific to Māori. 

Developing the use and spread of shadow coaching. 

Shadow coaching - working with a buddy to improve pedagogy. 

Application of Rongohia te Hau. 

Effective observation tool and support system for pedagogy. 

The spread of the kaupapa is occurring across levels within the school. 

Making classrooms more open to casual observation. 

Sharing of good practice. 

Shadow coaching practices.  

Development of Power sharing in learning conversations. 

Collaborative meetings for students with whole staff for that child. 

 
Relationships (n=5) 
Relationships are key for successful teaching and learning. 

Whakawhānaungatanga is the building block to engagement and deliberate acts of intervention build achievement. 

Give value to relationship. 

Being more holistic pastorally- building relationships. 

Building relationships with Māori learners. 
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Improved teacher practice/ change in teacher pedagogy (n=17) 
Staff changes of pedagogy. 

Effective Teacher Practice. 

Culturally responsive practice, valuing things Māori. 

Rongohia te Hau data shows that the pedagogy has been making shifts the past two years that school has been involved in Kia Eke Panuku.  

Shifts in pedagogy. 

Pedagogy.  

Cultural awareness and pedagogy.  

Culturally responsive and relational pedagogy embedded.  

The increase in the pedagogy profile from Rongohia te Hau 2 and Rongohia te Hau 3.  

Staff changes of their practice. 

Change in practice by a number of teachers. 

Collaborative teaching practice. 

Teachers have shifted up the ETP from 2 to 4; big shift. 

More shifts in teacher pedagogy in relation to Māori. 

Culturally Responsive Relational Pedagogy. 

Visible changes/development in CR. 

Conversations between staff is less discursive and more targeted around changes that they are making to practice, more positive voice among staff 
themselves regarding students and less derogative talk about students and student behaviour. 
 

Own personal confidence in things Māori, knowledge, better recognition of what achievement as Māori looks like, increased 
confidence with pōwhiri etc/ Using te reo and tikanga (n=6) 
Te reo Māori. 

Greater pride and place of te reo and tikanga within our school. 

Use of te reo . 

Improving staff awareness/understanding of Māori tikanga. 

Some teachers weaving te reo into their lesson starts and ends. 

Te reo Māori. 
 

Curriculum responsivity (n=2) 
Changing the curriculum to offer more responsive subjects/learning opportunities (ie integration of learning areas, cross curricular 
planning/projects). 

Curriculum planning. 
 

Student outcomes (n=9) 
Better academic results. 

Improved academic results.  

higher Māori NCEA results. 

Achievement gap closing (e.g. level 1 numeracy, Māori girls etc). 

Better student engagement. 

Student engagement.  

Better engagement as evidenced by less time out. 

Better attendance. 

Attendance. 
 

Leadership (n=8) 
Principal leading the change. 

Middle Leadership. 

Leadership is more responsive. 

Growth of middle leadership. 
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SCLT - more cohesive approach and rowing the same waka. 

A SCLT of more than 2. 

Distributing leadership. 

A recognition by the Senior Management team of the importance of reflecting on pedagogy (not just curriculum design). 
 

Rongohia te Hau observation tool as part of appraisal, staff recruitment and application process, professional goal setting (n=2) 
Professional Goal setting to improve outcomes for Māori students. 

Incorporating KEP into our appraisal system.  
 

Critical examination of school structures and culture, CR explicit in departmental material (n=9) 
Māori achievement is a part of the school's Strategic Plan. 

Dedicated Kia Eke Panuku role and hours. 

Change in school values. 

Improved systems capability. 

Whānau group established and actively supporting outcomes. 

Greater awareness of the Tainui educational strategy and how that can contribute to our school’s plans and success.  

Change of structures in English department. 

Incorporating CR & RP in school-wide practices. 

Greater coherence across all levels of the school. 
 

Greater whānau involvement in the school (n=7) 
The attendance of whānau at PLCs from 22% in 2015 to over 90% in 2016. 

More whānau in for parent teacher conferences. 

The involvement of Māori students and their whānau in decision making through belonging to the Whānau Roopu. 

Whānau involvement. 

Greater involvement of whānau in the academic lives of their sons. 

Involvement of some whānau in success as Māori. 

Significance of whānau. 
 

Increased links with Māori community / connections with iwi (n=3) 
Authentic consultation with whānau. 

Increased iwi, hapu, whānau engagement. 

Authentic links with local marae and iwi. 
 

Student/whānau/teacher agency (n=8) 
More agency of staff. 

Student voice is part of strategic decision making.  

Student agency.  

Use of student/whānau/teacher voice to set actions. 

Involvement of student voice in success as Māori. 

Shifts in seeking student & whānau voice. 

Student voice, how they learn and what they are interested in. 

Teacher reflection/student voice. 
 

Other (n=15) 
Awareness of strengths and weaknesses. 

Awareness. 

Full staff training and all staff trained have been through the critical cycle of learning, Observations, E2A & RRA. 

Confidence within a strategic leadership team of teachers who have a range of different experiences and role.  

Literacy within the staff room has been lifted. 

Opportunities provided for new facilitators to learn, enabling a larger spread across all institutions at school. 
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Awareness of the need for co-ordinated PLD.  

HOFs understanding that classroom teachers require further PLD in Māori Achievement. 

That we need to align KEP with other initiatives like PB4L etc and collaboratively co construct what this looks like, sounds like and feels like for our 
school. 

Keeping the key principles in the forefront. Are we doing what we do for the right reasons? 

[School] is committed to the next stage of implementation of 'Accelerate' meetings/conferences. 

Kaitoro have helped understanding of theory and knowledge development. 

KEP works for both junior AND senior students. 

Using a variety of lens to filter initiatives. 

Improved cultural opportunities. 

 
 

 

Q14 Thinking about your school’s involvement in Kia Eke Panuku, what has worked well to get the 
shifts needed that will support Māori enjoying and achieving education success as Māori? 

(55 respondents, 88 comments) 

Note that all those SCLT members that sent in a questionnaire (multiple respondents from the same school) were 
included in the qualitative analysis, while for the quantitative analysis, only one was selected from each school as per 
the intended methodology. Hence the number of respondents to this question being greater than the number of 
respondents for the quantitative component of this report. Refer Methodology and Response from Participants in 
Appendix 1. 
 
External support/PLD (n=17 comments) 
Concept of all being responsible, positive response from staff (n=4 comments) 
SCLT (n=10 comments) 
Coaching & Rongohia te Hau (n=8 comments) 
Understanding of data/evidence (n=8 comments) 
More conversation & action in addressing inequity, collaborative action, critical friendship groups; teacher observations & focussed 
conversations, teaching as inquiry, what is happening in the classroom, normalising CR&RP; time to meet and discuss (n=10 
comments) 
Leadership support/growth (n=4 comments) 
Having strategic goals/planning (n=2 comments) 
Employ new staff who get it/appraisal (n=2 comments) 
Higher profile and expectations amongst staff; continual focus, regular meetings all staff (n=6 comments) 
Tikanga & te reo emphasis, cultural performances (n=2 comments) 
Involvement of iwi, hapū, whānau; student voice (n=7 comments) 
 

 
 

External support/PLD (n=17 comments) 
Having the support of Kaitoro support the learning of Kia Eke Panuku within our school. Having time to develop critical learning conversations 
within the Facilitation Team.  

Support from the same KEP kaitoro who really supported us during the school's most challenging years.  

Having the conversations and the guidance of our mentors. They are able to ask the hard questions to get us thinking and reflecting so that we 
move forward and not sideways. 

PLD provided by Kia Eke Panuku - critical to embedding kaupapa across all aspects of organisation (eg. strategic planning etc.). 

Working alongside kaitoro.  

All Wananga e.g. for tauira to korero about success as Māori. 

Evidence to Accelerate hui.  

Kia Eke Panuku leadership and support was key. You continuously bit our ankles to ensure that we maintained our drive. That partnerships was 
essential and we are very grateful for the opportunity to change. 

Support from the KEP team has really helped the SCLT focus and refine its mahi.  

Support from Kia Eke Panuku team to try and get a model that best fits our school. 
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Introducing CR&RP + Evidence to Accelerate hui. 

Meeting with facilitators from the University.  

The KEP facilitators and their support.  

Teacher professional development.  

Professional development for staff. 

Focused PLD for all staff. Time allocation to do it well - professional development. 

Continued support from facilitator. 
 

Concept of all being responsible, positive response from staff (n=4 comments) 
A lot of collaboration with staff on key decisions and planning.  

Staff buy in.  

Teachers understanding that they need to change their practice. 

Full BOT support in the training of all staff in 2016, full support and buy in from the principal, staff, students and whānau who are informed about 
KEP, at varying levels of understanding of KEP ad its role at [school name]. 
 

SCLT (n=10 comments) 
Having a SCLT that included members who represented a range of contexts within the school was really powerful, particularly our younger teachers 
who found their voice. 

The SCLT understanding the big picture of Kia Eke Panuku and the layers of work within it. We felt the team needed another year to support full 
understanding. 

Also, restructuring our SCLT so that it was more of an engine room working with a series of groups was also important.  

A dedicated team. 

The KEP SCLT and KEP cross curricular appraisal groups. 

Involving the teachers in the leadership team with the tools to shadow coach and support. 

We are committed as a SCLT team.  

SCLT - expanding the knowledge and support structure of teaching & learning - more people for staff to go to for support. 

Direct involvement of SLT and Principal on SCLT, and in SCLT.  

A diverse leadership team from across the school. 
 

Coaching & Rongohia te Hau (n=8 comments) 
The Rongohia te Hau walk throughs and full school surveys opened the picture for all staff. 

Rongohia te Hau, Evidence to Accelerate, Reflect/Review & Act - (Evidence based actions). 

Shadow Coaching/Professional Learning. 

Rongohia te Hau surveys. 

Building confidence in using the observation tool and shadow coaching to facilitate reflection on pedagogy. 

Shadow coaching of staff has been key in supporting staff in development of culturally effective practice.  

The Rongohia te Hau - because the Māori students and whānau could have their say and we could see from the graphs where teachers we were not 
or were matching in our perceptions. We also could tell from the Pedagogy Summary data where culturally responsive and relational pedagogy did 
or did not feature in the classrooms of 44 staff ( the sample group) This then provided the indicator / gauge where Māori students were likely to be 
enjoying educational success as Māori. 

Also with shadow coaching, highlighting teacher practice. 
 

Understanding of data/evidence (n=8 comments) 
The use of data to assess needs and target interventions. 

Using data to inform decision making. 

Every decision is based on evidence. 

Knowing the achievement data. 

Using evidence to inform decisions. 

ART tracking. 

Better analysis of data (more voices at the table).  

Using data to base arguments on to gain shifts. 
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More conversation & action in addressing inequity, collaborative action, critical friendship groups; teacher observations & focussed 
conversations, teaching as inquiry, what is happening in the classroom, normalising CR&RP; time to meet and discuss (n=10 
comments) 
Regular staff meetings and small group discussions re CR & R pedagogies and the focus on AREA goals for Māori students. 

Raised awareness of cultural responsiveness. 

Also, Evidence to Accelerate meetings have been instrumental - we need to embed this more in 2017. 

Spending the time with staff in the PLD on the observation and coaching tool - being able to unpack it and see what it's really about (teacher growth 
rather than a blunt instrument). 

Clarity around the vision and objective of why we are doing what we are doing - Co-construction meetings. 

It has initiated robust conversations with whole staff as well as individuals and groups. There has been good support for some teachers in 
developing pedagogy. Our involvement with Kia Eke Panuku has supported our development of what we see is an efficient and relevant process on 
supporting pedagogy across the school. 

Discursive practice discussions. 

Evidence to Accelerate & reflect review act meetings.  

Ongoing co-construction with teachers to support integration of culturally responsive pedagogy. Ongoing participation in local cluster.  

Showing good practice. 
 

Leadership support/growth (n=4 comments) 
The principal’s knowledge around CRRP.  

Having the principal involved in Kia Eke Panuku and being highly supportive of it. 

Leading by example and actually using culturally responsive practices when dealing with the staff. 

Senior management support.  
 

Having strategic goals/planning (n=2 comments) 
Alignment planning - making sure there is cohesion between this kaupapa and everything else we do. 

Action plan with identified needs and next steps. 
 

Employ new staff who get it/appraisal (n=2 comments) 
Appraisal. 

Funding a kaiawhina who was able to provide pastoral and strategic assistance with a Māori lens. 
 

Higher profile and expectations amongst staff; continual focus, regular meetings all staff (n=6 comments) 
Keeping the focus on the moral compass of why we are doing what we do. 

Understanding of KEP through school wide meetings. 

Everybody has a responsibility to engage, it is not optional. 

Getting into classes and making discursive pedagogy a priority in the school.  

Regular hui. 

Regular meeting together of the team/coaches involved has developed cohesion and direction in spreading the kaupapa among staff members. 
 

Tikanga & te reo emphasis, cultural performances (n=2 comments) 
Promoting a more positive school culture and trying to improve students attendance to school and class. Promoting Māori culture through 
celebrating Matariki as a whole school. 

Te reo Māori compulsory at year 9 and introducing Bi- lingual Māori 2017. 
 

Involvement of iwi, hapū, whānau; student voice (n=7 comments) 
Students have been a huge asset in de-privatising the classroom and helped staff reflect critically on their practice and what needs to change. 

Whānau engagement and teacher led to some changes to their pedagogy. 

Involving whānau and local marae. 

Changing teacher practice through student agency.  

Having guided discussions with students about their learning and extra curricular activities at school. 

Valuing contribution of Māori students and a greater awareness and appreciation of their culture. 

Student voice. 
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Other (n=8 comments) 
Development of Status Quo - moving from Te Kotahitanga into Kia Eke Panuku. Seeing the value in development of spread across the school within 
all institutions. Moving into a new stage of 'keeping an eye' on what is important and valuable for Māori enjoying and achieving educational success 
as Māori. 

The unrelenting pressure from certain staff members to cause the shift in others. 

He aha te mea nui? He tangata. He tangata. He tangata. Getting the right mix of positive and enthusiastic people can create goodwill and movement 
where before there was none. 

Time allocated to the kaupapa. 

Ultimately classroom teachers will make the biggest difference, however ongoing PLD will allow Māori to achieve success as Māori. 

Sticking to the process. 

Using the processes and principles underpinning Kia Eke Panuku. 

We need to gather the mass now. 
 

 
 

Q15 Thinking about your school’s involvement in Kia Eke Panuku, what has been challenging or 
not worked well to get the shifts needed that will support Māori enjoying and achieving success as 
Māori? 

(53 respondents, 63 comments) 

Note that all those SCLT members that sent in a questionnaire (multiple respondents from the same school) were 
included in the qualitative analysis, while for the quantitative analysis, only one was selected from each school as per 
the intended methodology. Hence the number of respondents to this question being greater than the number of 
respondents for the quantitative component of this report. Refer Methodology and Response from Participants in 
Appendix 1. 
 
SCLT dynamics, workload, focus (n=3 comments) 
Some resistance to change from the community/from individual teachers; underestimation of resistance within school (n=20 
comments) 
Time takes to get shifts, & thinking & effort into sustaining new structures; keeping momentum (n=7 comments) 
Staffing changes (n=5 comments) 
Level & quality of te reo/resourcing of (n=1 comment) 
Alignment, cohesion & consistency (n=1 comment) 
Finding time, resource, commitment, giving considered application (n=15 comments) 
Whānau connections/support (n=2 comments) 
 
 
 
SCLT dynamics, workload, focus (n=3 comments) 
Being able to regularly meet as SCLT. 

The SCLT may be seen as the 'fixers' and can be involved in more than one initiative, running other programmes and delivering them to staff. 

Significant changes to SCLT team due to people moving on. 
 

Some resistance to change from the community/from individual teachers; underestimation of resistance within school (n=20 
comments) 
Dealing with deficit theorising and no perceived need for change but these are shifting - a lot of effort and constant vigilance. 

There is a small but influential pocket of staff who have very deeply entrenched (traditional, deficit) discourses that remain unchanged. This has 
been and continues to be the most challenging barrier for school-wide shift. 

The perceptions of some staff with loud voices who made it difficult for the SCLT to grow. The lack of desire of a group of staff who didn't want to 
engage. 

Bringing those who are reluctant to make change in their practice into the mahi tahi - this is a work in progress. 

Changing fixed mindsets around Māori student achievement and aspirations. 

It has been challenging dealing with staff when they feel that they do not necessarily have much to do with any Māori students. We do not have a 
huge percentage of Māori students in our school so some staff do have the opinion that improving their outcomes doesn't concern them. 

Some staff need to be told it’s our way or the highway there needs to be 100% buy in. 
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Changing the mindset of our middle management and entrenched staff members who are comfortable with the status quo. 

Shifting the mindsets and practice of some staff. 

The notion of deficit theorising. 

Resistance from some staff towards Kia Eke Panuku.  

Still some deficit thinking among some staff. 

Deficit teachers. 

Repositioning some staff is challenging and at times seems impossible. 

Those teachers in the senior positions that view themselves as experts in their field or subject, that don't believe they need to change, that what 
they are currently doing works, despite the data. 

Working with staff that don’t want to change.  

Getting staff to buy into the classroom mentoring programme especially some Departments and key staff. 

The staff that still feel threatened by this process or feel it is just another thing to be ticked off the list - requirement.  

We still have staff who are not ok with Māori students being the focus and/ or who deficit theorise or talk in terms of they, them.  

Some barriers to focusing on one group of students. 

Time takes to get shifts, & thinking & effort into sustaining new structures; keeping momentum (n=7 comments) 
A greater focus on what PLD is required for staff development. It has been challenging to shift staff thinking about what is required in a classroom 
setting to be culturally responsive. 

Keeping the momentum going and accepting that not all teachers move forward at the same time and that this is not an overnight process. 

We (teachers) need more professional development to know how to support our Māori students to be successful as Māori. It's just not there...we 
are aware and it is a work in progress.  

Changing mind sets and practice having those challenging conversations/shadow coaching having everyone rowing the waka in same direction. 

It takes time; linking across the strategic arm of the school (Middle Leaders, Appraisal, TIA, Teaching and Learning, Literacy so it counts. 

Disseminating the practices across all staff and spreading the ideas of what is being looked for in the Rongohia te hau. 

Maintaining momentum in our observation cycle and working alongside staff to push for improvement. 
 

Staffing changes (n=5 comments) 
We currently do not have a Kaumatua; we are on the hunt! This is a key figurehead and kete of knowledge that we need. 

Over the three years we have had 3-4 principals and have been through 2 CAPNA. The team numbers have been inconsistent. 

Also staff changes need to be taken into account and the training given to them to keep up to speed with what we are trying to do. 

Continually 'starting at the beginning' bringing new staff into the kaupapa has been challenging.  

Possibly the most challenging aspect is new staff that don't engage in the kaupapa. (Very small). 

Level & quality of te reo/resourcing of (n=1 comment) 
Getting meaningful tikanga/te reo programmes running in the school across all year levels. 

 
Alignment, cohesion & consistency (n=1 comment) 
Observation tool needs to be changed to fit our context. 
 

Finding time, resource, commitment, giving considered application (n=15 comments) 
I feel like this year is the first year that KEP has had a team in our school that has been focused on implementing CRP again in our school with Māori 
as a focus. I feel like we could of done more with teachers individually if we had had some sort of observation timetable working more intensely 
with staff to form goals and action them. I feel like KEP was not the main focus for our whole school PD and we haven't probably done enough to 
get staff to really analyse their CRP pedagogy and implement it more authentically. 

Having time to develop a solid understanding amongst all departments of school of what is a critical learning conversation. Continual development 
of spread amongst all institutions. 

We have had trouble maintaining support to make serious changes in many staff pedagogy. However with Deep Learning and MYP being introduced 
next year and 2018 the opportunity to push home the pedagogy is strong. 

Finding the time to fit it all in with other PLD commitments -- both individually and as a school. 

Time management.  

Completing the cycle - shadow coaching. Review, reflect and act hui's after evidence to accelerate. 

We have not been able to implement the mahi tahi cycle as widespread as we have hoped but endeavour to do so in the future. We have been able 
to, over the past two years, identify what process works best for our school. 
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Needed to place a higher emphasis on shadow coaching. 

Time. We have such a range of students and needs and what suits some students doesn't suit others, for a small school staff it can be exhausting 
and so I worry that it will not be at the forefront of some staff minds. 

Total involvement from multi-levels - senior & middle management & classroom teachers. Some staff have been empowered to make a pedagogical 
shift. Others are having to be directed and given examples. Middle management buy in has been challenging - Those who have engaged their staff 
have got good evidence, those who have seen it as a tick box have shown little improvement & require further guidance. 

Developing awareness of unconscious bias Teachers still need to acknowledge that we can make a difference. Finding the time to do this. 

Time off from teaching classes - not specific to subjects.  

Slow uptake of involvement. 

Keeping the goals and focus continually on the key aspects we are pushing as a SCLT. Competing demands consistently dilute teacher engagement 
as they try to balance other stresses. 

Time & workload is always a factor but if it's worth it this will be made. 
 

Whānau connections/support (n=2 comments) 
Communication with whānau and iwi. 

Whānau: not playing their part - Māori students living with other relatives who are not bothered about the child's learning. 
 

Other (n=10 comments) 
Timetable. 

More tautoko by Kaitoro to facilitate SLL co construct Action plan hui. When kaitoro were present they created the korowai to keep the kaupapa 
authentic. 

We have many external challenges that we have little agency with. We can't change many factors that make like challenging for our students. We 
work hard as a school to engage with whānau and offer support/opportunities for our students. Maybe more external support/ help for families 
would be useful. 

Using a mainstream paradigm within a Māori context. 

Some internal stuff that I am loathe to explain via a survey. 

Staff doing as they should but not understanding why/ the kaupapa. Teacher involvement in shadow coaching.  

Not fully understanding how all-encompassing this whole kaupapa is in changing not only Māori student learning but their wider class. 

Facilitator-led model of observations (we've now taken ownership of this & making changes). 

Support with students with behavioural disorder. 

We probably needed more support in literacy planning so that we could engage Māori student readers and writers better. 
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Teachers 

 
Background 

 

Q2 What is your role in the school? 

 N % 
Senior leadership with timetabled teaching 
responsibilities 

3 6.5 

Middle leadership with timetabled teaching 
responsibilities 

 
17 

 
37.0 

Classroom teacher 23 50.0 

Other (specify) 1 2.2 

No response 2 4.3 

Total 46                  100.0 

 

Q3 How long have you been teaching at this school? 

 N % 
Less than one year 0 - 

1-2 years 8 17.4 

More than 2 years 36 78.3 

No response 2 4.3 

Total 46                  100.0 

 

 

Engagement and Spread 

Evaluation questions relating to this section of the analysis framework 

How far have schools progressed with building leadership capability to 

 raise awareness and spread change across the school? 

 change school systems (including curriculum)? 

What worked in getting this spread? 

 

Q4 Have you heard of KEP? 

 N % 
Yes 43 93.5 

No 1 2.2 

No response 2 4.3 

Total 46                  100.0 
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Q5 To what extent have you been involved in KEP? 

 N % 
To a large extent  11 23.9 

To some extent  23 50.0 

To a small extent 7 15.2 

Not at all 0 - 

Not sure 1 2.2 

Not applicable, not heard of Kia 
Eke Panuku 

 
1 

 
2.2 

No response 3 6.5 

Total 46   100.0 

 

Q6 How well do you understand Kia Eke Panuku and the outcomes being sought? 

 N % 
Very well  13 28.3 

Quite well  19 41.3 

Somewhat well 10 21.7 

Not at all well 0 - 

Not sure 0 - 

Not applicable, not heard of Kia 
Eke Panuku 

 
2 

 
4.3 

No response 2 4.3 

Total 46   100.0 

 

Q7 How have you been involved in KEP? (You may select more than one option.) 

 N % 
Participated in teacher only days or other in-school teacher 
meetings where we engaged in elements of KEP 

 
35 

 
76.1 

Another teacher has observed in my classroom and provided 
feedback on my teaching practice in relation to Māori students 

 
40 

 
87.0 

Another teacher has worked with me to look at data of Māori 
students in my classes to track Māori students’ outcomes 

 
13 

 
28.3 

I have been shadow coached in my classroom 18 39.1 

I have observed in another teacher’s classroom and provided 
feedback on their teaching in relation to Māori students 

 
17 

 
37.0 

I have worked with another teacher to look at data of Māori 
students in their classes to track Māori learner outcomes 

 
16 

 
34.8 

I have shadow coached in another teacher’s classroom 5 10.9 

I have sought/received feedback from my Māori students 21 45.7 

Other (specify) See below 4 8.7 

Total  n=46     

Other (specify) 
I have been a member of the SCLT in my school, attending inter-school KEP training hui, being involved in ongoing 
SCLT planning, helping to generate and analyse data for KEP moderation...etc. 

They have observed but I was not given any feedback. I was randomly selected and their findings were used to give an 
overall analysis of the observations of all teachers as a whole. 

I have been trained in shadow coaching however I have not been required to carry out this mahi. 

Worked with whole department to set goals to improve achievement for Maori students, focused on principles of Kia 
Eke Panuku 
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Q10 Over the last year or so, to what extent have school-wide changes been made to better 
support Māori learners? 

 N % 
To a large extent  6 13.0 

To some extent  27 58.7 

To a small extent 6 13.0 

Not at all 0 - 

Not sure 4 8.7 

No response 3 6.5 

Total 46   100.0 

 

If school-wide changes have been made, please provide us with an example which is effective in 
supporting Māori learner outcomes. 

(34 respondents, 55 comments)  

Note that all the teachers who sent in a questionnaire (multiple respondents from the same school) are included in the 
qualitative analysis, while for the quantitative analysis only one was selected from each school as per the intended 
methodology. Hence the number of respondents to this question may be greater than the number of respondents for 
the quantitative component of this report. Refer Methodology and Response from Participants in Appendix 1. 

 
Involving Māori parents/whānau/iwi/student agency/voice (n=8 comments) 
Monitoring students/use of data/evidence (n=3 comments)  
Pastoral/Whānau classes, incl for academic counselling (n=1 comment) 
Mentoring (n=2 comments) 
Appointments/role changes/appraisal (n=2 comments) 
Collaboration (n=2 comments) 
Culturally responsive and relational pedagogy (n=1 comment) 
Curriculum/medium of instruction/Non-streaming/programmes/pathways (n=3 comments) 
Te reo, tikanga, cultural considerations (n=8 comments) 
Awards (n=1 comment) 
Elements of Kia Eke Panuku PLD (n=8 comments) 
Focus on student’s needs (n=3 comments) 
Changes but not school-wide (n=4 comments) 
 

 
Involving Māori parents/whānau/iwi/student agency/voice (n=8 comments) 
Iwi representatives in school more regularly. 

Collection of whānau and student voice.  

Whānau committee and voice in Māori student strategic academic plan. 

Whānau evening. 

The development of our school concept of tatou (values anagram) has also been driven by more student voice. Reading the comments of our 
learners has made a massive change in my opinion. 

Improved focus on getting Māori student voice and relaying findings to the staff. This has yet to become embedded in classroom practice, but the 
use of teacher inquiry, supported by the principles of Kia Eke Panuku, will gradually make a difference. 

Whānau discussion / input evenings.  

The tupuranga group has given a clear voice for Māori and Pasifika students. This builds on the sense of connectedness and purpose that began 
with the weekly homework club. 
 

Monitoring students/use of data/evidence (n=3 comments)  
Looking at data. 

Tracking progress. 

Evidence, inquiry and data are used regularly to plan and review our programmes. 
 

Pastoral/Whānau classes, incl for academic counselling (n=1 comment) 
Whare awhina set up to support  
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Mentoring (n=2 comments) 
Seniors are more involved with mentoring and giving practical assistance to younger students. 

They now have peer mentors within the school to guide lower ability students. 
 

Appointments/role changes/appraisal (n=2 comments) 
Appointment of a Kaumatua. 

Kaiawhina employed to support. 
 

Collaboration (n=2 comments) 
Ongoing collaboration with other staff and facilitators to support our Māori learners. 

There has been a strong focus on Critical Friendship Groups, exploring critical incidents with colleagues in a constructive environment. Teachers are 
challenged to shift their viewpoint and practices.  
 

Culturally responsive and relational pedagogy (n=1 comment) 
Observations to shadow coaching Working on more CR RP in the classroom. 
 

Curriculum/medium of instruction/Non-streaming/programmes/pathways (n=3 comments) 
Learning programs provide an integrated curriculum base and learning environment. Assessment is not a priority and is more focussed on giving 
learners feedback and feedforward opportunities that acknowledge what has been learnt and where to next, particularly at a junior level as this is 
change that has been developing over the past two years. Setting up forums that provide an open record of learner where she/he is at and where to 
next. 

Continued to target our low-achievers with introduction of more Unit standard credits/programmes ie military + trades academy, Manaaki, 
chainsaw, barista, soft materials, core generic standards offered during the August holidays so Māori students in particular can achieve their Level 
1+/2 credits. 

Teaching the staff to differentiate customised programmes to meet needs. 
 

Te reo, tikanga, cultural considerations (n=8 comments) 
Assemblies are also beginning to reflect more diversity, including weekly whakatoki. 

Professional learning and staff support around the use of te reo in the classroom and wider school community. Tikanga PLD encourages and 
provides opportunity for whakatauki and waiata. 

We acknowledge slightly more Māori culture in assemblies by singing waiata - Karakia has always been done. 

Inclusion of more Māori language use, tremendous shift in use of appropriate protocol and customs are followed and appreciation of their skills and 
talent. 

Kapa haka group.  

Starting te reo Māori.  

Taking kapa haka, powhiri at functions, principal’s assembly addresses have Māori welcome.  

Marae visit with all staff to imbed culture etc. 
 

Awards (n=1 comment) 
Māori achievement awards 
 

Elements of Kia Eke Panuku PLD (n=8 comments) 
In terms of professional development and whole school observations using the Kia Eke Panuku principles and observation forms. 

Shadow coaching, HODs going through data of Māori students with classroom teachers, observations. 

Involved the whole staff and made it a priority topic for TOD's and PLG's. 

Observation tool. 

With the use of shadow coaching to improve teacher practice in light of the culturally responsive and relational pedagogy we have discussed with 
coaches. 

Observations and PD focusing on the needs of Māori students. 

The implementation of Kia Eke Panuku along with the work being done with PB4L.  

Staff PD KEP team working in school and raising awareness. 
 

Focus on student’s needs (n=3 comments) 
Identifying students in the beginning but ongoing PD needed to help better understand the concepts of kia eke panuku and the effectiveness in a 
classroom. 

Priority learners identified and discussed. 
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This has been an on-going process at our school, not only in the last year or so. We have DATs (deliberate acts of teaching) focussed on Māori 
students and their learning needs, to help students achieve their goals. This involves regularly chats with students to check progress etc. 
 

Changes but not school-wide (n=4 comments) 
I can’t say they have done anything school-wide. They have provided support for some staff members but I am not aware of any school wide 
changes. 

From my perspective, teachers have been given PLD on Māori achievement... not really a lot about how to apply different (effective) teaching 
strategies in the classroom to help our Māori learners. For a lot of teachers, it seems as though it has been left to them to muddle through without 
that much guidance. So, in terms of improved Māori engagement & achievement some teachers are finding it a little hit and miss. 

The theory is sound and the process is solid but it only occurs in pockets of the school so is yet to be transferred across all areas and levels of the 
school. Some teachers have changed their approach to learners, trying to use more Māori language in the classroom, Ako - using the learners to 
share their experiences and help teachers improve reo use or make teachers feel more comfortable using reo. Changes to the curriculum content 
co-constructed with learners allowing students to take ownership, bring their personal experiences and enhance learner agency. 

Not sure of any big picture changes that specifically support the outcomes of Māori learners. Most of the focus so far has been on what we can do 
in our classrooms to support Māori learners. 
 

Other (n=11 comments) 
Again, the data supports improvements, and this has been primarily through intervention and tracking. SSA, rather than Kia Eke Panuku, at least in 
my opinion. 

There are plans for a cultural centre. 

Emphasis on 85% attendance. Done individually, whānau class and House. 

Retention. 

Personal inquiry about Māori students.  

We are now harvesting credits 3 days work for 22 credits. 

Over the last year the shift has been made from Te Kotahitanga so the form in which meetings and inquiry projects have changed. The move to 
follow up and measure the success of strategies trialled is more of a focus. 

I feel our school has some great practices embedded and we have continued to explore how we can work with the community to support and 
recognise our Māori learners. 

KEP is an integral part of PLD.  

We have identified ways to change our relationships with Māori akonga and selected topics to engage with their prior knowledge and experiences. 

Application from PL.  

Kia Eke Panuku crew led by [name] and co have actively worked to plan, implement and launch initiatives to improve Māori learning. 
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Effectiveness 
What are the intermediate outcomes Kia Eke Panuku is achieving? 

Evaluation question relating to this section of the analysis framework 

To what extent has the ability to use evidence to inform planning and decision-making increased? 

 

Q8 Over the last year or so, to what extent do you think you have you improved your ... 

 Not at all To a small 
extent 

To some 
extent 

To a large 
extent 

Not sure Not 
applicable 

No 
response 

Total 

 N % N % N % N % N % N % N % N % 

...ability to collect and 
analyse data to actively 
track Māori learner 
outcomes? 

 
0 

 
- 

 
4 

 
8.7 

 
23 

 
50.0 

 
14 

 
30.4 

 
0 

 
- 

 
1 

 
2.2 

 
4 

 
8.7 

 
46 

 
100.0 

...awareness of the needs 
of your Māori students? 

 
0 

 
- 

 
2 

 
4.3 

 
20 

 
43.5 

 
19 

 
41.3 

 
0 

 
- 

 
1 

 
2.2 

 
4 

 
8.7 

 
46 

 
100.0 

...ability to use evidence 
to inform teaching 
practice? 

 
0 

 
- 

 
2 

 
4.3 

 
16 

 
34.8 

 

 
23 

 
50.0 

 
0 

 
- 

 
1 

 
2.2 

 
4 

 
8.7 

 
46 

 
100.0 

...ability to use evidence 
to inform decision 
making? 

 
0 

 
- 

 
1 

 
2.2 

 
17 

 
37.0 

 
23 

 
50.0 

 
0 

 
- 

 
1 

 
2.2 

 
4 

 
8.7 

 
46 

 
100.0 

 

 

Evaluation question relating to this section of the analysis framework 

To what extent has teaching practice and pedagogy changed to be more culturally responsive? 

 

Q8 Over the last year or so, to what extent do you think you have you improved your ... 

 Not at all To a small 
extent 

To some 
extent 

To a large 
extent 

Not sure Not 
applicable 

No 
response 

Total 

 N % N % N % N % N % N % N % N % 

...ability to teach in more 
culturally responsive 
ways? 

 
0 

 
- 

 
2 

 
4.3 

 
16 

 
34.8 

 
23 

 
50.0 

 
0 

 
- 

 
1 

 
2.2 

 
4 

 
8.7 

 
46 

 
100.0 

...ability to lead more 
culturally responsive 
practice? 

 
0 

 
- 

 
5 

 
10.9 

 
16 

 
34.8 

 
20 

 
43.5 

 
0 

 
- 

 
1 

 
2.2 

 
4 

 
8.7 

 
46 

 
100.0 

...ability to change what 
you do/your actions to 
improve outcomes for 
Māori students? 

 
1 

 
2.2 

 
2 

 
4.3 

 
16 

 
34.8 

 
22 

 
47.8 

 
0 

 
- 

 
1 

 
2.2 

 
4 

 
8.7 

 
46 

 
100.0 
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Evaluation question relating to this section of the analysis framework 

To what extent has capability to develop relationships with whānau, hapu, iwi and Māori organisations been built? 

 

Q11 Over the last year or so, to what extent do you think there has been... 

 Not at all To a small 
extent 

To some 
extent 

To a large 
extent 

Not sure No 
response 

Total 

 N % N % N % N % N % N % N % 

...a better 
understanding within 
the school of the 
aspirations and 
priorities of whānau 
Māori? 

 
0 

 
- 

 
4 

 
8.7 

 
23 

 
50.0 

 
15 

 
32.6 

 
1 

 
2.2 

 
3 

 
6.5 

 
46 

 
100.0 

...greater involvement 
of whānau with the 
school? 

 
0 

 
- 
 

 
5 

 
10.9 

 
23 

 
50.0 

 
11 

 
23.9 

 
4 

 
8.7 

 
3 

 
6.5 

 
46 

 
100.0 

...greater involvement 
of whānau with their 
child’s learning? 

 
0 

 
- 

 
9 

 
19.6 

 
26 

 
56.5 

 
4 

 
8.7 

 
4 

 
8.7 

 
3 

 
6.5 

 
46 

 
100.0 

...improved school 
connections with 
hapū/iwi or Māori 
organisations? 

 
1 

 
2.2 

 
8 

 
17.4 

 
18 

 
39.1 

 
10 

 
21.7 

 
6 

 
13.0 

 
3 

 
6.5 

 
46 

 
100.0 

 
 
 
 

Evaluation question relating to this section of the analysis framework 

How and in what ways have leaders and teachers changed what they do (actions)? What do they do differently 
(actions)?   

 

Q8 Over the last year or so, to what extent do you think you have you improved your ... 

 Not at all To a small 
extent 

To some 
extent 

To a large 
extent 

Not sure Not 
applicable 

No 
response 

Total 

 N % N % N % N % N % N % N % N % 

...ability to change what 
you do/your actions to 
improve outcomes for 
Māori students? 

 
1 

 
2.2 

 
2 

 
4.3 

 
16 

 
34.8 

 
22 

 
47.8 

 
0 

 
- 

 
1 

 
2.2 

 
4 

 
8.7 

 
46 

 
100.0 
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If you have changed what you do/your actions, can you please give us some examples of what you 
are doing differently. 

38 respondents, 52 comments 

Note that all the teachers who sent in a questionnaire (multiple respondents from the same school) are included in the 
qualitative analysis, while for the quantitative analysis only one was selected from each school as per the intended 
methodology. Hence the number of respondents to this question may be greater than the number of respondents for 
the quantitative component of this report. Refer Methodology and Summary of Responses in Appendix 1. 

 
Communications/connections with students/whānau/wider whanaungatanga (n=2 comments) 
Use of data/evidence to inform/change practice/planning (n=4 comments) 
Wider use of student voice and responsibility/whānau voice (n=20 comments) 
Change in classroom practice (n=10 comments) 
Personalised learning plans (n=6 comments) 
Use of tikanga, te reo (n=3 comments) 

 
 
Communications/connections with students/whānau/wider whanaungatanga (n=2 comments) 
Intensive, ongoing communication programme with extended whānau. Inclusiveness of student, parent and myself in monitoring, encouraging 
students meet full potential in gaining credits at or above an achieve. Extra curricular engagement with these students in their activities etc. 

Keeping in touch and in partnership with whānau. 
 

Use of data/evidence to inform/change practice/planning (n=4 comments) 
Used data to inform changes or modify the structure and method of teaching.  

Using data to track and inform student understanding. 

Using data to inform my decisions about planning, using evidence rather than teacher assumptions to revise lesson content/delivery/decisions in 
the classroom.  

Better clarity of data analysis. 
 

Wider use of student voice and responsibility/whānau voice (n=20 comments) 
Provide opportunities for the learners to use their own knowledge or personal data to inform and direct their learning.  

Encouraging students to take ownership of their strategies. 

I am trying to provide more avenues for students to share their ideas and to ask questions or seek feedback. 

Student voice is more evident within the classroom Allowing students the opportunity to take charge of their learning 50/50 input from students 
and teacher.  

I do a lot more differentiated learning for the students, allowing them to choose what their learning needs are and who they work with instead of 
having them work independently without talking, discussing with others. 

I am allowing my students more choice in daily tasks - like who they work with and options of what they would prefer to do. This has lead to greater 
engagement all round. I scaffold more of my lessons and content.  

After discussions with my senior students (a lot of whom are of Māori descent), I have based topics / case studies around aspects of Māori culture, 
trying to choose topics that my Māori students especially can relate to, and will be interested in (i.e. PROTEST - Bastion Point, Māori Land March... 
The Treaty of Waitangi...The Springbok Tour and how this event related to Māori etc...). I break down these topics so that some of the more 
complicated concepts are easy for my students to understand and comprehend. I was also pleasantly surprised at how well my Māori students took 
to these topics, as well as utilising the wealth of knowledge that they already possessed. Students would go home and discuss what they were 
learning with their families (parents and grandparents)... I also invited various speakers from the community to come in and share their knowledge, 
memories and experiences with my students. This was proved invaluable, and my students benefited greatly because of it. 

To facilitate learning not force learning, when and how students need it rather than teacher prescribed.  

More student voice.  

I have worked with Māori learners to set specific goals for their leaning and success. 

Implementing more academic feedforward and back. More opportunities for sharing the power in class. More dialogic conversations with students. 

Student voice. 

Co-construction with students on outcomes and plans - more focussed feedback to inform practise etc. 

Co-constructing learning with students, sharing results and data with them. 

Provide more opportunities for students and staff to collaborate in the planning process to enhance learner agency and learning overall. 

Reviewing all units of work and collecting student voice. 
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Co-constructing topics and unit plans with the students in my class. I now more regularly ask 'How and what do they want to learn?' 

Giving students more of a voice in the classroom about what they do and why they are doing it. 

Using student’s prior knowledge to build confidence and link current content to real life experience. 

I have increased student agency in my classroom by encouraging greater student choice (of content and activity), increasing the relevance of topics 
following feedback from students, facilitating student led classes and discussions, incorporating greater use of te reo in the classroom, and 
developing a unit on local history and issues. 
 

Change in classroom practice (n=10 comments) 
More group teaching. More feed forward. 

Using my knowledge of student interests to link in to the curriculum. 

I am speaking from a primary teacher's perspective. Over the last few years I have changed my teaching pedagogy to an inquiry based and inclusive 
teaching and learning style/ approach. Either problems relevant to them or student questions have given us a direction, we reflect on the impact it 
has on them and gather ideas for a solution that best fits for them. There is room for ongoing teacher and student feed back and feed forward, and 
personal goals setting reflect the learning intentions in the curriculum and national standards. 

More explicitly linking classroom practice and pedagogy to the needs of my students. My view is that I have made specific links to my student's 
location, whānau and also more work together in a true form of ako. There is more reciprocity now within my classroom and students are actively 
teaching each other more. 

Greater use of group work, jigsaw approach, tuakana-teina style approach to 

Cooperative learning and differentiation of activities and topics and social groups. 

To change and implement new programmes to better suit Māori students learning experiences and embed more authentic learning contexts within 
their learning. 

I've given more thought to my planning on how to incorporate co-construction and other dialogic strategies purposefully in my teaching. Prior to 
the KEP process, this may have been more incidental. 

We have changed our understanding of what inclusive practice is - from greetings and welcomes to lesson preparation and ako. The whole school is 
changing in all we do. 

Building self belief in students especially my Māori girls, circle times-relational and issue based, power sharing with students, programme changing, 
using evidence to encourage self confidence, calm inclusive atmosphere, displays on wall Māori content, knowledge of each student and needs 
based programme topics with a Māori perspective eg ancient Māori herbal remedies, our identity our marae etc to help students feel they belong in 
this class. 
 

Personalised learning plans (n=6 comments) 
Learning content and progress is taught and directed to the learner therefore providing a personalised learning structure. 

Individual learning plans. 

Greater use of IEPs with senior students. 

Individualized programmes. 

Being more aware of the student in my class. Looking at providing more learning opportunities for all students. 

More personalised learning, finding out more about students' interests and adapting learning/tasks to suit them. For example, Level 3 research and 
connections tasks. 
 

Use of tikanga, te reo (n=3 comments) 
We have karakia and himene each morning and afternoon. I have helped my akonga to prepare a simple mihi including their pepeha where they 
were able. Akonga have the opportunity to mihi to each other in the morning. I encourage the use of te reo Māori in reading writing and maths and 
topics reflect the culture of my akonga. 

Greater use of te reo in the classroom. 

Being part of performing with kapa haka for the whānau celebrating success night. 
 

Other (n=7 comments) 
Designed modules in my subject area to engage students. 

Seeking feedback from staff members on how to improve my pedagogy to ensure it is culturally responsive. 

More critical thinking about systems.  

The above questions are about improvement. I feel I do a reasonable job already, my improvement is in my leadership around these key 
components. The changes are around and coaching discussions/dialogue. 

Awareness of the more active nature of the boys, the need to move about more and have less 'traditional' sit and learn. Better conversations and so 
gaining feedback on what worked / didn't work for them. 

Developing an Inquiry goal for my appraisal this year to focus on the internal assessment results for my students. 
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Q 9 Over the last year or so, to what extent has school leadership changed what they do to better 
support Māori learners? 

 N % 
To a large extent  12 26.1 

To some extent  22 47.8 

To a small extent 6 13.0 

Not at all 0 - 

Not sure 3 6.5 

No response 3 6.5 

Total 46   100.0 

 

If they have changed what they do, what have they changed? 

(41 respondents, 66 comments)  

Note that all the teachers who sent in a questionnaire (multiple respondents from the same school) were included in 
the qualitative analysis, while for the quantitative analysis, only one was selected from each school as per the intended 
methodology. Hence the number of respondents to this question may be greater than the number of respondents for 
the quantitative component of this report. Refer Methodology and Summary of Responses in Appendix 1. 

Communications/connections with students/whānau/wider whanaungatanga/engaging whānau/ wider use of student voice and 
responsibility/whānau voice/student agency (n=5 comments) 
Use of data/evidence to inform/change practice/planning (n=11 comments) 
More discussions re needs of Māori students/focus on Māori students (n=6 comments) 
Co-constructing/collaborative approach/more discussions/PLD more inquiry based/ understanding good practice (n=1 comment) 
More relational in classroom/culturally responsive and relational pedagogy/focus on teaching and learning (n=7 comments) 
Action planning to achieve goals/identifying goals/goal setting (n=1 comment)  
Rewrite of junior programmes with consultation/reconsideration of programmes of learning approach/ whānau 
programme/curriculum changes (n=4 comments) 
Use of te reo, tikanga, cultural activity (n=2 comments) 
Support for/provision/involvement in Kia Eke Panuku/PLD (n=17 comments) 
 
 
 
Communications/connections with students/whānau/wider whanaungatanga/engaging whānau/ wider use of student voice and 
responsibility/whānau voice/student agency (n=5 comments) 
More emphasis on consulting with the community. More use of our school marae. 

Invited whānau in to meet principal, invited whānau in to see subject choices for seniors, continuing and building on the kapa haka collaboration for 
Taiopenga performance, inviting local whānau to the performance night. 

The leadership also hold a whānau hui once a term in order to unite families with the vision of the school. 

Parents evening for Māori students and surveys to collect feedback from families. 

Involvement of students and whānau in senior part of school in leadership wananga. 
 

Use of data/evidence to inform/change practice/planning (n=11 comments) 
There is more active tracking of students at the margins for success in NCEA and early intervention via mentor teachers, alternative pathways etc. 
This process had begun some time ago but has been further refined and embedded into school practices. There are also clearer processes for 
following-up student who may be disengaged in one or more subject(s), as indicated via the weekly Attitude to Learning reports (Deans) or referrals 
from class (Deans or HoD, depending on whether it is one or more than one class). 

It feels like we are tracking Māori achievement a great deal more, although this has been primarily data, and through SSA.  

Looking at data more regularly. Meetings around students and student achievement. AMA (Accelerating Māori Achievement).  

Collating data. 

More collection and analysis of data.  

Tracking of Māori students to ensure achievement of NCEA level 1, 2, 3. 

All key annual targets have a Māori student focus. Departments made accountable for tracking results for Māori students.  

Greater tracking of learners 

Lots of survey / data analysis of Māori student achievement. 
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Use of data of inform decision making. 

We have improved the data collection and analysis and guidance around these. 
 

More discussions re needs of Māori students/focus on Māori students (n=6 comments) 
Frequent meetings to discuss how our Māori learners are doing. 

A team solutions have specially targeted Māori achievement. 

The school has a long history of working hard to improve outcomes for Māori learners. Recently they have identified students that have been 
struggling with gaining NCEA and providing opportunities for them to gain the qualification. 

Providing more targeted support [for learners]. 

More emphasis on improving the learning of our Māori students - a big push and immediate response. 

Identifying students to assist them to gain credits. Behavioural systems. Māori awards night. Mentoring groups. Māori leadership opportunities. 
 

Co-constructing/collaborative approach/more discussions/PLD more inquiry based/ understanding good practice (n=1 comment) 
Uses co-construction more - where ever possible. 
 

More relational in classroom/culturally responsive and relational pedagogy/focus on teaching and learning (n=7 comments) 
Highlighted the need to change classroom practice to accommodate the learner and the learners’ deadlines. 

More inclusive and culturally responsive practice.  

More focus and support for teachers and learners.  

There is more mentoring and reflection on teacher practice to "coach" those not fluent in the culture how better to acknowledge students. 

Expectations of teachers to provide the very best they can. 

The change in approach of leadership has moved from generic PLD and more towards culturally responsive and relational pedagogy. All PLD, 
curriculum changes and decisions are derived from CR-RP from the learner perspective. It still needs refining as the authenticity of learning and 
experiences and PLD on this seems somewhat forced from SLT rather than naturally occurring as a result of resistance to change from existing staff. 

There has been a lot of focus on relationship between teacher and student in order to see more educational influence. 
 

Action planning to achieve goals/identifying goals/goal setting (n=1 comment)  
The academic success of Māori as Māori has been driven as a school-wide goal, informing both faculty-wide and individual staffing schools. 

Rewrite of junior programmes with consultation/reconsideration of programmes of learning approach/ whānau 
programme/curriculum changes (n=4 comments) 
Learning has both specific and integrated subject base (curriculum) learning opportunities. Programs of learnings can last between 1 - 3 trimesters 
(12 week is a trimester) therefore allowing for learners to have a more personalised and purposeful focus with learning with change. NCEA credit 
opportunities are still valid and available however the focus is on learners achieving at a high achievement rather than a lot of credits. Time table 
has been modified to accommodate advisory time between learner and learning leaders with a personalised approach that will support, guide, 
direct and reflect on learner progress, development and needs. 

[Name of AP] mandate to "improve Māori achievement" continues to see her introducing more unit standard credit courses and standards 
specifically aimed at our Māori students. 

A Māori vertical whānau programme (pumanawa). 

Curriculum changes. 
 

Use of te reo, tikanga, cultural activity (n=2 comments)  
I hear my boss using te reo when she speaks to akonga. I see Māori themes and kupu in her classroom. 

The Headmaster has learned te reo and uses it regularly and publically. Much more vigorous and visible staff involvement in kapa haka.  
 

Support for/provision/involvement in Kia Eke Panuku/PLD (n=17 comments) 
Delivered PD around Kia Eke Panuku Have been part of the Kia Eke Panuku team and have part of the observations. 

Run PD sessions with staff. 

Teacher PLD to support our Māori learners. 

Allowed for some pedagogical development opportunities. 

PLD and workshops for staff to learn more about the principles behind KEP. 

[Name]’s PL leadership; teachers encouraged to up skill one another. 

Strategic Change team is more visible and pro active as a team. 

Time for teachers to develop shadow coaching skills. 

More PD to highlight needs of Māori learners. 
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PD sessions, observations, student surveys, data collection. 

It has been more about consolidation this year with some new learning around shadow coaching.  

Participation in wananga at 4 different marae. 

They have introduced Kia Eke Panuku. 

PD.  

[Name of school] Leadership has implemented professional development to improve culturally relational pedagogy throughout the school. 

Now led by the principal.  

They started doing Māori language bites in our morning meetings once a week but for some reason this has stopped. Not sure why?  

Setting goals for shadow coaching. 
  

Other (n=12 comments) 
I feel like Kia Eke Panuku have done observations, but I am unaware of how they have impacted my teaching or the teaching within my department. 

This year we have tried to reinstigate "restorative practices" (however this is not especially for our Māori learners). 

A celebration of Māori student achievement has been instigated for a number of years now. 

Emphasis on building up literacy / numeracy. 

Mentoring of some senior students to improve opportunities for success continued support for students in terms of career advice/ work experience 
etc. 

More inclusive of their culture in the classroom activities and sports they engage in. 

More restorative practice for pastoral care. 

Student success has always been the main focus. 

We are all using the same or similar kupu to describe what is taking place in classrooms. Much more focus on areas like manaakitanga in my 
opinion. 

Our leadership team no longer encourage class trips out if student fees are unpaid. This is making it difficult to give our students the EOTC 
experiences they deserve and benefit from. 

Included in revised appraisal system. 

We visited Korokota Marae together yesterday to pay our respects to our kuia and her whānau. 
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Student Outcomes 

Evaluation question relating to this section of the analysis framework 

To what extent have student attitudes and outcomes improved (including engagement, retention, and achievement)? 
What are they doing differently? 

 

Q12 Over the last year or so, to what extent have you noted improvements in Māori students’ ... 

 Not at all To a small 
extent 

To some 
extent 

To a large 
extent 

Not sure No 
response 

Total 

 N % N % N % N % N % N % N % 

... enjoyment of being 
at school? 

 
0 

 
- 

 
7 

 
15.2 

 
26 

 
56.5 

 
7 

 
15.2 

 
3 

 
6.5 

 
3 

 
6.5 

 
46 

 
100.0 

... engagement?  
0 

 
- 

 
4 

 
8.7 

 
29 

 
63.0 

 
6 

 
13.0 

 
4 

 
8.7 

 
3 

 
6.5 

 
46 

 
100.0 

...attitudes to learning?  
0 

 
- 

 
8 

 
17.4 

 
23 

 
50.0 

 
9 

 
19.6 

 
3 

 
6.5 

 
3 

 
6.5 

 
46 

 
100.0 

...actions/what they 
do? 

 
0 

 
- 

 
6 

 
13.0 

 
26 

 
56.5 

 
5 

 
10.9 

 
6 

 
13.0 

 
3 

 
6.5 

 
46 

 
100.0 

...retention?  
0 

 
- 

 
6 

 
13.0 

 
23 

 
50.0 

 
7 

  
15.2 

 
7 

 
15.2 

 
3 

 
6.5 

 
46 

 
100.0 

...academic 
achievement? 

 
0 

 
- 

 
6 

 
13.0 

 
25 

 
54.3 

 
9 

 
19.6 

 
3 

 
6.5 

 
3 

 
6.5 

 
46 

 
100.0 

 
If you have noted changes in their [Māori students’] actions/what they do, please provide some 
examples of what they are now doing differently.   

(36 respondents, 53 comments)  

Note that all the teachers who sent in a questionnaire (multiple respondents from the same school) are included in the 
qualitative analysis, while for the quantitative analysis, only one was selected from each school as per the intended 
methodology. Hence the number of respondents to this question may be greater than the number of respondents for 
the quantitative component of this report. Refer Methodology and Response from Participants in Appendix 1. 

Cultural, extra curricular (n=2 comments)  
Feel valued and recognised, improved attitudes, more engaged (n=20 comments) 
Attendance/retention (n=6 comments) 
Relationships (n=4 comments) 
Role models/leaders (n=4 comments) 
Ownership in their own learning (n=3 comments)  
Academically (n=5 comments) 
Celebrating the success (n=1 comment) 
 
 
 
Cultural, extra curricular (n=2 comments)  
Larger groups taking part in cultural activities. 

More buy in into extra curricular. 
 

Feel valued and recognised, improved attitudes, more engaged (n=20 comments) 
Positive attitudes and conversations among the learners with being at school and attitude to learning. Learners are engaged. 

Learners are positive and ambitious. 

More positive attitudes to learning. Enjoying classes and having better relationships with staff. 

These are really hard things to quantify. I am aware of areas where Māori students have enjoyed their learning, but I cannot comment on the 
workings of a student's mind. 

Students have become more engaged in their academic achievement and their future pathways. 
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I have noted improved engagement and attitudes to learning when I have been able to work with some Māori students in a one-on-one or small 
group basis.  

Students take great pride in our school, especially when a haka is being performed for any occasion. They also defend the school values if need be. 

Support of each other. 

Happy positive groups interacting.  

Being proactive in asking for help.  

From my seniors keen following of their progress in NCEA.  

Drive to improve writing and math skills from many.  

Depending on relational capacity of teacher, the student’s capacity to be relational, respectful, responsible and resilient has improved. 

Having pride in themselves. Students and parents are providing feedback about how their child feels teachers care about learners and their 
achievements. Students are more confident to push themselves, be themselves and challenge their perceived limitations. Students are actively 
tracking their achievements, seeking endorsements and leadership positions and there has been a huge increase in learner agency. 

They are focussed on achieving and being the best that they can be.  

I've noticed more involvement and engagement from the students. They are seeing the value of their education and the benefits of being at school.  

This varies enormously depending on the class. The introduction of a Sport in Education class at Year 10 has made a huge difference to the 
engagement of all boys (a large number of whom are Māori), and so this seems to be a guide as to a possible way forward in other areas. 

(Coming to class and) giving it a go.  

More effort at learning times, more self belief, relationships positive, values and expectations changing, more engagement at learning times. 

Surveys say Māori are happy here. More Māori are seeking academic programmes and articulating they want to go to uni. 
 

Attendance/retention (n=6 comments) 
Attendance has visibly increased which has had a flow on effect upon both student engagement and academic achievement. 

Coming to class (and giving it a go).  

There have been some improvements in individual students' development and attendance. 

Participation in pe great with no uniform issues now. 

Attendance has improved. 

Stay in school. 
 

Relationships (n=4 comments) 
They are socialising and interacting with their peers and are not excluding themselves from others eg they are not sticking together as a culture.  

I have tried hard to build trust and reciprocal learning relationships with these students and it seems to be paying huge dividends. 

Engaging personally with teachers, relationship building. 

Making connections with key staff in their learning.  
 

Role models/leaders (n=4 comments) 
Senior learners are role models and determined to do well, this is shared and received by junior learners. 

Some Māori students are gaining more confidence to take on leadership roles within school. 

Students acting as mentors for other younger students. 

Seeking leadership positions. 
 

Ownership in their own learning (n=3 comments)  
Telling us what they like doing and what annoys them about our teaching knowing we will listen to their opinions. 

Tupuranga and homework group. Please note, too, that "to some extent" reflects the fact that this journey began for us some time ago, and has 
taken more than one year. 

Students’ attitudes to learning have changed because they have been given the opportunity to take charge. Taking responsibility for their actions 
and what they do. 
 

Academically (n=5 comments) 
Improvement in internal results in my subject area. 

Harvesting of credits. I had an excellent relationship with my students who have now achieved. 

Achieving higher academic results, showing excellence in some cases in aspects of learning they have chosen. 
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Our junior English data from the last two years shows a shift in the reading results of our Māori students, who are now on average getting the same 
results as the rest of the cohort. However, in writing they are still slightly lower than their cohort overall. 

Māori students in my senior classes were more engaged and achieving higher than non-Māori (statistically), but I also teach a very small number of 
students who identified as Māori. I do not have access to school-wide data to see the bigger picture. 
 

Celebrating the success (n=1 comment) 
Students/teachers celebrate their academic achievements. 
 

Other (n=8 comments) 
Maybe that more of our Māori students are now encouraged to do Unit standard courses to get what "may be perceived" as "easy credits/ or a 
credit grab" to enable them to pass level 1+/2. 

Māori students have been a focus for more than the past year. Coming recently to this school I have noticed that the school works consistently 
towards Māori achievement. I was impressed by how the school has a few initiatives and they actually work hard towards these and making them 
work and keeping what's important in focus. Instead of superficially taking part in a range of things. 

Using local marae as a base. 

Too early to determine impact. Would expect it will take another year to see and marked improvements. 

Difficult to comment on this in relation to all Māori students in the school. 

Comments mainly based on my vertical form - very mixed group. 

Many staff involved in KEP have set targets around the Māori learners within their class. They have regularly monitored their progress and engaged 
with the results. This has led to a lot of reflection on how to improve their own pedagogy to increase student success. 

A large extent with some students but it is not because of Kia Eke Panuku. 
 

 
 

Evaluation question relating to this section of the analysis framework 

How are Māori enjoying and achieving education success as Māori? 

 
Q13 In your school, in what other ways do you think Māori students are enjoying and achieving 
education success as Māori?   

(47 respondents, 80 comments)  
 
Note that all the teachers who sent in a questionnaire (multiple respondents from the same school) are included in the 
qualitative analysis, while for the quantitative analysis, only one was selected from each school as per the intended 
methodology. Hence the number of respondents to this question may be greater than the number of respondents for 
the quantitative component of this report. Refer Methodology and Response from Participants in Appendix 1. 
 
Teachers have come at this question from two different perspectives, or it is not clear which perspective. One is 
around opportunities that the school is providing; the other is around what students are doing or what they are 
picking up on.  

Some responses have been kept together as a whole to retain the integrity of the comment. In these cases the 
comment to do with that category is in bold. 
 
Cultural, extra curricular (n=25 comments) 
Feel valued and recognised, improved attitudes, more engaged, enjoyment of learning (n=13 comments) 
Relationships (n=2 comments) 
Ownership in their own learning (n=4 comments) 
Role models/leaders/mentoring (n=7 comments) 
Use of te reo (n=4 comments) 
Academically (n=5 comments) 
Celebrating the success (n=1 comment) 
Further opportunities, pathways (n=10 comments) 
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Cultural, extra curricular (n=25 comments) 
Kapahaka, sport, music, arts. 

Polyfest.  

Whole school waiata and haka competition. All students participated and learnt to waiata and haka. 

The school’s kapa haka group constantly perform and are leaders to their peers. 

Kapa haka. 

Through their involvement in the wider aspects of school life eg teams, groups etc. 

sport - cultural - whānau as school. 

Leading in cultural events. 

Kapa haka. 

Manuhiri connecting with whakapapa. 

students while in kapa haka learnt about values, expectations, self responsibility and respect. 

Sporting achievement kapa haka. 

Rugby, kapa haka. 

Sporting. 

Kapa haka. 

Enjoy fun times such as Japanese visits, poi, craft work etc. 

Recognition of the culture has improved. Pākeha boys engagement in haka and waiata, especially travelling groups, shows an awareness that Māori 
boys are noticing. 

All learning the school haka has helped students enjoy success, especially when some of the quieter students are leading this process. 

Kapa haka, sports.  

Extra curricular activities. 

Through the Tai Tokerau festival events. 

Cultural activities. 

Kapa haka 1-2 roopu a year. Compulsory Ngā mahi a rehia at year 9 and year 9 noho marae. Ngā mahi a rehia and Te Reo options at Year 10-13. 
Accelerated learning for fluent te reo students (Year 9s completing Level 1 Standards on a individualised programme), students do not have to leave 
who they are at the gate; they are provided with opportunities in school and within the extra curricular activities to pursue their passions and 
bring their knowledge and experiences with them to enhance their learning. Māori student leaders are proud speakers and ambassadors for other 
students, mentor each other, student more confident at applying for positions and scholarship as Māori learners. All areas are catered for and 
Māori students are represented and have had great success in Leadership, Cultural, Academic and Sporting arenas. 

Value placed on co-curricular activities, not just traditional academic success. Promotion of oratory skills (e.g. speech competitions, debating, 
chance to lead junior students). 

Love PE 
 

Feel valued and recognised, improved attitudes, more engaged, enjoyment of learning (n=13 comments) 
Able to be individuals a little more. 

Talking about their families and connections to their iwi. 

Being more involved in school and activities.  

I believe that students have been able to bring their own culture and voice into their learning more so this year.  

As students are becoming more engaged in their education, more dialogic conversations are had with students aiming for higher grades.  

Being themselves, sharing their talents, bringing their ideas into their work, and sharing them with class, teachers. Developing confidence as Māori 
to bring their perspective in to class, having pride in their connections, a sense of belonging to the college, and to the local marae also. 

This is a loaded question but here goes. I think my students as a whole enjoy learning, be they Māori or Pākeha. I have noticed that as I target the 
Māori, the Pākeha come along with them. I enjoy seeing all of my students achieve and they take great pride in doing well in science. I've watched 
how particular Māori students participate in online tasks (on Schoology) and find they engage rather more, especially in automated grading tests 
that they can improve on. Their faces light up when they do well. The students tend to participate more in my lessons when this happens and as you 
probably know, success breeds success. The key indicator of joy of achievement is when they tell me. This is purely based on relationship with them. 

Being recognised for credits achieved throughout the year. 

Pride in who they are.  

I have also seen more debate and discussion from them as to what it means to be achieving as Māori. 
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Kapa haka 1-2 roopu a year. Compulsory Ngā mahi a rehia [do something they are passionate about] at year 9 and year 9 noho marae. Ngā mahi 
a rehia and Te Reo options at Year 10-13. Accelerated learning for fluent te reo students (Year 9s completing Level 1 Standards on a individualised 
programme), students do not have to leave who they are at the gate; they are provided with opportunities in school and within the extra 
curricular activities to pursue their passions and bring their knowledge and experiences with them to enhance their learning. Māori student 
leaders are proud speakers and ambassadors for other students, mentor each other, student more confident at applying for positions and 
scholarship as Māori learners. All areas are catered for and Māori students are represented and have had great success in Leadership, Cultural, 
Academic and Sporting arenas. 

The Māori Student Agency group has appeared to lift the visibility and status of Māori throughout both staff and student bodies. Deficit theorising 
throughout the school has drastically declined. 

Māori students appear more willing to contribute voice about the direction the school should take and seem to take pride in their identity. This 
appears to have been reflected in the academic outcomes of Māori throughout the school. 

Value placed on te ao Māori and included in curriculum in variety of subjects. 
 

Relationships (n=2 comments) 
Relationships/interpersonal skills. 

Through the whare āwhina - using this room as a place to go and catch up and have kōrero.  
 

Ownership in their own learning (n=4 comments) 
More ownership of learning 

Greater individual responsibility in the classroom (IEP s) More co construction in course materials and outcomes  

Being involved in decision making 

Having input into what they are studying. 
 

Role models/leaders/mentoring (n=7 comments) 
Leadership. 

Applying to be a leader and being successful. 

Tuakana teina time allows for the sharing of knowledge. 

Manaakitanga - caring for ākonga in other classes. 

Variable, I'm not well qualified to say - no Māori students in my classes, have seen some Māori students taking leadership - e.g. at prize giving, in 
Māori language week. 

Leadership opportunities. 

Kapahaka 1-2 roopu a year. Compulsory Ngā mahi a rehia at year 9 and year 9 noho marae. Ngā mahi a rehia and Te Reo options at Year 10-13. 
Accelerated learning for fluent te reo students (Year 9s completing Level 1 Standards on a individualised programme), students do not have to leave 
who they are at the gate; they are provided with opportunities in school and within the extra curricular activities to pursue their passions and bring 
their knowledge and experiences with them to enhance their learning. Māori student leaders are proud speakers and ambassadors for other 
students, mentor each other, student more confident at applying for positions and scholarship as Māori learners. All areas are catered for and 
Māori students are represented and have had great success in Leadership, Cultural, Academic and Sporting arenas. 
 

Use of te reo (n=4 comments) 
Our students regularly compete in and win regional Ngā Manu Korero competitions, travelling with whānau and support groups to the national 
competition and sometimes placing at that level. 

In junior school evidence of enjoying / achieving in terms of use of te reo in class. 

More te reo and tikanga Māori evident around the school. 

Kapahaka 1-2 roopu a year. Compulsory Ngā mahi a rehia at year 9 and year 9 noho marae. Ngā mahi a rehia and Te Reo options at Year 10-13. 
Accelerated learning for fluent Te reo students (Year 9s completing Level 1 Standards on a individualised programme), students do not have to 
leave who they are at the gate; they are provided with opportunities in school and within the extra curricular activities to pursue their passions and 
bring their knowledge and experiences with them to enhance their learning. Māori student leaders are proud speakers and ambassadors for other 
students, mentor each other, student more confident at applying for positions and scholarship as Māori learners. All areas are catered for and 
Māori students are represented and have had great success in Leadership, Cultural, Academic and Sporting arenas. 
 

Academically (n=5 comments) 
Passes in NCEA. 

External scholarships.  

Improved academic results. 

Kapahaka 1-2 roopu a year. Compulsory Ngā mahi a rehia at year 9 and year 9 noho marae. Ngā mahi a rehia and Te Reo options at Year 10-13. 
Accelerated learning for fluent te reo students (Year 9s completing Level 1 Standards on a individualised programme), students do not have to leave 
who they are at the gate; they are provided with opportunities in school and within the extra curricular activities to pursue their passions and bring 
their knowledge and experiences with them to enhance their learning. Māori student leaders are proud speakers and ambassadors for other 
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students, mentor each other, student more confident at applying for positions and scholarship as Māori learners. All areas are catered for and 
Māori students are represented and have had great success in Leadership, Cultural, Academic and Sporting arenas. 

Māori students appear more willing to contribute voice about the direction the school should take and seem to take pride in their identity. This 
appears to have been reflected in the academic outcomes of Māori throughout the school. 
 

Celebrating the success (n=1 comment) 
When our students can celebrate their successes and knowing that they have achieved in whatever they do and being Māori. 
 

Further opportunities, pathways (n=10 comments) 
Stronger pathways 

Applying for Universities to pursue their goals. 

Aspiring to go onto university or further work.  

Employment opportunities.  

Curriculum areas and vocational pathways. 

That there are achievable opportunities beyond the local roopu. 

Better careers guidance and identification of pathways. Learning courses adapted to cater to student need.  

Through Trades employment. 

Giving them opportunities not only in education. Identifying their strengths. MIT is being involved to support the needs. 

Kapahaka 1-2 roopu a year. Compulsory Ngā mahi a rehia at year 9 and year 9 noho marae. Ngā mahi a rehia and Te Reo options at Year 10-13. 
Accelerated learning for fluent te reo students (Year 9s completing Level 1 Standards on a individualised programme), students do not have to leave 
who they are at the gate; they are provided with opportunities in school and within the extra curricular activities to pursue their passions and bring 
their knowledge and experiences with them to enhance their learning. Māori student leaders are proud speakers and ambassadors for other 
students, mentor each other, student more confident at applying for positions and scholarship as Māori learners. All areas are catered for and 
Māori students are represented and have had great success in Leadership, Cultural, Academic and Sporting arenas. 
 

Other (n=8 comments) 
Don't know. 

Units of work that includes cultural sensitivity.  

High percentage of our kids here at [School name] High are Māori - lots of power sharing etc. 

School wide. 

Varied modes of assessment in some subject areas to suit students' strengths.  

Interesting learning programmes, helpful teachers, care of students. 

Through a deeper understanding of CRRP from teachers. More real learning and less tokenism. Students and teacher sharing where, why and who. 

Our Māori students are enjoying and achieving education success as I see it, greater communication to whānau about their child's successes 
technology now plays a big in this, Māori students see if they apply themselves and dare to achieve they are supported by all our teachers and we 
have an inclusive environment that wraps our korowai of whanaungatanga, pono and manaakitanga around them. 
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Value and Worth 

Evaluation question relating to this section of the analysis framework 

What has worked well or not well in achieving outcomes that support Māori enjoying and achieving education success 
as Māori? 

 
Q14 Overall, how valuable has it been for your school to be involved in Kia Eke Panuku? 
 

 N % 
Very valuable 19 41.3 

Mostly valuable 13 28.3 

Somewhat valuable 6 13.0 

Not at all valuable 1 2.2 

Not sure 3 6.5 

Not applicable, not heard of Kia 
Eke Panuku 

 
2 

4.3 

No response 2 4.3 

Total 46   100.0 
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APPENDIX 1: Methodology and Response from Participants 

 
Methodology 

Schools involved in Kia Eke Panuku, excluding Te Kura (Correspondence School) were included in 
the survey. The planned date for sending out the survey coincided with a severe earthquake 
particularly affecting the mid-upper South Island and lower part of the North Island, and with 
flooding that occurred in the lower part of the North Island. As a result of these events, the 
decision was made not to include one school and to delay sending out questionnaires to affected 
areas.  
 
Questionnaires were sent to 74 schools on 17 November and to 14 schools on 22 November, this 
latter group comprising schools in the areas affected by the events. Reminders were sent out on 
22 November and 6 December respectively, and a second reminder sent to both groups on 12 
December 2016. 
 
For the survey, there were 3 questionnaires for each school involved in Kia Eke Panuku – for the 
principal, a Strategic Change Leadership Team (SCLT) member and a teacher.  

An initial email was sent to the principal inviting their school to participate, with a link to the 
principal questionnaire. It also outlined the process for distributing a questionnaire to a SCLT 
member and to a classroom teacher, noting that they would receive two more emails.  

In the first email that followed, principals were asked to forward the email (which included a link 
to the SCLT questionnaire) to a SCLT who: 

 had timetabled teaching responsibilities and  

 been on the SCLT for one year or more. 

In the second email they were asked to forward the email (which included a link to the Teacher 
questionnaire) to a classroom teacher who 

 had been teaching at the school for one year or more and 

 was not on the SCLT.  

If there was more than one SCLT or teacher meeting the criteria then they were asked to select 
the first SCLT member or teacher whose surname starts with or follows on from the letter K in the 
alphabet (returning to A if required). 
 
Response 
 
The table below indicates the number of schools completing a principal, SCLT or teacher 
questionnaire, and the percentage based on the 88 schools invited to participate. Not included are 
questionnaires where the respondents were found not meet the criteria for selection (n=9) or only 
gave their school number in their response (n=2). One respondent to a SCLT questionnaire did not 
provide their school information so is not included in the following three tables. 
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Table 1 Response rate from principals, SCLT members and classroom teachers 

 No. of schools % 

Principal                64                     72.7  

SCLT member*                50 56.8 

Classroom teacher^                46 52.3 

Note: Multiple responses were received from some schools:  
* 3 schools returned questionnaires from 2 SCLT members, 1 returned questionnaires from 3 SCLT members, and one 
school returned five questionnaires. One questionnaire was received as an anonymous response, and is not included 
in the table. 
^ 4 schools returned questionnaires from 2 classroom teachers and 2 returned questionnaires from 3 classroom 
teachers. One school returned 4 questionnaires, one 5 questionnaires, and one returned 12 questionnaires. 

 
The large majority of principals (73%) completed their questionnaire. SCLT member and classroom 
teacher questionnaires were received from just over half of the schools (57% and 52% 
respectively).  
 
Fewer than half of schools returned questionnaires from all three participants, and in one in six 
schools only the principal responded. One in five schools did not respond at all. 

Table 2: Range of responses from schools 

 No. of schools % 

Principal, SCLT member and classroom teacher         38 43.2 

Principal and SCLT member only           7   7.9 

Principal and classroom teacher only           5   5.7 

Principal only          14 15.9 

SCLT member and classroom teacher only            2   2.3 

SCLT member only            3   3.4 

Classroom teacher only            2   2.3 

No response           17  19.3 

Total number of schools = 88           88 100.0 

 
In a number of instances, multiple questionnaires were received from SCLT members from the 
same school, and similarly from classroom teachers from the same school (see footnote to Table 1 
above). Table 3 below indicates the number of schools responding and the total number of 
questionnaires received from each group of respondents. 
 
Table 3 Responses from principals, SCLT members and classroom teachers 

 No. of schools No. of respondents 

Principal                64 64 

SCLT member                50 59 

Classroom teacher                46 75 
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For the purpose of the analysis in the report that follows, responses to the open ended questions 
are included from all questionnaires, including the anonymous response3. For the purpose of 
analysing the closed questions, one of the multiple questionnaires was selected.  
 
The following approach taken was taken to select this questionnaire: 

1. SCLT respondents (n=1) only completing a first set of questions (other than the two 
questions to ensure the criteria were fulfilled) were given lowest priority (completed 2 
questions). 

2. Teacher respondents (n=5) only completing a first set of questions (other than the two 
questions to ensure the criteria were fulfilled) were given lowest priority (2 completed 2 
questions, 2 completed 3 and 1 completed 5). 

3. Remaining questionnaires were allocated a number and randomly selected for each of the 
schools.   

 
 

                                        
3 The responses to the closed questions are not included in this analysis as it is not clear if the school is already 
represented. 
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APPENDIX 2: Survey Questions Mapped to the Evaluation Questions and the Framework of Analysis 

 
Evaluation of Kia Eke Panuku Phase 3, 2016  
The key evaluation questions for the evaluation are: 

 How well has Kia Eke Panuku achieved its intended outcomes? 

 How far have schools progressed with building leadership capability to  

- raise awareness and spread change? 

- change school systems (including curriculum)? 

 What are the intermediate outcomes Kia Eke Panuku is achieving? 

- To what extent has the ability to use evidence to inform planning and decision-making increased? 

- To what extent has teaching practice and pedagogy changed to be more culturally responsive? 

- To what extent has culturally relevant literacy and numeracy capability, and use of te reo Māori increased? 

- To what extent has capability to develop relationships with whānau, hapu, iwi and Māori organisations been built? 

 What student outcomes are being achieved? 

- To what extent have student attitudes and outcomes improved? What are they doing differently? 

- How are Māori students enjoying and achieving education success as Māori? 

 What has worked well or not well in achieving outcomes that support Māori enjoying and achieving education success as Māori? 

 To what extent are schools intending to continue to improve outcomes for their Māori students?  

Rele
as

ed
 un

de
r t

he
 O

ffic
ial

 In
for

mati
on

 A
ct 

19
82



 

102 

 

A map of the survey questions for Kia Eke Panuku against the evaluation questions for phase 3 of the evaluation, and the framework for 
analysis 

Framework for 
analysis 

Evaluation 
questions 

Principal survey questions SCLT survey questions Teacher survey questions 

Contextual 
questions  

 
Q3 Are you currently on the Strategic Change 

Leadership Team (SCLT) for Kia Eke 
Panuku?  
- Yes 
- No 
- Not applicable, do not have a SCLT 

 
Q4 If yes, how long have you been on the 

SCLT? 
- Less than one year 
- 1 – 2 years 
- More than 2 years 

 
 

Q2 What is your role in the school? 
- Senior leadership with timetabled teaching 

responsibilities 
- Middle leadership with timetabled teaching 

responsibilities 
- Classroom teacher 
- Other (specify) 

Q3 How long have you been on the Strategic 
Change Leadership Team (SCLT) for Kia Eke 
Panuku? 

- Less than one year 
- 1 - 2 years 
- More than 2 years 

 

Q2 What is your role in the school? 
- Senior leadership with timetabled teaching 

responsibilities 
- Middle leadership with timetabled teaching 

responsibilities 
- Classroom teacher 
- Other (specify) 

Q3 How long have you been teaching at this school? 
- Less than one year 
- 1 - 2 years  
- More than 2 years 

 

Engagement and 
spread  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

How far have schools 
progressed with 
building leadership 
capability to  

- raise awareness and 
spread change 
across the school? 

- change school 
systems (including 
curriculum)? 

What worked well in 
getting this spread? 
 
 
 
 
 
 
 
 
 

 

R Q5  As a result of your school’s involvement 
in Kia Eke Panuku, approximately what 
percentage of teachers... 
... know about the kaupapa of Kia Eke 

Panuku? 
... regularly use the CR & RP Observation 

Tool (Growth Tool) and other evidence? 
... are actively engaged and changing their 

teaching practice? 
Q6 What has worked well in spreading the 

kaupapa and change in practice beyond the 
Strategic Change Leadership Team? 

Q11 To what extent have school-wide changes 
been made to better support Māori 
learners?  

Q11 If school-wide changes have been made 
please provide us with an example which is 
effective in supporting Māori learner 
outcomes. 

Q9 To what extent has your school made 
changes to the school’s curriculum so that it 
is more culturally responsive? 

Q9  If your school has made changes, please 
note the curriculum areas and at what year 
level(s) eg Social Studies, Yrs9-10, 
Geography, Yr12?  

 
 
 

Q4 From the following list, please select the options 
that describe how the Strategic Change 
Leadership Team has worked to change teacher 
practice? (You may select more than one option.) 

- Members of our Strategic Change Leadership 
Team have worked together on changing their 
own practice. 

- Members of our Strategic Change Leadership 
Team have worked with teachers who are 
committed to changing their practice or happy 
to be involved. 

- Members of our Strategic Change Leadership 
Team have worked with teachers from across 
the school to change their practice regardless 
of their level of commitment to do so. 

- Members of our Strategic Change Leadership 
Team have worked with teachers from across 
the school to change their practice and these 
teachers now work with other teachers. 

- Other (please describe) 
P Q5 What has worked well in spreading the 

kaupapa and change in practice beyond the 
Strategic Change Leadership Team? 

P & T Q9 To what extent have school-wide changes 
been made to better support Māori learners? 

Q4 Have you heard of Kia Eke Panuku? 
Q5 To what extent have you been involved in Kia 

Eke Pauku? 
Q6 How well do you understand Kia Eke Panuku and 

the outcomes being sought? 
Q7 How have you been involved in Kia Eke Panuku? 

(You may select more than one option.) 
- Participated in teacher only days or other in-

school teacher meetings where we engaged in 
elements of Kia Eke Panuku 

- Another teacher has observed in my classroom 
and provided feedback on my teaching practice 
in relation to Māori students 

- Another teacher has worked with me to look at 
data of Māori students in my classes to track 
Māori students’ outcomes 

- I have been shadow coached in my classroom 
- I have observed in another teacher’s classroom 

and provided feedback on their teaching 
practice in relation to Māori students 

- I have worked with another teacher to look at 
Māori student data in their classes to track 
Māori students’ outcomes 

- I have shadow coached in another teacher’s 
classroom 

- I have sought feedback from my Māori 
students  

- Other (please describe)  

Rele
as

ed
 un

de
r t

he
 O

ffic
ial

 In
for

mati
on

 A
ct 

19
82



 

103 

 

P & T Q9 If school-wide changes have been made 
please provide us with an example which is 
effective in supporting Māori learner outcomes. 

P & SCLT Q10 Over the last year or so, to what 
extent have school-wide changes been made to 
better support Māori learners? 

P & SCLT  Q10 If your school has made changes 
please provide an example which is effective in 
supporting Māori learner outcomes. 

Effectiveness 
What are the 
intermediate 
outcomes Kia Eke 
Panuku is 
achieving? 

To what extent has 
the ability to use 
evidence to inform 
planning and decision-
making increased? 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
To what extent has 
teaching practice and 
pedagogy changed to 
be more culturally 
responsive? 
 
 
 
 
 
 
 
 
 
 
To what extent has 
culturally relevant 
literacy and numeracy 
capability, and use of 
te reo Māori 
increased? 

 Q7 To what extent has there been an 
improvement in senior and middle 
leaders’... 
R... ability to collect and analyse data to 

actively track Māori learner outcomes? 
R... awareness of the needs of Māori 

students? 
... ability to use evidence to inform 

teaching practice? 
R... ability to use evidence to inform 

decision making? 
Q8 To what extent has there been an 

improvement in teachers’... 
R... ability to collect and analyse data to 

actively track Māori learner outcomes? 
R... awareness of the needs of their Māori 

students? 
... ability to use evidence to inform 

teaching practice? 
R... ability to use evidence to inform 

decision making? 
 
R Q7 To what extent has there been an 

improvement in senior and middle 
leaders’... 
... ability to teach in more culturally 

responsive ways? 
... ability to lead more culturally responsive 

practice? 
R Q8 To what extent has there been an 

improvement in teachers’... 
... ability to teach in more culturally 

responsive ways? 
... ability to lead more culturally responsive 

practice? 
 
 
R Q10 To what extent have... 

... leaders and teachers increased their 
literacy capability? 

... leaders and teachers increased their 
numeracy capability? 

 T Q6 Tto what extent have you improved your 
 ... ability to collect and analyse data to actively 

track Māori learner outcomes? 
... awareness of the needs of your Māori 

students? 
... ability to use evidence to inform teaching 

practice? 
... ability to use evidence to inform decision 

making? 
  Q7 To what extent have other teachers improved 

their  
... ability to collect and analyse data to actively 

track Māori learner outcomes? 
... awareness of the needs of their Maōri 

students? 
... ability to use evidence to inform teaching 

practice? 
... ability to use evidence to inform decision 

making? 
  

 
  
T Q6 To what extent have you improved  your  
      ... ability to teach in more culturally responsive 

ways? 
 ...ability to lead more culturally responsive 

practice? 
Q7 To what extent have other teachers improved 
their  
      ... ability to teach in more culturally responsive 

ways? 
 ... ability to lead more culturally responsive 

practice? 
 
 
 
 
Q8 To what extent have... 

... leaders and teachers increased their literacy 
capability? 

... leaders and teachers increased their numeracy 
capability? 

SCLT Q8 Over the last year or so, to what extent do 
you think you have improved your 

 ... ability to collect and analyse data to actively 
track Māori learner outcomes? 

... awareness of the needs of your Māori 
students? 

... ability to use evidence to inform teaching 
practice? 

... ability to use evidence to inform decision 
making? 

 
 
 
 
 
 
 
 
 
 
 
 
SCLT & T Q8 Over the last year or so, to what extent 
do you think you have improved your 
      ... ability to teach in more culturally responsive 

ways? 
 ...ability to lead more culturally responsive 

practice? 
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To what extent has 
capability to develop 
relationships with 
whānau, hapu, iwi and 
Māori organisations 
been built? 
 
 
 
 
 
[How and in what 
ways have leaders and 
teachers changed 
what they do 
(actions)? What do 
they do differently 
(actions)?]  
 
 
 
 
 
 
 
 
 
 
 
 

... leaders and teachers increased their use 
and understanding of te reo Māori? 

R Q12 To what extent is there... 
... a better understanding within the school 

of the aspirations and priorities of whānau 
Māori? 

... greater involvement of whānau with the 
school? 

... greater involvement of whānau with their 
child’s learning? 

... improved school connections with 
hapū/iwi or Māori organisations? 

  
Q7 To what extent has there been an 

improvement in senior and middle 
leaders’ ability to change what they 
do/their actions to improve outcomes for 
Māori students? 

Q8 To what extent has there been an 
improvement in teachers’ ability to 
change what they do/their actions to 
improve outcomes for Māori students? 

 
 

 

... leaders and teachers increased their use and 
understanding of te reo Māori? 

P Q10 To what extent is there... 
... a better understanding within the school of the 

aspirations and priorities of whānau Māori? 
... greater involvement of whānau in the school? 
... greater involvement of whānau with their 
child’s learning? 

... improved school connections with hapū/iwi or 
Māori organisations? 

  
 
 
(Responses to these questions below will help 
answer the intermediate outcomes evaluation 
questions above.) 
Q6 To what extent have you improved your  
      ...ability to change what you do/your actions to 

improve outcomes for Māori students? (in the 
questionnaire this and the question  in the 
section above will be together) 

Q6 If you have changed what you do/your actions, 
can you please give us some examples of what 
you are now doing differently. 

  Q7 To what extent have other teachers improved 
their   

      ... ability to change what you do/your actions to 
improve outcomes for Māori students? (in the 
questionnaire this and the question  in the 
section above will be together) 

 

 
P & SCLT Q11 Over the last year or so, to what 
extent do you think there has been... 

... a better understanding within the school of the 
aspirations and priorities of whānau Māori? 

... greater involvement of whānau with the 
school? 

... greater involvement of whānau with their 
child’s learning? 
... improved school connections with hapū/iwi or 

Māori organisations? 
 
(Responses to these questions below will help 
answer the intermediate outcomes evaluation 
questions above.) 
Q 8 Over the last year or so, to what extent do you 

think you have improved your  
      ... ability to change what you do/your actions to 

improve outcomes for Māori students? (in the 
questionnaire this and the question  in the 
section above will be together) 

Q8 If you have changed what you do/your actions, 
can you please give us some examples of what 
you are now doing differently. 

  Q9 Over the last year or so, to what extent has 
school leadership changed what they do to better 
support Māori learners? 

Q9 If they have changed what they do, what have 
they changed?   
 

Student outcomes To what extent have 
student attitudes and 
outcomes improved 
(incl engagement, 
retention, 
achievement)? What 
are they doing 
differently? 
 
 
 
 
 
 
 
 
 
 

R Q14 To what extent have you noted 
improvements in Māori students’ ... 
... enjoyment of being at school? 
... engagement? 
... attitudes to learning? 
... actions/what they do? 
... retention? 
... academic achievement? 

 
 
R Q10 To what extent have... 

... Māori students increased their use 
and understanding of te reo Māori? 

... all students increased their use and 
understanding of te reo Māori? 

 
 
 

Q11 As a result of your school’s involvement in Kia 
Eke Panuku, to what extent have you noted 
improvements in Māori students’  

     ... enjoyment of being at school? P 
... engagement? P 
...actions/what they do? 
...attitudes to learning? 
...retention? P 
... academic achievement? P 

 
Q11 If you have noted changes in their actions/what 

they do, please provide some examples of what 
they are now doing differently. 

Q8 To what extent have... 
... Māori students increased their use and 

understanding of te reo Māori? 
... all students increased their use and 

understanding of te reo Māori? 

Q12 Over the last year or so, to what extent have 
you noted improvements in Māori students’  

     ... enjoyment of being at school? P & SCLT  
... engagement? P & SCLT 
...attitudes to learning? 
...actions/what they do? 
...attitudes to learning? 
...retention? P & SCLT  
... academic achievement P & SCLT  

 
Q12 If you have noted changes in their actions/what 

they do, please provide some examples of what 
they are doing differently. 
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How are Māori 
enjoying and achieving 
education success as 
Māori? 

 
Q15 In your school, in what other ways do you 
think Māori students are enjoying and 
achieving education success as Māori? 

 
P Q12 In your school, in what other ways do you 

think Māori students are enjoying and achieving 
education success as Māori? 

 
P & SCLT Q13 In your school, in what other ways do 

you think Māori students are enjoying and 
achieving education success as Māori? 

Value and worth What has worked well 
or not well in 
achieving outcomes 
that support Māori 
enjoying and 
achieving education 
success as Māori? 
 

R Q19 Overall, how valuable has it been for 
your school to be involved in Kia Eke 
Panuku? 

Q16 What are three key shifts made as a 
result of your school’s involvement in Kia 
Eke Panuku? 

Q17 Thinking about your school’s involvement 
in Kia Eke Panuku, what has worked well to 
get the shifts needed that will support Māori 
enjoying and achieving education success 
as Maōri? 

Q18 Thinking about your school’s involvement 
in Kia Eke Panuku , what has been 
challenging or not worked well to get the 
shifts needed that will support Māori 
enjoying and achieving education success 
as Māori? 

Q13 To what extent has being involved in Kia 
Eke Panuku enabled you to actively 
contribute to discussions with your 
Community of Learning (CoL) leaders about 
priority learner needs? 

P Q16 Overall, how valuable has it been for your 
school to be involved in Kia Eke Panuku? 

P Q13 What are three key shifts made as a result of 
your school’s involvement in Kia Eke Panuku? 

P Q14 Thinking about your school’s involvement in 
Kia Eke Panuku, what has worked well to get the 
shifts needed that will support Māori enjoying 
and achieving education success as Maōri? 

P Q15 Thinking about your school’s involvement in 
Kia Eke Panuku, what has been challenging or not 
worked well to get the shifts needed that will 
support Māori enjoying and achieving education 
success as Māori? 

 

P & SCLT Q14 Overall, how valuable has it been for 
your school to be involved in Kia Eke Panuku? 

 

Ongoing intentions 
for improvement 

To what extent are 
schools intending to 
continue to improve 
outcomes for their 
Māori students? 

Q20 What are your school’s planned 
improvement targets for next year? 

Q21 What actions are you planning to 
undertake to achieve these targets? 

  

 
 
Code: R : Question has been repeated from 2015. 
 P&SCLT: Question is also asked in these questionnaires 
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APPENDIX 3: Analysis of Open Ended Responses 2015 and 2016 (excluding other) 

Question 2015 Principal (number of 

comments) 
2016 Principal (number of 

comments) 
2016 SCLT (number of 

comments) 
2016 Teacher (number of 

comments) 
What are three key 
shifts made as a 
result of your 
school’s 
involvement in Kia 
Eke Panuku? 

 

Changes already made/linked to 
other strategies/previous 
programmes - hard to/cannot say 
that is linked to KEP (3) 

Support to students (1) 

Timetable changes (1) 

Engaging in things Māori (10) 

Changes in roles and management 
structure/new positions/resourcing 
(10) 

Developed 
relationships/partnerships with 
parents/whānau, iwi (4) 

Professional learning/challenging 
discussion (12) 

Embedding kaupapa of KEP in 
courses/documentation/processes/in 
appraisal processes/for decision 
making/links with other projects (20) 

Implementing the elements of KEP 
(26) 

Collection and use of data (11) 

Use/development of tools (3) 

Planning for changes (3) 

Other (11) 

Outcomes  

Engagement and Spread 
Awareness, understanding, 
receptiveness, acknowledging 
(16) 
Reviewing practice (5) 
Other (3) 
Effectiveness 
Using evidence (4) 
Improved teaching practice (8) 

( 57 respondents indicated at least 
one shift, 167 shifts) 

Acceptance of need to support Māori/ 
concept that is everyone’s responsib 
/moral imperative/ wanting and willing 
to change practice/ reduction in 
teacher deficit thinking (16) 

Using evidence/data (19) 

Developing focus on relational 
practice/ learning about CR&RP/ 
increased awareness and 
understanding about this (16) 

Using tools/ more observations/ peer 
observations and feedback, co-
construction, learning outcomes, 
greater openness to lesson 
observations, embedding Rongohia te 
Hau practice, collaboration, power 
sharing (31) 

Improved relationships (3) 

Improved teacher practice/ change in 
teacher pedagogy (9) 

Own personal confidence in things 
Māori, knowledge, better recognition 
of what achievement as Māori looks 
like, increased confidence with pōwhiri 
etc/ Using te reo and tikanga (14) 

Curriculum responsivity (2) 

Student outcomes (19) 

Rongohia te Hau observation tool as 
part of appraisal, staff recruitment and 
application process (4) 

Critical examination of school 
structures and culture, CR explicit in 
departmental material (3) 

(57 respondents gave at least one 
shift, 168 shifts) 
Acceptance of need to support Māori/ 
concept that is everyone’s 
responsibility/ moral imperative/ 
wanting and willing to change practice 
/ reduction in teacher deficit thinking 
(n=15) 
Focus on Māori students/awareness of 
needs of Māori students (n=9) 
Using evidence/data (n=20) 
Developing and embedding focus on 
relational practice/ learning about 
CR&RP/ increased awareness and 
understanding about this (n=20) 
Using tools/ more observations/ peer 
observations and feedback, co-
construction, learning outcomes, 
greater openness to lesson 
observations, embedding RtH practice, 
collaboration, power sharing (n=13) 
Relationships (n=5) 
Improved teacher practice/ change in 

teacher pedagogy (n=17) 
Own personal confidence in things 
Māori, knowledge, better recognition 
of what achievement as Māori looks 
like, increased confidence with pōwhiri 
etc/ Using te reo and tikanga (n=6) 
Curriculum responsivity (n=2) 
Student outcomes (n=9) 
Leadership (n=8) 
Rongohia te Hau observation tool as 
part of appraisal, staff recruitment and 
application process, professional goal 
setting (n=2) 
Critical examination of school 
structures and culture, CR explicit in 
departmental material (n=9) 
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Increased focus on Māori (6) 
Other (2) 
Student outcomes (1) 

Greater whānau involvement in the 
school (4) 

Increased links with Māori 
community/connections with iwi (2) 

Greater whānau involvement in the 
school (n=7) 
Increased links with Māori community 
/ connections with iwi (n=3) 
Student/whānau/teacher agency (n=8) 

Thinking about your 
school’s 
involvement in Kia 
Eke Panuku, what 
has worked well to 
get the shifts 
needed that will 
support Māori 
enjoying and 
achieving education 
success as Māori? 

 

The professional learning (14) 
Increased awareness (5) 
The changes/shifts observed (5) 

The SCLT (11) 

Hui/wananga (8) 

Kaitoro support (14) 

Particular elements of the 
intervention (16) 

Focus on culturally responsive and 
relational pedagogy (3) 

 (Māori) student focus (8) 

Whānau, iwi relationships (3) 

Ability to build on previous 
programmes (4) 

Self-managing the direction (2) 

Other (8) 

Too early/not seeing much/ not 
making progress (3) 

 

(57 respondents, 86 comments) 
External support/PLD (20) 
Concept of all being responsible, 
positive response from staff (4) 
SCLT (9) 
Coaching and Rongohia te Hau (1) 
Understanding of data/evidence(9) 
More conversation & action in 

addressing inequity, collaborative 
action, critical friendship groups; 
teacher observations & focussed 
conversations, teaching as inquiry, 
what is happening in the classroom, 
normalising CR&RP; time to meet 
and discuss (15) 

Having strategic goals (2) 
Leadership growth (1) 
Employ new staff who get it (1) 
Higher profile and expectations 

amongst staff; continual focus, 
regular meetings all staff (5) 

Tikanga & te reo emphasis, cultural 
performances (5) 

Māori awards (2) 
Involvement of iwi, hapū, whānau; 

discussions with students/whānau (1) 

(55 respondents, 88 comments) 
External support/PLD (17) 
Concept of all being responsible, 
positive response from staff (4) 
SCLT (10) 
Coaching & Rongohia te Hau (8) 
Understanding of data/evidence (8) 
More conversation & action in 
addressing inequity, collaborative 
action, critical friendship groups; 
teacher observations & focussed 
conversations, teaching as inquiry, 
what is happening in the classroom, 
normalising CR&RP; time to meet and 
discuss (10) 
Leadership support/growth (4) 
Having strategic goals/planning (2) 
Employ new staff who get it/appraisal 
(2) 
Higher profile and expectations 
amongst staff; continual focus, regular 
meetings all staff (6) 
Tikanga & te reo emphasis, cultural 
performances (2) 
Involvement of iwi, hapū, whānau; 
student voice (7) 

 

What has worked 
well in spreading 
the kaupapa and 
change in practice 
beyond the SCLT 

 

 (62 respondents, 87 comments) 
SCLT/Leadership/promotion (18) 
PLD, whole staff (21) 
Collaboration/ways of working/co-
construction/conversations (17) 
Tools and processes (10)  
Use of evidence (2) 
School systems and processes (6) 
In school plans (4) 
Iwi (1) 
External support (2) 

(58 respondents, 89 comments) 
The Leadership Team (7) 
Involving school leadership (4) 
PLD (11) 
Tools, processes and kaupapa of KEP 
(17) 
External support (3) 
Use of evidence (8) 
Collaboration/ways of working (3) 
Conversations (2) 
School systems and processes (9) 
Strategy/context of spread (20) 
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If school-wide 
changes have been 
made, please 
provide us with an 
example which is 
effective in 
supporting Māori 
learner outcomes. 

 (50 respondents, 79 comments)  
Mentoring (8) 
Pastoral/Whānau classes, including for 
academic counselling (8) 
Student agency (4) 
Monitoring students/use of 
data/evidence (12) 
Culturally responsive and relational 
pedagogy (4) 
Curriculum/medium of 
instruction/Non-
streaming/individualised programmes 
(13) 
School plans/goals (4) 
Appointments/role changes/appraisal 
(6) 
Cultural considerations (4) 
Involving Māori parents/whānau (2) 
Iwi (1) 
Awards (2) 
Changes planned for 2017 (2) 

(48 respondents, 86 comments) 
Involving Māori parents/whānau (5) 
Monitoring students/use of 
data/evidence (19) 
Iwi (1) 
Student agency (5) 
Pastoral/Whānau classes, incl for 
academic counselling (4) 
Mentoring (1) 
Appointments/role changes/appraisal 
(1) 
CR&RP (11) 
Curriculum/medium of 
instruction/Non-
streaming/individualised 
programmes/pathways (9) 
Te reo, tikanga, cultural considerations 
(10) 
Awards (2) 

 

(34 respondents, 55 comments)  
Involving Māori 
parents/whānau/iwi/student 
agency/voice (8) 
Monitoring students/use of 
data/evidence (3)  
Pastoral/Whānau classes, incl for 
academic counselling (1) 
Mentoring (2) 
Appointments/role 
changes/appraisal (2) 
Collaboration (2) 
Culturally responsive and relational 
pedagogy (1) 
Curriculum/medium of 
instruction/Non-
streaming/programmes/pathways (3) 
Te reo, tikanga, cultural 
considerations (8) 
Awards (1) 
Elements of Kia Eke Panuku PLD (8) 
Focus on student’s needs (3) 
Changes but not school-wide (4) 

If they [school 
leadership] have 
changed what they 
do, what have they 
changed? 

 

 

   (41 respondents, 66 comments) 
Communications/connections with 
students/whānau/wider 
whānaungatanga/engaging whānau/ 
wider use of student voice and 
responsibility/whānau voice/student 
agency (5) 
Use of data/evidence to 
inform/change practice/planning (11) 
More discussions re needs of Māori 
students/focus on Māori students (6) 
Co-constructing/collaborative 
approach/more discussions/PLD 
more inquiry based/ understanding 
good practice (1) 
More relational in 
classroom/culturally responsive and 
relational pedagogy/focus on 
teaching and learning (7) 
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Action planning to achieve 
goals/identifying goals/goal setting 
(1)  
Rewrite of junior programmes with 
consultation/reconsideration of 
programmes of learning approach/ 
whānau programme/curriculum 
changes (4) 
Use of te reo, tikanga, cultural 
activity (2) 
Support for/provision/involvement in 
Kia Eke Panuku/PLD (17) 

If you have changed 
what you do/your 
actions, can you 
please give us some 
examples of what 
you are doing 
differently. (For the 
SCLT member, 
responded from the 
point of view of 
being a leader but 
also a teacher.) 

  

 

  (51 respondents, 93 comments) 

Use of data/evidence to inform/change 
practice/planning (19) 
Communications/connections with 
students/whānau/wider 
whanaungatanga (6) 
Building relationships (2) 
Wider use of student voice and 
responsibility/whānau voice (16) 
Co-constructing/collaborative 
approach/more discussions/PLD more 
inquiry based/ understanding good 
practice (n=6) 
More relational in 
classroom/CR&RP/Using CR 
approaches (13) 
Shared ownership of kaupapa (1) 
More a growth of understanding from 
Te Kotahitanga (2) 
Students have more choice (4) 
Use of tikanga, te reo (6) 
Review of/change existing programmes 

(4) 
Action planning to achieve 
goals/identifying goals/goal setting (2) 

(38 respondents, 52 comments) 
Communications/connections with 
students/whānau/wider 
whanaungatanga (2) 
Use of data/evidence to 
inform/change practice/planning (4) 
Wider use of student voice and 
responsibility/whānau voice (20) 
Change in classroom practice (10) 
Personalised learning plans (6) 
Use of tikanga, te reo (3) 
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If you have noted 
changes in their 
[students’] 
actions/what they 
do, please provide 
some examples of 
what they are now 
doing differently.   

  (39 respondents, 64 responses)  
Cultural, extra curricular (n=2) 
Feel valued and recognised, improved 
attitudes, more engaged (17) 
Attendance/retention (12) 
Relationships (4) 
Role models/leaders (3) 
Use of te reo (1) 
Ownership in their own learning (4) 
Academically (10) 
Further opportunities, pathways (3) 

(36 respondents, 53 comments)  
Cultural, extra curricular (2)  
Feel valued and recognised, 
improved attitudes, more engaged 
(20 comments) 
Attendance/retention (6) 
Relationships (4) 
Role models/leaders (4) 
Ownership in their own learning (3)  
Academically (5) 
Celebrating the success (1) 

In your school, in 
what other ways do 
you think Māori 
students are 
enjoying and 
achieving education 
success as Māori? 

 (48 respondents, 60 comments) 
Cultural, extra curricular (13)  
Feel valued and recognised, improved 
attitudes (13) 
Greater voice, recognition (6) 
Role models/leaders (8) 
Academically (2) 
Celebrating the success (1) 
Through opportunities, pathways (3) 
Some way to go (4)  

 

(49 respondents, 76 comments)  
Cultural, extra curricular (26)  
Feel valued and recognised, improved 
attitudes, more engaged (13)  
Relationships (1) 
Greater voice, recognition (2) 
Role models/leaders (8) 
Use of te reo (2) 
Academically (9) 
Celebrating the success (4) 
Further opportunities, pathways (5) 
Still a work in progress(2) 

(47 respondents, 80 comments)  
Cultural, extra curricular (n=25 
comments) 
Feel valued and recognised, 
improved attitudes, more engaged, 
enjoyment of learning (n=13 
comments) 
Relationships (n=2 comments) 
Ownership in their own learning (n=4 
comments) 
Role models/leaders/mentoring (n=7 
comments) 
Use of te reo (n=4 comments) 
Academically (n=5 comments) 
Celebrating the success (n=1 
comment) 
Further opportunities, pathways 
(n=10 comments) 
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Thinking about your 
school’s 
involvement in Kia 
Eke Panuku, what 
has been 
challenging or not 
worked well to get 
the shifts needed 
that will support 
Māori enjoying and 
achieving success as 
Māori?  

 

Planning for, resourcing, time (19) 

The tools, observations and shadow 
coaching (4) 

Rolling it out in the school (16) 

Challenging staff/resistance (7) 

Leadership (5) 

Iwi/whānau/community 
relationships/engagement (4) 

Criticism of KEP 
team/approach/planning/expectatio
ns (16) 

Other (12) 

No challenges (4) 

 

(57 respondents, 63 comments) 
Understanding terms used & theory 
behind the practice (3) 
KEP inflexibility, lack of consistent 
relationships (2) 
SCLT dynamics, workload, focus (3) 
Some resistance to change from the 
community/from individual teachers; 
underestimation of resistance within 
school (14) 
Time takes to get shifts, & thinking & 
effort into sustaining new structures; 
keeping momentum (3) 
Staffing changes/commitments (3) 
Working across whole staff, school 
wide capacity, BoT, spreading change 
right through school (4) 
Level & quality of te reo (2) 
Alignment, cohesion & consistency (1) 
Finding time, resource, commitment, 
giving considered application (10) 
Whānau connections/support (9) 
Iwi support, involvement (2) 
Challenges at beginning and a mess, 
not now (3) 
 

(53 respondents, 63 comments) 
SCLT dynamics, workload, focus (3) 
Some resistance to change from the 
community/from individual teachers; 
underestimation of resistance within 
school (20) 
Time takes to get shifts, & thinking & 
effort into sustaining new structures; 
keeping momentum (7) 
Staffing changes (5) 
Level & quality of te reo/resourcing of 
(1) 
Alignment, cohesion & consistency (1) 
Finding time, resource, commitment, 
giving considered application (15) 
Whānau connections/support (2) 
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