
Aotearoa New Zealand’s Histories: Revising with Multiculturalism in Mind 
11 August 2021 

Purpose 
As per Minister’s request, the writers of the Aotearoa New Zealand’s Histories (ANZH) draft 
curriculum content worked with community leaders to ensure the content reflects more 
nationalities. The four groups identified are as follows: 
Pacific community: Damon Salesa 
Chinese New Zealander community: Manying Ip, Kirsten Wong, Grace Gassin 
Indian community: Sekhar Bandyopadhyay, Manisha Morar 
People with disabilities community: Gill Rutherford, Martin Sullivan 
ANZH Writers: Graeme Aitken (lead), Mark Sheehan, Graeme Ball, and Michele Whiting 

Hui Dates and Feedback 
Date of 

Hui 
Summary of Tasks 

15/7 Ministry team presented the current version of the draft curriculum; introduced the task of 
revising with multiculturalism in mind. Experts explained that it was critical to have greater 
visibility of diverse groups. 

19/7 Experts shared (and Ministry team took notes) ideas of specific themes that could be included in 
the draft to allow for greater representation of different communities. These themes included 
the following: relationship to Te Tiriti  o Waitangi, the changing makeup of the NZ population, 
inclusion and exclusion, colonisation and settlement, participation, human rights and agency, 
diversity, and international conflicts. Please see Appendix A for a detailed overview. 

20/7-
22/7 

All feedback and issues were taken to the ANZH writers who then revised the current draft 
accordingly. The experts reviewed the revised draft; their responses were very positive. We 
asked for their feedback on specific contexts to include in the KNOW section. Please see that 
version in the Appendix B. 

23/7 We sought further clarification and offered another opportunity (see Appendix C) for the 
community experts to propose edits to the “elaborations” in the draft. 

Week of 
16/8 

We plan to meet again with the community experts early next week (16 August) to get their 
approval on the edited draft. 
We are now scheduling follow-up fono with the Pacific communities that provided feedback on 
the draft content. 

Working with the Pacific Community 
At a meeting set up by Minister Sio, it was agreed that Dr Damon Salesa would send his feedback 
directly to Prof Graeme Aitken before the other writers met.  

Dr Salesa’s feedback can be seen in the following: 
a. The UNDERSTAND: Colonisation and the KNOW: Organisation and State in Years 7 – 10 provide
specific examples about the impact of Aotearoa New Zealand colonisation on parts of the Pacific.
b. The KNOW: Identity and Culture in Years 1 – 10 includes the impact of Aotearoa New Zealand’s
immigration policies and practices on Pacific peoples, Pacific people’s participation and contribution
to Aotearoa New Zealand, and origin stories. Specific examples are provided in Years 7- 10.
c. The KNOW: Economic Activities in Years 1-3 provide specific examples about Pacific people’s
participation and contribution to Aotearoa New Zealand.

Document One
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Appendix A 
Summary of Feedback 

Theme Summary 
Relationship to Te Tiriti o imperial citizenship 

o tangata whenua & tauiwi/tangata tiriti 
o groups labelled as “aliens” in the past 

The Changing Makeup of 
the NZ Population 

o immigration policies that restricted entry 
o Who is allowed in when and why? 

Inclusion and Exclusion o government policies 
o stereotypes 
o language/hate speech 
o place in the global arena 

Colonisation and 
Settlement 

o British obligations/other treaties 
o waves of settlement experiences of different groups (tauiwi) 

from the 1800s to now 
Participation o different groups’ roles (or lack thereof) in economy and 

culture 
o all groups contribute to our national history 

Human Rights and 
Agency 

o all of us (including children) have rights regardless of our 
perceived ‘worth’ (ie, ‘able-bodied’) 

o marginalised groups have campaigned for their rights over 
the years  

Diversity o intersectionality: diversity within and across groups 
o connections: relationships (professional/marriage/whānau) 

between groups (e.g., Māori-Asian) 
International Conflicts Civic participation/social justice needs to be expanded to include 

global movements. 

 
Appendix B 
For consultation: ANZH “Blue Boxes” 
27 July 2021  

Year 9-10 

  

Whakapapa me te 
whanaungatanga | 
Culture and identity 

Since the mid-nineteenth century immigration policies (e.g. 1882 
Imbecile Passengers Act, 1899 Immigration Restriction Act, 1919 
Undesirable Immigrants Exclusion Act, 1920 Immigration Restriction 
Amendment Act, 1987 Immigration Act) and practices (e.g. assisted 
immigration schemes) have been a powerful tool in transforming the 
peopling Aotearoa New Zealand which sought to realise government 
perceptions of cultural ideals (e.g. white, non-aliens, able-bodied) and 
economic ends (e.g. Pacific labour, Chinese goldminers, Indian 
labourers). Māori as tangata whenua were excluded  from the 
framing of the ‘ideal society’ and experienced the ‘ideal society” as a 
colonising and assimilating tool. The view of the ‘ideal’ marginalised 
different groups living in Aotearoa New Zealand at different times 
who have then sought to remedy injustices associated with 
immigration policies and practices (e.g. petitions, Disability Action 
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Group, Polynesian Panthers). Governments have sometimes 
acknowledged  these injustices (apologies to Chinese community, to 
Samoa and for the Dawn Raids). 

Year 7-8 

Whakapapa me te 
whanaungatanga | 
Culture and identity 

People have generally sought to participate in and contribute to 
Aotearoa New Zealand society and cultural identity while retaining 
and re-negotiating their distinctive identities.  

Chinese communities; Indian communities; Pacific communities; 
refugee communities; barriers imposed on disability community 
participation and contribution; minority communities; faith-based 
communities; deaf community; various engagements in NZ war 
efforts (e.g. Māori battalion;  ‘King and country’ cf conscientious 
objection and white feather; Te Puea cf Ngata attitudes re. 
conscription) 

Year 4-6 

Whakapapa me te 
whanaungatanga | Culture 
and identity 

The stories of groups of people from different periods in our 
history convey their reasons for and experiences of migration. 
These stories shape their culture and identity in Aotearoa New 
Zealand.  

Individuals and communities responded to international 
conflicts in a range of ways for a range of reasons. 

 Tino rangatiratanga me te 
kāwanatanga | Organisation 
and the state 

Reflecting the prevailing public attitudes of the time, 
governments have selectively excluded and supported people 
through processes associated with voting rights, access to 
education and welfare provision. 
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Year 1-3 

  

Whakapapa me te 
whanaungatanga | Culture 
and identity 

Māori are the people of this land and have stories about their 
origins and arrival. People in this area have come from a 
variety of places and some retain connections to those places. 

 

Kōwhiringa ohaoha me te 
whai oranga | Economic 
activities 

The ways different groups of people lived and worked in this 
rohe have changed over time. 
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Appendix C 
For consultation: ANZH “Elaborations” 
Aotearoa New Zealand Histories Elaborations for feedback (30 July) 

Please feel free to make track changes comments on any of the Draft Elaborations.  We have also highlighted some places where there are specific gaps 
that need content added.  Note that these are only brief background teacher notes – just to help teachers get to the essence of the content.  So inevitably 
we have to be selective – please, therefore, make comments relatively brief and related to what you see as really important content teachers should be 
aware of.  There is no need at this point to link to resources – that can be done at a later time. 

 

Year 9-10 

Key Knowledge statement 

27 July 2021 

Draft Elaboration (Teachers Notes) 

Since the mid-nineteenth century 
immigration practices (e.g. the 
active targeting of migrants from 
Britain through the New Zealand 
Company settlements and 
government-assisted immigration 
schemes) and immigration policies 
(e.g. 1881 Chinese Immigrants Act, 
1882 Imbecile Passengers Act, 1899 
Immigration Restriction Act, 1919 
Undesirable Immigrants Exclusion 
Act, 1920 Immigration Restriction 
Amendment Act, 1987 Immigration 
Act) have been a powerful tool in 
transforming the peopling 
Aotearoa New Zealand which 
sought to realise government 
perceptions of cultural ideals (e.g. 
white, non-aliens, able-bodied, 
able-minded) and economic ends 

NZ governments have historically given preference to migrants from Britain and Europe.  The migration of British and Irish settlers to Aotearoa New 
Zealand was a very small part of the mass European emigration in the nineteenth century to the New World.  The long and difficult journey meant 
migration to Aotearoa New Zealand needed to be made attractive.  Emigration to NZ was a result of push factors - i.e. the migrants limited power to 
change their poor living conditions in the UK.  Pull factors for many included assisted migration schemes (Wakefield/NZ Company, provincial 
governments, Vogel) and powerful propaganda that enhanced the attractiveness of NZ and offered the promise of getting ahead, mostly through 
the promise of land ownership. 

 

Although at times some leaders spoke positively of non-British migrants such as the Chinese (e.g. Dunedin Chamber of Commerce, the Final Report 
of the Chinese Immigration Committee, 1871) early Chinese migrants were actively discriminated against.  The 1881 Chinese Immigrants Act 
introduced the poll tax and was the main plank in Chinese exclusion. It followed on from similar exclusionary laws in Australia and Canada and set 
the precedent for restriction of Chinese and others. The Act was debated in the House, raising issues for and against the bill including strongly 
worded support for the Chinese from a minority of MPs such as Henry Scotland MP 1881. Chinese raised petitions against immigration restrictions 
from 1883. The 1896 Chinese Immigrants Amendment Act raised the poll tax to 100 pounds. The 1920 Immigration Restriction Amendment Act 
introduced a pre-arrival permanent residence permit that privileged those of British birth and parentage – effectively a white New Zealand policy. 

 

Disability was also unwelcome as it challenged the idea of a new society, and were regarded as a burden on others in a time when hard physical 
work was a daily necessity. The Immigration Acts that discriminated against Chinese people in the late nineteenth century also sought to deter 
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(e.g. Chinese goldminers, Indian 
labourers, Pacific factory workers).  

 

 

 

 

 

 

 

Māori as tangata whenua were 
excluded from the framing of the 
‘ideal society’ and experienced the 
“ideal society” as a colonising and 
assimilating tool.  

 

 

 

The view of the ‘ideal’ marginalised 
different groups living in Aotearoa 
New Zealand  at different times 
who have then sought to remedy 
injustices associated with 
immigration policies and practices 
(e.g. petitions to governments, 
Disability Action Group, Polynesian 
Panthers). Governments have 
sometimes acknowledged these 
injustices (poll tax apology, apology 

disabled people. The 1882 Imbecile Passengers Act restricted “cripples, idiots, lunatics, infirm, blind, deaf and dumb”, and the 1899 Immigration 
Restriction Act banned the “idiotic”, the “insane” and the contagious.  

 

Catholics and the Irish also faced discrimination. Migrants from Europe were encouraged through selective assistance schemes after WW2.  Pacific 
migration was actively encouraged in the 1960s to fill low-skilled jobs during an economic boom.  New Zealand citizenship and rights of residence 
has enabled migration of Cook Islanders, Niueans and Tokelauans but migration from other Pacific countries has been more strongly affected by 
periodic changes in New Zealand government policy. In the economic recession of the 1970s they were disproportionately targeted as overstayers.  
Despite their significant contributions migrant and refugee communities have often been viewed and treated as ‘not belonging’.   The growing 
visibility of migrant communities since the introduction of the 1987 Immigration Act  reflects a greater openness to diversity and a move away from 
an orientation to Britain that has dominated our history.  

 

Historically Māori have had few pathways to influence immigration decisions.  This impacts mana and ignores the manaakitanga and kaitiakitanga 
responsibilities that are central to being both good hosts and protectors of the land. For migrant groups it has often been challenging for them to 
understand where they belong within a bicultural framework that includes them, along with Pākehā, as tangata tiriti, people of the Treaty. 
European immigration shifted the balance of power from a country where Mãori were culturally, politically, economically, militarily and numerically 
dominant in 1840, to one where, by 1900, through land confiscation, disease and other processes of colonisation, Māori dominance had been 
supplanted.  This was reflected in the widespread official replacement of Māori names for places and features of the landscape, although Māori 
names have always retained their significance and importance for iwi. 

 

The Eugenics movement in the late nineteenth and early twentieth century was a powerful force in shaping views of the ‘ideal’ citizen.   Over time 
various stereotypes developed that characterised the ‘typical’ New Zealander.: for example, by gender: women as ‘colonial helpmeet’ ‘mothers of 
the nation’; by colloquial expression:  ‘getting a fair go’, ‘God’s Own Country’, ‘good kiwi bloke’, ‘rugby, racing and beer’,  ‘good British stock’, ‘social 
laboratory of the world’, ‘punching above our weight’/out-of-proportion impact on international affairs.   These become embedded and 
unconsciously accepted.  They were expressed through popular culture (performance, comedy, art and literature, newspapers). They marginalised 
and largely silenced those who were culturally, physically and ethnically different, who held different values and lived different lifestyles, and 
created significant challenges for those who did not see themselves in these stereotypes. 

 

Groups have sought to remedy injustice through petitioning the Crown (for example, e.g. 1909 Chinese anti-opium petition, 1947, Petition for 
refugee Chinese women and children to remain in NZ), through advocacy and support (for example, CCS Disability Action), and through activism (e.g 
Polynesian Panthers).  The Crown has acknowledged some of the injustices associated with discriminatory policies and practices (for example, poll 
tax apology 2002; apology to the people of Samoa, 2002; apology for the Dawn Raids, 2021) 
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to the people of Samoa and for the 
Dawn Raids) 

 

 

Year 7-8 

Key Knowledge statement 

27 July 2021 

Draft Elaboration (Teachers Notes) 

Over time peoples from a wide 
range of cultures have participated 
in and contributed to Aotearoa 
New Zealand society and cultural 
identity while retaining and re-
negotiating their distinctive 
identities. Some have met 
barriers.  Advocating for the right 
to citizenship and respect for 
diverse identities has contributed 
to the development of a more 
diverse nation.  

early British and Irish settler 
communities, settler communities 
from continental Europe, Chinese 
Indian and other Asian 
communities; Pacific communities; 
refugee communities; disability 
community; minority communities; 
faith-based communities; deaf 
community 

Provincial location was the main source of pākehā identity at least until WW1. Connection to Britain as ‘mother country’ remained a strong element 
of identity, reinforced through correspondence and ongoing kin migration.  This sense of identity connected to England and empire excluded groups 
who did not fit leading to discriminatory practices (e.g. Chinese; Irish), and some groups in spite of their imperial connections, such as the Indians, 
were not treated equally.   

 

In the colonial period, Indian labourers worked in the informal sector and were engaged in scrub-cutting, road construction, railway construction,   
supply of daily necessities to remote rural towns as hawkers and later as  green grocers and shop keepers in urban centres, subsequently 
developing market gardening in Pukekohe and dairy farming in Waikato and the Thames Valley. In the post-war period the Indians contributed 
significantly to IT, retail and hospitality industries among other sectors. Need to add brief notes here about the nature of participation and 
contributions of various communities: 

 

Migrant communities have retained personal and family connections to their place of origin through shared language; correspondence; 
consumption of cultural products; remembrance of events; and remittances of monies.  At an institutional level, connections have been maintained 
through newspapers, radio, television and social media; and through ethnic associations.  As a consequence, for most migrants their identities are 
dual and sometimes multiple.  

 

Religious affiliation has also played a strong role in identity and in maintaining links with the country of origin. The power of Presbyterian, Catholic, 
Lutheran allegiances were a way to express ethnicity. And for recent migrants the same is still true, for example, for Indian Hindus, Tongan 
Methodists, Samoan and Cook Islands Congregationalists, and Muslim communities from Fiji, and from countries of the Middle East, South and 
South-East Asia. 

 

Need to add brief notes about the various community’s position in relation to Te Tiriti o Waitangi (‘re-negotiating their distinctive identities’) 
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When the Indians started coming to New Zealand in the nineteenth century, they were coming from another part of the British Empire and 
expected the Crown to represent them and provide the same protection of law entitled to a British citizen. The local Maori also gave support to 
Indian Tau Iwi. During the early period of contact, often the Indians acted as mediators between the Europeans and the local Maori. 

 

Need to brief notes about advocating for identities. Minority communities  understand the position of primacy of the Māori as tangata whenua, but 
expect to be treated as equal citizens of Aotearoa New Zealand in the public sphere, while maintaining their distinctive ethnic cultures within the 
private spaces of family and community. The immigrant communities thus try to evolve a new Kiwi identity without losing their ancestral cultures 
that they have left behind.  

 

 

 

Year 4-6 

Key Knowledge statement 

27 July 2021 

Draft Elaboration (Teachers Notes) 

The stories of groups of 
people from different periods in 
our history convey their reasons for 
and experiences of migration. 
These stories shape their culture 
and identity in Aotearoa New 
Zealand.   

Need to add brief notes on ‘reasons for and experience of’ migration for various groups – e.g. the experience of shipboard life travelling halfway 
across the world?  The Indians began to arrive from the early nineteenth century as ‘sojourners’ travelling to another part of the empire in search of 
personal fortunes; but later many of them preferred to settle down. The experience for Pacific migrants arriving in the 1950s to a cold and very 
different place.  The experience for refugees at various times of arrival (cf. Jews in 1930s, Hungarians 1950s, etc)? The experiences of social isolation 
and discrimination for migrants who had to leave their families behind (e.g. Chinese and Indian) etc. 

 

Need to add brief notes about how stories of migration have shaped culture and identity in Aotearoa New Zealand. 

 Indian migration through Fiji and the Indo-Fijians. 

 

Year 4-6 

Key Knowledge statement 

27 July 2021 

Draft Elaboration (Teachers Notes) 
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Reflecting the prevailing public 
attitudes of the time, governments 
have selectively excluded and 
supported people through 
processes associated with voting 
rights, access to education, health 
and welfare provision. 

Voting Rights 

Who has the right to vote has been used as a way of preserving  power and has not always been fully representative (e.g. initially based on property 
possession and individual title that privileged male, rural pākehā - Māori men and women still owned plenty of land, but not in individual title; 
disproportionate allocation of Māori seats and neglect of the Māori electoral system until the late 20th century; denial of the vote to women; 
exclusion of Chinese from voting until 1952; first-past-the-post elections and the introduction of MMP). 

 

Women’s position in society influenced their ability to press for change. Māori women, for example, did not necessarily share the same position in 
society as Pākehā women, even when they pressed for the same issues. Māori women not only made distinct contributions but experienced the 
State differently, had different reasons to engage, and had different stakes in those engagements e.g. in the nineteenth century their interest in 
Māori land was not shared necessarily with Pākehā women, or at least not in the same way. While wahine Māori and pākehā women have often 
joined in pressing for change wahine Māori have made major distinctive contributions - for example, Meri Te Tai Mangakahia,  Te Puea Hērangi, the 
work of the MWWL, te kohanga reo, Dame Whina Cooper, Whetu Tirikatene-Sullivan, Georgina Beyer.   

 

Women’s actions were often connected to international movements (e.g. Anna Stout, Sir John Hall to England; Mary Levett from US to Aotearoa NZ 
- WCTU) and have used international mechanisms to support local issues (e.g United Nations, Women’s Convention, Children’s Convention, Privy 
Council, International Court of Justice).  Religious factors also lay behind many of the popular reform movements – temperance, votes for women, 
other moral and social reforms – but those religious associations meant that others did not adopt them (for example, Protestant-Catholic suspicions 
ran deeply in society and took opposite views on many key issues e.g. alcohol 

 

The Chinese could not become naturalised New Zealand citizens (from 1908 to 1952) and had to pay a poll tax (between 1881 and 1944) if they 
were allowed to enter the country. They were not able to vote or participate in political arenas until 1952, were excluded from state employment, 
and were barred from entering many professional occupations. 

 

Welfare 

Women have advocated for equity and access - for example, franchise, National Council of Women, university, police, armed forces, sport and 
sporting recognition - for social justice - for example: franchise, female Panthers, female Muslim leaders in Christchurch - and for greater support 
for children and families (family benefit, stopping domestic violence), and to uphold traditional values - e.g. Patricia Bartlett, SPUC, Country 
Women’s Institute.   
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The 1930s Depression was a  time of mass unemployment, where people were selectively helped (the ‘deserving poor’) through charities, many 
with religious roots, and government relief schemes.  The first Labour government’s ‘cradle to grave’ welfare state reforms (state housing, family 
benefit, free education and dental care to secondary school level, more generous pensions) shifted more responsibility to the State. Māori and 
‘other’ races (for example, Chinese) received less assistance. 

 

Access to Education 

In the same way that Māori  children were punished for speaking te reo in schools, historically people who were Deaf we not allowed to use sign 
language in schools.  Through self-advocacy and lobbying government, Deaf people were successful in having New Zealand Sign Language 
recognised as an official language in 2006.  Disabled people were also historically set apart in special classes or in special schools. 

 

Access to health 

 

 

Year 1-3 

Key Knowledge statement 

27 July 2021 

Draft Elaboration (Teachers Notes) 

People in this area have come from 
a variety of places and some retain  

connections to those places. 

 

Note this is teacher notes for teaching 5-7 year olds so extent of content is likely to be less here and more locally focussed than at other levels. 

Place names, commemoration plaques, festivals. 

 

Year 1-3 

Key Knowledge statement 

27 July 2021 

Draft Elaboration (Teachers Notes) 
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The ways different groups of 
people lived and worked in this 
rohe have changed over time. 

 

Note this is teacher notes for teaching 5-7 year olds so extent of content is likely to be less here and more locally focussed than at other levels. 
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ANZH changes 20 – 22 July 

Source Theme Recommendation Changes in document 

Classroom 

Staffroom 

Overall satisfaction No change 

Overall look and feel 

Source Theme Recommendation 

Classroom 

Staffroom 

Public 

Some language is difficult to understand 

Some language did not feel inclusive or felt 
too negative 

Variance in understanding of particular 
terms. 

Plain English language – involve editor with the writers 

Ensure all language is inclusive and describes agency 

Glossary for words used in the content. 

Plain English D1, D1.1, D1.2, D1.3 D1.4, D2.2, D2.3, D2, D2.4, K2.1a, K2.2a, 
K3.1a 

Inclusive language K1.1b, K1.2b, K1.3b, K1.4a, K2.3a, K2.3b, K2.4a, K2.4b, 
K3.4a 

Describes Agency D1.3, D1.4, D2.2, D2.3, D2.4, D3 

Classroom 

Staffroom 

Need to see how it fits in social sciences 
and what happens after year 10. 

Final Aotearoa New Zealand’s histories content goes out with the draft social 
sciences content. The timeline will allow for this. 

Aotearoa New Zealand content drafted alongside Social Science content as 
exemplified through PowerPoint 

Essence statement 

Source Theme Recommendation 

Public ANZH needs connection to world histories 
made clearer 

Use the Interconnected big ideas from social sciences as a histories big idea in 
the UNDERSTAND section. 

Included Relationships and Connections (a draft Social Science BIG 
Idea) as a Big Idea 

Classroom 

Staffroom 

Public 

Needs to be more multicultural 

Needs more diverse histories 

Ensure overall language in the KNOW section is inclusive (writers will work with 
particular community groups and their researchers to do this). 

Use the Economic Activities context from social sciences as a histories context 
in the KNOW section. 

Inclusion of feedback from writing groups including 

Know Context (Form Social Science) added Kōwhiringa ohaoha me te 
whai oranga | Economic activities with explicit link to interconnections K4 
K4.1a - K4.4d 

Classroom 

Staffroom 

Need greater clarity about local contexts See draft social sciences response in teacher guidance and choosing topics 
(focus of local curriculum guides too). 

Included pedagogical statement pulled from Social Science Supporting 
Local Curriculum Design highlighting the importance of choosing topics 
with rigour 

Progressions 

Source Theme Recommendation 

Classroom 

Staffroom 

Understand section 

Progression looks incremental 

Look at another way of describing increased depth and breadth of these 
understanding that are not developed step by step. 

Attention to incremental text- removed and made more descriptive e.g. 
remove from DO section Identifying sources  :”I can use…, I can draw 
on…., I can actively…” and replace with consistent “I can use…” followed 
by descriptive statement 

Classroom 

Staffroom 

KNOW section 

Needs to be more multicultural 

Make particular people’s histories more explicit in the KNOW section (e.g. 
Māori, Pacific, Indian, Chinese New Zealand, people with disabilities). 

K1.1b, K1.2b, K1.3b, K1.4a, K2.3a, K2.4a, K2.4b, K2.3b, K3.4a 

Document Two
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Public Needs more diverse histories Action: 

Writers will strengthen pacific perspectives by working with an additional group 
of researchers and their communities to broaden the content. 

 

Writers’ notes: Māori histories is a framing for the curriculum 
content therefore when adding in other stories we need to be careful 
that Māori histories just don’t be used as examples.  
The discussion about origin stories made it clear these needed to be 
framed from a Māori viewpoint not a Pacific viewpoint.  
The themes from the community groups used to ensure the concepts 
cover all possibilities. The difficulty is then exemplifying the histories 
of some people while not explicitly naming others.   
 

 

  

Classroom 

Staffroom 

 

DO section 

Need to ensure inquiry practices have 
enough information at each level and are 
not incrementally described. 

Draw from the research the critical steps and describe these within the 
progression. 

Remove incremental language and ensure it language is more descriptive. 

Annotate the literacy against the LPF 

 Writers decisions made informed by research d1.1, d1.2  

Removed incremental language D1.3, D1.4, D2.2, D2.3, D2.4 

 
Progress outcomes 
 

Source Theme Recommendation  

Classroom 

Staffroom 

 

Years 1 – 3 

Needs stronger link to ECE 

Special School – need key competencies to 
be woven clearly in the progression so that 
progression can be described in a finer 
grain 

Describe link to Te Whariki (pages 53-57) 

Develop annotations for the key competencies 

Te Whāriki links identified to be annotated  

• Strand 1 Wellbeing | Mana Atua K1.1a, K1.1b 
• Strand 2 Belonging | Mana Whenua K1.1a, K1.1b 
• Strand 3 Contribution | Tangata Whenua, Inquiry process- Now 

What? (page 4) 
• Strand 4 Communication | Mana reo D1 
• Strand 5 Exploration | Mana aotūroa D2 

Key Competencies annotation   

 

Classroom 

Staffroom 

Years 4 – 6 

Too dry 

Review interest level of KNOW statements Added more society type stuff 

K1.2a, K1.2b, k1.2c K2.2a, K1.3b, K3.2b and K4.2b 

Classroom 

Staffroom 

Years 7 – 10 

Too much and too hard 

Check against the current AOs and develop the KNOWs around these 

Check against NCEA level 1 

Reduced content and checked against NCEA level 1  

D2.3, K1.3a, K1.3c, K1.3d,  
 
 
Learning experiences and inquiry questions 
 

Source Theme Recommendation  

Classroom 

Staffroom 

Unsure how to weave the elements 
together, what is national and what is local 
curriculum 

Have examples that do the weaving rather than separate statements and 
questions for each part. 

Elaborations, key questions to be developed  

 

Examples K1.3b, k1.4a, K1.4e, K2.4e, K3.4a, K4.3b, K4.4a 
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Classroom 

Staffroom 

Unsure of knowing what goes on within the 
phase and what topics are taught when 

Describe the critical steps e.g. in the inquiry practices Supporting Local Curriculum Design (page 2) para pulls out practices that 
bring rigour to inquiry practices including current text from NZC that 
identifies inquiry approach. 

Full elaborations to describe a range of histories for each aspect of each 
KNOW 
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MINUTES 

Aotearoa New Zealand’s Histories Peer review meeting #1 

Aotearoa New Zealand’s Histories Peer review meeting #1 

Date: Wednesday 30 June 2021 

Time: 3:00pm – 5:00pm 

Venue: https://moenz.zoom.us/j/82461321801?pwd=T0c5YVREZExOZzVPRDdYYWE4el M4Zz09 

Attendees: Kirsten Wong, Leanne Lloyd-Otene, Stephanie Tawha, Graeme Aitken, Angela Lowe, Anne 
Coster, Martyn Davison, Michael Belgrave, Adele Scott, Chris Carr (MoE), Maree Henwood 
(MoE), Carolyn English (MoE), Hannah Smith (MoE-notes) 

Purpose of the group 
The purpose of the group is to look to develop critique and advice around a criteria and threshold to make 
judgements on how to respond to feedback data we have received from staffroom testing, in-classroom 
testing and a wider public survey. 
The second hui will focus on providing critique of the change recommendations developed by the ministry 
following the first hui. 

Decisions 
Given the Year 9-10 figures are showing 64% of staff agree with the framework, the group has 
decided this is a key area to work on and improve. Rather than just change the curriculum we also 
need to understand what they are finding difficult and if they need more support. 
Group believes there is a need more for qualitative changes to be made and not so much 
quantitative as it would not be great to lose valuable content.   
In response to the comment “All groups called out the need for a more diverse range of histories to 
be visible in curriculum”, the group agreed we will need to go to particular people and focus groups 
to make sure we get these right and ensure they are clear and upfront in the curriculum. 

Key talking points 

Reference Action 

Previous use of 
the threshold 
model 

In October 2020 we conducted fast-testing with 40 schools in the form of 
staffroom testing. This is with an older version of the draft curriculum which has 
since been refined.  

• At Years 1-3 and Years 4-6, 80% of teachers agreed with the framework
of the draft curriculum

• Years 7-8, 68% of teachers agreed with the framework of the draft
curriculum

• At Years 9-10, 50% of teachers agreed with the framework of the draft
curriculum. Some general feedback that it is too much and too hard.

Based on the analysed results and further advice from The Royal Society the 
decision was made that we would need make some changes in all areas, but 
more significantly on content within Years 7-10.  

Document Three
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Reference Action 

Analysing data 
from most 
recent testing 
 

Carolyn shared the data from the recent testing which ended 31 May 2021.  
• Overall feedback shows staffroom testing figures from over 300 schools 

are still largely positive in years 1-6, but dip in the Year 7-8 bracket. 
• In-class testing overall positive  
• Public testing results show 50% wider public positive, more than 65% 

teacher positive 
 
Some discussion around potentially why the figures decrease at the year 9-10 
level: 

• Could it be teachers don’t hold the in-depth knowledge themselves, and 
therefore there is a need for more support and PLD  

• The “Do” progression is a relatively long game and some teachers may 
feel that the progressions will be spread over a long period of time and 
built into the curriculum in a simple way  

• Timetabling and structure is harder at Secondary level, whereas Primary 
can mor easily weave into kaupapa.  

• Students do not currently have the foundations set at their younger years  
 

Next steps 
 

The Ministry of Education will provide the group with the following documents by 
COB Friday 2 July: 

• The summary of the public survey  
• The year 9-10 staffroom testing report 
• The classroom testing report  
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MINUTES 

Aotearoa New Zealand’s Histories Peer review meeting #2 

Date: Tuesday 6 July 2021 

Time: 3:30pm – 5:30pm 

Venue: https://moenz.zoom.us/j/82607824192?pwd=ZmUrVEQvR1c1eUp1WmM4Rk1GTGg2dz09 

Attendees: Kirsten Wong, Leanne Lloyd-Otene, Stephanie Tawha, Graeme Aitken, Angela Lowe, Anne 
Coster, Martyn Davison, Michael Belgrave, Adele Scott, Chris Carr (MoE), Maree Henwood 
(MoE), Carolyn English (MoE), Armel Jensen (MoE-notes) 

Decisions  
Confirmed recommended directions for change in Draft Feedback Reports 

Reference Actions/Discussion 

Introduction Chris welcomed the group and apologised for the second set of recommendation 
documents being sent on such short notice today. 

Decisions from 
previous meeting 

The group reviewed and confirmed the following decisions from the previous meeting: 
• Given the Year 9-10 figures are showing 64% satisfaction, the group has

decided this is a key area to work on and improve. Rather than just change
the curriculum we also need to understand what they are finding difficult and
if they need more support.

• Group believes there is a need more refinement of the existing content rather
than adding or removing significant parts as it would not be great to lose
valuable content.

• In response to the comment “All groups called out the need for a more
diverse range of histories to be visible in curriculum”, the group agreed we
will need to go to particular people and focus groups to make sure we get
these right and ensure they are clear and upfront in the curriculum.

Key talking points Feedback reports 
The group discussed the feedback reports sent for this meeting and their insights. 
There is a need to identify any critical steps within the DO progression 
Discussions to identify “what should not be left to chance” are still taking place. 
Consideration will be needed regarding what knowledge should sit at the national 
curriculum level and what should be left to the local level. 
Inclusivity and inclusive language are key as it is proven that when students are 
comfortable in their own identities, they are able to learn about other cultural identities 
in a more meaningful way. 
Implementation 
The long term change process needs to remain visible and it must be clear that the 
process is a 10 year project during which both teachers and students are learning.  

Document Four
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Teachers should be given tools to be able to recognise the accuracy of historical 
narratives and how to use critical awareness to assess the veracity of material. 
In both mediums, there could be pressure put on both Iwi and kaiako Māori. It is 
critical to think about the workforce implications and how do we support and 
recognise people’s expertise in this context. 
 

Next steps Further feedback can be provided via email. Alternatively, members wanting to 
schedule a further conversation to discuss today’s content can contact Chris to 
schedule this. 
 
The feedback  report is expected to be finalised in the next couple of weeks and will 
be shared with the group then. The minutes from the first two meetings will be sent at 
the same time. 
 

 
 

Reference Action 

Meeting minutes The Ministry of Education will send the following documents in the next few weeks: 
- The finalised feedback report 
- The meeting minutes from the first two meetings 
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Feedback report: Aotearoa New 
Zealand’s histories 

Document Five
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Feedback report: Aotearoa New Zealand’s histories i 
Error! No text of specified style in document. 

Last saved: 3/05/2022 11:36:00 am 

Purpose of this report 
 
This report proposes actions to address issues raised by the three streams of engagement on the 
draft Aotearoa New Zealand’s histories curriculum content. This report has been tested with the 
Aotearoa New Zealand’s histories peer review group which provide critique on the proposed 
changes. The report will be used to:  

1. Support and direct the work of the Aotearoa New Zealand’s histories writing group as they 
revise the content  

2. Inform the Ministry of Education’s development of implementation and capability supports  
3. Report to internal Ministry of Education stakeholders regarding the feedback and direction of 

change 

This report describes responses to content and feedback related to communications and 
implementations separately; however in practice the implementation supports and content changes 
would work together to ensure the new Aotearoa New Zealand’s histories curriculum content is 
clear, easy to use, and meets the needs of learners, whanau and the wider community. Because of 
the documents role in directing the writers, the section describing content responses is more 
detailed than the implementation section.    

 

Rele
as

ed
 un

de
r th

e O
ffic

ial
 In

for
mati

on
 Act 

19
82



 

Feedback report: Aotearoa New Zealand’s histories ii 
Error! No text of specified style in document. 

Last saved: 3/05/2022 11:36:00 am 

Curriculum content  

Overall, there has been strong support for the approach to the design of curriculum content. 
 
Analysis indicates a number of minor changes can be made to help with clarity of ideas and terminology 
(glossary) and accessibility of language (refer tables below). 
 
There appear to be five areas where more work is required. These areas are highlighted in green in the 
tables below. 
 
How we decide what needs changing 
 
We sought advice from Evidence Data and Knowledge about agreeing a threshold for change. We used the 
data from the first round of testing to arrive at 80% as a credible threshold for change. We then tested this 
with a focus group from Ohu Matua and Curriculum Voices Group. 
 
 The group agreed the following: 

• If there is 70% or more teacher satisfaction, then major change is not required 
• a closer look at the 60% satisfaction return by teachers of year 9-10 is needed (we will explore 

teacher comments and clarify change recommendations at the next Ohu Matua meeting). 
 
The group said they do not expect the final to look to dissimilar to the current. 
 
The Minister has also asked that the content be expanded to reflect the histories of more nationalities. This 
echoes one of the five recommendations highlighted below (in yellow) 
 
Percentage of people who agreed or strongly agreed with the statements about content 
  

Overall 
feedback 

Understand 
progression 

Know 
progression 

Do 
progression  

Years 
1 - 3 

Years 
4 - 6 

Years 
7 - 8 

Years 
9- 10 

Staffroom 
testing 

84% 88% 81% 74% 73% 70% 73% 60% 

Classroom 
testing  

Positive 83% thought the progress outcome was pitched at 
the right level 

89% thought the progress outcomes provided 
useful guidance for teaching and learning 

Public testing 50% of wider public positive 

>65% of teacher positive 
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Recommended responses to feedback 
 
The model as a whole (Understand, Know, Do Progression, and Progress Outcomes) 
 

Source Theme Recommendation 

Classroom 

Staffroom 

Overall satisfaction No change 

 
Overall look and feel 
 

Source Theme Recommendation 

Classroom 

Staffroom 

Public 

Some language is difficult to 
understand 

Some language did not feel 
inclusive or felt too negative 

Variance in understanding of 
particular terms. 

Plain English language – involve editor with the writers 

 

Ensure all language is inclusive and describes agency 

 

Glossary for words used in the content. 

Classroom 

Staffroom 

Need to see how it fits in 
social sciences and what 
happens after year 10. 

Final Aotearoa New Zealand’s histories content goes 
out with the draft social sciences content. The timeline 
will allow for this. 

 
Essence statement 
 

Source Theme Recommendation 

Public ANZH needs connection to 
world histories made clearer 

Use the Interconnected big ideas from social sciences 
as a histories big idea in the UNDERSTAND section. 

Classroom 

Staffroom 

Public 

Needs to be more 
multicultural 

 

Needs more diverse range of 
history topics 

Ensure overall language in the KNOW section is 
inclusive (writers will work with particular community 
groups and their researchers to do this). 

Use the Economic Activities context from social 
sciences as a histories context in the KNOW section. 

Classroom 

Staffroom 

Need greater clarity about 
local contexts 

See draft social sciences response in teacher 
guidance and choosing topics (focus of local 
curriculum guides too). 

 
Progressions  
 

Source Theme Recommendation 

Classroom 

Staffroom 

Understand section 

Progression looks 
incremental 

Look at another way of describing increased depth 
and breadth of these understanding that are not 
developed step by step. 

Classroom 

Staffroom 

KNOW section Make particular people’s histories more explicit in the 
KNOW section (e.g. Māori, Pacific, Indian, Chinese 
New Zealand, people with disabilities).  
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Public Needs to be more 
multicultural 

Needs more diverse histories 

Action: 

Writers will strengthen diverse community 
perspectives by working with an additional group of 
researchers and their communities to broaden the 
content. 

 

Classroom 

Staffroom 

 

DO section 

Need to ensure inquiry 
practices have enough 
information at each level and 
are not incrementally 
described. 

Draw from the research on the critical steps in 
development of capabilities and describe these within 
the progression. 

Remove incremental language and ensure language 
is more descriptive. 

Annotate the literacy against the LPF 
 
Progress outcomes 
 

Source Theme Recommendation 

Classroom 

Staffroom 

 

Years 1 – 3 

Needs stronger link to ECE 

Special School – need key 
competencies to be woven 
clearly in the progression so 
that progression can be 
described in a finer grain 

Describe link to Te Whariki (pages 53-57) 

Develop annotations for the key competencies 

Classroom 

Staffroom 

Years 4 – 6 

Too dry 

Review interest level of KNOW statements 

Classroom 

Staffroom 

Years 7 – 8 

Too much and too hard 

Check against the current AOs and develop the 
KNOWs around these 

Classroom 

Staffroom 

 

Years 9 – 10 

Too hard and too much 

Check against the current AOs and develop the 
KNOWs around these 

Check against NCEA level 1 

 
 
Learning experiences and inquiry questions 
 

Source Theme Recommendation 

Classroom 

Staffroom 

Unsure how to weave the 
elements together, what is 
national and what is local 
curriculum 

Have examples that do the weaving rather than 
separate statements and questions for each part. 

Classroom 

Staffroom 

Unsure of knowing what goes 
on within the phase and what 
topics are taught when 

Describe the critical steps e.g. in the inquiry practices 
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Implementation and communications  

Recommended responses to feedback 
 

Source Theme Recommendation 

Staffroom, 
classroom, 
public 

Want quality resources to 
support schools and teachers 

Develop an implementation support package; 
feedback loops to check gaps 

Staffroom, 
classroom, 
public 

Need for professional 
development on unpacking, 
implementing curriculum 

Implementation support package; feedback 
loops 

Staffroom, 
classroom, 
public 

Schools need support to engage 
with Iwi 

Partnership discussions with Iwi and regional 
teams; comms; implementation support package 

Staffroom, 
public 

Schools want visibility of a clear 
implementation timeframe 

Provide comms regarding the overall journey 
alongside the curriculum refresh 

Staffroom Students without prior 
knowledge 

Provide comms re: transition approach 

Classroom Support in comms with school 
communities 

Implementation support package, comms 

Classroom Need for age appropriate 
resources across the pathway 

Implementation support package; feedback 
loops to check gaps 

Classroom Need to avoid repeating topics Comms re: transition approach 

Classroom, 
public 

Support for iwi and hapū Partnership discussions with Iwi and regional 
teams; comms; implementation support package 

Classroom, 
public 

Comms 
suggestions/clarifications 

Share with editors and comms team 

Public, 
classroom 

Addressing bias Implementation support package; link to 
Unteach Racism & Not Part of My World kit 

Public Depth of history knowledge 
required to teach 

Implementation support package; feedback 
loops (e.g. webinars, RNZ series, guest 
speakers) 
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Appendix 1: Feedback relating to curriculum 
content 
Staffroom testing Aotearoa New Zealand’s histories: feedback on content design  
Percentage of teacher groups1 who agreed or strongly agreed with the statements about content 

  Years 
1 – 3  

N=188 

Years 
4 – 6 

N=127 

Years 
7 - 8  

N=78 

Years 
9 – 10 

N=29 

All 
teachers 

N=422 

 

Content 

Content has a strong bicultural 
focus 

86 82 85 85 85 

The essence page captures the 
most important learning 

85 83 82 70 83 

It is clear that local contexts are 
agreed locally 

80 80 75 75 79 

Progress 

Outcomes 

It is clear big ideas are integral in 
all learning 

91 89 82 85 88 

Progression are clear (know) 80 82 82 75 81 

Progression are clear (do) 70 80 80 62 74 

The progress outcome is at the 
right level  

73 70 73 60 ------- 

 

While overall agreement was high for most aspects of the content, there were clear directions for 
improvement and areas of concern that would support a greater number of teachers. It is these areas of 
improvement/concern that are described below.  

General concerns 

Teachers were asked to respond to the draft Aotearoa New Zealand’s histories curriculum content but there 
were many comments/ concerns about links to social sciences, relationships with hapū and iwi, and teacher 
capability needs. 

Areas of concern about overall content (Teachers at all levels were responding to the essence page) 

• Did not feel multi-cultural enough  

• Language too abstract for learners (and maybe too wordy) 

• Need a glossary 

• Need clarity about what local means, and what is expected to be delivered from national   

 
1 The size of the group is unknown – instead we know the number of schools with a group that responded. 321 schools participated. 
Some schools had teachers responding at more than one phase of learning. 
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Areas of concern about progression (Teachers at all levels were responding to the progressions as a 
whole) 

• Did not feel multi-cultural enough and does not mention Moriori 

• Need more focus on social, economic, and political history 

• Need less content - too much content especially in later years 

• Language too abstract for learners (and maybe too wordy) especially in younger years 

• Specific examples needed so learning is not repeated over the phases and clarify e.g. graduated 
scale based on year levels 

• Feels like a big step from phase 2 to phase 3 (suggested by phase 2 teachers (years 4 – 6)) 

• What happens after year 11? 

• UNDERSTAND needs different language for ‘step up’ – too incremental  

Areas of concern about progress outcome (Teachers were responding to the one progress outcome that 
matched the year of students they taught) 

• Need it to be broken down further so learning is not repetitive (years 1 – 6) 

• Where will teachers ‘start’ when previous learning may not have occurred? 

• Overall, the lowest responses related to levelling of the POs when viewed in isolation, however, 
when viewed overall the responses were positive 

Years 1 – 3 

• Needs stronger link to ECE 

• Special School – need key competencies to be woven clearly in the progression 

• Why not years 1 - 2 and then years 3 – 4? 

• Language not primary orientated 

• Unsure how to weave the parts – focus on Know may mean teaching ‘facts’ 

• May be too hard especially when asking years 1 – 3 to think critically 

Years 4 – 6 

• Feels ‘dry’ compared to the other phases 

• DO too complex – aspirational literacy skills 

Years 7 – 8 

• Too much content KNOW  
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• Suggest teacher language not student 

Years 9 – 10 

• Too much content 

• Some of the critical thinking may be too hard 

Recommendations for improving content 

While overall agreement was high for the structure and most aspects of the content, there were clear 
directions for improvement and areas of concern that would support a greater number of teachers.  

The essence page – the aspiration 

• Less abstract language and a glossary 

• Use language that makes it clear that all groups of people are included – so it feels multicultural, 
reflects diverse identities and is inclusive  

• Bring more clarity about local curriculum decision making and the use of local, rohe or national 
stories –add teaching statement (only 79% felt this was clear) 

The progressions as a whole 

UNDERSTAND  

- While this is not a step-by-step progression the language that described increased breadth and 
depth of understanding needs improvement, so it is observable for a phase and not incremental.    

KNOW  

• Ensure the language is inclusive and appropriate for the age group – child speak/plain language 
and include a glossary 

• Include Economic history as a context (the draft social sciences has economic activity as a 
KNOW context). 

• Remove some of the topics from the outcomes (this would reduce the content issue for years 7 – 
10) and the ‘big step’ required from years 4 – 6 to years 7 – 8 and ensure the 7 themes as 
announced by the Prime Minister are more evenly spread.  

• Need guidance about how we reflect individual iwi and/or Moriori  

DO (81% felt the progression was clear) 

• Ensure the language is appropriate for the age group – child speak 

• Teachers from three year groups commented on the complexity of this aspect for their year level 
but the Progress Outcomes were tested against the LPF literacy demands and are at the right 
levels. Exemplification would help. Could describe any critical steps to a DO statement.  
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Changes in the UKD progressions improves the progress outcome for each phase. Below are the 
additional foci for each phase’s progress outcomes (all need improving as only 60 - 73% thought the 
outcome was at the right level) 

• Years 1 – 3: need a link to Te Whariki pages 53-57 (social sciences and key competencies); 
annotations to key competencies 

• Years 4- 6: review ‘interest level’ of KNOW statements 

• Years 7- 8: would need to ensure that the outcome is seen as part of a social sciences outcome 
and not an add on. 

• Years 9-10: would need to ensure that the outcome is seen as part of a social sciences outcome 
and not an add on. 

Many of the concerns associated with the progress outcomes were about assessment and accountability – 
see implementation recommendations. 

Each phase’s learning experiences and questions to guide inquiry 

- Weave the UNDERSTAND, KNOW and DO rather than just having KNOW questions. Use the 
current Achievement Objectives to guide topics for particular year groups so that teachers could see 
what had been taught about a topic at one level and not repeat that. Would need guidance on 
whether the topics are examples or need to be taught at every school.  

Some of the clarity and inclusion changes could be made by adding the following to process: 

• develop the histories content in the draft social sciences to ensure there will be alignment (the 
design phase fast testing for social sciences will be completed by this time) 

• have a professional writer/editor with the writers at the time of the changes.  

• invite a Pacific historian and an Asian New Zealand historian to work with the writers 
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Classroom Trialling of Aotearoa New Zealand's histories: Key design messages 
from English-medium 
 
100 teachers from 59 schools trialled and/or responded to content  
CORE Education Facilitators provided zoom workshops and visited classrooms 
 
Teachers’ responses to the curriculum content 
 
• Overall, teachers responded positively to the intention, structure, and design of the draft curriculum. 

They described it as “balanced”, “simple”, “clear and easy to read”, “broad and specific”, “logical”, “easy 
to align with current values” and “a better reflection of what teaching should look like”. 

• Most teachers liked the synergies between Understand, Know and Do. They liked the big ideas, 
contexts, and most of the inquiry practices, although some teachers commented that it was hard to think 
about how to weave them together. 

• 83% thought the progress outcome was pitched at the right level and 89% thought the progress 
outcomes provided useful guidance for teaching and learning at the levels they taught. Those that did 
not agree thought that: 

o there is too much content at years 7-8 and Years 9-10  

o there is a big jump between Years 4-6 and Years 7-8.  

o Year 9-10 students may struggle with the critical thinking aspects due to literacy level 
challenges. 

• The Do section, with its three inquiry practices appeared to cause challenges for some teachers. 
Facilitators observed that some teachers they worked with thought that Do meant “taking action” as in 
the social sciences. Some found the “examples of questions to guide inquiry” (pp. 4-6) helpful in directing 
their thinking about content. Others thought they would constrain the curriculum, and that teachers would 
teach to the questions.  

• While teachers focused on one phase of the progression, they wanted assurance that the whole 
progression was coherent, interesting, and built on previous learning. 

• Some teachers had concerns about how Aotearoa New Zealand's histories could, or should, relate to the 
rest of the social science learning area, and the wider curriculum. Some were not aware of the 
curriculum refresh. 

• Address multiculturalism in the bicultural framing 

• Not enough spread for special learning needs 

 
Recommendations for improving content 
 
There was a strong level of agreement about the model as a whole – the Understand, Know, Do and the 
Progression.  Rele
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While overall agreement was higher than the survey for the progress outcome at the particular phase that 
the teachers’ taught, the issues were very similar to the ones identified in the staffroom survey, so the 
recommendations are: 

• Put the content in the draft social sciences content so people can see the whole 

• Remove some topics from the outcomes (this would reduce the content issue for years 7 – 10) 
and the ‘big step’ required from years 4 – 6 to years 7 – 8 by more evenly spreading the Prime 
Minister’s themes. 

• Ensure the language is appropriate for the age group – child speak 

• Check the DO progression. Outcomes were tested against the LPF literacy demands and are at 
the right levels but language could be simplified. Exemplification would help. Could describe any 
critical steps to a DO statement.  

• Weave the UNDERSTAND, KNOW and DO rather than just having KNOW questions. Use the 
current Achievement Objectives to guide topics for particular year groups so that teachers could 
see what had been taught about a topic at one level and not repeat that. 
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Public engagement on the draft Aotearoa New Zealand’s histories curriculum 
content (survey, submissions, community hui and fono gathering notes) 
 
Key DESIGN themes from the feedback about the content 

Overall, teachers responded more positively to the curriculum content than other groups 

Question 1: Does this draft content reflect what is the most important histories our young people need to 
know? 

• Overall, about 50% thought the content was the most important learning.  

• About 60% of those who identified as Māori, Pacific peoples and Asian peoples thought the content 
was the most important learning.   

• Kaiako/teachers were the most positive with 65% plus for the three general questions.  

• 60 – 80% of students agreed or strongly agreed with the statements about whether the content 
reflected was important to learn (they had slightly different statements to respond to). 

 

Question 2: What is most important? 

People were invited to identify their top 3 points:  

• Overall, 67% thought critical thinking skills, 42% a deeper cultural understanding of Aotearoa New 
Zealand, 38% a greater interest in histories and 34% a greater sense of identity and belonging.  

• Teachers had a nuanced view with 54% who thought critical thinking skills, 59% a deeper cultural 
understanding of Aotearoa New Zealand and 48% a greater sense of identity and belonging (a 
greater interest in histories was only 26%).  

• Students were more diverse in their views of what was the most important. Critical thinking was far 
less important than knowing local, regional, and national Māori histories(again, they had slightly 
different statements to respond to).  

• More than 70% saw national history as the most important as it would help ākonga understand the 
‘bigger picture of New Zealand and New Zealand’s place in the world. Those who valued regional or 
local first explained the relationship between the two and thought start with the interests of ākonga. 

 

Teachers liked the structure – the Understand Know Do and the progressions. Some teachers thought the 
questions were useful whereas others found them too prescriptive. 

Feedback on what needs improving 

• A balance in Māori – Pākehā histories, some were pleased about this whereas others were concerned 
there was too much emphasis on Māori history. 
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• A better balance in positive and negative views of historical events. 

• More emphasis on histories of diverse groups of people.  

• More content about changes in a broader range of topics and themes. 

• More emphasis on particular time periods. 

• More emphasis on the nuances and complexities of Aotearoa New Zealand’s histories. 

• More nuance with hapū and iwi histories. 

• Place Aotearoa New Zealand’s histories in a world context. 

• Greater emphasis on the histories disciplined knowledge building. 

• Glossary needed to clarify phrases: bicultural and multicultural (although neither are used in the content); 
Te Tiriti o Waitangi and the Treaty of Waitangi; government, state, and crown. 

• Teachers want to see Aotearoa New Zealand’s histories within social sciences. 

Recommendations for improving content 

While the public survey analysis reflects a much lower level of agreement about the content than the two 
sector analyses the following improvements may address some of the needs: 

• Use glossary and language that makes it clear that all groups of people are included – so it feels 
multicultural, reflects diverse identities and is inclusive 

• Include interconnectedness as a big idea (it is a draft big idea of social sciences) so NZ histories 
more obviously related to world events.  

• Include Economic history as a context (the draft social sciences has economic activity as a 
KNOW context). 

• Use the collection of top 10 topics as guidance for topics in the KNOW section. 

• Weave the UNDERSTAND, KNOW and DO rather than just having KNOW questions. Use the 
current Achievement Objectives to guide particular topics for particular year groups so that 
teachers could see what had been taught about a topic at one level and not repeat that. Would 
need guidance on whether they are examples or need to be taught at every school.  

• Strengthen the DO section to be clearer that building capabilities occurs within the context of the 
discipline 

• Bring more clarity about local curriculum decision making; the use of local, rohe or national 
stories and the resources that will be available for use, and the role of the national curriculum 
and the entitlement of every ākonga no matter what school they go to. 

 

 

Rele
as

ed
 un

de
r th

e O
ffic

ial
 In

for
mati

on
 Act 

19
82



 

Feedback report: Aotearoa New Zealand’s histories xiv 
Error! No text of specified style in document. 

Last saved: 3/05/2022 11:36:00 am 

Appendix 2: Feedback relating to 
communications and/or implementation 

School readiness survey responses:  

% Agree Year 1-3 Year 4-6 Year 7-8 Year 9-10 

Effective social sciences ~65% ~57% ~52% ~68% 

Already includes histories 40% ~47% ~48% ~72% 

Have histories expertise at school ~30% ~30% ~30% ~64% 

Have histories expertise in KA ~40% ~45% ~45% ~44% 

Have quality resources to support 
teaching histories <10% 15% ~15% 20% 

Have strong relationships with local Iwi 
and hapū 36% 31% 27% 14% 

Have strong relationships with wider 
school community 42% 46% 33% 31% 

Have strong relationships with local 
history organisations 57% 39% 40% 45% 

 
Implementation-related themes to consider in planning 

• Priority support areas include: PD on how to unpack and implement, teacher upskilling, teacher 
pedagogy, engaging age-appropriate resources, support to engage with iwi and mana whenua, 
support to access local stories, access to experts, and time and funding to make connections and 
unpack the content.  

• Majority of teachers disagree that they have quality resources to support teaching and learning in 
histories content currently. The most positive response was from Year 9-10 teachers where around 
40% were neutral. Year 4-6 respondents queried whether schools had to find local content/stories 
and how that would be resourced. 

• Range of current resources and future resource needs to be discussed, including support for 
Mātauranga Māori resources and for needs of diverse learners. 

• Funding to support excursions to local sites of significance, an advisor to support schools with 
connecting with local histories, subject association support and support to manage community 
resistance. 

• Anxiety around readiness to implement in 2022. 

• Timing of implementation with students who will not have prior knowledge – option to stagger rollout 
suggested. 

• Concern about workload and whether this will come at expense of other areas in social studies 
curriculum. 
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• Multiple themes around engaging with iwi and hapū, resources to support this and challenges such 
as multiple hapū to engage with, students who come from a range of rohe, and iwi who are time 
poor. Some suggestions around coordination role for the Ministry team. 

• Challenge around risk of creating harm in communities with unsolved grievances and racial tensions. 

• Complications for composite classes which are usually in two-year levels, not three (e.g. Year 3/4 
class will be drawing from two parts of the curriculum content).  

• Schools that use inquiry-based learning models felt prescriptive content impacted on their approach 
(Year 7-8 report p.11). 

• Challenges identified include: 

o Year 1-3: time, resources, community buy-in, relationships with hapū, unconscious bias, 
inclusive programme. 

o Year 4-6: resources, community support, finding and connecting to local iwi, bias, authentic 
content knowledge, PD, time, lack of structure on how to teach content, anxiety levels. 

o Year 7-8: lack of teacher knowledge, addressing prejudice, resources, time, building on 
students’ prior knowledge. 

o Year 9-10: time, resources, PLD, access to iwi knowledge, unlearning knowledge, 
coordinating delivery, lack of specialist teachers, implementation support and integration 
needed, racism, access to authentic local stories, developing local curriculum. 

Communication-related themes or feedback on improvements 

• Need to frame positively. 

• Provide clear definition of biculturalism. 

• Needs clarification of national and local content and process re: how local contexts can be agreed.  
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In-classroom and akomanga trialling of draft NZC Aotearoa New Zealand’s histories 
content (NZCER/CORE draft report) 
 
Teacher readiness survey responses:  

 Very/Confident Slightly Not 

Weaving together Understand, Know, Do 46% 52% 2% 

Understand 53% 45% 2% 

Know - national 45% 53% 2% 

Know – local/rohe 35% 51% 14% 

Do 49% 47% 4% 
 
Many teachers had previously drawn on NZ history in planning and teaching units, especially in social sciences 
(including te Tiriti o Waitangi and ANZAC day). 

Teachers reported that students were engaged and interested in learning about New Zealand histories. 
Facilitators noticed that students’ response and engagement bore a direct relationship to the way in which 
the curriculum was put into practice. 
 
Overall, teacher feedback was positive, with suggestions on clarifications and supports needed. Facilitators 
noted that the content made much more sense for schools who already have a strong local curriculum and 
engagement with mana whenua. They also observed that some rural schools were further along the journey 
with iwi engagement than urban schools. 
 
Implementation-related themes to consider in planning 

• There will need to be significant, well-planned support for schools in the implementation of Aotearoa 
New Zealand's histories. Strong themes included: teacher PLD, access to suitable resources and 
guidance in how to use them, support around engagement with whānau, hapū, and Iwi, and support 
in communications with the wider school community. 

• Need for PLD addressing several areas, including: teachers’ histories knowledge, teachers’ 
pedagogical knowledge about teaching histories, teachers’ abilities to recognise and unpack their 
own biases and how these might impact on the teaching of Aotearoa New Zealand's histories, and 
support with how to deal with sensitive or contested ideas and reactions that may arise in the 
classroom, or from communities. 

• Teachers felt they needed more access to age-appropriate resources, especially for years 0-3 and 4-
6 (e.g. picture books, videos, animations). Many teachers have the most trouble finding local 
resources. Many teachers need guidance on determining reliable, authentic resources. Need for 
‘classroom-ready’ and easy to find resources that can be adapted to suit their local context. 

• A list of some existing resources used is on page 12 of the report. 

• Many teachers said there needs to be guidance about introducing it so that students are not 
experiencing the same content over and over. Teachers wondered how they would plan teaching at 
the correct level during initial implementation when students have not been exposed to the content 
previously. Some teachers were concerned about the implications for assessment of learning and 
progress. 

• There is a wide range of readiness for engagement with whānau, hapū and iwi. Almost half of the 
schools reported having an existing and positive relationship with whānau, hapū or iwi. Another 
quarter were establishing relationships and a quarter had not yet developed strong relationships. 
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Several schools mentioned the benefit of establishing iwi and hapū relationships at the Kāhui Ako, 
not individual schoollevel. 

• Concern that this may lead to schools and kura over-burdening iwi and hapū with requests for 
support and recognition that iwi should be recompensed for their time and expertise. Partnering with 
hapū and iwi was seen as a significant step in the right direction, but resourcing and support is 
needed. Some teachers also wanted support on what to do and how to share knowledge shared by 
local iwi and hapū in an appropriate way. 

• Opportunities for Kāhui Ako to share plans for implementation and for secondary teachers to support 
primary colleagues to build histories knowledge and confidence were mentioned. 

Communication-related themes or feedback on improvements 

• A need for clear national messaging around intentions of the curriculum to share with the wider 
school community – particularly for parents with firmly-held beliefs. 

  

Rele
as

ed
 un

de
r th

e O
ffic

ial
 In

for
mati

on
 Act 

19
82



 

Feedback report: Aotearoa New Zealand’s histories xviii 
Error! No text of specified style in document. 

Last saved: 3/05/2022 11:36:00 am 

Public engagement Aotearoa New Zealand’s histories 

(NZCER final report) 
 
Survey responses:  

 Overall Teachers Māori Pacific 

What is most important to people     

Critical thinking skills 67% 54% 54% 53% 

Deeper cultural understanding  42% 59% 57% 53% 

Greater interest in history 38% 26% 26% 24% 

Greater sense of identify and belonging 35% 48% 45% 44% 

Greatest challenges     

Managing teacher biases on different 
historical accounts 

53% 38% 58% 53% 

Teacher and Kaiako lack of in-depth 
history knowledge 

37% 51% 47% 49% 

Making the topics engaging and student 
friendly 

31% 28% 26% 25% 

Time for schools and kura to explore 
content and include it 

19% 32% 18% 14% 

 
75% of learners agreed or strongly agreed that they wanted to learn more about Aotearoa New Zealand local 
histories and stories. 49% of learners said they were interested in the opportunity to learn more about local, 
regional or national Māori history and 41% said they were interested in understanding Aotearoa New 
Zealand more. They saw the key challenges as having a really knowledgeable and supportive teacher 
(58%), the learning of history (42%) and how to deal with racism which could impact learning (40%). 
 
Implementation-related themes to consider in planning 

• Schools and kura will play a significant role in whether or not the implementation of the history 
curriculum content proves successful. Many respondents were worried that too much is being 
expected of schools and kura in a short timeframe. There was concern about unintended 
consequences for ākonga wellbeing and an already ‘full’ curriculum. 

• Respondents expressed high expectations for how teachers and kaiako should teach the histories 
curriculum content. There was a general concern that many teachers would not be able to live up to 
this ideal without a great deal of support.  

• Many respondents commented on the importance of managing teacher bias, as well as community 
bias. 

• Teachers and non-teachers alike expressed concerns around teacher preparedness and in-depth 
knowledge. 

• In relation to challenges, teachers most commonly discussed resources, teacher knowledge, 
professional learning, biases and consultation with mana whenua and iwi. 

• Although there was considerable support for schools partnering with hapū and Iwi to shape local 
history content, there was concern about what resourcing and support would be available to iwi and 
hapū (concern that schools might over-burden them or lack the means and understanding to form 
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mutually beneficial partnerships). Māori respondents shared strong concerns about how iwi, hapū 
and mana whenua will be resourced and supported to work with schools. 

• Some Asian respondents expressed concerns about how well-resourced teachers will be to manage 
difficult conversations about the histories of Asian New Zealand settlers, against the wider contexts 
of racism experienced by Asian peoples. 

Communication-related themes or feedback on improvements 

• Use of specific terms, language and concepts e.g. ‘bicultural’ versus ‘multicultural’, ‘the crown’. 
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