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“Using a Māori values approach means we take 
those cultural concepts that are considered to be 
fundamental to being Māori and infuse them with 
the curriculum of the individual school. There is no 
one set of Māori values that are prescribed as the 
most important; however, there is certainly a group 
used commonly by a range of organisations and 
institutions, for example: 

Manaakitanga – showing respect, generosity and 
care for others 

Whanaungatanga – reciprocal relationships 

Kaitiakitanga – guardianship, stewardship, 
trusteeship

Rangatiratanga – leadership 

Wairuatanga – spirituality.

So a citizenship model based on a Māori-values 
approach would ensure that students understand 
what these values mean and how they are enacted 
in everyday life. Furthermore, the links between 
these values and the various tikanga, knowledge, 
and cultural practice within a Māori worldview would 
be clear.”3 

You can read more about Māori concepts of belonging 
and participating in: 

 • set 2016: no. 3 (NZCER)

• Whose Citizenship Anyway? by Morgan Godfery.

In this video, Victoria University of Wellington 
Student Association President Tamatha Paul 
discusses the way te ao Māori values shape her 
approach to leadership.

Young people as active citizens

This guide is based on the notion that children and 
young people have an active role to play in  
community decision-making and are not simply 
“citizens in waiting”. 

While many may think the role and responsibilities of 
citizens begins at age 18, evidence shows that children 
and young people can develop and express citizenship 
skills long before that. 

To quote from Te Whāriki: 

“In Māori tradition children are seen to be inherently 
competent, capable and rich, complete and gifted 
no matter what their age or ability. Descended from 
lines that stretch back to the beginning of time, they 
are important living links between past, present and 
future, and a reflection of their ancestors. These 
ideas are fundamental to how Māori understand 
teaching and learning.”4 

The 2012 set article Social Studies Integrity in an 
Integrated Inquiry Unit (NZCER) provides a case 
study of students in a new entrant and years 1–2 class 
engaging in social action to enhance a community 
sign that the children felt was unwelcoming. The 
action was a response to a social inquiry into the  
ways people work together to make a community. 

The children worked collaboratively to design a new 
sign and used voting as a mechanism to achieve 
consensus on the design elements. The children then 
played a prominent role in organising a trip to the 
local council, where they quizzed the Mayor and two 
councillors about their roles and responsibilities to 
the community and presented their ideas for a new 
sign. After the visit, a councillor wrote to the class, 
encouraging them to organise a petition to promote 
their ideas. 

Initially the council lined the main road through 
the suburb with flags rather than replace the sign, 
consulting the children on their design. However, a few 
months later, the council erected two new welcome 
signs. These experiences showed the children that 
they could make a difference in their community and 
had provided an opportunity for them to participate in 
a political process in an authentic, meaningful way.

 3 Nathan Mathews, Māori Cultural Citizenship Education, set 2016:  
No. 3 (Wellington, NZCER).

 4 Ministry of Education, Te Whāriki: He whāriki mātauranga mō ngā 
mokopuna o Aotearoa: Early Childhood Curriculum (Wellington,  
New Zealand, 2017), p. 12.
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Two additional strategies for exploring controversial 
issues are Structured Academic Controversy (SAC) 
and Socratic Seminars.

Structured Academic Controversy

Structured Academic Controversy is a highly 
structured group discussion that supports deep 
understanding of varied, and at times conflicting, 
responses to an issue. SAC shifts the focus beyond  
a binary debate that has winners and losers towards  
a more open deliberation that may, or may not, lead  
to consensus. This process encourages students to 
use evidence and logic as a basis for forming their 
own opinions. 

The SAC process involves students working in small 
groups divided into two teams (A and B). Each team 
researches a different response to a complex issue 
(which may differ from their personal position), 
striving to understand and then articulate key ideas 
that relate to it. Team A presents their findings to 
Team B, whose members take notes, ask questions 
and then summarise Team A’s position. The roles are 
then reversed. 

The group then discusses the issue to see whether 
they can reach a consensus. Following this, students 
write a personal response that explains and justifies 
their position.

 • Watch Elizabeth Robbins use Structured Academic 
Controversy in her social studies classroom  
(NB: this is the second video on the website ) 

• PBS Newshour provides an overview of the SAC 
process and a note-taking guide. 

Socratic seminars

Socratic seminars are another approach to discussing 
controversial topics. Like SAC  they encourage 
students to listen to different pe spectives, disagree 
respectfully, and seek common ground. Before 
engaging in a Socratic seminar, students choose and 
study a text about an issue. During the seminar, they 
sit in a circle and pose open-ended questions for one 
another. The purpose is not to assert opinions or prove 
an argument; instead the focus is on listening, making 
meaning together, and critical thinking. 

A common approach is to set up two concentric 
circles. Students in the inner circle discuss an 
idea, while students in the outer circle observe the 
interactions and contributions of their peers. 

The following websites provide further information 
about Socratic seminars:

 • Facing History and Ourselves (includes the types  
of questions students might ask and questions  
that promote self-reflection) 

• National Paidelia Center Socratic Seminar  
(includes student handouts and an evaluation form).

Being aware of cultural dominance

Discussing controversial issues often results in 
expressions of cultural dominance. Pākehā students 
in particular may be unaware that their views are 
culturally defined and that expressing culturally 
dominant views can diminish the rights of other 
students to feel safe and respected.

It is equally important that young people are not 
expected to speak on behalf of an entire culture. 
The Education Matters to Me: Key Insights report 
summarised responses from over 1,500 young children 
and people to questions about their education and 
what school is like for them. Some children and 
young people shared how disempowering it can be 
for young Māori to be expected to speak on behalf 
of their culture when they do not feel comfortably 
connected to their cultural identity. Young people 
said that this can make them feel they are not ‘Māori 
enough’ and leave them with a sense of whakamā and 
embarrassment. 

“Tamariki and rangatahi Māori … can sometimes feel 
pressured by teachers if they are expected to know 
tikanga and other aspects of their culture or te reo 
Māori” because their teacher sees them as Māori 
and therefore as experts on all things ‘Māori’.10 

10 Education Matters to Me: Key Insights, Office of the Children’s 
Commissioner, 2018.
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Creating democratic learning 
environments

To establish a genuinely open, inclusive learning 
environment, teachers need to “critically examine 
whose knowledge is being taught and valued in 
order to balance and enhance power-sharing within 
collaborative relationships”12. This requires “a culturally 
responsive pedagogy of relations” where “power is 
shared between self-determining individuals within 
non-dominating relations of interdependence; where 
culture counts, where learning is interactive, dialogic 
and spirals; where participants are connected to one 
another through the establishment of a common 
vision for what constitutes excellence in educational 
outcomes”.13 

Most teachers will be familiar with the concepts of 
the ‘hidden curriculum’ and the ‘iceberg model of 
culture’. Both concepts remind us that observable 
elements of culture (“the way things are done”) are 
underpinned by below-the-surface beliefs, attitudes, 
interpretations, worldviews, and taken-for-granted 
ways of doing things (the ‘why’ of what we do).  
The hidden curriculum and iceberg model are also 
useful in understanding how social structures and 
power relationships can influence the learning 
environment.

Observable elements can include the: 

 • contexts for learning experiences

 • relevance of contexts, for example, within  
diverse cultures

 • things that are said and who says them

 • power relations between teachers and students  
and between students and other students  
(groups and individuals)

• strategies used to scaffold students towards 
growing awareness

Professional development can support teachers to 
recognise how social structures and power inequalities 
can influence what takes place within the learning 
environment. 

Ways to address hidden barriers to inclusive, 
democratic learning environments include:

 • noticing who speaks most often or whose views 
are shared more often in the class and school 
community

 • providing opportunities to reflect on how a 
teacher’s cultural identity, values, and assumptions 
may influence expectations or interactions

• learning how to identify subtle, often unintentional 
acts of casual racism; sexism; homophobia; 
patronising comments about culture or appearance; 
closed body language or disdainful looks, and then 
reflecting on the negative impact on students.

Other interventions that can encourage more inclusive, 
democratic learning environments for teaching civics 
and citizenship education include:

 • identifying students’ prior knowledge and 
experiences, and ensuring that diverse identities, 
aspirations, concerns, and connections are known, 
valued, and woven into learning experiences

 • supporting teachers and the school community to 
listen to, and value, the experiences and insights of 
community and whānau

 • providing opportunities for teachers and the school 
community to recognise, reflect on, and address the 
impacts of privileging some voices and experiences 
over others

• professional development to understand and 
recognise stereotypes and unconscious biases 
related to race, gender, sex, disability, or body type.

12 Ministry of Education, Tapasā: Cultural Competencies Framework for 
Teachers of Pacific Learners, page 15.

13 R. Bishop, D. O’Sullivan, & M. Berryman, Scaling Up Education Reform: 
Addressing the Politics of Disparity. (New Zealand: NZCER, 2019), p. <>
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Level 3 (Y5–6) Level 4 (Y7–8)

Theme 1: 
Processes 
of decision 
making and 
government

Achievement 
objectives  
in the NZC
Students will gain 
knowledge,  
skills, and 
experience to:

Understand how groups make and implement 
rules and laws.

Understand how people make decisions about 
access to and use  
of resources. 

Understand how the ways in which  
leadership of groups is acquired and 
exercised have consequences for 
communities and societies.

Understand how formal and informal 
groups make decisions that impact on 
communities.

Theme 2: 
Belonging and 
living together  
in Aotearoa NZ

Understand how early Polynesian and British 
migrations to New Zealand have continuing 
significance for tangata whenua and communities.

Understand how the movement of people affects 
cultural diversity and interaction in New Zealand.

Understand how people participate 
individually and collectively in response 
to community challenges.

Processes of 
social inquiry 
that lead  
to deep 
learning,  
active 
participation,  
and 
transferable 
knowledge

Key questions 
to explore 
(derived 
from the 
achievement 
objectives)

How are decisions made within different communities and contexts in Aotearoa  
New Zealand and the Pacific? How do hapū and iwi make decisions about access to  
and use of resources? 

How are rules and laws developed and exercised within hapū and runanga?

How have decisions, rules, and laws affected people and communities in differen  places and times?

In what different ways is leadership acquired and exercised within different communities and 
contexts in Aotearoa New Zealand and in the Pacific?

How can we determine whether a rule or law is just or unfair? What can we do  
if we think a rule or law needs to be changed?

How do rules, laws, and decision making enable diverse communities in Aotearoa New Zealand 
to live together? What challenges exist?

How can people, including children and young people, pa ticipate in response  
to challenges in order to effect change? 

Finding out 
information

Undertaking research into social issues/ideas and developing background knowledge  
and understandings.

Making connections between concepts while undertaking research.

Identifying and critically evaluating re iab e sources.

Processing and communicating ideas effectively to different audiences.

Exploring 
values and 
perspectives

Explaining their own values and the values of others, including groups  
and organisations. 

Considering why people hold different values and perspectives and examining how these impact 
on the decisions hey make and the actions they take.

Considering whose perspectives are left out. 

Practising strategies for listening to and discussing different views, values, and perspectives. 

Considering 
responses and 
decisions/ 
Reflecting and 
evaluating

Consi ering their own and others’ responses and decisions about a social issue or community 
challenge.

Evaluating the effectiveness of possible solutions.

Working together to take social action in response to a social issue or community challenge and 
evaluating its effectiveness.

Persevering in the face of challenges in creating change.

Examples of learning  
experiences that develop  
civics knowledge and  
contribute to the development  
of critically-informed citizens

Students could:

• explore the ways people can participate in political decision-making (for example, lobbying, 
taking direct action, emailing an MP, creating a petition)

• explain the roles and functions of local, regional, and central government and ways to 
participate in these

• explore how laws are made and how people, including children and young people, can 
contribute to the legislative process

• explain how democratic elections function to elect leaders in Aotearoa New Zealand

• explore the processes groups use to make decisions (for example, consensus, majority rules, 
adhering to guiding principles, etc.)

• investigate actions that people have taken to change rules and laws that are perceived as 
flawed and/or unjust

• explore the ways tangata whenua make decisions about access to and use of resources in 
their rohe, including the extent to which tangata whenua have an active role in this process

• compare and contrast ways to attain and exercise leadership in different cultural contexts

• explore the way nations interact within the realm of the Pacific, including the relationships 
between Aotearoa New Zealand and other Pacific communities and how these relationships 
have changed over time

• identify treaties and other international agreements that Aotearoa New Zealand is a signatory 
to, along with the events and contexts that led to these agreements.
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Level 5 (Y9–10)

Theme 1: 
Processes 
of decision 
making and 
government

Achievement 
objectives  
in the NZC
Students will gain 
knowledge,  
skills, and 
experience to:

Understand how systems of government in New Zealand operate and affect people’s lives,  
and how they compare with another system. 

Understand how people define and seek human rights.

Theme 2: 
Belonging and 
living together  
in Aotearoa NZ

Understand how cultural interaction impacts on cultures and societies.

Understand how the Treaty is responded to differently by people in different times and places.

Understand how the ideas and actions of people in the past have had a significant impact on  
people’s lives.

Processes of 
social inquiry 
that lead  
to deep 
learning,  
active 
participation,  
and 
transferable 
knowledge

Key questions 
to explore 
(derived 
from the 
achievement 
objectives)

How has our system of democracy been influenced by the ideas and actions of people in the 
past? How could it change in the future?

How do mechanisms and structures within our system of democracy function to accommodate 
difference and enable change? What challenges exist within this system? 

What changes do we need to make to become a society based on genuine te Tiriti partnership? 

How do we resolve situations in which rights are in conflict (for example, rights of the 
environment, rights as tangata whenua, rights of the government, righ s of groups and 
organisations, rights as private individuals)?

What impacts has cultural interaction had in Aotearoa New Zea and and the Pacific? 

How can recognising the needs, rights, and aspirations of tangata whenua in Aotearoa  
New Zealand be strengthened?

How can recognising and valuing the contributions of diverse communities in Aotearoa  
New Zealand be strengthened?

Finding out 
information

Undertaking research into social issues/ideas and developing in-depth background knowledge 
and understandings.

Understanding how concepts can be interpreted differently.

Identifying and critically evaluating reliable sources and examining potential bias or distorted 
reporting in the media in order to critique and understand its potential impact.

Using appropriate social science conventions to process ideas and communicate effectively to 
different audiences.

Exploring 
values and 
perspectives

Explaining their own values and the values of others, including groups and organisations.

Considering why people hold different values and perspectives and examining how these impact 
on the decision  they make and the actions they take.

Considering whose perspectives are left out, and why and what could be done about this. 

Practising effective strategies for listening to and discussing different values, views, and 
perspectives. 

Considering 
responses and 
decisions/ 
Reflecting and 
evaluating

Considering their own and others’ responses and decisions about a social issue or community 
challenge and considering the intersection of local and global processes and responses.

Evaluating the effectiveness of possible solutions.

Working together to take social action in response to a social issue or community challenge and 
reflecting on the strengths and limitations of a social action.

Persevering in the face of challenges in creating change.

Examples of learning  
experiences that develop  
civics knowledge and  
contribute to the development  
of critically-informed citizens

Students could:

• explore the responsibilities the Crown and tangata whenua have to each other as Treaty 
partners; identify ways that the Crown has breached and made steps towards meeting its 
obligations; identify the ways that te Tiriti o Waitangi is applied through laws in Aotearoa  
New Zealand

• describe Aotearoa New Zealand’s constitutional arrangements, including debates about 
potential transformation of these; explain the role of te Tiriti o Waitangi in Aotearoa  
New Zealand’s constitution

• explain the three branches of government (the Legislature, the Judiciary, and the Executive); 
identify their respective functions (making and passing laws, interpreting laws, administering 
laws); justify the importance of separating power in a democracy

• explain the features of our government electoral systems (local and central), including how 
MMP works and the history and purpose of Māori seats; explore political parties, including how 
they are formed, the values that underpin them, and the policies they promote

• compare and contrast other systems of government such as autocracy, oligarchy, totalitarian 
democracy, and theocracy

• explain the ways people can contribute to political decision-making, the role of criticism of 
government, the right to peaceful protest in a democracy, and applications of the New Zealand 
Bill of Rights Act 1990

• analyse factors that shape the historic and contemporary relationships Aotearoa New Zealand 
has with other nations, particularly in the Pacific

• recognise and explore the ongoing impacts of colonisation in Aotearoa New Zealand

• explain the role, function, and limitations of organisations such as the Human Rights 
Commission and the Waitangi Tribunal

• explain the role of transnational agreements, relationships, and systems of governance such as 
the UN, Pacific Island Forum, IPCC, and APEC.
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Sovereignty

British and indigenous Māori legal concepts are not 
always transferable or compatible. ‘Sovereignty’ has a 
specific legal definition within British law informed by 
centuries of British cultural and legal discourse. The 
same can be said about rangatiratanga within tikanga 
Māori. Both are equally legitimate.

 • One of the main points of disagreement around 
te Tiriti/the Treaty is whether it legally transferred 
sovereignty (in the British legal sense) from Māori to 
the British Crown.[1]

 • In 2014, the Waitangi Tribunal concluded in its 
report on He Whakaputanga/the Declaration of 
Independence and te Tiriti/the Treaty that Māori did 
not cede sovereignty to the Crown in 1840. Rather, 
they agreed to share power and authority with the 
Governor.[2]

 • Today, the New Zealand Government, New Zealand 
Courts, and the Waitangi Tribunal all recognise that 
the Crown is ‘sovereign’ in New Zealand.[3]

 • There are different views around how sovereignty 
may have been transferred.

• However, the fact that the Crown is sovereign does 
not mean that Māori do not exercise rangatiratanga. 
The Crown and many Māori agree that a balance 
must be struck between sovereignty and 
rangatiratanga within the Tiriti/Treaty partnership

The legal status of te Tiriti/the Treaty

Beliefs and opinions around legal status of te Tiriti/
the Treaty have changed over time and continue to 
change. Historically, many Māori sought for  
New Zealand courts to uphold te Tiriti/the Treaty, 
however were unsuccessful because the te Tiriti/the 
Treaty had not been formally incorporated into  
New Zealand domestic law.[4]

In the 1877 case Wi Parata v The Bishop of Wellington 
(following the New Zealand Wars), the Supreme 
Court held that Māori were too ‘primitive’ to possess 
sovereignty and therefore could not have ceded it in 
a treaty. As a result, the Supreme Court considered 
that te Tiriti/the Treaty was a legal ‘nullity’. This view 
held in the Courts and in Government well into the 
twentieth century.

Today, te Tiriti/the Treaty is understood as an 
international law treaty between the British Crown and 
Māori whereby the British Crown and Māori agreed to 

grant and protect specific rights, as well as adhere to 
specific obligations towards one another. In addition, 
te Tiriti/the Treaty has been explicitly incorporated 
into New Zealand law. There have been and continue 
to be divergent views on the exact nature and scope of 
those rights and obligations. 

The Waitangi Tribunal has advised that considerable 
weight should be placed on the te reo Māori version of 
te Tiriti/the Treaty.[5]

The Waitangi Tribunal

In 1975 Parliament established the Waitangi Tribunal 
as a permanent commission of inquiry.[6] The 
Waitangi Tribunal was formed to investigate Māori 
claims against the Crown for breaches of te Tiriti/
the Treaty, and to make non-binding findings and 
recommendations to the Crown regarding those 
breaches.

The preamble to the Treaty of Waitangi Act 1975 reads 
as follows:

Whereas on 6 February 1840 a Treaty was entered 
into at Waitangi between Her late Majesty Queen 
Victoria and the Maori people of New Zealand:

And whereas the text of the Treaty in the English 
language differs from the text of the Treaty in the 
Maori language:

And whereas it is desirable that a Tribunal be 
established to make recommendations on 
claims relating to the practical application of the 
principles of the Treaty and, for that purpose,  
to determine its meaning and effect and whether 
certain matters are inconsistent with those 
principles.

In 1985, Parliament extended the Waitangi Tribunal’s 
mandate to investigate Crown action dating back to 
1840 and it began conducting historical inquiries which 
continue today.

The Tribunal has subsequently gained binding powers 
to require the Crown to take back ownership of former 
State-Owned Enterprise land and return it to Māori 
claimants.

In 1989, the Crown began direct negotiations with 
Māori claimants. At present Te Arawhiti, The Office  
for Māori Crown Relations, continues this work.

The Waitangi Tribunal plays an important role in 
the settlement process and in holding the Crown 
accountable to its obligations under te Tiriti/the Treaty.

Rele
as

ed
 un

de
r th

e O
ffic

ial
 In

for
mati

on
 Act 

(19
82

)



   

The principles of te Tiriti o Waitangi/
the Treaty of Waitangi

Due to the differences in interpretations of te Tiriti/ 
the Treaty, the Crown, the Waitangi Tribunal, and  
the Courts have made various attempts to define  
and explain the principles of te Tiriti/the Treaty.  
The Treaty principles have evolved over time as the 
nature of the Treaty partnership evolves and there  
is no comprehensive list of agreed principles.

The principles of the Treaty of Waitangi are legal 
principles (derived from both the te reo Māori and 
English Treaty texts) that assist with the practical 
application of rights and obligations arising out of  
te Tiriti/the Treaty in law and in day-to-day  
community life.

Treaty principles which have been identified by the 
Courts and the Waitangi Tribunal include:

 • Good faith and partnership between Māori and the 
Crown are generally considered overarching Treaty 
principles that are at the heart of te Tiriti/the Treaty.

 • Reciprocity between Māori and the Crown is the 
principle that the exchange in te Tiriti/the Treaty 
should be to the advantage of both parties.

 • The principle of autonomy relates to the Māori right 
of self-determination which is guaranteed by the 
second article of te Tiriti/the Treaty.

 • Active protection is also a principle derived from 
the second article as the Crown’s obligation to 
actively protect the rights and interests of Māori in 
their taonga.

 • The principle of mutual benefit is that colonisation 
of New Zealand should benefi  both Māori and 
settlers, including the retention of sufficient land 
and resources for Māori

 • Māori have a right to redress for the Crown 
breaches of its Tiriti/Treaty obligations.

 • Under the principle of equal treatment, the  
Crown has an obligation to treat all Māori groups 
equally, and to treat Māori equally with other  
New Zealanders.

 • The Crown has a duty to consult Māori and obtain 
the full and informed consent of the correct  
rights-holders in any land transaction.

• The principle of options is that Māori have the 
choice to continue their tikanga, assimilate to the 
new society and economy, or combine aspects  
of both.

Since the passage of the 1986 State-Owned 
Enterprises Act, more than 40 pieces of legislation 
refer to the ‘principles of the Treaty of Waitangi’.

Resources for further information

 • Waitangi Tribunal

 • Te Arawhiti (Office for Māori Crown Relations) 

 • Te Paparahi o Te Raki (Northland) Inquiry 
information and reports

 • Orange, C. (1987). The Treaty of Waitangi. 
Wellington, New Zealand: Allen & Unwin.

 • Mulholland, M., & Tawhai, V. (2010). Weeping waters: 
The Treaty of Waitangi and constitutional change. 
Wellington, New Zealand: Huia Publishers.

 • Ross, R. (1972). Te Tiriti o Waitangi: Texts and 
translations. The New Zealand Jo rnal of History, 
6(2), 129–157.

 • Buick, T. L. (1976). The T eaty of Waitangi: How 
New Zealand became a British colony, 3rd ed. 
Christchurch, New Zealand: Capper Press.

 • Belgrave, M., Kawharu, M., & Williams, D. (Eds.). 
(2005). Waitangi revisited: Perspectives on the 
Treaty of Waitangi, 2nd ed. Auckland, New Zealand: 
Oxford University Press.

• New Zealand Maori Council v Attorney-General 
[1987] 1 NZLR 641.

 [1] This is one of the focuses of the Waitangi Tribunal’s 
Te Paparahi o Te Raki (Northland) Inquiry.

[2] Refer to The Report on Stage 1 of Te Paparahi o  
Te Raki Inquiry (Waitangi Tribunal: 2014), pp. 526–527

[3] Refer to The Report on Stage 1 of Te Paparahi o  
Te Raki Inquiry (Waitangi Tribunal: 2014), pp. 432–442.

[4] New Zealand law typically holds that international 
law treaties cannot be enforced until they are 
incorporated into New Zealand domestic law.

[5] Refer to The Report on Stage 1 of Te Paparahi  
o Te Raki Inquiry (Waitangi Tribunal: 2014), p. 522.

[6] The decision to establish the Waitangi Tribunal was 
made against the backdrop of a wave of Māori protest 
about injustices such as the acquisition of Māori land, 
which reached a high-point in a hīkoi/land march.
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HE KŌRERO 
WHAKATAKI 
Introduction 

This report presents a co-designed curriculum 

integration framework that reflects some of the key 

skills and knowledge that ākonga in Māori medium 

education settings seek to develop, in preparation 

for their future pathways. 

The framework was developed through a co-

design process with kaiako from the Māori medium 

education sector. It is presented through three 

metaphorical images. The first sets the scene for a 

journey to Hawaikihou (the new Hawaiki)1, and is 

the catalyst from which the framework is designed. 

The second is a guided map, which uses a Māori 

knowledge system to capture and reflect the 

aspirations of ākonga, kaiako, whānau, community, 

hapū, iwi and the Ministry of Education (the 

Ministry). This is where the original three key focus 

areas of civics/democratic rights & responsibilities, 

financial literacy and budgeting and key workplace 

competencies are articulated in a format that has 

been suggested by the participants of the sector 

engagement research and co-design workshop. 

The third, and most complex, is a korowai that 

denotes the learning outcomes and achievements 

of the raukura – ākonga who graduate from Māori 

medium settings.  This is where the key focus 

areas of the Ministry, the suggested focus areas 

of the Māori medium sector and the hopes and 

aspirations of the learner are woven together. 

This is presented as a korowai, which adorns the 

learner with all of the lessons, knowledge and tools 

that he or she needs to become a successful adult. 

The curriculum integration happens in this section 

through the identification of relevant wāhanga 

ako and how these relate directly to the learning 

outcome statements. These wāhanga ako will 

be scaffolded to align with the learning outcome 

statements that the kaiako created during our co-

design workshop. This set of six learning outcome 

statements is presented as a destination for the 

learner – an aspiration for the kura community in 

which they have grown, and an investment by the 

Ministry and whānau who have supported their 

journey towards this achievement. 

It is intended that this framework will be used to 

support the development and integration of the 

School Leavers Toolkit into the Māori medium 

sector. During the sector engagement part of 

this research, it became apparent that there is 

evidence that all kura are using different curriculum 

documents2. Therefore an approach which is 

directly aligned with one curriculum document, 

rather than all, would not be fit for purpose.

With this in mind, we were able to move away from 

our initial concept to create a broad framework 

for each of the curriculum areas which would be 

articulated as four separate documents. Instead, 

we have been able to dev se a solution that we 

feel transcends these, through the benefits of an 

authentic, ako-based co-design process.

The framework presented here is this solution. 

Through the metaphor of a graduate korowai, 

each curr culum can be amalgamated to ensure 

interpretation and use by all Māori medium 

learning settings. This assumption will be further 

tested throughout the gaps and audit process. 

However this initial draft is an attempt to begin 

this process.

This concept is presented in this report in draft 

form. Pending further consultation with the Ministry 

and other stakeholders within the Māori medium 

sector, we will continue to develop this concept 

through the next phase of the project. Once the 

gaps and audit have identified the resources 

and teaching practices that exist to support the 

aspirations articulated in this framework, we will 

reconsider its current strands and review these 

within the final recommendations report. 

1. The concept of Hawaikihou is attributed to Dr. Eru Tarena, who
coined the phrase at He Huinga Raukura - Māori Medium Pathway
Expo that HUIA attended on 9 May 2019 at Te Hapua Community
Centre - Hallswell, Christchurch.

2. Including Te Marautanga o Aotearoa, Te Marautanga o Te Aho
Matua and The New Zealand Curriculum.
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HEI KŌRERO 
WHAKAKAPI 
Conclusion

Youth is a time for change. Within that perspective 

is the potential for the school leavers’ toolkit to 

embody the challenges, aspirations and strengths 

that are unique to raukura of Māori medium 

settings.

Successful integration of the key focus areas 

outlined by the Ministry (including civics /

democratic rights and esponsibilities, financial 

literacy and budgeting, and key workplace 

competencies) is dependent on sector buy-in. This 

means that the success of the toolkit relies entirely 

on its usability and relevance in the Māori medium 

education sector. 

For this reason, an approach that captures the 

expectations of the sector, the aspirations of the 

Ministry and the needs of the ākonga is presented 

for cons deration. The waka upon which we embark 

on this journey needs to have a clear destination. 

The navigation of this journey needs to reinforce 

our ancestral knowledge systems and the outcome 

must be student-centred. 

As we support our ākonga in their endeavours 

towards Hawaikihou, we can be confident that 

those who are guiding them there – their whānau, 

hapū, iwi and kaiako, are giving them the right 

tools to navigate the journey. This approach hopes 

to articulate the means by which those tools are 

provided to them so that the raukura are given 

every opportunity to succeed, no matter the 

launching point. 

10

Akoranga 
Academia

Kia mau ki te aka matua kia tū 
rangatira ai i ngā ao e rua

Ākonga are equipped with best of 
both worlds

Wānanga 
Learning 

Kia mātau te mōhio ki te hōhonutanga 
o te ako

Ākonga understand the depth of 
learning

Mātauranga 
Knowledge

Kia mau tūhonohono ki ngā āhua / 
ngā here iho matua o te rākaihinonga

Ākonga are secure in the knowledge 
of ancestral entrepreneurship

Toitūtanga 
Sustainability

Kia aumangia te tirohanga  
whakakitenga whakamua

Ākonga are future focussed, 
sustainable & innovative

Whānau 
Family support 

Kia noho ohoho tōna ngākau ki ngā 
āhuatanga whai pānga o tōna iwi, 
tōnahapū me tōna whānau

Ākonga are open to and aware of 
the diverse aspects of their whānau / 
hapū / Iwi

Te Taiao 
Environment

Kia whai koha ki ngā tikanga 
kaitiakitanga

Ākonga are conscious of their 
responsibilities
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1. 
TE WHAKARĀPOPOTO MATUA
EXECUTIVE SUMMARY 

• This report is a stocktake summary of the resources used 
in Māori medium education to support the teaching and 
learning of three key focus areas, as identified by the Ministry 
of Education. These are known collectively as the School 
Leavers Toolkit and include reference to the following:

• civics/democratic rights and responsibilities 
• financial literacy and budgeting
• key workplace competencies.

• The purpose of this stocktake is to identify the resources 
that are being used to support ākonga to pursue further 
education, training or employment opportunities.

• HUIA conducted this research on behalf of the Ministry of 
Education over the period of February to May of 2019. 

• We found that there are no tangible resources in te reo Māori 
currently being used in the Māori medium kura that were 
included in this sample. However, a select number exist and 
have been included as part of a desktop review.

• We also found that people were the primary mechanism 
by which Māori medium ākonga at the exit point are being 
supported to make decisions about life after kura and 
determine their future pathways.

• Influential people are key to providing positive and long-
lasting impact on ākonga in this crucial point of their journey. 

• We worked with a small sample of diverse kura to ensure that 
we were able to capture what the sector is using, what kura 
need and their aspirations for the rangatahi who will define 
our future. 

• Central to this report is the perspective of Māori medium 
learners who provide advice, guidance and perspective on 
what it is that hey need to support them to make decisions 
about their own identity and responsibilities. 

2. 
TE WHAKARITENGA RANGAHAU
RESEARCH METHOD AND METHODOLOGY 

2.1 INTRODUCTION

The sector engagement research was based on the identification 
of a spread of Māori medium learners and settings. Over a period 

of three months, we went to six different regions and worked in 
kura with a mix of urban and rural settings. 

This approach allowed us an opportunity for meaningful 
engagement with the Māori medium sector. We were able to 
utilise our existing relationships within these kura to ensure that 
we could: 

• meet ā-kanohi (face to face) with ākonga, kaiako and 
kura leadership

• share an understanding about what a School Leavers 
Toolkit might look like 

• gain an understanding about what they would expect 
from such a toolkit 

• ensure proper consent was given and received. 

Aims 

We prioritised the conversations with ākonga, and as a result, 
we were able to meet with almost all of the ākonga from each 
age group in each kura that we visited. This meant that the 
information we gathered from them was very much focussed 
on what their priorities are and how the School Leavers Toolkit 
might serve them. 

Our initial objective was to identify the resources that Māori 
medium kura are using to teach the following key focus areas: 

• civics/democratic rights and responsibilities 
• financial literacy and budgeting 
• key workplace competencies.

Unfortunately, they were not aware of any tangible resources 
that they could use, or could access, that relate to teaching 
and learning of civics/democratic rights and responsibilities or 
workplace competencies. 

In one kura, students identified a programme with a set of online 
resources they use that relates specifically to financial literacy 
and budgeting. This programme was run by a company called 
Banqer, based in the South Island. 

The implication of this is that our research aim was refocussed 
to include a strengths-based approach that focused on people, 
programmes and teaching practice. Our questions changed to 
include: 

• Who are the people that support ākonga to make 
decisions about life after kura? 

• How did that role/responsibility come about?
• What opportunities are ākonga provided with to 

explore their potential future pathways? 
• What strengths do you think Māori medium learners 

have that give them an advantage as adults? 

Stocktake Summary Report

School Leavers Toolkit 
for Māori Medium

May 2019

4

Rele
as

ed
 un

de
r th

e O
ffic

ial
 In

for
mati

on
 Act 

(19
82

)



3. 
TE TĀTARITANGA RANGAHAU
RESEARCH ANALYSIS

3.1 DESKTOP REVIEW OF TANGIBLE RESOURCES 

Through a desktop review, we were able to identify four tangible 
resources that exist in te reo Māori that support ākonga to learn 
about the key focus areas of:

1. civics/democratic rights and responsibilities.
2. key workplace competencies.

We did not find that any of these resources were in use in any 
of the kura that we visited. There were no tangible te reo Māori 
resources that might support ākonga to learn about financial 
literacy and budgeting.

Links to the online PDF versions of each of these resources are 
provided as appendix 2.

RESOURCE NAME SOURCE KEY FOCUS AREA RESOURCE TYPE

Ngā Pūkenga Whai Mahi CareersNZ Key workplace competencies PDF printable poster

Ngā Pūkenga Mō te Whiwhi Mahi CareersNZ Key workplace competencies 3x PDF printable posters about 
future pathways

Te Whakapuakitanga ō Te Ao 
mō ngā Tika Tangata 
(Universal Declaration 
of Human Rights)

Human Rights 
Commission 

Civics/democratic rights and 
responsibilities

PDF printable document

Tūranga Mua, Tūranga Tika 
(Your Voice, Your Choice) 

Electoral Commission Civics/democratic rights and 
responsibilities

PDF printable teaching resource
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We were also able to talk to all of the organisations that we 
worked with about the strengths that Māori medium ākonga 
bring with them to their relevant fields (employment, training 
or tertiary studies). The strengths they identified were:

• confidence and self-belief 
• leadership skills
• confidence in who they are as Māori 
• collective mind-set and the ability to work in a team 
• bilingualism 
• iwitanga 
• tuakana–teina with non-Māori medium students 
• respectfulness 
• awareness of Te Tiriti o Waitangi 
• ‘doing-the-do’ 
• culturalism 
• hard working 
• strong sense of self 
• natural talent 
• drive. 

 
The words ‘resilient’, ‘confident’ and ‘bilingual’ were used by 
every organisation that we worked with to describe the strengths 
they see in ākonga from Māori medium settings. 

Whānau 

The whānau focus group that we worked with emphasised 
the importance of real-life experience and celebration of their 
tamariki. For them, the priority was on providing rangatah  with 
the opportunity to gain relevant experience and tools that would 
help them to be successful adults. 

To do this, they focused on leadership skills and finding ways 
to encourage the social strengths that ākonga in Māori medium 
gain. They talked about the hapū that ākonga often find them-
selves in – through their kura community, and wanted to discuss 
ways of exploring that. They wanted to see pathways that went 
beyond the kura while utilising the strengths that ākonga gained 
through that environment. 

There was also a lot of honesty about what the terms civics/
democratic rights and responsibilities, financial literacy and 
budgeting, and key workplace competencies actually mean in a 
real-life, modern, Māori context. Some of the challenges whānau  
identified were around the differences between the idea of civics 
and democracy versus upholding the Treaty of Waitangi and our 
obligations to that. They also asked how iwi perspectives and 
priorities would be factored into the toolkit.

In terms of strengths, they identified the following:

• confidence 
• individuality
• proficiency in te reo Māori
• manaakitanga 
• kaitiakitanga 
• academically advantaged
• free to be themselves 
• comfortable in who they are
• comfortable in their Māoritanga 
• making connections – connecting to each other and 

their community 
• expressing their own ahurei 
• future focussed and excited about it. 

3.3 CURRENT REALITY

For many ākonga, the opportunity to work with people is key. 
When asked what ākonga found to be most influential to their 
decision making, ākonga indicated that they responded best to:

1. role models – people who can show them what is 
possible

2  real-life experiences, such as work placement – 
opportunities to see things in context

3. trades, careers events and expos – seeing all the options 
and interacting with the organisations. 

For kaiako, it was important to utilise ākonga passions to 
ensure that they are able to make informed decisions about 
their futures. Kaiako are currently using their own networks, 
connections and ideas about how to connect ākonga with the 
world beyond kura. Many of the current activities around the 
exit point were focused on localised solutions. 

Case studies

1. CONNECTING KURA WITH LOCAL BUSINESS 
One of the kura we worked closely with is situated in an area 
where the industry is very much focused on international import 
and export. As a result, the local business community is quite 
prominent, and the graduates of this kura are closely connected 
to these businesses through the connections built within their 
community.

Collectively, the businesses actively reward innovation, 
collaboration and leadership through a series of awards and 
workshops that they run. They share this focus on innovation 
and passion with the kura, whose curriculum is based around 
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creating opportunities for ākonga to explore and pursue their 
own passions. 

2. INDUSTRY AND MĀORI MEDIUM KURA 
Another of the kura is situated in an area where the produce 
industry is prominent. As a result, there are opportunities for 
ākonga to work and gain real-life experience while still at kura. 
In fact, these ākonga spend at least two days per week in trades 
academy programmes that support them to find pathways into 
these industries. This kura is very much focussed on wellbeing. 
It supports ākonga to achieve this by creating opportunities for 
meditation, mindfullness and calm. They also use mahi toi to 
reinforce wellness through creative outlets.

3. RURAL KURA WITH URBAN LINKS 
When working with one of the kura that was situated in an 
isolated, rural area, we realised that they didn’t have any localised 
pathways that the ākonga could easily access. The ākonga in this 
kura spoke about wanting to pursue studies in the cities at major 
universities. However, one of the barriers we identified was their 
lack of access to the subjects they needed as prerequisites. The 
kura used correspondence programmes to fill gaps in their 
subjects but were limited by the people they could access to 
support ākonga further.

However, ākonga were immersed in their iwitanga and confident 
in that regard. They were also able to access programmes that 
supported their local industry (such as farming) and pursue 
opportunities and relationships during their years at the kura. 

4. MĀORI PATHWAYS THAT GO BEYOND EDUCATION 
In the case of one kura, internships directly with businesses that 
were Māori owned and operated were a priority and a reality. 
As a result, many of the ākonga were able to talk about the 
pathways that took them from kura through the tertiary sector 
to employment or straight to employment with opportunities 
for further training. 

The ākonga in this setting were also aware of their responsibilities 
to a global network of indigenous perspectives and experiences, 
through the aspirations and strategic goals of their kura. 

5. URBAN KURA WITH CREATIVE SOLUTIONS 
According to a tertiary recruiter turned kaiako from one kura, 
the reality for many ākonga is that they will need to prepare 
for two careers – the one they have from age 18 to 35 and 
the one they have from 35 onwards. The ākonga in this kura 
also need multiple streams of income to meet the increasing 
costs of living. As a result, the kura focuses on developing self-
sustainability, ingenuity and innovation to ensure that the ākonga 
are able to survive and thrive within their community. They do 
this through reconnecting ākonga with practices that many rural 

communities would do intrinsically – for example growing food, 
raising livestock and learning how to create industries from the 
resources they have at hand. 

6. GEOGRAPHICAL ISOLATION AND INNOVATION 
Social structures, relationships and communal activities are 
key for one kura. Because of the geographical isolation of iwi 
members, this kura finds communication with ākonga, whānau 
and kaiako to be key. Rather than work with the tradi ional 
parameters of schooling, they have opted to forego all formal 
communication. Instead, the kura hosts whānau days where 
everyone is able to come to the kura and help maintain and 
develop it, while connecting with the kaiako. This removes many 
of the barriers to whānau engagement and ensures that the 
kura has access to whānau and the ability to nurture meaningful 
connections. 

One of the key challenges for this kura, and indeed others 
that we worked with  was the mental health and wellbeing 
of their ākonga. The kura and the organisations we spoke 
with emphasised that depression and suicide are the biggest 
challenges that their communities face. Their first and most 
difficult goal is to get their rangatahi to adulthood. 

4. 
HEI KAI MĀ TE HINENGARO
IMPLICATIONS, CONSIDERATIONS AND 
RECOMMENDATIONS 

It is clear that there are certain mechanisms for creating a 
successful pathway for Māori medium learners. These are the 
opportunity to create safe social structures, good leadership 
models and an environment in which learners’ intrinsic self is 
able to thrive and be confident, resilient and unique in a Māori 
world. 

Due to the lack of resources that are being used to support the 
teaching and learning of the three key focus areas identified by 
the Ministry of Education, it is imperative that ongoing research 
into this toolkit be considered. 

In order to ensure that the diverse learning settings in the Māori 
medium sector are able to continue to support ākonga and 
provide relevant opportunities for them, the following should 
be considered: 

• localised solutions that ensure a people-focused 
approach

• in-depth research into the exit and entry points in Māori 
medium pathways 

• a one-size-fits-all approach will not work for Māori 
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medium settings 
• an equitable solution to resourcing in this area should 

be prioritised. 

RECOMMENDATIONS 

HUIA recommends that the following be considered: 

1. Curriculum Integration Framework: This should be aligned 
to ensure a practice-based approach that will consider Te 
Marautanga o Aotearoa, Te Marautanga o Te Aho Matua 
and The New Zealand Curriculum. The approach to this will 
remain the same, but the outcome will likely lead to a more 
in-depth analysis of the teaching practices that Māori medium 
kaiako are currently using. 

2. Gaps and Audit: These research reports will focus on the 
current teaching and learning practices of Māori medium 
ākonga and kaiako at the exit point. It will be informed by 
the sector engagement findings and will identify areas of the 
Curriculum Integration Framework that do not currently exist 
in Māori medium education settings. It will also include a Q&A 
Process with the wider Māori medium sector. 

3. Final Recommendations: This will still deliver the key 
outcomes outlined in the SoW, but it will also consider 
how the current teaching and learning practices might be 
supplemented by further resourcing in this area. It will also 
include a set of terms that provides the Māori language 
equivalent to each of the key focus areas so that the work 
of Māori medium learning settings can be authentic to their 
aspirations. 

5. 
TE HOAHOA RANGAHAU 
RESEARCH DESIGN 

5.1 PROJECT SCOPE AND PARAMETERS 

This stocktake identified the current resources that are being 
used to support Māori medium learners in Tau 7–13 who are 
working towards further education, training or employment. 

Early in the sector engagement process, it was brought to our 
attention that there was work being done to develop a platform 
to house the English medium resources (namely, the School 
Leavers Toolkit website). The resources on this platform do not 
contain any reo Māori content, so they are not referenced in 
this report. 

5.2 APPROACH 

For the most part, our approach was to spend a day in each kura 
and talk to:

• small groups of ākonga in Tau 7–13
• kaiako of ākonga in Tau 7-13 including any specialist 

staff.

Our approach focused on:

• ways that ākonga were making decisions about life after 
kura and identifying how they were being supported to 
do so

• obtaining consent from the research participants 
through Survey Monkey 

• gathering quantitative data about ākonga and their 
aspirations about life after kura. 

A sample of our questions from the workshops is attached as 
appendix 1. 

The consent information was discussed verbally before we 
began the questions to ensure that the ākonga understood their 
rights and what we were asking. We then allowed them time to 
complete the survey. 

Audiences 

We engaged with the following audiences: 

60

4

3

22

1

3

6

1

2

Ākonga

ITOs

Kaiako

Employer 
Agency

Specialist orgs. 
(re: workplace competencies, 

financial literacy and civics)

Govt. dept./ 
agencies

Whānau

University

Iwi rūnanga

We also attended a careers day for Māori medium learners in 
the South Island.
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School Information

Te Wharekura o Mauao

Kura ā-iwi, Wharekura 232 students 15–18 yrs old 
Tauranga, BOP 

Te Kura Kaupapa Māori o Te Koutu

Kura Kaupapa 217 students 14–18 yrs old 
Rotorua, BOP

Te Kura Kaupapa Māori o Te Ara Hou

Kura Kaupapa  119 students 13–18 yrs old 
Napier, Hawke’s Bay 

Te Kura Kaupapa Māori o Tamaki-nui-a-Rua

Kura Kaupapa  81 students 15–19 yrs old 
Dannevirke, Manawatū 

Te Kura Kaupapa Māori o Te Kotuku

Kura Kaupapa  112 students 12–18 yrs old 
Henderson, Auckland 

Te Pā o Rākaihautū

State School  227 students 11–19 yrs old 
Christchurch, Te Wai Pounamu 

5.3 LANGUAGE OF THE INTERVIEWS

Most interviews were conducted in te reo Māori but some were 
conducted in English. This depended on the preferences of the 
participants. All interviews were recorded. 

5.4 CHALLENGES AND LIMITATIONS

One of the key challenges during this research has been the 
discovery that there were no tangible reo Māori resources being 
used in the Māori medium schools that we visited. To ensure that 
the stocktake accurately reflected the experiences of rangatahi 
in Māori medium education, we reconfigured our approach to 
capture the roles of influential people and programmes that 
support ākonga to make decisions about further education, 
training or employment

5.5 RISKS AND MITIGATIONS 

Not having enough resources to evaluate 
Consider the alternatives to tangible resources – including a 
focus on people and programmes 

Building expectations in the sector 
Ensure that our findings are shared with the participants in the 
sector engagement research and that they are offered ample 
opportunity to continue to engage with this work 

5.6 PROGRESS UPDATE 

Some of the findings from the sector engagement research 
pertained specifically to other parts of the School Leavers 
Toolkit research programme; therefore, they are not included in 
this Stocktake Summary Report. 

Where appropriate, we have added the thoughts that ākonga 
have about these areas throughout this research. However most 
of it will be presented in the final recommendations report. 
Alongside this, will be a breakdown of te reo Māori equivalents 
to each of these terms, and the ways that they are applicable to 
the multitude of unique learning settings in the Māori medium 
sector. 

The following parts of the work programme are still in progress:

1. Curriculum Integration Framework – Due 30 June

• We have identified the kaiako and our approach to the
Curriculum Integration Framework workshop. We will take
a summary of the learning outcome statements from each
area of Te Marautanga o Aotearoa and align these with
the practitioner teaching plans to see where each learning
activity relates to one of the three key competencies –
civics, financial literacy and employment.

• From this, we will develop a framework that identifies
the areas where the new subject areas align with existing
achievement outcomes in Te Marautanga o Aotearoa.
Where necessary, we will include Te Marautanga o Te Aho
Matua and The New Zealand Curriculum.

2. Gaps and Audit Analysis – Due 30 July

• We have considered our approach to this and are confident
we have a solution. Initially, we assumed that we would have
tangible resources to analyse. However, it would seem that
an approach focussed on people, practice and curriculum
will be more practical.

3. Recommendations Report – Due 30 August

• The sector is giving us a lot of great recommendations
about what needs to be included.
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6. 
NGĀ ĀPITIHANGA
APPENDICES

APPENDIX 1 – MASTER LIST OF QUESTIONS 

SURVEY MONKEY

AUDIENCE QUESTIONS ANSWER TYPE

Ākonga 
Tau 7–13

Name: Text
Tau-ā-kura Select answer type
Age Select answer type
Gender Select answer type
Do you know what you want to do when you leave kura? Yes / No
Another drop down of options: Work, gap year, study at wānanga, study at polytechnic, 
study at University, workplace training, other

Select answer type

Your Kura Text

I understand that I am being interviewed for a research project by Huia Publishers, on 
behalf of the Ministry of Education.

Yes / No

I understand that photographs may be taken during this interview. Yes / No
I approve of my image being used in the reports generated for this project. Yes / No
I understand that I can withdraw at any time, until the 31 August 2019. Yes / No
I understand that I do not have to answer every question. Yes / No

Kaiako

Name Text
Your kura Text
What year levels do you teach? Select answer type
Age Select answer type
Gender Select answer type
Email address Text

I understand that I am being interviewed for a research project by Huia Publishers, on 
behalf of the Ministry of Education.

Yes / No

I understand that photographs may be taken during this interview. Yes / No
I approve of my image being used in the reports generated for this project. Yes / No
I understand that I can withdraw at any time, until the 31 August 2019. Yes / No
I understand that I do not have to answer every question. Yes / No
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Organisation

Name Text
Organisation Text
Your role Text
Where are you based? MoE Regions
Which of these areas does your organisation offer services to? MoE Regions
Email address Text
Do you produce resources for the teaching and learning of civic rights and responsibilities, 
financial capability & budgeting and/or workplace competencies?

Multiple Choice

If so, who is the intended audience of this? Text

I understand that I am being interviewed for a research project by Huia Publishers, on 
behalf of the Ministry of Education.

Yes / No

I understand that photographs may be taken during this interview. Yes / No
I approve of my image being used in the reports generated for this project. Yes / No
I understand that I can withdraw at any time, until the 31 August 2019. Yes / No
I understand that I do not have to answer every question. Yes / No

Graduates

Name Text
Age Select answer type
Gender Select answer type
Did you know what you wanted to do when you left kura? Yes / No
Did you achieve that? Yes / No
Another drop down of options: work, gap year, study at wānanga, study at polytechnic, 
study at university, workplace training, other

Select answer type

I understand that I am being interviewed for a research project by Huia Publishers, on 
behalf of the Ministry of Education.

Yes / No

I understand that photographs may be taken during this interview. Yes / No
I approve of my image being used in the reports generated for this project. Yes / No
I understand that I can withdraw at any time, until the 31 August 2019. Yes / No
I understand that I do not have to answer every question. Yes / No

Whānau

Name Text
Age Select answer type
Gender Select answer type
Email address Text

I understand that I am being interviewed for a research project by Huia Publishers, on 
behalf of the Ministry of Education.

Yes / No

I understand that photographs may be taken during this interview. Yes / No
I approve of my image being used in the reports generated for this project. Yes / No
I understand that I can withdraw at any time, until the 31 August 2019. Yes / No
I understand that I do not have to answer every question. Yes / No

SURVEY MONKEY (CONT.)
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WORKSHOPS

AUDIENCE QUESTIONS ANSWER TYPE

Ākonga 
Tau 7–13

Have you thought about what you want to do when you finish school? Record Text
If that’s your chosen pathway, what kinds of things are happening here at kura that is 
helping you towards that goal? * Identify resources and rate 1-5 stars (SM) 

Record Text

Are there other things that happen in your kura, that help you to prepare for what you’re 
going to do after you’ve finished wharekura?

Note 1–5

Are there any websites that you’ve seen/visited that you know of, that might help you 
prepare for that? * Identify resources and rate 1-5 stars (SM)

Record Text

What are the things you think you need to know, to be a successful adult? Record Text
What kinds of rights and responsibilities do you think you’ll have as an adult? Record Text + List
How prepared do you think you are for that? Notes 1–5
What do you think you’ll need to know to be able to manage your finances? Record Text
How prepared do you think you are to manage your own money? Record Text
What do you think employers are looking for? Record Text
What skills do you think you’ll need to be efficient in the workforce? Note 1–5
How do you think people learn about those things? Record Text
If there was a person, or a programme / book / magazine / pamphlet  poster / something 
that was designed to help you understand the things we’ve talked about today, what do 
you think it should include?

Record Text

Kaiako and 
Kura Leadership

What happens here at kura that helps ākonga to navigate life after kura? Tangible 
resources, people, programmes, expertise – LIST 

Record Text

1-5 scale Record Text
Do you think the kids like these? Note 1–5
*Here* are the ones they identified  How effective do you think these are, from a
curriculum perspective?

Note 1–5

What responsibility do you have to ākonga about making life choices? Record Text
How do you think the teaching of democratic rights & responsibilities, financial literacy
& budgeting and key workplace competencies might be tailored to suit a Māori medium
learning environment?

Record Text

Is this something that already happens? If so, how? Record Text + List
What do you think you would need, if this was to become part of the curriculum? Note 1–5
Are there any other vital life skills that you think could be included in a School Leavers
Toolkit for Māori medium?

Record Text

External 
Organisations

Do you produce tangible resources to support secondary school learners? Record Text
Does it cover any of these areas: civic rights & responsibilities, financial literacy & 
budgeting and / or workplace competencies?

Record Text

Have any of these been developed specifically for Māori medium? Record Text
Why do you produce these resources/programmes? Record Text
How do kura get access to these? Record Text
What are the key things that you think Māori medium ākonga need to know about civic 
rights & responsibilities, financial literacy & budgeting and/or workplace competencies?

Record Text

What do you think needs to be included in a School Leavers Toolkit specific to 
Māori medium?

Record Text
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Whānau

What strengths do you think your tamariki have gained as a direct result of their 
experience in Māori medium?

Record Text

Do you know of any resources, people or programmes that influenced them? Record Text
What do you think helped them to feel prepared for life after kura? Record Text
Do you think they learn enough about civics, financial literacy or key workplace 
competencies? 

Record Text

What do you think should be included in a School Leavers Toolkit, specific to 
Māori medium? 

Record Text

APPENDIX 2 – LINKS TO EXISTING RESOURCES IN TE REO MĀORI

RESOURCE NAME LINK OWNER KEY FOCUS AREA

Employability Skills Printable 
PDF – what employers are 
looking for

https://www.careers.govt.nz/assets/
pages/skills-employers-are-looking-for/
employability-skills-maori.pdf

CareersNZ / TEC Workplace competencies

Employability Skills Printable 
PDF – full demo version

https://www.careers.govt.nz/assets/
Employability-skills-resources/Kapa-Haka-
poster-Maori-WEB.pdf

CareersNZ / TEC Workplace competencies

Employability Skills Printable 
PDF – template for use

https://www.careers.govt.nz/assets/
Employability-skills-resources/Employability-
skills-poster-template-Maori.pdf

CareersNZ / TEC Workplace competencies

Employability Skills Printable 
PDF – template for use

https://www.careers.govt.nz/assets/
Employability-skills-resources/Kapa-Haka-
activity-sheet-Maori-WEB.pdf

CareersNZ / TEC Workplace competencies

Te Whakapuakitanga ō Te 
Ao mō nga Tika Tangata 
– Universal Declaration of
Human Rights

https://www.un.org/esa/socdev/unpfii/
documents/DRIPS_Maori.pdf

United Nations Civics / Democratic rights 
and responsibilities

Your Voice, Your Choice | 
Tūranga Mua, Tūranga Tika - 
Curriculum alignment doc & 
planning guide

https //www.elections.org.nz/sites/default/
files/plain-page/attachments/your_voice_
your_choice_turanga_mua_turanga_
tika_2017.pdf

Electoral Commission Civics / Democratic rights 
and responsibilities
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Background

Participants

On 25th March 2019, over 70 individuals from schools, businesses, industry and  
tertiary providers came together in Auckland to better understand existing perceptions 
and beliefs about school leavers’ abilities, and explore the enablers and barriers to  
students successfully transitioning to life after school. 

Curative led participants through a series of activities to explore: 

 • What’s happening now? What’s working, and what could be better?
 • What might the future look like with a School Leavers’ Toolkit as part of   

 young people’s learning programme?

The following is a summary of what we heard during the Hui, and includes a synthesis of 
the themes that emerged, clarity about the current situation, and indicators of success.

The intention of this summary is to help provide a framework for the design and 
iteration of the ‘School Leavers’ Toolkit’. 

The Hui was attended by a diverse range of stakeholders. 

Secondary school students and teachers from eight different schools took part,  
including; 

 • Mangere College
 • Onehunga High School
 • Albany Senior High
 • Dilworth School
 • Massey High School
 • Haeata Community Campus
 • Hauraki Plains College
 • Tauranga Boys College

Representatives from various tertiary education institutes also participated, including 
Auckland University and AUT University, along with industry training organisations, 
such as NZ Marine & Composites ITO and Ara Jobs & Skills Hub. Finally, a number of 
large employers attended the Hui, including The Warehouse,Datacom, and ATEED.
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Process
Throughout the Hui, participants were taken through a series of activities including: 
 

 • Reviewing and iterating insights generated via previous  
 stakeholder engagement.
 • Exploring root cause (The 5 Why’s) 
 • Developing situational statements (Looking Forward) 
 • Designing the future (Prototyping and Front Page) 
 • Dream statements (I have a dream) 

All of the content generated by participants for each of these activities is detailed in full 
in the appendix. 

The conversations and content that came out of each of these activities have informed 
this summary document. 
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Understanding the

Current Context
The themes that emerged or were validated through the Hui, which provide a sense of 
the current context, are as follows.

There was consensus that more 
needs to be done to better prepare 
young people for life after school; 
however, currently most stakeholders 
see the responsibility for this sitting 
with another group

 • Students feel that schools (and teachers) don’t equip them with the skills  
 they need in order to thrive after school. 

 • Employers believe that work-ready skills should be embedded into the local 
 curriculum for all students, and that some students don’t make the most  
 of the opportunities already on offer.

 • Educators feel that tertiary providers and employers need to have stronger  
 relationships with – and a better understanding of – schools and students. 

 • Tertiary education providers feel like first year students are arriving   
 ill-equipped to succeed, and would like to see schools preparing  
 them better. 

 • Parents feel that while they should have a big influence on the pathways  
 their young people take, many personally feel poorly informed and that they 
 don’t have access to quality information in ways that work for them.
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Many students feel pressure 
to succeed, but also feel unprepared 
for life after school and are confused 
about their choices

 • Students and school leavers talked about the pressure they feel to meet  
 the expectations of family, social media, and society to ‘be successful’. 

 • Students shared that they feel confused and overwhelmed about the  
 decisions they need to make to shape their life after school, and there is  
 fear in making the wrong choices.

 • This pressure has a huge impact on young people’s wellbeing and ability  
 to make good decisions. 

 • Employers commented that many students and school leavers seem to lack  
 self-confidence and personal resilience.

 • Employers believe it is important that young people leave school  
 with confidence and determination.

 • It was implicit that understanding mental health is important for everyone  
 in society, and as such there needs to be more focus on building  
 independence, confidence, resilience, critical thinking and empowerment  
 for young people.
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Students think that necessary 
information about transitioning  
into life after school is available; 
however it can be difficult to find, 
and time-consuming to navigate

 • Students expressed that they would like to be better informed about –  
 or for some, simply introduced to – their options beyond school,    
 including the detail of university courses, private training programmes,  
 apprenticeships, and industry training organisations.

 • There is a desire for tertiary providers and employers to facilitate suitable  
 work experience opportunities to help young people make more informed  
 decisions. 

 • Students indicated that the information and experiences they are aware of  
 depends on ‘the type of access they have’; this speaks to digital and  
 physical access, existing relationships and connections, and the support and  
 information provided directly by their schools. 

 • There was a clear appetite among school students for well-publicised,   
 well-resourced, high-status pathways out of school that were more closely  
 embedded within the world of work.
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Right now the ‘real world’ 
seems to be very different from 
life at school

 • The ‘real world’ was a phrase heard repeated throughout the Hui as a  
 way to describe life after school. 

 • Students expressed a sense of confusion about what the ‘real world’ is;  
 they expect that it is full of unknown experiences that will be vastly  
 different from their life at school  This was best summarised by a student  
 who said, ‘What even is the real world?’  

 • Young people indicated that they feel a sense of excitement about stepping  
 into the ‘real world’, however, most are also concerned that they may not be  
 adequately prepared for the challenges it might bring.

 • Parents, employers and tertiary education providers also expressed a desire  
 for young people to learn the ‘life skills’ needed to survive in the ‘real world’. 

 • There was a sense that schools’ focus on academic success needs to be   
 more balanced with ‘real world’ skills and experiences. 

 • It was implied that the current measures of evaluation only capture  
 academic achievement, and don’t value or show ‘soft skills’. 

 • It was suggested by Hui participants that the definition of learning success  
 should be personalised for students and whanau to include a wider range of  
 experiences/skills/knowledge to support them in being ‘life ready’.

–
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There is a sense of disconnection 
between schools, tertiary providers 
and employers, which seems to make it 
more difficult for students to transition 

 • One of the strongest and most consistent themes to emerge from  
 the School Leavers’ Toolkit Hui was one of disconnection. 

 • However, when there were feelings of disconnection expressed,  
 these usually came from a desire to better understand how different groups  
 might work more  effectively together. 

 • Students spoke of a need for improved “connection and communication in  
 student-teacher relationships”.

 • There were many different conversations about how schools and local  
 businesses might form more meaningful, well-resourced, outcomes-focused  
 partnerships  

 • While diffe ent groups expressed feeling disconnected from each other,   
 there was also an overwhelming appetite for greater connection, and a real 
 willingness to explore how we might, together, enable a greater sense of  
 connectedness.

 • It was clear that employers, schools and students would benefit from  
 increased collaboration between businesses and schools in particular.
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In some schools, there is a stigma 
around pathway courses and 
programmes that focus on getting 
students work ready.

 • There was a sentiment among Hui participants that university qualifications  
 are universally believed to be the highest indicator of success, and that  
 alternate training and employment pathways need to be more valued by all.

 • Representatives from tertiary education providers supported this view,  
 describing their reluctance to be seen as the only ‘successful’ pathway for  
 school leavers, as they believe this leads to students attending university  
 due to a lack of awareness of other options. 

 • While some believe that the negative stigma about trades and  
 apprenticeships has been broken, ITO representatives expressed feeling   
 confused and lacking support.

 • The perspective of school students seemed to support this sense of  
 confusion, with several students acknowledging that they were unsure what  
 an ITO was or what they did. However, once these students learned more  
 about the services and programmes offered by ITOs, they instantly  
 demonstrated interest and enthusiasm.
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Everybody would like to see 
students improve their life skills, 
soft skills and work readiness 

 • Hui participants feel that it’s really important that young people leave  
 school with the willingness to cooperate and coexist with others.

 • Employers in particular feel that students need to be more comfortable   
 talking with adults. 

 • Specific skills that people indicated should be taught include 

 — Formal writing skills; cover letters, resume/CV, proposals
 — Understanding IRD numbers, bank accounts, annual tax
 — Gaining a drivers license
 — Time management skills
 — Personal resilience and critical thinking 
 — Civics as a practice; what it is and how to prioritise it

 • School leavers said that they need to feel comfortable without a safety net,  
 e.g. re-submissions, summer catch-ups.
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The current situation, and therefore the need for the 
School Leavers’ Toolkit, can be summarised as: 

Currently students, parents, educators, employers and tertiary training providers all feel 
that young people are underprepared for life after school. 

There is an appetite and opportunity for everyone to work together more intentionally 
to support young people to develop the skills, confidence and knowledge they need to 
navigate their lives. 
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Indicators of Success
To help determine indicators of success, we invited Hui participants to imagine a future 
where the School Leavers’ Toolkit was already in place. The following Key Outcome 
statements are intended to help inform the design and iteration of the School Leavers’ 
Toolkit.

Key Outcome: that the School Leavers’ Toolkit enables 
well-resourced, effective relationships between schools 
and employers.

There was clear agreement among Hui participants that the effectiveness of the 
School Leavers’ Toolkit will be dependent on the degree to which it facilitates a great-
er cohesion and connectedness between school students, their teachers, parents and 
whanau, prospective employers and tertiary education providers.  

Students were emphatic in their desire to develop stronger connections with their 
teachers - “get to know us personally and provide for our needs” - as well as developing 
their understanding of each of the pathways available to them, such as properly 
understanding what an ITO is.  
 
Students wrote newspaper articles that described a future educational landscape  
featuring deep connection “between . . inside and outside school organisations”. 

Employers and schools were also enthusiastic about the prospect of developing more 
constructive, effective, reciprocal relationships, despite there being some disagreement 
around who ought to initiate and resource this work. Parents, too, want to feel more 
connected to ‘the system’, and they look forward to a world where they can be “in-
formed, confident, engaged”. Industry training organisations spoke about wanting to 
feel better aligned with schools, and more connected with young people, in the pursuit 
of “better building of pathways”. 

The newspaper articles, in particular, told stories that focused almost exclusively on the 
great outcomes that can be achieved when the various groups cooperate in the best 
interests of young people. In the story “Air NZ Helps Students Fly High”, school students 
are given internship opportunities in various roles within Air NZ; notably, roles in 
addition to the standard customer service roles typically associated with work 
placement programmes in schools. Similarly, in “Equipped For Life”, a young man is 
supported by his school, his local ITO, and the Ministry of Education to propel him 
towards his dream career in the culinary industry. In “Unemployment Eliminated”, 
a student is given work experience through their Gateway programme, while also 
enrolled part-time at a tertiary institution, and given wrap-around support in the form 
of a Mentor. 

–
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While the details of these stories are different, the core message is the same: belief, 
investment and cooperation by schools, industry, business, and tertiary institutions will 
make a huge difference to the lives of young people.

Key Outcome: that the School Leavers’ Toolkit enhances 
the capacity of young people to thrive in the world by 
teaching life skills.

Another measure of success that was universally agreed upon was a focus on 
developing well-rounded young people. While there was some debate as to whose 
responsibility this ultimately is, and the different ways this might be accomplished.  
All the Hui participants were united in their belief that if we can all pitch in to support, 
nurture, and build the capacity of young people throughout their school and 
post-school journey, we will all be better off. 

Many Hui participants spoke of the importance of young people developing proficient 
social skills to navigate diverse contexts. Employers referred to these as ‘soft skills’, 
and expressed a desire to have these embedded into students’ learning at school, 
such was their perceived level of importance. These discussions were underpinned by 
an acknowledgement that the world of work is changing, and that young people’s 
ability to communicate with others will hold them in good stead to navigate future 
workplace changes. 

Along with ‘soft skills’ many agreed that it also important that during their time at 
school, young people are supported to develop practical ‘life skills’, such as how to ob-
tain a driver’s licence, organise their finances, and apply for a job. School students spoke 
passionately about the ways in which these skills would help them to “thrive” 
in today’s society, and suggested that these skills would ideally be taught alongside 
curriculum learning, rather than in a special class. Parents, too, were supportive of 
schools taking a more active role in teaching their children practical skills, such as 
writing a CV and job interview training, and tertiary providers also expressed a desire 
for students to arrive at university with a more robust understanding of how to navigate 
the world. 

Key Outcome: that the School Leavers’ Toolkit provides 
the same knowledge, skills, and opportunities to all 
young people, regardless of their background

Many of the secondary school students at the Hui spoke of the importance of equi-
ty and fairness, challenging the other groups in the room to design a future where “all 
students are given equal opportunities and understanding”, and where “unity means ‘us’ 
being ‘us’, and not ‘us’ becoming ‘you’”. Employers, too, emphasised the importance of 
diversity, articulating the need for diverse staff as a clear competitive advantage in 
the market.
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Key Outcome; that the School Leavers’ Toolkit helps 
students feel confident, supported, and prepared for 
life after school

The young people present at the Hui, both recent school leavers as well as current 
school students, regularly expressed excitement for the future and what they might 
achieve. Some spoke of becoming lawyers, other e-gaming professionals, and others 
were interested in a trade. While their ambitions may have been different, what was 
similar was the “overwhelming” sense that they weren’t quite sure how to get there. 

Young people spoke of wanting to feel “confident, supported, [and] prepared” for life 
after school, and this would be enhanced by knowing “what the pathways mean”, 
and transitioning out of school with knowledge of “the steps to take in leaving school 
and going into the world”. Specifically, young people expressed a strong appetite for a 
better understanding of how to access trades pathways, the various academic pathways 
available to them at university, and the possibilities available within non-university 
tertiary education providers, that some students currently consider to be lower-status. 

In their ‘I Have a Dream’ speeches, young people spoke compellingly of their dreams 
to have access to a “seamless education journey”, where they have “clarity as to what 
pathways or options they have available to them”. Making these options clearer, more 
visible, and given similar standing in the eyes of the public is an important consideration 
for the School Leavers’ Toolkit. 

While not necessarily a key outcome  feedback from the Hui also indicated that there is 
support for the School Leavers’ Toolkit to be integrated into the curriculum

Each of the stakeholder groups were represented at the School Leavers’ Toolkit  
Capstone Hui by dedicated, passionate individuals, who are working hard to empower 
the young people they work with. It was also acknowledged throughout the day that 
many of these groups were working in relative isolation from each other, and many 
agreed that they lacked a robust understanding of the way in which the others  
operated. However, there was a strong appetite for the School Leavers’ Toolkit,  
whatever form it ultimately took, to adopt an integrated approach.

For young people, this meant they would prefer embedding the teaching of ‘real world’ 
knowledge and skills within existing curriculum lessons, rather than creating something
new. Both students and teachers spoke disappointedly about the way in which 
work-readiness training is currently delivered within schools, and the “pervasive stigma” 
that is attached to such programmes. By contrast, students, teachers, and employers 
expressed effusive enthusiasm for an approach to teaching practical ‘life skills’ that 
integrated elements of employer visits to schools, work placement experience, 
and resilience training delivered by appropriate professionals. This integrated approach, 
they said, would ensure the content is relevant, fresh, and would free teachers up to 
focus on teaching to their area of expertise. 
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 APPENDIX

This first activity involved workshop participants responding to existing insights pertain-
ing to young people’s transition out of secondary school and into the ‘real world’. 
These insights were gathered by the Ministry of Education as part of initial stakeholder 
engagement with students, teachers and employers. 

Each insight was printed on an A2 poster, and placed around the walls of the venue. 
On each A2 poster, people were asked to place a red dot if they disagreed with the 
insight, or a green dot if they agreed. Effort has been made in the summary below to 
indicate the level of agreement or disagreement towards each insight, based on the 
ratio of green to red dots. In addition to the coloured dots, people were asked to place 
post-it notes upon each poster with thoughts, reflections, and suggestions of ways they 
might change the insight to reflect their own experiences.

Following this process, we assembled participants in groups of 5 around each insight. 
We then asked them to rewrite their insight, to reflect the post-it feedback as well as 
the perspectives of their group members. Once they’d rewritten their insight, we asked 
the groups to interrogate it in such a way that we could better understand why that 
perspective persists. To do this, each group undertook ‘The Five Whys’ activity, which 
required group members to simply ask the question ‘Why?’ of their insight, five times.

The results of this process are recorded on the following pages.

Insight Development
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 APPENDIX

After spending the morning exploring the status quo, and unpacking some of the  
barriers that different groups experience right now, our attention turned to how we 
might begin to chart a course towards the future. To that end, we asked participants to 
reflect on the perspective of school students, recent school leavers, parents, employers, 
industry training organisations, and tertiary education providers on the subject of how 
well school prepares young people for life after school. For each stakeholder group, we 
asked participants to consider how this group might be feeling right now, and how they 
might like to feel in the future.

Tertiary Education Providers

Looking Forward

Group 1 Group 2

Right now, 
tertiary  
education  
providers feel:

 • That students are not 
equipped with life skills, 
academic skills

 • Students don’t understand 
that education/learning is a 
two way street

 • A lot of competition, under 
resourced  pressured. Do 
they (or us?) even know what 
‘civics’ means?

 • To be successful you don’t 
need to attend a university

 • First year students are arriving 
unequipped to succeed, and 
arrive at  
university with an array of 
levels in terms of preparing us 
and being ready for territory 

 • They are losing students to 
trades and apprenticeships 

 • Conflicted about the statistics 
e.g. 50% dropped out in first 
year 

 • I wonder if they feel 
disconnected from the real 
world? 

 • Some don’t know what this is

But in the 
future, they 
would like  
to feel: 

 • That students are prepared for 
work/study 

 • Valued player! 

 • Committed learners – resilient

 • As though secondary and 
tertiary education are better 
aligned and  students are 
appropriately prepared to 
succeed 

 • Have more consistent support 
given to schools and students

 • Better prepared through their 
degree to enter employment 

 • More aligned with real world / 
real life 

 • Won’t exist (10-20 years)
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Industry Training Organisations

Group 1 Group 2

Right now,  
industry  
training  
organisations 
feel:

 • Good about schools running 
industry programs 

 • Disconnect between students 
and ITOs 

 • Students are not prepared, not 
resilient, and are often viewed 
negatively 

 • The negative stigma about 
trades and apprenticeships 
have been broken   
 and therefore they are 
receiving more attention

 • Students lack self-confidence 
and resilience, unable to try 
something new,    
fear of success

 • Confused, threatened 
(disbandment)  under-
resourced.

 • Lack of support, 
misunderstood

But in the 
future, they 
would like  
to feel: 

 • The opposite

 • More connected with students, 
better building of pathways 

 • School – industry alignment 

 • Students have more 
knowledge about industry 
training organisations.

 • Secure, supported from both 
schools and employers, valued 
by government

 • Valued by schools

 • Young people coming 
through with the confidence 
to push through difficult and 
challenging days

Comments:  • “Some people don’t know 
what these are!”

 • “Sorry but we aren’t really 
educated in this and what it is. 
We feel like maybe this should 
be taught to us. We would like 
to know what is available  
  to us out there.”

 • “We are sorry but we do not 
understand the ideology of an 
ITO but we would like more 
people to teach us about this.” 

 • “I only have a basic 
understanding of what an ITO 
is.”

 • “They should talk to 
[students] so that there isn’t a 
blurry line between [ITO’s and 
other tertiary providers].”
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Parents

Group 1 Group 2

Right now, 
parents feel:

 • Fear of the unknown, high 
expectations

 • Lack of access to information

 • Can’t connect to what they 
know

 • Confused and disconnected, 
uninformed, don’t know what’s 
going on

 • That their children don’t have 
the guidance needed to be 
part of the real world

 • Concerned about school 
support – or lack thereof 
– around social media 
management, including 
bullying and support of friends

 • [Unsure] how they can 
contribute to their children’s 
aspirations

 • Worried and frustrated

 • School involves the parents

 • They should have a big 
influence on their kids trade/
education/uni etc.

 • That school prepares [their 
child] for the future

 • Informed about school from 
an educational achievement 
perspective

 • That school is academically 
focused rather than real world 
focused

 • Schools are doing good but 
the employers market is not 
matching up

 • Left out and [assuming] 
they know everything (from 
comparing it)

But in the 
future, they 
would like  
to feel: 

 • Informed, confident, engaged

 • Connected with both 
academic and life skills

 • Involved

 • Confident and activated

 • They have a choice

 • Included

 • Have intelligent conversation 
is with parents with all the 
options!

 • My school prepares [my child] 
with reading and writing skills 
which can apply to multiple 
degrees and careers
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Recent School Leavers

Group 1 Group 2

Right now, 
recent school 
leavers feel:

 • They lose support from the 
school after finishing

 • Like we are being prepared for 
university

 • Judged at some schools for 
our choices

 • They feel unorganised, not 
enough knowledge from high 
school to prepare them for life

 • Lack of experiences

 • We also feel pressured (family 
expectations to attend uni)

 • Don’t know the basics! 
Apartments, taxes, etc.

 • Different depending on where 
they have come from

 • As though there isn’t an 
option outside of University

 • As if working a part time job 
isn’t taking them anywhere 
(invalidated)

 • The large majority of leavers 
fee  like they are unequipped 
for the real world, however 
there are a small percentage 
who are perfectly fine

 • Schools teach to the present, 
not so much to the future

 • They are not sure about what 
they want to do

 • Scared ****less

But in the 
future, they 
would like  
to feel: 

 • Be more prepared for life

 • More dependable on 
education

 • Cover letters, resume/CV, 
formal writing [skills]

 • IRD number, drivers license, 
bank account

 • Accepted for their chosen 
path

 • Time management [skills]

 • Comfortable without a safety 
net, e.g. re-submissions, 
summer catch-ups

 • Well equipped

 • Prepared. Confident

 • Less scared

 • Ready! 

 • That it will be okay!

 • Like there are options

 • Hopeful – trust in themselves

 • Make a career options and 
pathways more relevant and 
accessible

 • More hopeful, informed, less 
and terminated

 • How to get ‘there’ with a 
vague idea
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Employers

Group 1 Group 2

Right now,  
employers 
feel:

 • They don’t understand young 
people and their strengths and 
needs 

 • Frustrated

 • Young people are not applying 
for jobs, there are lots out 
there

 • There is a distinct lack of 
interest from some schools.

 • Unrealistic expectations of 
students

 • That young people come to 
employment with unrealistic 
expectations / sense of 
entitlement 

 • Concerned that school leavers 
have made the right choice 
and if they have    
the right qualifications

 • Confused, uncertain

 • Students not prepared for 
employment

 • Students have a lack of 
motivation

 • Entitled, expect great 
employees without developing 
people

 • There isn’t enough skilled 
people coming through

 • Misfits of skills coming 
through

 • Burdened – young people 
aren’t always well equipped

 • Students should have the skills 
beforehand, from employers’ 
perspective

 • Schools aren’t teaching 
soft skills, e.g. punctuality, 
ownership of our own  
mistakes

 • Eager, excited, desperate

 • Schools are doing a good 
job teaching students to be 
confident voicing  opinions, 
speak their minds

 • Diversity is a great thing

But in the 
future, they 
would like  
to feel: 

 • Happy and confident

 • Resilient and patient

 • Students have the skills 
needed for the workforce 
of the future! Whatever that 
might be

 • [Students are] ready to 
work and take a stepping 
stone approach to work 
responsibilities

 • Involved and consulted

 • No worries about their 
knowledge and belief in young 
employees 

 • More young Kiwis in full-time 
work

 • Confident that students are 
ready to work and know good 
work etiquette

 • Students with the right work 
ethic and a good attitude

 • There needs [to be] a shift 
due to demand – more future-
focused

 • Ensure [students are] skills-
ready

 • Incorporate soft skillsRele
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Secondary School Students

Group 1 Group 2

Right now, 
students feel:

 • Unprepared for the real world

 • Overwhelmed, unprepared, 
fearful

 • Not enough subjects for the 
transition from school to 
outside of school

 • Easily influenced by social 
media

 • Pressure to be successful 
academically

 • Scared, lack of guidance, 
overwhelmed and under 
prepared

 • Prepare us well for after 
school, but not life skills to 
help in the real world

 • Scared, unprepared

 • That schools need a class that 
will prepare students for life

 • Absolutely lost and terrified

 • Well equipped to thrive in a 
university environment

 • Making a decision about 
courses at school is such a 
big deal it isn’t exciting, it’s 
dreadful and fearful of the real 
world

 • There is lots of information. 
Learning to filter it out is key

But in the 
future, they 
would like  
to feel: 

 • Skills, e.g. [driver] icensing 
incorporated into curriculum

 • Practical life skills in lessons, 
e.g. CVs

 • Knowledgeable, know the 
steps to take in leaving school 
and going into the world

 • Have more life lessons, e.g. 
moral values

 • “Life skills”, learning how to do 
certain things that adults do 
now that     
should be taught to students

 • Practical skills and life lessons

 • Confident, supported, 
prepared, empowered

 • In control of your own 
pathway

 • Confident, supported, 
prepared

 • Empowered, knowledge of 
pathways

 • Informed

 • How to make sense of 
university information, e.g. 
semesters and majors

 • What do the pathways mean?
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We Have a Dream Speeches
To close the Hui, we invited workshop participants to write “We Have a Dream”  
speeches together in groups. These speeches are designed to allow people to articulate 
what you imagine, hope and dream for the future. Through this process, we deepened 
our understanding of the world in which all stakeholders want to live, a world that cou d 
be enabled through the design of the School Leavers’ Toolkit.

We have a dream that students go through school and education feeling and 
developing confidence and hope and feel capable, prepared  and comfortable 
with their decisions. That students feel equipped.

We have a dream that school leavers aren’t restricted by their financial  
situation and that everyone will have equal and the same opportunities in  
the future.

We had a dream that we’re not scared to market ourselves. We learn the hard 
skills we need as an integral part of the curriculum, e.g. CV training, interview 
preparation.

We have a dream that young people can choose where to study, what to study, 
and how to study.

We have a dream that all students can be shown clear pathways towards their 
dreams and that everyone doesn’t end up doing something they don’t love.

We have a dream that confident is the new normal.

We have a dream that individuality is celebrated, especially in the workplace.

We have a dream that unity means ‘us’ being ‘us’, and not ‘us’ becoming ‘you’.

We have a dream that young people feel empowered to pursue their dreams.

We have a dream that our voices are the voices of the ‘many’, and not just  
the ‘others’.

We have a dream that the system makes sense!Rele
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We have a dream that young people will attend school from 9-12 and then ITOs 
will take over from 1-4.

We have a dream that our young people have the necessary support and 
resources to make life choices that empower them, challenge them and that 
make them happy. Along with ensuring that students will be fully informed of 
choices in employment and education, to no longer feel stressed and making a 
decision about their future.

We have a dream that all our young people leave school with confidence,  
clarity, and purpose about their next steps.

We have a dream that no matter their gender, sexuality, background and  
culture, young people can achieve to the best of their potential.

We have a dream that our future generations are connected with their hearts to 
live lives authentically.

We have a dream that New Zealand as a nation will be kind always.

We have a dream that all students are given equal opportunities and  
understanding.

We have a dream that students leave school with a solid understanding of basic 
life skills, whatever they look like.

We have a dream that everyone can communicate effectively and have social 
skills for different situations.

We have a dream that life skills are defined and achievable and taught in a  
subject!

We have a dream that from year 11, students have clarity as to what pathways or 
options they have available to them.

We have a dream that students are able to be more proactive and involved in the 
future/after-school processes.

Rele
as

ed
 un

de
r th

e O
ffic

ial
 In

for
mati

on
 Act 

(19
82

)



 APPENDIX

We have a dream of young people full of hope, confidence and dreams –  
inspired and aspiring.

We have a dream that educators and employers work together to enable young 
people’s goals, visions and aspirations.

We have a dream that parents support and back their kids to dream big and 
reach new stars.

We have a dream of a seamless education journey with no joins between  
secondary, territory, and industry.

We have a dream of a New Zealand free from institutionalised racism,  
systemic bias, where young peoples aspirations are not limited by our post 
colonial state.

We have a dream of a thriving economy, thriving communities, and a  
thriving democracy.

We have a dream that all young people are connected and empowered.

We have a dream that we have a high level of compassion, tolerance, 
and acceptance of others.

We have a dream that everyone has access to the tools and knowledge to 
achieve success in their future.

We have a dream that there are no barriers.

We have a dream that we can have confidence in the future and our unafraid of 
the changes that may happen.

We have a dream that we will collaborate and have confidence to achieve 
positive outcomes.
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We have a dream that we will no longer talk about change, but actually  
be the change.

We have a dream that education will no longer be black and white. That there 
will be multiple career pathways that open up to ensure New Zealand leads the 
rest of the world.

We have a dream that no matter who you are or where you are, you will be 
connected and confident lifelong learners.

We have a dream that we will know what it takes to know how to be an active, 
competent and confident citizen of society.

We have a dream that transitions in life are seamless.

We have a dream that our dreams will stop being dreams and become reality.

We have a dream that our future generations will feel well-equipped to into  
the ‘real world’. That our future will be filled with go-getters, over-achievers,  
fierce and powerful people.

We have a dream that students will be well-prepared for living their own life 
as an individual, knowing fully well what is coming at them after they have left 
school and moved into adulthood.

We have a dream that all people are excited about the present and the future.

We have a dream that it won’t matter who is someone is, their future will be 
bright.

We have a dream that all people can feel confident and capable in their 
contribution to Aotearoa.

We have a dream that there will be no barriers to success.
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We have a dream that in the future we’ll be able to understand what is meant 
by ‘the real world’, realising that all of us are living in it right now, it’s not  
necessarily a phase that we enter once we finish school or uni, 
it’s surrounding us all day every day.

We have a dream that in the future, we’ll be able to reflect back on our lives, 
knowing that I’ve had enough people to support me in my journey to and 
through uni, and that our younger siblings also feel supported as they go into 
the next stages of their future lives.

We have a dream that mental illness awareness will be present in society and 
people without it will understand and distinguish the differences between each 
illness, estill treating them as humans, not classifying them as so-called ‘mis-
fits’.

We have a dream to feel successful. To feel confident, and proud of ourselves. 
To love each other, ourselves, our school, our thoughts, our education, and to 
love what we do. 

We have a dream that we’ll thrive for success, importance, reason and our 
place in the world. 
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HE KŌRERO 
WHAKATAKI 

Ko tā tēnei pūrongo he whakaatu i tētahi anga 

whakauru marau hoahoatanga ā-rōpū e whakaata 

mai ana i ētahi o ngā pūkenga matua me ngā 

mātauranga hei whai mā ngā ākonga arareo 

Māori hei whakawhanake i a rātou mō ngā ara 

rau ki tua. 

I waihangatia tēnei anga mā te tukanga hoahoa 

ā-rōpū me ētahi o ngā kaiako o ngā kura arareo 

Māori. E whakaatahia ana i roto i ngā atahanga 

kōrero whakarite. Ko te tuatahi he para i te ara ki 

Hawaikihou1, ā, koia hoki te pūtaketanga o tēnei 

anga. 

Ko te tuarua he mahere ārahi, e whakamahi ana 

i te pūnaha mātauranga Māori ki te kapo me 

te whakaata i ngā wawata o ngā ākonga, ngā 

kaiako, ngā whānau, ngā hapori, ngā hapū, ngā 

iwi me Te Tāhuhu o te Mātauranga (Te Tāhuhu). 

Koinei hoki ngā wāhanga hāngai matua e toru, 

te mātau kirirarau, ngā matatika manapori 

me ngā haepapa, te mātau ahumoni me te 

penapena, tae noa ki ngā pūkenga matua mō ngā 

āhuatanga ahumahi, ā, kua takotoria ki te tauira 

i whakaarohia ake e te hunga i whai wāhi atu ki 

ngā mahi rangahau i te rāngai me te awheawhe 

hoahoa ā-rōpū. 

Ko te tuatoru, te mea matatin  katoa, he korowai 

e whakaata ana i ngā huanga ako me ngā 

tutukitanga a te raukura – arā, ko ngā ākonga kua 

puta ake i ngā wharekura reo Māori. I konei ka 

kōtuia ngā tino wāhanga aronui a Te Tāhuhu, ngā 

wāhanga aronui o whakaarohia ake e te rāngai 

kura reo Māori me ngā tūmanako me ngā wawata 

o te ākonga. Ka whakaaturia tēnei hei korowai, e 

mau nei te ākonga me ngā momo akoranga, ngā 

mātauranga me ngā rawa katoa, e angitu ai hei 

tangata. 

Ko ngā mahi whakauru marau o tēnei wāhanga ko 

te tautuhi i ngā wāhanga ako e tika ana, e hāngai 

ana, me te pānga o ēnei ki ngā tauākī whāinga 

akoranga. Kua rangitupuhia ēnei wāhanga ako kia 

hāngai ki ngā tauākī whāinga akoranga nā ngā 

kaiako anō i hanga i te awheawhe hoahoa ā-rōpū. 

Ka noho ēnei whāinga akoranga e ono hei otinga 

atu mō te ākonga – hei wawata mō te hapori kura 

i tipu ai rātou, hei haumitanga hoki mō Te Tāhuhu 

me ngā whānau e tautoko haere nei i a rātou ki te 

otinga o te haerenga nei. 

Ko tōna tikanga mā tēnei anga e āwhina ki te 

tautoko i te whanaketanga me te whakaurunga 

o te Kete Mō Ngā Tamariki Wehe i te Kura, ki te 

rāngai kura reo Māori. I te wā o te mahi rangahau, 

mārama te kite kei tēnā kura, kei tēnā kura ōna 

ake tikanga, ritenga, huarahi whakamahi hoki.2

Nā runga i tēnei āhua, i taea e mātou te neke ki 

tua atu i tā mātou i whakaaro tuatahi ai, ka ara 

ake te anga whānui nei mō ia o ngā wāhanga 

marau ka whakaputahia hei tuhinga e whā. Engari, 

i taea e mātou tētahi huarahi te hanga e kapi ana 

i aua tuhinga e whā, mā tētahi tukanga tūturu, 

tukanga hoahoa ā-rōpū e hāngai ana ki tēnei 

mea te ako. 

Ko te anga e whakaatuhia ana i konei te 

whakautu. Mā te tauira o te korowai raukura, ka 

taea te whakakotahi i ia marau e mārama ake ai 

te whakamahi a ngā kura Māori.

1. Nā Takuta Eru Tarena te kaupapa o Hawaikihou, nāna hoki i puta 
ai tēnei kōrero i te huinga He Huinga Raukura/Kura Arareo Māori 
Pathway Expo i tae atu a HUIA i te 9 o Haratua 2019 i Te Hapua 
Community Centre i Ōtautahi.

2. Tae atu ki Te Marautanga o Aotearoa, Te Marautanga o Te Aho 
Matua me te New Zealand Curriculum.

Te Hekenga ki Hawaikihou
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TE KOROWAI 
O TE 
KAIWHAKATERE
He Kete mō ngā Tamariki 
Wehe i te Kura 

I hangaia tēnei anga hei tautoko i te whakaurunga 

o te Kete Mō Ngā Tamariki Wehe i te Kura ki ngā 

kura Māori. I hangaia i runga i te whakawhiti 

kōrero me ngā kura Māori, ā, i kōmihanatia e te 

Tāhuhu o te Mātauranga i te tau 2019. 

Ko tāna, he whakarato i ngā ārahitanga mō ngā 

kaiako, ngā rōpū whakahaere kura, te Tāhuhu 

o te Mātauranga me te hunga whaipānga (ngā 

whānau, rōpū ā-iwi, ngā ringa tārai rauemi, te 

hunga mātauranga me te hunga rangahau. I 

hangaia tēnei anga hei korowai, hei uhi ki te 

raukura kua puta tōna ihu i te kura Māori. E ono 

ngā whenu o te korowai, e whakaata ana i ngā 

wawata o ngā ākonga o ngā kura Māori. 

Ko te korowai te whakatinanatanga o ngā 

wawata o tēnā ākonga kua puta i te kura Māori, 

ā, me kī he mōhio ki te tātari i ōna whakaaro, nā 

te whakaaro ka pupū ake te māramatanga, ā, hei 

taonga kawe māna ki te ao i tua atu i te kura. I 

roto i tēnei tukanga ka puta ake tēnei kōrero ‘Kia 

mōhio te raukura ki te tātari i tōna ao hurihuri’.

Ko ngā whenu e ono ēnei:

1
AKORANGA

2
WĀNANGA

3
MĀTAURANGA

4
TOITŪTANGA

5
WHĀNAU

6
TE  TA IAO

Kua takotoria ēnei whenu ki ngā taumata 

e whā, me ōna hāngaitanga ki ngā āheinga, 

ki ngā hiahia rānei a ngā Tau 7–13. I ia taumata 

kua rangitupuhia te tauākī whāinga akoranga, 

e tautoko ana i te ākonga kia whanake tōna 

aronga ki ngā mahi tūhura, kia puta ai 

te mātauranga ki te whakatinanatanga 

o taua āhuatanga. 

Te Hekenga ki Hawaikihou
Huitanguru 2020 9
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HE ANGA 
WHAKAURU 
MARAU 

HEI KOROWAI MŌ 
TE KAIWHAKATERE

1
AKORANGA

Kia mau ki te aka matua kia tū rangatira 
ai i ngā ao e rua

Te Hekenga ki Hawaikihou
Huitanguru 202014
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TAU 7–8:  TE ARONGA

Ka aro te ākonga ki ngā kaupapa Māori pērā i te 

wairuatanga, i te kaitiakitanga, i te manaakitanga, 

i te  whanaungatanga, i te ūkaipōtainga me te tino 

rangatiratanga. 

TMoA Taumata 4

 − Te Reo

 { Ka whakamahi i ngā āhuatanga katoa o te reo 

me te tinana hei whakatau tika i ngā take, hei 

whakawhitiwhiti whakaaro, kare ā-roto, me te 

mōhiohio.

 − Tikanga-ā-Iwi

 { Me mōhio ki ngā anga papori, taiao me te anga 

ōhanga hoki.

TMoA Taumata 5

 − Te Reo Māori 

 { Ka whakapuaki i ngā momo reo mō ngā horopaki 

ōkawa, ōpaki hoki. Ka haere tonu te whakapārekareka 

i te rere o te reo ki ngā āhuatanga Māori ake nei. He 

whaihua, he mārama ānatuhinga i ngā momo tuhinga 

huhua noa.

 − Te Reo Pākehā

 { Ngā Āhuatanga o te Ākonga i te Tomokanga ki 

Kaupae 3

 { E puta ai ngā momo āhuatanga a te ākonga pērā i 

ēnei:

 { he ngāwari ki a ia te kōrero Pākehā i te 

whānuitanga e piki haere ana o ngā horopaki 

ōkawa mai, ōpaki hoki

 { e tino piki ana ana ngā pūkenga ki te whakamahi i 

te reo o te mātauranga (pēnei i ngā kupu hangarau) 

me ngā whakaritenga reo(pēnei i te reo whakarite 

me ngā kupu whakarite)

 { he māia ki te pānui i te reo Pākehā, he mōhio ki te 

whānuitanga o ngā rautaki hei hura i te tikanga o 

ngā kupu tauhou

 { he toitū te mātauranga ki ngā ture o te reo

 { ka āhei ki te tātari he pēhea te pānga o te hunga 

whakarongo, te pūtake, me te horopaki ki te tuhinga 

e āhei ai ia te whakawhitiwhiti whakaaro i roto i ngā 

tuhinga.

 − Tikanga-ā-Iwi

 { Te Whakaritenga Pāpori me te Ahurea: Whiria te 

kaha tūātinitini, whiria te kaha tūāmanomano. Nō ngā 

tūpuna, tuku iho, tuku iho.

 { Te Ao Hurihuri: E tama, e hine, tangata i ākona ki te 

whare, tū ana ki te marae, tau ana.

 { Te Wāhi me te Taiao: Kotahi tonu te matua o te 

tangata Māori, ko Ranginui e tū nei, ko Papatūānuku e 

takoto nei.

 { Ngā Mahinga Ohaoha: E kore e ngaoko te rākau ki te 

tīkina i te pūtake whakangaoko ai, engari, me tiki kite 

matamata.

TMoA Taumata 6

 − Pūtaiao 

 { Kua whai māramatanga ki ngā āhuatanga rapunga 

whakaaro mātauranga, e kitea ai he rerekē anō ngā 

whakaaro Tuauru ki ērā o ngā iwi taketake o te ao.

 { Te whanake mōhiotanga o ngā mātauranga pūtaiao, 

mātauranga toiora hoki, mai i ērā i tika, ki ērā kāre i 

tika. 

 { Tūhuratia ngā raru matatika o ēnei rā i roto i ngā mahi 

pūtaiao, me te mōhio anō me pēhea te whakaako. 

TAU 9–10:  TE TUHURATANGA

Ka whai mōhiotanga te ākonga ki ngā hanga whakawehe, 

whakakotahi, whakatipu hoki o ngā hapori ā-rohe me nga 

hapori ā-ao

TMoA Taumata 4

 − Te Reo 

 { Ka whakamahi i ngā āhuatanga katoa o te reo 

me te tinana hei whakatau tika i ngā take, hei 

whakawhitiwhiti whakaaro, kare ā-roto, me te 

mōhiohio.

 − Tikanga-ā-Iwi 

 { Me tūhura i ngā anga papori, taiao me te anga 

ōhanga hoki.

Te Hekenga ki Hawaikihou
Huitanguru 2020 15
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TAU 11–12:  TE MĀTAURANGA

Ka taea e te ākonga te whakaahua i ōna ake whakaaro, 

e whai hua ai te ao Māori.

TMoA Taumata 6

 − Pūtaiao 

 { Ka ako i ngā huatau matua me ngā kōrero o mua o te 

pūtaiao, me ngā wāhi i roto i ngā pou pūtaiao.

 { Ka ako haere e pā ana ki ngā huringa tautake o te 

pūtaiao e tupu haere ana.

 { Ka mārama haere ki ngā huatau o te tautake o te 

mātauranga, kia kite ai i ngā uara taketake o te 

pūtaiao, he rerekē i ērā o te tangata whenua. 

 { Ka mārama haere ki ngā tikanga whakahaere o te 

mātauranga pūtaiao, me te ako i ngā kōrero mō ētahi 

tauira whakapai, whakakino rānei. 

 { Ka tirohia ētahi take porihanga o ēnei rā e pā ana ki 

ngā matatika pūtaiao, me pēhea hoki e uruparehia ai.

 − Te Reo

 { Ka whakamahi i ngā āhuatanga katoa o te reo 

me te tinana hei whakatau tika i ngā take, hei 

whakawhitiwhiti whakaaro, kare ā-roto, me te 

mōhiohio.

 − Tikanga-ā-Iwi

 { Me mōhio ki ngā anga papori, taiao me te anga 

ōhanga hoki.

TMoA Taumata 5

 − Te Reo Māori 

 { Ka whakapuaki i ngā momo reo mō ngā horopaki 

ōkawa, ōpaki hoki. Ka haere tonu te whakapārekareka 

i te rere o te reo ki ngā āhuatanga Māori ake nei. 

He whaihua, he mārama āna tuhinga i ngā momo 

tuhinga huhua noa.

 − Tikanga ā Iwi

 { Te Whakaritenga Pāpori me te Ahurea: Whiria te 

kaha tūātinitini, whiria te kaha tūāmanomano. Nō ngā 

tūpuna, tuku iho, tuku iho.

Te Hekenga ki Hawaikihou
Huitanguru 2020

 { Te Ao Hurihuri: E tama, e hine, tangata i ākona ki te 

whare, tū ana ki te marae, tau ana.

 { Te Wāhi me te Taiao: Kotahi tonu te matua o te tangata 

Māori, ko Ranginui e tū nei, ko Papatūānuku e takoto 

nei.

 { Ngā Mahinga Ohaoha: E kore e ngaoko te rākau ki te 

tīkina i te pūtake whakangaoko ai, engari, me tiki kite 

matamata.

TMoA Taumata 6

 − Te Reo Pākehā 

 { Ka āhei te ākonga ki te kōtuitui i ngā puna mōhiohio, 

ngā tukanga me ngā rautaki i runga i te whai hua, i 

te māia, me te hāngai pū, hei tautohu, hei hanga, hei 

whakapuaki i ngā ariā kei te hōhonu kē atu.

TAU 13:  TE WHAKATINANA

Ka whakamahi ngā ākonga i ngā āhuatanga o te ao Māori 

me te ao whānui hei whakatinana i ngā wawata o te 

whānau, o te hapū me te iwi.

TMoA Taumata 6

 − Te Reo

 { Ka whakamahi i ngā āhuatanga katoa o te reo me te 

tinana hei whakatau tika i ngā take, hei whakawhitiwhiti 

whakaaro, kare ā-roto, me te mōhiohio.

 − Tikanga-ā-Iwi

 { Me mōhio ki ngā anga papori, taiao me te anga 

ōhanga hoki.

TMoA Taumata 7

 − Te Reo Māori 

 { Nā te whānui ake o te puna kupu ka kaha ake 

te tautoko, te whakawhitiwhiti māramatanga, te 

whakakotahi hei whakatau, hei whakaiti rānei. E 

whakamahi ana i ngā āhuatanga katoa o te reo me te 

tinana hei whakatau tika i ngā take, hei whakawhitiwhiti 

whakaaro, kare ā-roto me te mōhiohio. E takahuri ana 

i te reo mā te whakapārekareka, mā te kupu peha, mā 

te kupu huna.
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 − Te Reo Pākehā

 { Ka āhei te ākonga ki te kōtuitui i ngā puna mōhiohio, 

ngā tukanga me ngā rautaki i runga i te whai hua, i 

te māia, me te hāngai pū, hei tautohu, hei hanga, hei 

whakapuaki i ngā ariā kei te hōhonu kē atu.

 − Tikanga-ā-Iwi

 { Te Whakaritenga Pāpori me te Ahurea: Whiria te 

kaha tūātinitini, whiria te kaha tūāmanomano. Nō ngā 

tūpuna, tuku iho, tuku iho.

 { Te Ao Hurihuri: E tama, e hine, tangata i ākona ki te 

whare, tū ana ki te marae, tau ana.

 { Te Wāhi me te Taiao: Kotahi tonu te matua o te 

tangata Māori, ko Ranginui e tū nei, ko Papatūānuku e 

takoto nei.

 { Ngā Mahinga Ohaoha: E kore e ngaoko te rākau ki te 

tīkina i te pūtake whakangaoko ai, engari, me tiki kite 

matamata.

Te Hekenga ki Hawaikihou
Huitanguru 2020 17
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2
WĀNANGA

Kia mātau te mōhio ki te hōhonūtanga 
o te ako

HEI KOROWAI MŌ 
TE KAIWHAKATEREHE ANGA 

WHAKAURU 
MARAU 

Te Hekenga ki Hawaikihou
Huitanguru 202018
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TAU 7–8:  TE ARONGA

E aro ana te ākonga ki ngā momo mōhiotanga ahakoa he 

aha, ā, kua mārama haere ki ōna ake mōhiotanga. 

TMoA Taumata 4

 − Ngā Toi

 { Te waihanga me te tūhura oro, te mahi whakaari me 

ngā toi ataata hei tūhura, hei whakamārama, hei 

whanake i ngā pūkenga whai māramatanga.

 − Hangarau

 { Te mahere mahi hei whakaatu i te haere me te 

whanaketanga o ngā mahi; te whanake i ngā whakaaro 

me ngā pūkenga waihanga i roto i ngā mahi. 

TMoA Taumata 6

 − Pūtaiao 

 { Kua whai māramatanga ki ngā āhuatanga rapunga 

whakaaro mātauranga, e kitea ai he rerekē anō ngā 

whakaaro Tuauru ki ērā o ngā iwi taketake o te ao.

 { Te whanake mōhiotanga o ngā mātauranga pūtaiao, 

mātauranga toiora hoki, mai i ērā i tika, ki ērā kāre i 

tika. 

 { Tūhuratia ngā raru matatika o ēnei rā i roto i ngā mahi 

pūtaiao, me te mōhio anō me pēhea te whakaako. 

TMoA Taumata 5

 − Ngā Toi (Taumata 5 & 6)

 { Hei whakawhanake i ngā tūmomo tukanga me ōna 

mōhio ki te huhua o ngā āhuatanga toi, i āna ake mahi 

toi me tērā o ētahi atu.

 − Hangarau (Taumata 5 & 6)

 { Ka whakatairanga i ō rātou ake whakapono, uara 

rānei hei otinga mō te whānau, te hapori, te hapū, 

te iwi rānei, ā, ka tūhura i te pāpātanga ki ētahi atu 

ahurea, hunga kiritaki hoki.

 { Ka tirohia ngā uara me ngā whakapono o iwi kē, ka:

 { whakahāngai ki te otinga;

 { mōhio ki ngā whakaharatau; 

 { whakarite ki ngā hangarau a tangata kē;

 { mārama ki ngā ārai me ngā huarahi wātea ka taea.

 { Ka tūhura i ngā āhuatanga matua o te tangata e pā 

ana ki:

 { ngā pūnaha, ngā tukanga rānei;

 { te hiahia o ngā kiritaki;

 { ngā rautaki whakatairanga ki te kiritaki.

TAU 9-10:  TE TUHURATANGA

Ka tūhura te ākonga i ngā momo ara hei whanake i ōna 

pūkenga akoako, pūkenga whai mātauranga.

TMoA Taumata 4

 − Ngā Toi

 { Te waihanga me te tūhura oro, te mahi whakaari me 

ngā toi ataata hei tūhura, hei whakamārama, hei 

whanake i ngā pūkenga whai māramatanga.

 − Hangarau

 { Te mahere mahi hei whakaatu i te haere me te 

whanaketanga o ngā mahi; te whanake  ngā whakaaro 

me ngā pūkenga waihanga i roto i ngā mahi. 

TMoA Taumata 6

 − Pūtaiao 

 { Kua whai māramatanga ki ngā āhuatanga rapunga 

whakaaro mātau anga, e kitea ai he rerekē anō ngā 

whakaaro Tuauru ki ērā o ngā iwi taketake o te ao.

 { Te wha ake mōhiotanga o ngā mātauranga pūtaiao, 

mātauranga toiora hoki, mai i ērā i tika, ki ērā kāre i 

tika. 

 { Tūhuratia ngā raru matatika o ēnei rā i roto i ngā mahi 

pūtaiao, me te mōhio anō me pēhea te whakaako. 

TMoA Taumata 6 

 − Ngā Toi (Taumata 5 & 6)

 { Hei whakawhanake i ngā tūmomo tukanga me ōna 

mōhio ki te huhua o ngā āhuatanga toi, i āna ake mahi 

toi me tērā o ētahi atu.

 − Hangarau (Taumata 5 & 6)

 { Ka whakatairanga i ō rātou ake whakapono, uara 

rānei hei otinga mō te whānau, te hapori, te hapū, 

te iwi rānei, ā, ka tūhura i te pāpātanga ki ētahi atu 

ahurea, hunga kiritaki hoki.

 { Ka tirohia ngā uara me ngā whakapono o iwi kē, ka:

 { whakahāngai ki te otinga;

 { mōhio ki ngā whakaharatau; 

 { whakarite ki ngā hangarau a tangata kē;

 { mārama ki ngā ārai me ngā huarahi wātea ka taea.

 { Ka tūhura i ngā āhuatanga matua o te tangata e pā 

ana ki:

 { ngā pūnaha, ngā tukanga rānei;

 { te hiahia o ngā kiritaki;

 { ngā rautaki whakatairanga ki te kiritaki.

Te Hekenga ki Hawaikihou
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TAU 11–12:  TE MĀTAURANGA

E pono ana ngā whakaritenga a te ākonga mō āna mahi 

akoako, ara akoako hoki.

TMoA Taumata 6

 − Ngā Toi

 { Ka tūhura hōhonu, ka rapu mātāpuna whakahihiri, ka 

tautohu, ka whai māramatanga:

 { i ētahi ariā whakamahi i te hangarau;

 { hei whakamahi tōtika i ngā taputapu hei 

whakawhitiwhiti whakaaro;

 { ki te kunenga me te tūhuratanga a ngā kaitoi. 

 { Ka tūhura, ka hanga, ka hanga ariā, ka whakaatu:

 { i ngā horopaki o ngā tūmomo puoro me ētahi 

mahi e hāngai pū ana ki aua horopaki.

 − Hangarau

 { Te mātai me te torotoro i ngā uara me ngā 

ponotanga, te āhua me ngā wawata a iwi/tangata 

kē. 

 − Pūtaiao 

 { Kua whai māramatanga ki ngā āhuatanga rapunga 

whakaaro mātauranga, e kitea ai he rerekē anō ngā 

whakaaro Tuauru ki ērā o ngā iwi taketake o te ao

 { Te whanake mōhiotanga o ngā mātauranga pūtaiao, 

mātauranga toiora hoki, mai i ērā i tika, ki ērā kāre 

i tika. 

 { Tūhuratia ngā raru matatika o ēnei rā i roto i ngā 

mahi pūtaiao, me te mōhio anō me pēhea te 

whakaako. 

TMoA Taumata 7 

 − Ngā Toi (Taumata 7 & 8)

 { Hei tātari, hei whakaputa i ōna ake ariā, ki te whai 

ao ki te ao mārama.

 − Hangarau (Taumata 7 & 8) 

 { Ka tūhura i ngā momo hangarau ka taea te 

whakarerekē i roto i ngā āhuatanga o te tangata, 

me ngā rauropi katoa, pērā i:

 { te whakaōrite whaioranga;

 { te raweke ira tangata.

 { Kia mārama ki ngā pāpātanga ki ngā whakapono o 

te tangata.

 { Ka tūhura, ka tautohe i ngā painga ohaoha o ētahi 

otinga me te pānga ki:

 { ngā whānau, hapū, iwi rānei;

 { ngā rohe, te motu, te ao whānui hoki.

 { Ka taukumekume i te pāpātanga o te otinga hangarau 

ki:

 { ngā uara, ngā whakapono, me ngā waiaro;

 { ngā matatika o te tangata;

 { te ao tōrangapū;

 { te toitūtanga;

 { te taha ohaoha.

 − Pūtaiao 

 { Ngā Momo Tūhuratanga: Ka oti te whakarōpū me te 

tautohu, te torotoro, te rapu tauira me te whakatauira, 

te whakamātau tika, te whakaoti rapanga, te hanga i 

tētahi mea, i tētahi pūnaha rānei.

 { Te Reo Matatini o te Pūtaiao: Ka pakari haere te mōhio 

ki te reo matatini o te pūtaiao, o te pāngarau, me ngā 

pūnaha tohu pūtaiao, ā, ka whakamahia ēnei reo 

matatini hei pānui, hei whakaatu i ōna ake whakaaro, 

tae atu ki ō ētahi atu. 

 { Te Whakamahinga o te Pūtaiao: Ka ako mō ngā mahi 

me ngā kaimahi e whakaputaina ai ngā mātauranga 

pūtaiao. Ka whakahāngai i tōna mōhio pūtaiao ki 

ngā whakatau me ngā mahi o te ao tangata, arā, hei 

whakaaro ki ngā take ā-iwi, me ngā take whānui, e pā 

ana ki te tangata, te porihanga me te taiao.

Te Hekenga ki Hawaikihou
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TAU 13:  TE WHAKATINANA

Kei te ākonga ngā pūkenga ako me ngā rautaki hei 

āwhina i a ia ki te whai i te mātauranga, ā, mate noa.

TMoA Taumata 6

 − Ngā Toi

 { Ka tūhura hōhonu, ka rapu mātāpuna whakahihiri, ka 

tautohu, ka whai māramatanga:

 { i ētahi ariā whakamahi i te hangarau;

 { hei whakamahi tōtika i ngā taputapu hei 

whakawhitiwhiti whakaaro;

 { ki te kunenga me te tūhuratanga a ngā kaitoi. 

 { Ka tūhura, ka hanga, ka hanga ariā, ka whakaatu:

 { i ngā horopaki o ngā tūmomo puoro me ētahi 

mahi e hāngai pū ana ki aua horopaki.

 − Hangarau

 { Te mātai me te torotoro i ngā uara me ngā 

ponotanga, te āhua me ngā wawata a iwi/tangata 

kē. 

 − Pūtaiao 

 { Kua whai māramatanga ki ngā āhuatanga rapunga 

whakaaro mātauranga, e kitea ai he rerekē anō ngā 

whakaaro Tuauru ki ērā o ngā iwi taketake o te ao.

 { Te whanake mōhiotanga o ngā mātauranga pūtaiao, 

mātauranga toiora hoki, mai i ērā i tika, ki ērā kāre 

i tika. 

 { Tūhuratia ngā raru matatika o ēnei rā i roto i ngā 

mahi pūtaiao, me te mōhio anō me pēhea te 

whakaako. 

TMoA Taumata 8 

 − Ngā Toi (Taumata 7 & 8)

 { Hei tātari, hei whakaputa i ōna ake ariā, ki te whai 

ao ki te ao mārama.

 − Hangarau (Taumata 7 & 8) 

 { Ka tūhura i ngā momo hangarau ka taea te 

whakarerekē i roto i ngā āhuatanga o te tangata, me 

ngā rauropi katoa, pērā i:

 { te whakaōrite whaioranga;

 { te raweke ira tangata.

 { Kia mārama ki ngā pāpātanga ki ngā whakapono o 

te tangata.

 { Ka tūhura, ka tautohe i ngā painga ohaoha o ētahi 

otinga me te pānga ki:

 { ngā whānau, hapū, iwi rānei;

 { ngā rohe, te motu, te ao whānui hoki.

 { Ka taukumekume i te pāpātanga o te otinga hangarau ki:

 { ngā uara, ngā whakapono, me ngā waiaro;

 { ngā matatika o te tangata;

 { te ao tōrangapū;

 { te toitūtanga;

 { te taha ohaoha.

 − Pūtaiao 

 { Ngā Momo Tūhuratanga: Ka oti te whakarōpū me te 

tautohu, te torotoro, te rapu tauira me te whakatauira, 

te whakamātau tika, te whakaoti rapanga, te hanga i 

tētahi mea, i tētahi pūnaha rānei. 

 { Te Reo Matatini o te Pū a ao: Ka pakari haere te mōhio 

ki te reo matatini o te pūtaiao, o te pāngarau, me ngā 

pūnaha tohu pūtaiao, ā, ka whakamahia ēnei reo 

matatini hei pānui, hei whakaatu i ōna ake whakaaro, 

tae atu ki ō ētahi atu.

 { Te Whakamahinga o te Pūtaiao: Ka ako mō ngā mahi 

me ngā kaimahi e whakaputaina ai ngā mātauranga 

pūtaiao. Ka whakahāngai i tōna mōhio pūtaiao ki 

ngā whakatau me ngā mahi o te ao tangata, arā, hei 

whakaaro ki ngā take ā-iwi, me ngā take whānui, e pā 

ana ki te tangata, te porihanga me te taiao.
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HE ANGA 
WHAKAURU 
MARAU 

3
MĀTAURANGA 

Kia mau tūhonohono ki ngāāhua/ngā here 
iho matua o te rākaihinonga

HEI KOROWAI MŌ 
TE KAIWHAKATERE
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TAU 7–8:TE ARONGA

Ka mārama te ākonga ki ngā ara toro, ngā ara pupuri me 

ngā ara whakaputa mātauranga a ngā tīpuna

TMoA Taumata 4

 − Te Reo

 { Ka taea te tautohetohe, te tuku pātai, te whakaputa i 

ngā kare ā-roto, te kōrero whakanene.

 { He rawe āna tuhinga, ā, kua mōhio haere ki 

ētahi momo tuhinga pērā i te pūrongo, te paki, te 

whakamārama, te whakaputa whakaaro. 

 { Kua whakamātau ki te pānui i ngā momo tuhinga 

maha nā te rahi haere o te puna pūkenga pānui. 

 − Hauora

 { Ka whakawhiti whakaaro mō ngā momo kai, mō te 

oranga ā-wairua, ā-hinengaro, ā-tinana.

 { Ka whakataurite i ngā ture, i ngā tikanga rānei o te ao 

Pākehā, o te ao Māori, o hea ake rānei, e pā ana ki 

te mahi a te tangata i roto i te taiao.

 { Ka tūhura me pēhea e pai ake ai te āhua o te taiao 

kura me ētahi atu taiao.

 − Pāngarau

 { Ka mārama te ākonga, ka torotoro hoki ia i ngā tini 

whakamahinga o te pāngarau e hāngai ana ki te 

hapori e noho nei ia. 

 { Me kākahu anō ngā whāinga paetae ki ngā momo 

horopaki o te hapori.

 { Ka whai i ngā tikanga mō te tūhuratanga tauanga ki 

te whakamahere, ki te whakatutuki tūhuratanga.

 { He mea nui tēnei hei tautoko i te whakatutukitanga 

o ngā whāinga paetae e whai ake nei, e pakari anō 

ai te whakaaro arorau, te whakaaro arohaehae, te 

whakaaro whaitake me te auahatanga o te ākonga e 

hāngai ana ki tēnei taumata. 

 { Ka mārama ki ngā whakamahinga o ngā pūnaha 

hangarau.

TMoA Taumata 5

 − Te Reo Māori 

 { Ka whakapuaki i ngā momo reo mō ngā horopaki 

ōkawa, ōpaki hoki. Ka haere tonu te whakapārekareka 

i te rere o te reo ki ngā āhuatanga Māori ake nei. He 

whaihua, he mārama ānatuhinga i ngā momo tuhinga 

huhua noa.

 − Hauora (Taumata 5–8) 

 { Kia kōtuituia ēnei āhuatanga ki ngā whenu katoa.

 { TE WAIRUA

 { NGĀ TIKANGA

 { TE REO

 { NGĀ UARA ME NGĀ WAIARO
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TAU 9–10:  TE TUHURATANGA

E tūhura ana te ākonga i ngā pūnaha mātauranga a ngā 

tīpuna, me te noho pūmau ahakoa ngā tāmitanga a te 

Pākehā.

TMoA, Taumata 4

 − Te Reo

 { Ka taea te tautohetohe, te tuku pātai, te whakaputa i 

ngā kare ā-roto, te kōrero whakanene.

 { He rawe āna tuhinga, ā, kua mōhio haere ki 

ētahi momo tuhinga pērā i te pūrongo, te paki, te 

whakamārama, te whakaputa whakaaro. 

 { Kua whakamātau ki te pānui i ngā momo tuhinga 

maha nā te rahi haere o te puna pūkenga pānui. 

 − Hauora

 { Ka whakawhiti whakaaro mō ngā momo kai, mō te 

oranga ā-wairua, ā-hinengaro, ā-tinana.

 { Ka whakataurite i ngā ture, i ngā tikanga rānei o te 

ao Pākehā, o te ao Māori, o hea ake rānei, e pā ana 

ki te mahi a te tangata i roto i te taiao.

 { Ka tūhura me pēhea e pai ake ai te āhua o te taiao 

kura me ētahi atu taiao.

 − Pāngarau

 { Ka mārama te ākonga, ka torotoro hoki ia i ngā tini 

whakamahinga o te pāngarau e hāngai ana ki te 

hapori e noho nei ia. 

 { Me kākahu anō ngā whāinga paetae ki ngā momo 

horopaki o te hapori.

 { Ka whai i ngā tikanga mō te tūhuratanga tauanga ki 

te whakamahere, ki te whakatutuki tūhuratanga.

 { He mea nui tēne  hei tautoko i te whakatutukitanga 

o ngā whāinga paetae e whai ake nei, e pakari anō 

ai te whakaaro arorau, te whakaaro arohaehae, te 

whakaaro whaitake me te auahatanga o te ākonga e 

hāngai ana ki tēnei taumata. 

 { Ka mārama ki ngā whakamahinga o ngā pūnaha 

hangarau.

TMoA Taumata 5

 − Te Reo Māori 

 { Ka whakapuaki i ngā momo reo mō ngā horopaki 

ōkawa, ōpaki hoki. Ka haere tonu te whakapārekareka 

i te rere o te reo ki ngā āhuatanga Māori ake nei. He 

whaihua, he mārama ānatuhinga i ngā momo tuhinga 

huhua noa.

 − Hauora (Taumata 5-8) 

 { Kia kōtuituia ēnei āhuatanga ki ngā whenu katoa

 { TE WAIRUA

 { NGĀ TIKANGA

 { TE REO

 { NGĀ UARA ME NGĀ WAIARO

 { PĀNGARAU 

 { Te Reo Matatini o te Pāngarau

 { Ka whakawhit whiti whakaaro, ka āta wānanga te 

ākonga i āna mahi pāngarau, mā te kupu (ā-waha, 

ā-tuhi), mā te tohu, me ngā momo whakaahuahanga 

e hāngai ana. He mea nui tēnei hei tautoko i te 

whakatutukitanga o ngā whāinga paetae e whai ake 

nei, e pakari anō ai te whakaaro arorau, te whakaaro 

arohaehae, te whakaaro whaitake me te auahatanga 

o te ākonga e hāngai ana ki tēnei taumata.

 { Te Whakamahinga o te Pāngarau

 { Ka mārama te ākonga, ka arohaehae hoki ia i ngā tini 

whakamahinga o te pāngarau e hāngai ana ki tōna 

hapori. Me kākahu anō ngā whāinga paetae ki ngā 

momo horopaki maha o te ao whānui.
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TAU 11–12:  TE MĀTAURANGA

Ka noho te ākonga ki te toro i aua pūnaha mātauranga 

tawhito me te whakahāngai ki ēnei rā.

TMoA, Taumata 6

 − Te Reo Māori

 { Kei te hurihuri, kei te whakapārekareka i te reo, 

ahakoa te kaupapa, kia hāngai ki ngā rōpū whānui 

tonu me te mau tonu ki te tikanga, ahakoa Māori ake 

nei, ahakoa reo kē atu. 

 { He whakarongo, he arohaehae, he tautohetohe, he 

whakahoki kōrero ki ētahi whakaaro kē atu. 

 { E whakamahia ana ngā wāhanga o te tinana 

hei whakawhitiwhiti whakaaro, kare ā-roto, me te 

mōhiohio.

 − Pāngarau

 { Ka whakawhitiwhiti whakaaro, ka āta wānanga te 

ākonga i āna mahi pāngarau, mā te kupu (ā-waha, 

ā-tuhi), mā te tohu, me ngā momo whakaahuahanga e 

hāngai ana. 

 { He mea nui tēnei hei tautoko i te whakatutukitanga 

o ngā whāinga paetae e whai ake nei, e pakari anō 

ai te whakaaro arorau, te whakaaro arohaehae, te 

whakaaro whaitake me te auahatanga o te ākonga e 

hāngai ana ki tēnei taumata.

 − Hauora

 { Ka arotake i te whaihua o ngā mahi me ngā tikanga a 

tētahi rōpū kaitiaki taiao.

 { Ka tūhura i te mahi me ngā tikanga whaihua o te 

rohe, o te motu hei whakatairanga i te noho ora o te 

tangata me te noho haumaru i roto i ngā taiao.

 − Tikanga-ā-Iwi

 { Ko te urutau me te rerekē haere o ngā ahurea, me 

ngā putanga ho o ēnei mō te porihanga.

 { Ko ngā pūtaketanga me ngā otinga o ngā tūāhua o 

mua i waihanga i te āhua noho a te iwi o Aotearoa.

 { He motuhake tonu ngā āhuatanga o te taiao tūturu 

me te taiao ahurea, ā, ka waihangatia ēnei e ngā 

tukanga whakaauaha tauira mokowā. 

 − Pūtaiao 

 { Ka tūhura i te pānga mai o ngā mahi a te tangata, 

me ngā tukanga māori, ki tētahi pūnaha-hauropi i 

Aotearoa.

 { Ka ako i ngā huatau matua me ngā kōrero o mua o te 

pūtaiao, me ngā wāhi i roto i ngā pou pūtaiao.

 { Ka ako haere e pā ana ki ngā huringa tautake o te 

pūtaiao e tupu haere ana.

 { Ka mārama haere ki ngā huatau o te tautake o te 

mātauranga, kia kite ai i ngā uara taketake o te 

pūtaiao, he rerekē i ērā o te tangata whenua

 { Ka mārama haere ki ngā tikanga whakahaere o te 

mātauranga pūtaiao, me te ako i ngā kōrero mō 

ētahi tauira whakapai, whakakino rānei. 

 { Ka tirohia ētahi take porihanga o ēnei rā e pā ana ki 

ngā matatika pūtaiao, me pēhea hoki e uruparehia ai.

 − Ngā Reo

 { Ka taea e te ākonga te kite me te whakaahua ā-kupu 

i ngā whakatakoto, i ngā āhuatanga pūnahanaha o te 

reo e ākona ana.

TMoA Taumata 7 

 − Te Reo Māori 

 { Nā te whānui ake o te puna kupu ka kaha ake 

te tautoko, te whakawhitiwhiti māramatanga, te 

whakakotahi hei whakatau, hei whakaiti rānei. E 

whakamahi ana i ngā āhuatanga katoa o te reo 

me te tinana hei whakatau tika i ngā take, hei 

whakawhitiwhiti whakaaro, kare ā-roto me te mōhiohio. 

E takahuri ana i te reo mā te whakapārekareka, mā te 

kupu peha, mā te kupu huna.

 − Pāngarau 

 { Te Reo Matatini o te Pāngarau

 { Ka whakawhitiwhiti whakaaro, ka āta wānanga te 

ākonga i āna mahi pāngarau, mā te kupu (ā-waha, 

ā-tuhi), mā te tohu, me ngā momo whakaahuahanga 

e hāngai ana. He mea nui tēnei hei tautoko i te 

whakatutukitanga o ngā whāinga paetae e whai 

ake nei, e pakari anō ai te whakaaro arorau, te 

whakaaro arohaehae, te whakaaro whaitake me 

te auahatanga o te ākonga e hāngai ana Ka tēnei 

taumata.
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 { Te Whakamahinga o te Pāngarau 

 { Ka mārama te ākonga, ka arohaehae, ka arotake 

hoki ia i te takenga mai o te mātauranga pāngarau 

me ngā tini whakamahinga o te pāngarau. Me 

kākahu anō ngā whāinga paetae ki ngā momo 

horopaki

 − Hauora (Taumata 5–8) 

 { Kia kōtuituia ēnei āhuatanga ki ngā whenu katoa.

 { TE WAIRUA

 { NGĀ TIKANGA

 { TE REO

 { NGĀ UARA ME NGĀ WAIARO

 − Tikanga-a-Iwi 

 { Te Whakaritenga Pāpori me te Ahurea: Whiria te 

kaha tūātinitini, whiria te kaha tūāmanomano. Nō ngā 

tūpuna, tuku iho, tuku iho.

 { Te Ao Hurihuri: E tama, e hine, tangata i ākona ki te 

whare, tū ana ki te marae, tau ana.

 { Te Wāhi me te Taiao: Kotahi tonu te matua o te 

tangata Māori, ko Ranginui e tū nei, ko Papatūānuku e 

takoto nei.

 { Ngā Mahinga Ohaoha: E kore e ngaoko te rākau ki te 

tīkina i te pūtake whakangaoko ai, engari, me tiki kite 

matamata.

 − Pūtaiao 

 { Ngā Momo Tūhuratanga: Ka oti te whakarōpū me te 

tautohu, te torotoro, te rapu tauira me te whakatauira, 

te whakamātau tika, te whakaoti rapanga, te hanga i 

tētahi mea, i tētahi pūnaha rānei.

 { Te Reo Matatini o te Pūtaiao: Ka pakari haere te 

mōhio ki te reo matatini o te pūtaiao, o te pāngarau, 

me ngā pūnaha tohu pūtaiao, ā, ka whakamahia 

ēnei reo matatini hei pānui, hei whakaatu i ōna ake 

whakaaro, tae atu ki ō ētahi atu. 

 { Te Whakamahinga o te Pūtaiao: Ka ako mō ngā mahi 

me ngā kaimahi e whakaputaina ai ngā mātauranga 

pūtaiao. Ka whakahāngai i tōna mōhio pūtaiao ki 

ngā whakatau me ngā mahi o te ao tangata, arā, hei 

whakaaro ki ngā take ā-iwi, me ngā take whānui, e pā 

ana ki te tangata, te porihanga me te taiao.

 − Ngā Reo (Taumata 5–8) 

 { Ka mārama ngā ākonga ki te reo āhua uaua ake, ka 

taea anō e rātou te whakamahi taua reo.

 { Ka taea e rātou te whakawhiti whakaaro mō ngā mea 

i tua atu i te horopaki e tino pātata ana, hei tauira, mō 

ngā āhuatanga i ngā rā o mua, i ngā rā kei te tū mai. 

Ka mārama ngā ākonga ki ngā momo tuhinga maha, 

ka taea anō e rātou te waihanga aua momo tuhinga  

(E whai ana i te Common European Framework for 

Languages, Global Scale Level A2: Strong Waystage 

Performance; Council of Europe, 2001.)

 { Ka taea e te ākonga te tārai ngā momo kōrero huhua 

kia whaihua tonu, hei whakapuaki i ōna ake ariā, i 

ōna ake whakaaro, hei tautoko, hei wero i ō ētahi 

atu. Ka taea anō e ia te whakamahi me te tautohu 

ngā āhuatanga taha reo, taha ahurea e ārahi ana 

i te whakamāoritanga, e āhei ai ia ki te urupare 

arohaehae ki ngā tuhinga. (E whai ana i te Common 

European Framework for Languages, Global Scale 

Level B1  Independent User; Council of Europe, 2001.)
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TAU 13:  TE WHAKATINANA

Ko te ākonga te kaikawe i te kaipakihitanga o ngā tīpuna.

TMoA Taumata 6

 − Te Reo Māori

 { Kei te hurihuri, kei te whakapārekareka i te reo, 

ahakoa te kaupapa, kia hāngai ki ngā rōpū whānui 

tonu me te mau tonu ki te tikanga, ahakoa Māori ake 

nei, ahakoa reo kē atu. 

 { He whakarongo, he arohaehae, he tautohetohe, he 

whakahoki kōrero ki ētahi whakaaro kē atu. 

 { E whakamahia ana ngā wāhanga o te tinana 

hei whakawhitiwhiti whakaaro, kare ā-roto, me te 

mōhiohio.

 − Pāngarau 

 { Ka whakawhitiwhiti whakaaro, ka āta wānanga te 

ākonga i āna mahi pāngarau, mā te kupu (ā-waha, 

ā-tuhi), mā te tohu, me ngā momo whakaahuahanga e 

hāngai ana. 

 { He mea nui tēnei hei tautoko i te whakatutukitanga 

o ngā whāinga paetae e whai ake nei, e pakari anō 

ai te whakaaro arorau, te whakaaro arohaehae, te 

whakaaro whaitake me te auahatanga o te ākonga e 

hāngai ana ki tēnei taumata.

 − Hauora

 { Ka arotake i te whaihua o ngā mahi me ngā tikanga a 

tētahi rōpū kaitiaki taiao.

 { Ka tūhura i te mahi me ngā tikanga whaihua o te 

rohe, o te motu hei whakatairanga i te noho ora o te 

tangata me te noho haumaru i roto i ngā taiao.

 − Tikanga-ā-Iwi

 { Ko te urutau me te rerekē haere o ngā ahurea, me 

ngā putanga iho o ēnei mō te porihanga.

 { Ko ngā pūtaketanga me ngā otinga o ngā tūāhua o 

mua i waihanga i te āhua noho a te iwi o Aotearoa.

 { He rerekē te titiro a te tangata ki ngā tūāhua o mua e 

wha  tikanga ana ki Aotearoa.

 − Pūtaiao 

 { Ka tūhura i te pānga mai o ngā mahi a te tangata, 

me ngā tukanga māori, ki tētahi pūnaha-hauropi i 

Aotearoa.

 { Ka ako i ngā huatau matua me ngā kōrero o mua o te 

pūtaiao, me ngā wāhi i roto i ngā pou pūtaiao.

 { Ka ako haere e pā ana ki ngā huringa tautake o te 

pūtaiao e tupu haere ana.

 { Ka mārama haere ki ngā huatau o te tautake o te 

mātauranga, kia kite ai i ngā uara taketake o te 

pūtaiao, he rerekē i ērā o te tangata whenua.

 { Ka mārama haere ki ngā tikanga whakahaere o te 

mātauranga pūtaiao, me te ako i ngā kōrero mō 

ētahi tauira whakapai, whakakino rānei. 

 { Ka tirohia ētahi take porihanga o ēnei rā e pā ana ki 

ngā matatika pūtaiao, me pēhea hoki e uruparehia ai.

 − Ngā Reo

 { Ka taea e te ākonga te kite me te whakaahua ā-kupu 

i ngā whakatakoto, i ngā āhuatanga pūnahanaha o te 

reo e ākona ana.

TMoA Taumata 8

 − Te Reo Māori 

 { Kua mārama ake, kua mātanga ake ki te mana o te 

reo kōrero me ōna āhuatanga katoa. E torotoro ana 

kia mārama ake ai ki a ia, ki ētahi atu rānei ngā 

whakaaro me ngā ariā hōhonu. Kua mōhio he mana 

tō te reo kōrero me te reo ā-tinana i roto i te kōrero. 

Ka māia tonu ki te pare i ngā whakararu me ngā pātai 

matawhawhati.

 − Pāngarau 

 { Te Reo Matatini o te Pāngarau

 { Ka whakawhitiwhiti whakaaro, ka āta wānanga te 

ākonga i āna mahi pāngarau, mā te kupu (ā-waha, 

ā-tuhi), mā te tohu, me ngā momo whakaahuahanga 

e hāngai ana. He mea nui tēnei hei tautoko i te 

whakatutukitanga o ngā whāinga paetae e whai ake 

nei, e pakari anō ai te whakaaro arorau, te whakaaro 

arohaehae, te whakaaro whaitake me te auahatanga 

o te ākonga e hāngai ana ki tēnei taumata.

 { Te Whakamahinga o te Pāngarau

 { Ka mārama te ākonga, ka arohaehae, ka arotake 

hoki ia i te takenga mai o te  ātauranga pāngarau 

me ngā tini whakamahinga o te pāngarau. Me 

kākahu anō ngā whāinga paetae ki ngā momo 

horopaki maha o te ao whānui.
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 − Hauora (Taumata 5–8) 

 { Kia kōtuituia ēnei āhuatanga ki ngā whenu katoa.

 { TE WAIRUA

 { NGĀ TIKANGA

 { TE REO

 { NGĀ UARA ME NGĀ WAIARO

 − Tikanga-ā-Iwi 

 { Te Whakaritenga Pāpori me te Ahurea: Whiria te 

kaha tūātinitini, whiria te kaha tūāmanomano. Nō ngā 

tūpuna, tuku iho, tuku iho.

 { Te Ao Hurihuri: E tama, e hine, tangata i ākona ki te 

whare, tū ana ki te marae, tau ana.

 { Te Wāhi me te Taiao: Kotahi tonu te matua o te 

tangata Māori, ko Ranginui e tū nei, ko Papatūānuku e 

takoto nei.

 { Ngā Mahinga Ohaoha: E kore e ngaoko te rākau ki te 

tīkina i te pūtake whakangaoko ai, engari, me tiki kite 

matamata.

 − Pūtaiao 

 { Ngā Momo Tūhuratanga: Ka oti te whakarōpū me te 

tautohu, te torotoro, te rapu tauira me te whakatauira, 

te whakamātau tika, te whakaoti rapanga, te hanga i 

tētahi mea, i tētahi pūnaha rānei. 

 { Te Reo Matatini o te Pūtaiao: Ka pakari haere te 

mōhio ki te reo matatini o te pūtaiao, o te pāngarau, 

me ngā pūnaha tohu pūtaiao, ā, ka whakamahia 

ēnei reo matatini hei pānui, hei whakaatu i ōna ake 

whakaaro, tae atu ki ō ētahi atu

 { Te Whakamahinga o te Pūtaiao: Ka ako mō ngā mahi 

me ngā kaimahi e whakaputaina ai ngā mātauranga 

pūtaiao. Ka whakahāngai i tōna mōhio pūtaiao ki 

ngā whakatau me ngā mahi o te ao tangata, arā, hei 

whakaaro ki ngā take ā-iwi, me ngā take whānui, e pā 

ana ki te tangata, te porihanga me te taiao.

 − Ngā Reo (Taumata 5–8) 

 { Ka mārama ngā ākonga ki te reo āhua uaua ake, ka 

taea anō e rātou te whakamahi taua reo.

 { Ka taea e rātou te whakawhiti whakaaro mō ngā mea 

i tua atu i te horopaki e tino pātata ana, hei tauira, mō 

ngā āhuatanga i ngā rā o mua, i ngā rā kei te tū mai. 

Ka mārama ngā ākonga ki ngā momo tuhinga maha, 

ka taea anō e rātou te waihanga aua momo tuhinga  

(E whai ana i te Common European Framework for 

Languages, Global Scale Level A2: Strong Waystage 

Performance; Council of Europe, 2001.)

 { Ka taea e te ākonga te tārai ngā momo kōrero huhua 

kia whaihua tonu, hei whakapuaki i ōna ake ariā, i 

ōna ake whakaaro, hei tautoko, hei wero i ō ētahi 

atu. Ka taea anō e ia te whakamahi me te tautohu 

ngā āhuatanga taha reo, taha ahurea e ārahi ana 

i te whakamāoritanga, e āhei ai ia ki te urupare 

arohaehae ki ngā tuhinga. (E whai ana i te Common 

European Framework for Languages, Global Scale 

Level B1  Independent User; Council of Europe, 2001.)

Te Hekenga ki Hawaikihou
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TAU 7–8:  TE ARONGA

E mārama ana te ākonga ki ngā mātātaki e pā ana ki ō 

rātou hapori ā-rohe, hapori ā-ao hoki.

TMoA Taumata 4 

 − Hauora

 { Ka whakataurite i ngā ture, i ngā tikanga rānei o te ao 

Pākehā, o te ao Māori, o hea ake rānei, e pā ana ki 

te mahi a te tangata i roto i te taiao.

 { Ka tūhura me pēhea e pai ake ai te āhua o te taiao 

kura me ētahi atu taiao.

 { Investigate the effect of the wider community on the 

wellbeing of student communities.

 − Pāngarau

 { Ka mārama te ākonga, ka torotoro hoki ia i ngā tini 

whakamahinga o te pāngarau e hāngai ana ki te 

hapori e noho nei ia. 

 { Me kākahu anō ngā whāinga paetae ki ngā momo 

horopaki o te hapori.

 { Ka whai i ngā tikanga mō te tūhuratanga tauanga ki 

te whakamahere, ki te whakatutuki tūhuratanga.

 { He mea nui tēnei hei tautoko i te whakatutukitanga 

o ngā whāinga paetae e whai ake nei, e pakari anō 

ai te whakaaro arorau, te whakaaro arohaehae  te 

whakaaro whaitake me te auahatanga o te ākonga e 

hāngai ana ki tēnei taumata. 

 { Ka mārama ki ngā whakamahinga o ngā pūnaha 

hangarau.

 − Tikanga-ā-Iwi

 { Ka whakamārama i te whakaritenga a te tangata i 

a ia anō hei urupare k  te mātātaki, ki te mōrearea 

rānei.

 { Ka whakamārama i ngā take me ngā huarahi e 

tukuna iho ai e te takitahi me ngā rōpū, ō rātou 

ahurea, ō rātou tuku ihotanga, kia mau pūmau. 

 { Ka tautohu i ngā pūtake me ngā otinga o ngā tūāhua 

kua waihanga i te oranga o te tangata.

 { Ka whakaahua i ngā huarahi e tuhia ai, e 

maumaharatia ai ngā mahi o mua. Ka whakamārama i 

ngā whakaatatanga o te wāhi i ngā pāhekohekotanga 

o te tangata ki te taiao i ngā wā o mua.

 { Ka whakamārama i ngā whaiwāhitanga me ngā 

mātātaki o te torotoro mō te tangata, te wāhi me te 

taiao.

 { Ka whakamārama i ngā take me ngā huarahi e rerekē 

ai te titiro me te whakamahi a te tangata i te rawa me 

ngā putanga iho o ēnei āhuatanga.

TMoA Taumata 5

 − Hauora (Taumata 5-8) 

 { Kia kōtuituia ēnei āhuatanga ki ngā whenu katoa.

 { TE WAIRUA

 { NGĀ TIKANGA

 { TE REO

 { NGĀ UARA ME NGĀ WAIARO

 − Pāngarau 

 { Te Reo Matatini o te Pāngarau

 { Ka whakawhitiwhiti whakaaro, ka āta wānanga te 

ākonga i āna mahi pāngarau, mā te kupu (ā-waha, 

ā-tuhi), mā te tohu, me ngā momo whakaahuahanga 

e hāngai ana  He mea nui tēnei hei tautoko i te 

whakatutukitanga o ngā whāinga paetae e whai ake 

nei, e pakari anō ai te whakaaro arorau, te whakaaro 

arohaehae, te whakaaro whaitake me te auahatanga 

o te ākonga e hāngai ana ki tēnei taumata.

 { Te Whakamahinga o te Pāngarau

 { Ka mārama te ākonga, ka arohaehae hoki ia i ngā 

tini whakamahinga o te pāngarau e hāngai ana ki 

tōna hapori. Me kākahu anō ngā whāinga paetae ki 

ngā momo horopaki maha o te ao whānui.

 − Tikanga-ā-Iwi 

 { Te Whakaritenga Pāpori me te Ahurea: Whiria te 

kaha tūātinitini, whiria te kaha tūāmanomano. Nō ngā 

tūpuna, tuku iho, tuku iho.

 { Te Ao Hurihuri: E tama, e hine, tangata i ākona ki te 

whare, tū ana ki te marae, tau ana.

 { Te Wāhi me te Taiao: Kotahi tonu te matua o te 

tangata Māori, ko Ranginui e tū nei, ko Papatūānuku e 

takoto nei.

 { Ngā Mahinga Ohaoha: E kore e ngaoko te rākau ki te 

tīkina i te pūtake whakangaoko ai, engari, me tiki kite 

matamata.

Te Hekenga ki Hawaikihou
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TAU 9–10:  TE TUHURATANGA

Ka whakawhanake te ākonga i ōna mātauranga e pā ana 

ki ngā ritenga toitūtanga, ngā ritenga auaha hoki.

TMoA Taumata 4

 − Hauora

 { Ka whakawhiti whakaaro mō ngā momo kai, mō te 

oranga ā-wairua, ā-hinengaro, ā-tinana.

 { Ka whakataurite i ngā ture, i ngā tikanga rānei o te ao 

Pākehā, o te ao Māori, o hea ake rānei, e pā ana ki 

te mahi a te tangata i roto i te taiao.

 { Ka tūhura me pēhea e pai ake ai te āhua o te taiao 

kura me ētahi atu taiao.

 − Pāngarau

 { Ka mārama te ākonga, ka torotoro hoki ia i ngā tini 

whakamahinga o te pāngarau e hāngai ana ki te 

hapori e noho nei ia. 

 { Me kākahu anō ngā whāinga paetae ki ngā momo 

horopaki o te hapori.

 { Ka whai i ngā tikanga mō te tūhuratanga tauanga ki 

te whakamahere, ki te whakatutuki tūhuratanga.

 { He mea nui tēnei hei tautoko i te whakatutukitanga 

o ngā whāinga paetae e whai ake nei, e pakari anō 

ai te whakaaro arorau, te whakaaro arohaehae, te 

whakaaro whaitake me te auahatanga o te ākonga e 

hāngai ana ki tēnei taumata. 

 { Ka mārama ki ngā whakamahinga o ngā pūnaha 

hangarau.

 − Tikanga-ā-Iwi

 { Ka whakamārama i te whakaritenga a te tangata i 

a ia anō hei urupare ki te mātātaki, ki te mōrearea 

rānei.

 { Ka whakamārama i ngā take me ngā huarahi e 

tukuna iho ai e te takitahi me ngā rōpū, ō rātou 

ahurea, ō rātou tuku ihotanga, kia mau pūmau.

 { Ka tautohu i ngā pūtake me ngā otinga o ngā tūāhua 

kua waihanga i te oranga o te tangata. 

 { Ka whakaahua i ngā huarahi e tuhia ai, e 

maumaharatia ai ngā mahi o mua.

 { Ka whakamārama i ngā whakaatatanga o te wāhi i 

ngā pāhekohekotanga o te tangata ki te taiao i ngā 

wā o mua. 

TMoA Taumata 5 

 − Hauora (Taumata 5-8) 

 { Kia kōtuituia ēnei āhuatanga ki ngā whenu katoa.

 { TE WAIRUA

 { NGĀ TIKANGA

 { TE REO

 { NGĀ UARA ME NGĀ WAIARO

 − Pāngarau 

 { Te Reo Matatini o te Pāngarau

 { Ka whakawhitiwhiti whakaaro, ka āta wānanga te 

ākonga i āna mahi pāngarau, mā te kupu (ā-waha, 

ā-tuhi), mā te tohu, me ngā momo whakaahuahanga 

e hāngai ana. He mea nui tēnei hei tautoko i te 

whakatutukitanga o ngā whāinga paetae e whai ake 

nei, e pakari anō ai te whakaaro arorau, te whakaaro 

arohaehae, te whakaaro whaitake me te auahatanga 

o te ākonga e hāngai ana ki tēnei taumata.

 { Te Whakamahinga o te Pāngarau

 { Ka mārama te ākonga, ka arohaehae hoki ia i ngā 

tini whakamahinga o te pāngarau e hāngai ana ki 

tōna hapori. Me kākahu anō ngā whāinga paetae ki 

ngā momo horopaki maha o te ao whānui.

 − Tikanga-ā-Iwi 

 { Te Whakaritenga Pāpori me te Ahurea: Whiria te 

kaha tūātinitini, whiria te kaha tūāmanomano. Nō ngā 

tūpuna, tuku iho, tuku iho.

 { Te Ao Hurihuri: E tama, e hine, tangata i ākona ki te 

whare, tū ana ki te marae, tau ana.

 { Te Wāhi me te Taiao: Kotahi tonu te matua o te 

tangata Māori, ko Ranginui e tū nei, ko Papatūānuku e 

takoto nei.

 { Ngā Mahinga Ohaoha: E kore e ngaoko te rākau ki te 

tīkina i te pūtake whakangaoko ai, engari, me tiki kite 

matamata.

Te Hekenga ki Hawaikihou
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TAU 11–12:  TE MĀTAURANGA

E mahi ana, e tūhura ana te ākonga i ngā ara toitūtanga, i 

ngā ara auaha ahakoa te horopaki.

TMoA Taumata 6

 − Tikanga-ā-Iwi

 { Ka whakamārama i ngā take me ngā huarahi e 

tukuna iho ai e te takitahi me ngā rōpū, ō rātou 

ahurea, ō rātou tuku ihotanga, kia mau pūmau.

 { Ka tautohu i ngā pūtake me ngā otinga o ngā tūāhua 

kua waihanga i te oranga o te tangata. 

 { Ka whakaahua i ngā huarahi e tuhia ai, e 

maumaharatia ai ngā mahi o mua.

 { Ka whakamārama i ngā whakaatatanga o te wāhi i 

ngā pāhekohekotanga o te tangata ki te taiao i ngā 

wā o mua. 

 { Nā te mōmōhanga ka whakatau tikanga ngā 

kaiwhakapeto, ngā kaiwhakangao me te 

kāwanatanga ka pā ki te porihanga o Aotearoa. 

 − Pūtaiao 

 { Ka whakahāngai i ngā āhuatanga ā-tinana me ngā 

mahi o te tipu, o te kīrehe, o te moroiti, ki ā rātou 

tukanga koiora, ā ka tūhura i ngā āhuatanga taiao e 

pāpā ana ki aua tukanga.

 − Hangarau

 { Ka tirohia ngā uara me ngā whakapono o iwi kē, ka:

 { whakahāngai ki te otinga;

 { mōhio ki ngā whakaharatau;

 { whakarite ki ngā hangarau a tangata kē;

 { mārama ki ngā ārai me ngā huarahi wātea ka taea.

 { Ka tūhura i ngā āhuatanga matua o te tangata e pā 

ana ki:

 { ngā pūnaha, ngā tukanga rānei;

 { te hiahia o ngā kiritaki;

 { ngā rautaki whakatairanga ki te kiritaki.

TMoA Taumata 7

 − Tikanga-ā-Iwi 

 { Te Whakaritenga Pāpori me te Ahurea: Whiria te 

kaha tūātinitini, whiria te kaha tūāmanomano. Nō ngā 

tūpuna, tuku iho, tuku iho.

 { Te Ao Hurihuri: E tama, e hine, tangata i ākona ki te 

whare, tū ana ki te marae, tau ana.

 { Te Wāhi me te Taiao: Kotahi tonu te matua o te tangata 

Māori, ko Ranginui e tū nei, ko Papatūānuku e takoto 

nei.

 { Ngā Mahinga Ohaoha: E kore e ngaoko te rākau ki te 

tīkina i te pūtake whakangaoko ai, engari, me tiki kite 

matamata.

 − Hangarau (Taumata 7 & 8) 

 { Ka tūhura i ngā momo hangarau ka taea te 

whakarerekē i roto i ngā āhuatanga o te tangata, me 

ngā rauropi katoa, pērā i:

 { te whakaōrite whaioranga;

 { te raweke ira tangata.

 { Kia mārama ki ngā pāpātanga ki ngā whakapono o te 

tangata.

 { Ka tūhura, ka tautohe i ngā painga ohaoha o ētahi 

otinga me te pānga ki:

 { ngā whānau, hapū, iwi rānei;

 { ngā rohe, te motu, te ao whānui hoki.

 { Ka taukumekume i te pāpātanga o te otinga hangarau 

ki:

 { ngā uara, ngā whakapono, me ngā waiaro;

 { ngā matatika o te tangata;

 { te ao tōrangapū;

 { te toitūtanga;

 { te taha ohaoha.

Te Hekenga ki Hawaikihou
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TAU 13:  TE WHAKATINANA

Ka whakamahi te ākonga i ngā ritenga o te kanohi matara, 

ngā ritenga toitūtanga, me ngā ritenga auaha hei hanga 

huarahi mō ngā rā ki tua.

TMoA Taumata 6

 − Tikanga-ā-Iwi

 { Ko te mahi takitahi, ā-rōpū, ā-pūtahitanga rānei, ki 

te whakatairanga i te tōkeke pāpori me ngā motika 

tangata.

 { Ko te urutau me te rerekē haere o ngā ahurea, me ngā 

putanga iho o ēnei mō te porihanga.

 { Ko ngā pūtaketanga me ngā otinga o ngā tūāhua o 

mua i waihanga i te āhua noho a te iwi o Aotearoa.

 { He rerekē te titiro a te tangata ki ngā tūāhua o mua e 

whai tikanga ana ki Aotearoa.

 { He maha ngā ara pāhekoheko rerekē a te tangata ki 

tōna taiao.

 { Nā te mōmōhanga, ka whakatau tikanga ngā 

kaiwhakapeto, ngā kaiwhakanao me te kāwanatanga 

ka pā ki te porihanga o Aotearoa.

 − Pūtaiao 

 { Ka whakahāngai i ngā āhuatanga ā-tinana me ngā 

mahi o te tipu, o te kīrehe, o te moroiti, ki ā rātou 

tukanga koiora, ā ka tūhura i ngā āhuatanga taiao e 

pāpā ana ki aua tukanga.

 − Hangarau

 { Ka tirohia ngā uara me ngā whakapono o iwi kē, ka:

 { whakahāngai ki te otinga;

 { mōhio ki ngā whakaharatau;

 { whakarite ki ngā hangarau a tangata kē;

 { mārama ki ngā ārai me ngā huarahi wātea ka taea.

 { Ka tūhura i ngā āhuatanga matua o te tangata e pā 

ana ki:

 { ngā pūnaha, ngā tukanga rānei;

 { te hiahia o ngā kiritaki;

 { ngā rautaki whakatairanga ki te kiritaki.

TMoA Taumata 8

 − Tikanga-ā-Iwi 

 { Te Whakaritenga Pāpori me te Ahurea: Whiria te 

kaha tūātinitini, whiria te kaha tūāmanomano. Nō ngā 

tūpuna, tuku iho, tuku iho.

 { Te Ao Hurihuri: E tama, e hine, tangata i ākona ki te 

whare, tū ana ki te marae, tau ana.

 { Te Wāhi me te Taiao: Kotahi tonu te matua o te 

tangata Māori, ko Ranginui e tū nei, ko Pa atūānuku e 

takoto nei.

 { Ngā Mahinga Ohaoha: E kore e ngaoko te rākau ki te 

tīkina i te pūtake whakangaoko ai, engari, me tiki kite 

matamata.

 − Hangarau (Taumata 7 & 8) 

 { Ka tūhura i ngā momo hangarau ka taea te 

whakarerekē i oto i ngā āhuatanga o te tangata, me 

ngā rauropi katoa, pērā i:

 { te whakaōrite whaioranga;

 { te raweke ira tangata.

 { Kia mārama ki ngā pāpātanga ki ngā whakapono o 

te tangata.

 { Ka tūhura, ka tautohe i ngā painga ohaoha o ētahi 

otinga me te pānga ki:

 { ngā whānau, hapū, iwi rānei;

 { ngā rohe, te motu, te ao whānui hoki.

 { Ka taukumekume i te pāpātanga o te otinga hangarau 

ki:

 { ngā uara, ngā whakapono, me ngā waiaro;

 { ngā matatika o te tangata;

 { te ao tōrangapū;

 { te toitūtanga;

 { te taha ohaoha.
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HE ANGA 
WHAKAURU 
MARAU 

5
WHĀNAU

Kia noho ohoho tōna ngākau ki ngā 
āhuatanga whai pānga o tōna iwi, tōna 

hapū me tōna whānau

HEI KOROWAI MŌ 
TE KAIWHAKATERE
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TAU 7–8:  TE ARONGA

Ka aro te ākonga ki nga rerekētanga o te whānau, o te 

hapū me te iwi.

TMoA Taumata 4

 − Te Reo Māori

 { Ka taea te tautohetohe, te tuku pātai, te whakaputa i 

ngā kare ā-roto, te kōrero whakanene

 { He rawe āna tuhinga, ā, kua mōhio haere ki 

ētahi momo tuhinga pērā i te pūrongo, te paki, te 

whakamārama, te whakaputa whakaaro. 

 { Kua whakamātau ki te pānui i ngā momo tuhinga 

maha nā te rahi haere o te puna pūkenga pānui. 

 − Hauora

 { Ka whakataurite i ngā ture, i ngā tikanga rānei o te ao 

Pākehā, o te ao Māori, o hea ake rānei, e pā ana ki 

te mahi a te tangata i roto i te taiao.

 { Ka tūhura me pēhea e pai ake ai te āhua o te taiao 

kura me ētahi atu taiao.

 { Ka tūhura i te pānga mai o te hapori whānui ki te 

noho ora o ngā hapori ākonga.

 { Ka tautohu, ka whakamārama i te rerekē haere o ngā 

horopaki whanaungatanga me te pānga hoki ki ngā 

haepapa o ia tangata, kātahi ka whakaahua i ngā 

whakautu e tika ana.

 { Ka whakaatu i te huhua o ngā pūmanawa whakapuaki 

whakaaro i runga i te wairua whakawhena e tōtika ai 

te mahi ngātahi.

 { Ka tautohu i ngā mahi whakatoihara me te tautoko i 

ētahi atu tāngata e rongo ana i ngā kino o tēnei mahi, 

kia tū tangata ai.

 − Tikanga-ā-Iwi

 { Ka whakamārama i te whakaritenga a te tangata i 

a ia anō hei urupare ki te mātātaki, ki te mōrearea 

rānei.

 { Ka whakamārama i ngā take me ngā huarahi e 

tukuna iho ai e te takitahi me ngā rōpū, ō rātou 

ahurea, ō rātou tuku ihotanga, kia mau pūmau.

 { Ka tautohu i ngā pūtake me ngā otinga o ngā tūāhua 

kua waihanga i te oranga o te tangata.

 { Ka whakaahua i ngā huarahi e tuhia ai, e 

maumaharatia ai ngā mahi o mua.

 { Ka whakamārama i ngā whakaatatanga o te wāhi i 

ngā pāhekohekotanga o te tangata ki te taiao i ngā 

wā o mua.

 { Ka whakamārama i ngā whaiwāhitanga me ngā 

mātātaki o te torotoro mō te tangata, te wāhi me te 

taiao.

 { Ka whakamārama i ngā take me ngā huarahi e rerekē 

ai te titiro me te whakamahi a te tangata i te rawa me 

ngā putanga iho o ēnei āhuatanga.

 { Ka whakamārama i ngā take me ngā huarahi e whai 

ai te takitahi me te rōpū kia tiakina ngā motika o te 

kaiwhakapeto.

 − Ngā Toi

 { Ka tūhura, ka whakauru hangarau, ka whakawhanake, 

ka tautohu:

 { i ngā tūmomo mahi puoro e rata ana ia;

 { i ōna mōhio ki te ia o te puoro;

 { i ngā rerekētanga o ngā oro waiata me ngā 

tūmomo taonga puoro.

 { Ka tūhura, ka whakaatu:

 { i ngā tukanga;

 { i ngā tūmomo mahi.

 { Ka mārama, ka whakaatu whakaaro:

 { ki ngā tukanga;

 { ki ngā tūmomo mahi. 

 { Ka whakawhanake ariā, ka whakapakari pūkenga, ka 

whakamārama, ka whai māramatanga te ākonga:

 { mā te tūhura me te whakamahi i ngā hua o ngā 

rawa, rawa tā, me ngā taputapu;

 { i ngā mahi o te whiriwhiri tukanga rawa tā, me te 

tautohu taputapu;

 { mā te whakamahi i ngā tukanga me ngā rawa tā a 

te kaitoi.

TMoA Taumata 5 

 − Te Reo Māori 

 { Ka whakapuaki i ngā momo reo mō ngā horopaki 

ōkawa, ōpaki hoki. Ka haere tonu te whakapārekareka 

i te rere o te reo ki ngā āhuatanga Māori ake nei. He 

whaihua, he mārama ānatuhinga i ngā momo tuhinga 

huhua noa.
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 − Hauora (Taumata 5–8) 

 { Kia kōtuituia ēnei āhuatanga ki ngā whenu katoa.

 { TE WAIRUA

 { NGĀ TIKANGA

 { TE REO

 { NGĀ UARA ME NGĀ WAIARO

 − Tikanga-ā-Iwi 

 { Te Whakaritenga Pāpori me te Ahurea: Whiria te 

kaha tūātinitini, whiria te kaha tūāmanomano. Nō ngā 

tūpuna, tuku iho, tuku iho.

 { Te Ao Hurihuri: E tama, e hine, tangata i ākona ki te 

whare, tū ana ki te marae, tau ana.

 { Te Wāhi me te Taiao: Kotahi tonu te matua o te 

tangata Māori, ko Ranginui e tū nei, ko Papatūānuku e 

takoto nei.

 { Ngā Mahinga Ohaoha: E kore e ngaoko te rākau ki te 

tīkina i te pūtake whakangaoko ai, engari, me tiki kite 

matamata.

 − Ngā Toi (Taumata 5 & 6)

 { Hei whakawhanake i ngā tūmomo tukanga me ōna 

mōhio ki te huhua o ngā āhuatanga toi, i āna ake 

mahi toi me tērā o ētahi atu.

Te Hekenga ki Hawaikihou
Huitanguru 2020

TAU 9–10:  TE TUHURATANGA

E ako ana te ākonga i ngā ritenga haumaru tawhito o te 

whānau, o te hapū me te iwi.

TMoA Taumata 4

 − Te Reo Māori

 { Ka taea te tautohetohe, te tuku pātai, te whakaputa i 

ngā kare ā-roto, te kōrero whakanene.

 { He rawe āna tuhinga, ā, kua mōhio haere ki 

ētahi momo tuhinga pērā i te pūrongo, te paki, te 

whakamārama, te whakaputa whakaaro. 

 − Hauora

 { Ka whakataurite i ngā ture, i ngā tikanga rānei o te ao 

Pākehā, o te ao Māori, o hea ake rānei, e pā ana ki 

te mahi a te tangata  roto i te taiao.

 { Ka tūhura me pēhea e pai ake ai te āhua o te taiao 

kura me ētahi atu taiao.

 { Ka tūhura i te pānga mai o te hapori whānui ki te 

noho ora o ngā hapori ākonga.

 { Ka tautohu, ka whakamārama i te rerekē haere o ngā 

horopaki whanaungatanga me te pānga hoki ki ngā 

haepapa o ia tangata, kātahi ka whakaahua i ngā 

whakautu e tika ana.

 { Ka whakaatu i te huhua o ngā pūmanawa whakapuaki 

whakaaro i runga i te wairua whakawhena e tōtika ai 

te mahi ngātahi.

 { Ka tautohu i ngā mahi whakatoihara me te tautoko i 

ētahi atu tāngata e rongo ana i ngā kino o tēnei mahi, 

kia tū tangata ai.

 − Tikanga-ā-Iwi

 { Ka whakamārama i te whakaritenga a te tangata i 

a ia anō hei urupare ki te mātātaki, ki te mōrearea 

rānei.

 { Ka whakamārama i ngā take me ngā huarahi e 

tukuna iho ai e te takitahi me ngā rōpū, ō rātou 

ahurea, ō rātou tuku ihotanga, kia mau pūmau.

 { Ka tautohu i ngā pūtake me ngā otinga o ngā tūāhua 

kua waihanga i te oranga o te tangata.

 { Ka whakaahua i ngā huarahi e tuhia ai, e 

maumaharatia ai ngā mahi o mua.

38

Rele
as

ed
 un

de
r th

e O
ffic

ial
 In

for
mati

on
 Act 

(19
82

)



 { Ka whakamārama i ngā whakaatatanga o te wāhi i 

ngā pāhekohekotanga o te tangata ki te taiao i ngā 

wā o mua.

 { Ka whakamārama i ngā whaiwāhitanga me ngā 

mātātaki o te torotoro mō te tangata, te wāhi me te 

taiao.

 { Ka whakamārama i ngā take me ngā huarahi e rerekē 

ai te titiro me te whakamahi a te tangata i te rawa me 

ngā putanga iho o ēnei āhuatanga.

 { Ka whakamārama i ngā take me ngā huarahi e whai 

ai te takitahi me te rōpū kia tiakina ngā motika o te 

kaiwhakapeto.

 − Ngā Toi

 { Ka tūhura, ka whakauru hangarau, ka whakawhanake, 

ka tautohu:

 { i ngā tūmomo mahi puoro e rata ana ia;

 { i ōna mōhio ki te ia o te puoro;

 { i ngā rerekētanga o ngā oro waiata me ngā 

tūmomo taonga puoro.

 { Ka tūhura, ka whakaatu:

 { i ngā tukanga;

 { i ngā tūmomo mahi.

 { Ka mārama, ka whakaatu whakaaro:

 { ki ngā tukanga;

 { ki ngā tūmomo mahi. 

 { Ka whakawhanake ariā, ka whakapakari pūkenga, ka 

whakamārama, ka whai māramatanga te ākonga:

 { mā te tūhura me te whakamah  i ngā hua o ngā 

rawa, rawa tā, me ngā taputapu;

 { i ngā mahi o te whiriwhiri tukanga rawa tā, me te 

tautohu taputapu;

 { mā te whakamahi i ngā tukanga me ngā rawa tā a 

te kaitoi.

TMoA Taumata 5

 − Te Reo Māori 

 { Ka whakapuaki i ngā momo reo mō ngā horopaki 

ōkawa, ōpaki hoki. Ka haere tonu te whakapārekareka 

i te rere o te reo ki ngā āhuatanga Māori ake nei. He 

whaihua, he mārama ānatuhinga i ngā momo tuhinga 

huhua noa.

Te Hekenga ki Hawaikihou
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 − Hauora (Taumata 5-8) 

 { Kia kōtuituia ēnei āhuatanga ki ngā whenu katoa.

 { TE WAIRUA

 { NGĀ TIKANGA

 { TE REO

 { NGĀ UARA ME NGĀ WAIARO

 − Tikanga-ā-Iwi 

 { Te Whakaritenga Pāpori me te Ahurea: Whiria te 

kaha tūātinitini, whiria te kaha tūāmanomano  Nō ngā 

tūpuna, tuku iho, tuku iho.

 { Te Ao Hurihuri: E tama, e hine, tangata i ākona ki te 

whare, tū ana ki te marae, tau ana.

 { Te Wāhi me te Taiao: Kotahi tonu te matua o te 

tangata Māori, ko Ranginu  e tū nei, ko Papatūānuku e 

takoto nei.

 { Ngā Mahinga Ohaoha: E kore e ngaoko te rākau ki te 

tīkina i te pūtake whakangaoko ai, engari, me tiki kite 

matamata

 − Ngā Toi (Taumata 5 & 6)

 { Hei whakawhanake i ngā tūmomo tukanga me ōna 

mōhio ki te huhua o ngā āhuatanga toi, i āna ake 

mahi toi me tērā o ētahi atu.
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TAU 11–12:  TE MĀTAURANGA

Ka tūhura te ākonga i te pānga o tērā āhuatanga ki te Māori 

i roto i tēnei ao whānui, me te whakamahi i aua ritenga ina 

pakeke ana a ia.

TMoA Taumata 6 

 − Te Reo Māori

 { Kei te hurihuri, kei te whakapārekareka i te reo, ahakoa 

te kaupapa, me te mau tonu ki te tikanga.

 { He whakarongo, he arohaehae, he whakahoki kōrero.

 { Whakamahia ngā wāhanga o te tinana hei 

whakawhitiwhiti whakaaro, kare ā-roto, me te mōhiohio.

 − Hauora

 { Ka tūhura, ka whakamārama i te pānga mai o ngā 

take kai e pāpā ana ki te hauora o te whānau, 

kōhungahunga mai, taiohi mai, pakeke mai.

 { Ka tautohu, ka tūhura i ngā kōwhiringa e pā ana ki te 

whanaketanga o te taiohi, me te arotake i ngā hua ka 

puta ake i aua kōwhiringa.

 { Ka whakarite i ngā rautaki haumaru hei tiaki i ngā 

motika a te ākonga me ētahi atu i roto i ngā horopaki 

huhua.

 { Ka whakamahi i ngā mātāpono koiri hei whakapai ake 

i ngā ariā pūkenga koiri whāiti.

 { Ka whakaatu i ngā āheinga koiri, me ngā whakaaro 

tōtika i ngā horopaki mātātaki.

 { Ka whakaatu i tōna mārama, i tōna tautoko i te 

whānuitanga o ngā hiahia me ngā tikanga a ētahi atu 

(ā-iwi, ā-hapori) i a ia e mahi koiri ana.

 { Ka whiriwhiri, ka ū tonu ki ngā mahi koiri me te tātari 

i ngā āhuatanga e pāpā ana ki te whai wāhitanga ki 

aua mahi koiri.

 { Ka whakamahi i te mātauranga taiao, pūtaiao me 

te hangarau kia pakari ai ngā āheinga koiri i ngā 

horopaki maha.

 { Ka arotake i te whaihua o ngā mahi me ngā tikanga a 

tētahi rōpū kaitiaki taiao.

 { Ka tūhura i te mahi me ngā tikanga whaihua o te rohe, 

o te motu hei whakatairanga i te noho ora o te tangata 

me te noho haumaru i roto i ngā taiao.

 { Ka tātari i ngā kaupapa a te kura me te hapori e 

whakatairanga ana i te noho ora me te noho haumaru 

a te hunga taiohi.

 { Ka tūhura me pēhea ngā whanonga, ngā uara me ngā 

waiaro o te tangata takitahi, o te rōpū hoki e pāpā 

ana ki te mauritau o tētahi atu.

 { Ka whakarite rautaki me te whakaatu i ngā pūmanawa 

mahi e taea ai te aro ki ngā horopaki mātātaki i runga 

i te wairua tōtika.

 { Ka whakaatu i tōna mārama ki ngā āhuatanga e 

puta ai te tuakiri whaiaro o te tangata, kia taea ai te 

whakanui i tōna tū motuhake me te tiaki i tōna oranga 

wairua, oranga hinengaro, oranga tinana.

 − Tikanga-ā-Iwi

 { Te toro me te whakamārama i ngā āhuatanga pēnei i 

ēnei:

 { Ko te mahi takitahi, ā-rōpū, ā-pūtahitanga rānei, ki 

te whakatairanga i e tōkeke pāpori me ngā motika 

tangata. 

 { Ko ngā pūtaketanga me ngā otinga o ngā tūāhua o 

mua i waihanga i te āhua noho a te iwi o Aotearoa.

 { He rerekē te titiro a te tangata ki ngā tūāhua o mua 

e whai tikanga ana ki Aotearoa. 

 { He motuhake tonu ngā āhuatanga o te taiao tūturu 

me te taiao ahurea, ā, ka waihangatia ēnei e ngā 

tukanga whakaauaha tauira mokowā.

 { He maha ngā ara pāhekoheko rerekē a te tangata 

ki tōna taiao.

 { Nā te mōmōhanga, ka whakatau tikanga 

ngā kaiwhakapeto, ngā kaiwhakanao me te 

kāwanatanga ka pā ki te porihanga o Aotearoa.

 { He taupuhipuhi ngā rāngai rerekē o te ōhanga o 

Aotearoa.

 − Pūtaiao 

 { Ka torotoro i ngā rerenga tukanga koiora o te tipu, o te 

kīrehe.

 { Ka mārama ki te pāhekoheko o te pītau-ira me te taiao 

i roto i te whakatinana ira.

 { Ka whakamārama me pēhea e puta ai ngā panoni 

ā-ira ki rō taupori i ngā pāhekoheko o ngā āhuatanga 

taiao me te whiringa māori.

 { Ka torotoro i ngā tauira horahora hauropi, ā, ka 

whakamārama i ētahi take mō aua tauira.

 { Ka mārama haere me pēhea te tukanga nukupapa, 

me ērā atu āhuatanga ā-nuku, e hanga ai, e panoni ai 

i te mata o Papatūānuku.
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 { Ka mārama me pēhea e taea ai e ngā mahi a te 

tangata te whakarerekē i ngā hurihanga e tautoko ana 

i te ora i runga i a Papatūānuku.

 { Ka whakamārama i ngā āhuatanga me ngā hurihanga-

ora o ētahi tūmomo whetū, tae atu ki ngā panoni 

pūngao me te wā.

TMoA Taumata 7

 − Te Reo Māori 

 { Nā te whānui ake o te puna kupu ka kaha ake 

te tautoko, te whakawhitiwhiti māramatanga, te 

whakakotahi hei whakatau, hei whakaiti rānei. E 

whakamahi ana i ngā āhuatanga katoa o te reo 

me te tinana hei whakatau tika i ngā take, hei 

whakawhitiwhiti whakaaro, kare ā-roto me te mōhiohio. 

E takahuri ana i te reo mā te whakapārekareka, mā te 

kupu peha, mā te kupu huna.

 − Hauora (Taumata 5-8) 

 { Kia kōtuituia ēnei āhuatanga ki ngā whenu katoa.

 { TE WAIRUA

 { NGĀ TIKANGA

 { TE REO

 { NGĀ UARA ME NGĀ WAIARO

 − Tikanga-ā-Iwi 

 { Te Whakaritenga Pāpori me te Ahurea: Whiria te 

kaha tūātinitini, whiria te kaha tūāmanomano. Nō ngā 

tūpuna, tuku iho, tuku iho.

 { Te Ao Hurihuri: E tama, e hine, tangata i ākona ki te 

whare, tū ana ki te marae, tau ana.

 { Te Wāhi me te Taiao: Kotahi tonu te matua o te 

tangata Māori, ko Ranginui e tū nei, ko Papatūānuku e 

takoto nei.

 { Ngā Mahinga Ohaoha: E kore e ngaoko te rākau ki te 

tīkina i te pūtake whakangaoko ai, engari, me tiki kite 

matamata

 − Pūtaiao 

 { Ngā Momo Tūhuratanga: Ka oti te whakarōpū me te 

tautohu, te torotoro, te rapu tauira me te whakatauira, 

te whakamātau tika, te whakaoti rapanga, te hanga i 

tētahi mea, i tētahi pūnaha rānei.

 { Te Reo Matatini o te Pūtaiao: Ka pakari haere te mōhio 

ki te reo matatini o te pūtaiao, o te pāngarau, me ngā 

pūnaha tohu pūtaiao, ā, ka whakamahia ēnei reo 

matatini hei pānui, hei whakaatu i ōna ake whakaaro, 

tae atu ki ō ētahi atu. 

 { Te Whakamahinga o te Pūtaiao: Ka ako mō ngā mahi 

me ngā kaimahi e whakaputaina ai ngā mātauranga 

pūtaiao. Ka whakahāngai i tōna mōhio pūtaiao ki 

ngā whakatau me ngā mahi o te ao tangata, arā, hei 

whakaaro ki ngā take ā-iwi, me ngā take whānui, e 

pā ana ki te tangata, te porihanga me te taiao.
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TAU 13:  TE WHAKATINANA

Ka whakatinana ngā ākonga i ngā rerekētanga o te 

whānau, o te hapū me te iwi.

TMoA Taumata 6

 − Te Reo Māori

 { Kei te hurihuri, kei te whakapārekareka i te reo, 

ahakoa te kaupapa, me te mau tonu ki te tikanga.

 { He whakarongo, he arohaehae, he whakahoki kōrero.

 { Whakamahia ngā wāhanga o te tinana hei 

whakawhitiwhiti whakaaro, kare ā-roto, me te 

mōhiohio.

 − Hauora

 { Ka tūhura, ka whakamārama i te pānga mai o ngā 

take kai e pāpā ana ki te hauora o te whānau, 

kōhungahunga mai, taiohi mai, pakeke mai.

 { Ka tautohu, ka tūhura i ngā kōwhiringa e pā ana ki te 

whanaketanga o te taiohi, me te arotake i ngā hua ka 

puta ake i aua kōwhiringa.

 { Ka whakarite i ngā rautaki haumaru hei tiaki i ngā 

motika a te ākonga me ētahi atu i roto i ngā horopaki 

huhua.

 { Ka whakamahi i ngā mātāpono koiri hei whakapai 

ake i ngā ariā pūkenga koiri whāiti. 

 { Ka whakaatu i ngā āheinga koiri,  me ngā whakaaro 

tōtika i ngā horopaki mātātaki.

 { Ka whakaatu i tōna mārama, i tōna tautoko i te 

whānuitanga o ngā hiahia me ngā tikanga a ētahi atu 

(ā-iwi, ā-hapori) i a ia e mahi koiri ana.

 { Ka whiriwhiri, ka ū tonu ki ngā mahi koiri me te tātari 

i ngā āhuatanga e pāpā ana ki te whai wāhitanga ki 

aua mahi koiri

 { Ka whakamahi i te mātauranga taiao, pūtaiao me 

te hangarau kia pakari ai ngā āheinga koiri i ngā 

horopaki maha.

 { Ka arotake i te whaihua o ngā mahi me ngā tikanga a 

tētahi rōpū kaitiaki taiao.

 { Ka tūhura i te mahi me ngā tikanga whaihua o te 

rohe, o te motu hei whakatairanga i te noho ora o te 

tangata me te noho haumaru i roto i ngā taiao.

 { Ka tātari i ngā kaupapa a te kura me te hapori e 

whakatairanga ana i te noho ora me te noho haumaru 

a te hunga taiohi.

 { Ka tūhura me pēhea ngā whanonga, ngā uara me 

ngā waiaro o te tangata takitahi, o te rōpū hoki e 

pāpā ana ki te mauritau o tētahi atu. 

 { Ka whakarite rautaki me te whakaatu i ngā pūmanawa 

mahi e taea ai te aro ki ngā horopaki mātātaki i runga 

i te wairua tōtika.

 { Ka whakaatu i tōna mārama ki ngā āhuatanga e 

puta ai te tuakiri whaiaro o te tangata, kia taea ai te 

whakanui i tōna tū motuhake me te tiaki i tōna oranga 

wairua, oranga hinengaro, oranga tinana.

 − Tikanga-ā-Iwi

 { Te toro me te whakamārama i ngā āhuatanga pēnei 

i ēnei:

 { Ko te mahi takitahi, ā-rōpū, ā-pūtahitanga rānei, ki 

te whakatairanga i te tōkeke pāpori me ngā motika 

tangata. 

 { Ko ngā pūtaketanga me ngā otinga o ngā tūāhua o 

mua i waihanga i te āhua noho a te iwi o Aotearoa.

 { He rerekē te titiro a te tangata ki ngā tūāhua o mua 

e whai tikanga ana ki Aotearoa. 

 { He motuhake tonu ngā āhuatanga o te taiao tūturu 

me te taiao ahurea, ā, ka waihangatia ēnei e ngā 

tukanga whakaauaha tauira mokowā.

 { He maha ngā ara pāhekoheko rerekē a te tangata 

ki tōna taiao.

 { Nā te mōmōhanga, ka whakatau tikanga 

ngā kaiwhakapeto, ngā kaiwhakanao me te 

kāwanatanga ka pā ki te porihanga o Aotearoa.

 { He taupuhipuhi ngā rāngai rerekē o te ōhanga o 

Aotearoa.

 − Pūtaiao 

 { Ka torotoro i ngā rerenga tukanga koiora o te tipu, o 

te kīrehe.

 { Ka mārama ki te pāhekoheko o te pītau-ira me te 

taiao i roto i te whakatinana ira.

 { Ka whakamārama me pēhea e puta ai ngā panoni 

ā-ira ki rō taupori i ngā pāhekoheko o ngā āhuatanga 

taiao me te whiringa māori.
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 { Ka torotoro i ngā tauira horahora hauropi, ā, ka 

whakamārama i ētahi take mō aua tauira.

 { Ka mārama haere me pēhea te tukanga nukupapa, 

me ērā atu āhuatanga ā-nuku, e hanga ai, e panoni 

ai i te mata o Papatūānuku.

 { Ka mārama me pēhea e taea ai e ngā mahi a te 

tangata te whakarerekē i ngā hurihanga e tautoko 

ana i te ora i runga i a Papatūānuku.

 { Ka whakamārama i ngā āhuatanga me ngā 

hurihanga-ora o ētahi tūmomo whetū, tae atu ki ngā 

panoni pūngao me te wā.

TMoA Taumata 8

 − Te Reo Māori 

 { Kua mārama ake, kua mātanga ake ki te mana o te 

reo kōrero me ōna āhuatanga katoa. E torotoro ana 

kia mārama ake ai ki a ia, ki ētahi atu rānei ngā 

whakaaro me ngā ariā hōhonu. Kua mōhio he mana 

tō te reo kōrero me te reo ā-tinana i roto i te kōrero. 

Ka māia tonu ki te pare i ngā whakararu me ngā 

pātai matawhawhati.

 − Hauora (Taumata 5–8) 

 { Kia kōtuituia ēnei āhuatanga ki ngā whenu katoa.

 { TE WAIRUA

 { NGĀ TIKANGA

 { TE REO

 { NGĀ UARA ME NGĀ WAIARO

 − Tikanga-ā-Iwi 

 { Te Whakaritenga Pāpori me te Ahurea: Whiria te 

kaha tūātinitini, whiria te kaha tūāmanomano. Nō ngā 

tūpuna, tuku iho, tuku iho.

 { Te Ao Hurihuri: E tama, e hine, tangata i ākona ki te 

whare, tū ana ki te marae, tau ana.

 { Te Wāhi me te Ta ao: Kotahi tonu te matua o te 

tangata Māori, ko Ranginui e tū nei, ko Papatūānuku e 

takoto nei

 { Ngā Mahinga Ohaoha E kore e ngaoko te rākau ki te 

tīkina i te pūtake whakangaoko ai, engari, me tiki kite 

matamata.

 − Pūtaiao 

 { Ngā Momo Tūhuratanga: Ka oti te whakarōpū me te 

tautohu, te torotoro, te rapu tauira me te whakatauira, 

te whakamātau tika, te whakaoti rapanga, te hanga i 

tētahi mea, i tētahi pūnaha rānei. 

 { Te Reo Matatini o te Pūtaiao: Ka pakari haere te mōhio 

ki te reo matatini o te pūtaiao, o te pāngarau, me ngā 

pūnaha tohu pūtaiao, ā, ka whakamahia ēnei reo 

matatini hei pānui, hei whakaatu i ōna ake whakaaro, 

tae atu ki ō ētahi atu.

 { Te Whakamahinga o te Pūtaiao: Ka ako mō ngā mahi 

me ngā kaimahi e whakaputaina ai ngā mātauranga 

pūtaiao. Ka whakahāngai i tōna mōhio pūtaiao ki 

ngā whakatau me ngā mahi o te ao tangata, arā, hei 

whakaaro ki ngā take ā-iwi, me ngā take whānui, e pā 

ana ki te tangata, te porihanga me te taiao.
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HE ANGA 
WHAKAURU 
MARAU 

TE KOROWAI O TE 
KAIWHAKATERE

6
TE TAIAO

Kia whai koha ki ngā tikanga kaitiakitanga
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TAU 7–8:  TE ARONGA

E aro ana te ākonga ki ngā take e pā ana ki te ao tūroa, 

mai i te tirohanga ā-rohe me te tirohanga ā-ao.

TMoA Taumata 4

 − Te Reo 

 { Ka taea te tautohetohe, te tuku pātai, te whakaputa i 

ngā kare ā-roto, te kōrero whakanene.

 { He rawe āna tuhinga, ā, kua mōhio haere ki 

ētahi momo tuhinga pērā i te pūrongo, te paki, te 

whakamārama, te whakaputa whakaaro. 

 { Whanake i ngā pūkenga pānui.

 − Pāngarau

 { Ka whakaoti rapanga whaitake:

 { ka kōwhiri, ka whakamahi i te waeine e hāngai 

ana mō te roa, te horahanga, te rōrahi (kītanga), te 

papatipu (taumaha), te paemahana, te koki me te 

wā;

 { ka whakawhitiwhiti waeine māmā;

 { ka whakamahi i ngā inenga tapa ki te whiriwhiri i te 

paenga me te horahanga o te tapawhā hāngai, me 

te rōrahi o te poro tapawhā hāngai;

 { ka tuhi, ka whakamārama, ka whakamahi hoki i ngā 

momo wātaka me ngā mahere;

 { ka mārama ki te whaitakenga o tētahi inenga

 { Ka tautohu, ka whakamārama i ngā tikanga 

āhuahanga o ngā rōpū āhua ahu-2 me ngā rōpū āhua 

ahu-3.

 { Ka tūhono i te āhua ahu-3 me tōna hoahoa ahu-2.

 { Ka tuhi raumata hei hanga matarau. Ka whakaatu, 

ka whakamārama, ka whakamahi i te wāhi noho 

(taunga) o tētahi mea, me te ahunga:

 { ngā tōpito;

 { ngā koki o te kāpehu;

 { ngā āhuatanga o te taiao;

 { te tukutuku (takirua raupapa); 

 { te mahere.

 { Ka tautohu, ka whakamārama, ka whakamahi i te 

hangarite o tētahi āhua ahu-2, āhua ahu-3.

 { Ka tautohu, ka whakamārama, ka whakamahi i ngā 

āhuatanga pūmau o ngā panoni.

 { Ka whai i ngā tikanga mō te tūhuratanga tauanga e 

whai wāhi mai ana te raraunga whakarōpū matatini, 

te raraunga ine, me te raraunga houanga

 { Ka tūhura i ngā pūāhua tūponotanga:

 { ka whakatairite i te tuari o ngā putanga 

whakamātau me ngā matapaenga;

 { ka mārama ki ngā putanga katoa e taea ana;

 { ka mārama ki te taurangitanga o ngā putanga 

kāore e tika ana;

 { ka whakamahi hautanga ki te whakaatu 

tūponotanga.

 − Hauora

 { Ka whakawhiti whakaaro mō ngā momo kai, mō te 

oranga ā-wairua, ā-hinengaro, ā-tinana.

 { Ka whakaahua i ngā āhuatanga o te pūhuruhurutanga 

kia tau pai ai tōna wairua ki te rerekē haere o tōna 

tinana me ō ētahi atu.

 { Ka tautohu i ngā pānga mai o ngā karere o te hapori, 

me te whakaahua i ngā uara tōtika mō te oranga o te 

tangata.

 { Ka kimi, ka whakamahi mōhiohio i ngā horopaki 

huhua hei whakatau, hei whakatinana i ngā 

kōwhiringa haumaru.

 { Ka māia te tū i te wā e whakaatu ana i ētahi raupapa 

neke i ngā horopaki huhua.

 { Ka whakaatu i tōna hiahia ki te kawe i ngā take me 

ngā rautaki koiri, ki te whakawhānui atu i ōna āheinga 

koiri.

 { Ka whai wāhi atu me te whakaputa māramatanga 

ki ngā mahi ngātahi i roto i ngā mahi koiri, ā-iwi, 

ā-hapori hoki.

 { Ka tūhura i te pānga o te pūtaiao, o te hangarau me 

te taiao ki ngā taputapu ka kōwhiria, ka whakamahia i 

ētahi horopaki maha. Ka māia te tū i te wā e whakaatu 

ana i ētahi raupapa neke i ngā horopaki huhua.

 { Ka whakaatu i tōna hiahia ki te kawe i ngā take me 

ngā rautaki koiri, ki te whakawhānui atu i ōna āheinga 

koiri.

 { Ka whai wāhi atu me te whakaputa māramatanga 

ki ngā mahi ngātahi i roto i ngā mahi koiri, ā-iwi, 

ā-hapori hoki.
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 { Ka tūhura i te pānga o te pūtaiao, o te hangarau me 

te taiao ki ngā taputapu ka kōwhiria, ka whakamahia i 

ētahi horopaki maha.

 { Ka tautohu, ka whakamārama i te rerekē haere o ngā 

horopaki whanaungatanga me te pānga hoki ki ngā 

haepapa o ia tangata, kātahi ka whakaahua i ngā 

whakautu e tika ana.

 { Ka whakaatu i te huhua o ngā pūmanawa whakapuaki 

whakaaro i runga i te wairua whakawhena e tōtika ai 

te mahi ngātahi. 

 { Ka tautohu i ngā mahi whakatoihara me te tautoko i 

ētahi atu tāngata e rongo ana i ngā kino o tēnei mahi, 

kia tū tangata ai. 

 − Tikanga-ā-Iwi

 { Ka whakamārama i te whakaritenga a te tangata i a ia 

anō hei urupare ki te mātātaki, ki te mōrearea rānei.

 { Ka whakamārama i ngā take me ngā huarahi e 

tukuna iho ai e te takitahi me ngā rōpū, ō rātou 

ahurea, ō rātou tuku ihotanga, kia mau pūmau.

 { Ka tautohu i ngā pūtake me ngā otinga o ngā tūāhua 

kua waihanga i te oranga o te tangata. 

 { Ka whakaahua i ngā huarahi e tuhia ai, e 

maumaharatia ai ngā mahi o mua.

 { Ka whakamārama i ngā whakaatatanga o te wāhi i 

ngā pāhekohekotanga o te tangata ki te taiao i ngā 

wā o mua. 

 { Ka whakamārama i ngā whakaatatanga o te wāhi i 

ngā pāhekohekotanga o te tangata ki te taiao i ngā 

wā o mua.

 { Ka whakamārama i ngā whaiwāhitanga me ngā 

mātātaki o te torotoro mō te tangata, te wāhi me te 

taiao.

 { Ka whakamārama i ngā take me ngā huarahi e rerekē 

ai te titiro me te whakamahi a te tangata i te rawa me 

ngā putanga iho o ēnei āhuatanga.

 { Ka whakamārama i ngā take me ngā huarahi e whai 

ai te takitahi me te rōpū kia tiakina ngā motika o te 

kaiwhakapeto.

TMoA Taumata 5

 − Te Reo 

 { Ka whakapuaki i ngā momo reo mō ngā horopaki 

ōkawa, ōpaki hoki. Ka haere tonu te whakapārekareka 

i te rere o te reo ki ngā āhuatanga Māori ake nei. He 

whaihua, he mārama ānatuhinga i ngā momo tuhinga 

huhua noa.

 − Pāngarau

 { Te Reo Matatini o te Pāngarau

 { Ka whakawhitiwhiti whakaaro, ka āta wānanga te 

ākonga i āna mahi pāngarau, mā te kupu (ā-waha, 

ā-tuhi), mā te tohu, me ngā momo whakaahuahanga 

e hāngai ana. He mea nui tēnei hei tautoko i te 

whakatutukitanga o ngā whāinga paetae e whai 

ake nei, e pakari anō ai te whakaaro arorau, te 

whakaaro arohaehae, te whakaaro whaitake me 

te auahatanga o te ākonga e hāngai ana ki tēnei 

taumata.

 { Te Whakamahinga o te Pāngarau

 { Ka mārama te ākonga, ka arohaehae hoki ia i ngā 

tini whakamahinga o te pāngarau e hāngai ana ki 

tōna hapori. Me kākahu anō ngā whāinga paetae ki 

ngā momo horopaki maha o te ao whānui.

 − Hauora (Taumata 5-8) 

 { Kia kōtuituia ēnei āhuatanga ki ngā whenu katoa.

 { TE WAIRUA

 { NGĀ TIKANGA

 { TE REO

 { NGĀ UARA ME NGĀ WAIARO

 − Tikanga-ā-Iwi 

 { Te Whakaritenga Pāpori me te Ahurea: Whiria te 

kaha tūātinitini, whiria te kaha tūāmanomano. Nō ngā 

tūpuna, tuku iho, tuku iho.

 { Te Ao Hurihuri: E tama, e hine, tangata i ākona ki te 

whare, tū ana ki te marae, tau ana.

 { Te Wāhi me te Taiao: Kotahi tonu te matua o te 

tangata Māori, ko Ranginui e tū nei, ko Papatūānuku e 

takoto nei.

 { Ngā Mahinga Ohaoha: E kore e ngaoko te rākau ki te 

tīkina i te pūtake whakangaoko ai, engari, me tiki kite 

matamata.

 − Pūtaiao 

 { Ngā Momo Tūhuratanga: Ka oti te whakarōpū me te 

tautohu, te torotoro, te rapu tauira me te whakatauira, 

te whakamātau tika, te whakaoti rapanga, te hanga i 

tētahi mea, i tētahi pūnaha rānei.
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 { Te Reo Matatini o te Pūtaiao: Ka pakari haere te 

mōhio ki te reo matatini o te pūtaiao, o te pāngarau, 

me ngā pūnaha tohu pūtaiao, ā, ka whakamahia 

ēnei reo matatini hei pānui, hei whakaatu i ōna ake 

whakaaro, tae atu ki ō ētahi atu.

 { Te Whakamahinga o te Pūtaiao: Ka ako mō ngā mahi 

me ngā kaimahi e whakaputaina ai ngā mātauranga 

pūtaiao. Ka whakahāngai i tōna mōhio pūtaiao ki 

ngā whakatau me ngā mahi o te ao tangata, arā, hei 

whakaaro ki ngā take ā-iwi, me ngā take whānui, e pā 

ana ki te tangata, te porihanga me te taiao.
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TAU 9–10:  TE TUHURATANGA

Kā tūhura te ākonga i te pānga o te Mahi, o te Houtete rānei, 

ā, mā ngā mahi o mua e hāngai ai ngā mahi mō ngā rā ki 

tua.

TMoA Taumata 4

 − Te Reo

 { Ka taea te tautohetohe, te tuku pātai, te whakaputa i 

ngā kare ā-roto, te kōrero whakanene.

 { He rawe āna tuhinga, ā, kua mōhio haere ki 

ētahi momo tuhinga pērā i te pūrongo, te paki, te 

whakamārama, te whakaputa whakaaro. 

 { Kua whakamātau ki te pānui i ngā momo tuhinga maha 

nā te rahi haere o te puna pūkenga pānui. 

 − Pāngarau

 { Ka mārama te ākonga, ka torotoro hoki ia i ngā tini 

whakamahinga o te pāngarau e hāngai ana ki te 

hapori e noho nei ia. 

 { Me kākahu anō ngā whāinga paetae ki ngā momo 

horopaki o te hapori.

 { Ka whai i ngā tikanga mō te tūhuratanga tauanga ki te 

whakamahere, ki te whakatutuki tūhuratanga.

 { He mea nui tēnei hei tautoko i te whakatutukitanga o 

ngā whāinga paetae e whai ake nei, e pakari anō ai te 

whakaaro arorau, te whakaaro arohaehae, te whakaaro 

whaitake me te auahatanga o te ākonga e hāngai ana 

ki tēnei taumata. 

 { Ka mārama ki ngā whakamahinga o ngā pūnaha 

hangarau.

 − Hauora

 { Ka tūhura, ka whakamārama i te pānga mai o ngā 

take kai e pāpā ana ki te hauora o te whānau, 

kōhungahunga mai, taiohi mai, pakeke mai.

 { Ka tautohu, ka tūhura i ngā kōwhiringa e pā ana ki te 

whanaketanga o te taiohi, me te arotake i ngā hua ka 

puta ake i aua kōwhiringa.

 { Ka whakarite i ngā rautaki haumaru hei tiaki i ngā motika 

a te ākonga me ētahi atu i roto i ngā horopaki huhua.

 { Ka whakamahi i ngā mātāpono koiri hei whakapai ake i 

ngā ariā pūkenga koiri whāiti.

 { Ka whakaatu i ngā āheinga koiri, me ngā whakaaro 

tōtika i ngā horopaki mātātaki.

 { Ka whakaatu i tōna mārama, i tōna tautoko i te 

whānuitanga o ngā hiahia me ngā tikanga a ētahi atu 

(ā-iwi, ā-hapori) i a ia e mahi koiri ana.

 { Ka whiriwhiri, ka ū tonu ki ngā mahi koiri me te tātari 

i ngā āhuatanga e pāpā ana ki te whai wāhitanga ki 

aua mahi koiri.

 { Ka whakamahi i te mātauranga taiao, pūtaiao me 

te hangarau kia pakari ai ngā āheinga koiri i ngā 

horopaki maha.

 { Ka arotake i te whaihua o ngā mahi me ngā tikanga a 

tētahi rōpū kaitiaki taiao.

 { Ka tūhura i te mahi me ngā tikanga whaihua o te 

rohe, o te motu hei whakatairanga i te noho ora o te 

tangata me te noho haumaru i roto i ngā taiao.

 { Ka tātari i ngā kaupapa a te kura me te hapori 

e whakatairanga ana i te noho ora me te noho 

haumaru a te hunga taiohi.

 { Ka tūhura me pēhea ngā whanonga, ngā uara me 

ngā waiaro o te angata takitahi, o te rōpū hoki e 

pāpā ana ki te mauritau o tētahi atu.

 { Ka whakarite rautaki me te whakaatu i ngā 

pūmanawa mahi e taea ai te aro ki ngā horopaki 

mātātaki i runga i te wairua tōtika.

 { Ka whakaatu i tōna mārama ki ngā āhuatanga e 

puta ai te tuakiri whaiaro o te tangata, kia taea ai te 

whakanui i tōna tū motuhake me te tiaki i tōna oranga 

wairua, oranga hinengaro, oranga tinana.

 − Tikanga-ā-Iwi

 { Te toro me te whakamārama i ngā āhuatanga pēnei 

i ēnei:

 { Ko te mahi takitahi, ā-rōpū, ā-pūtahitanga rānei, ki 

te whakatairanga i te tōkeke pāpori me ngā motika 

tangata. 

 { Ko ngā pūtaketanga me ngā otinga o ngā tūāhua o 

mua i waihanga i te āhua noho a te iwi o Aotearoa.

 { He rerekē te titiro a te tangata ki ngā tūāhua o mua 

e whai tikanga ana ki Aotearoa. 

 { He motuhake tonu ngā āhuatanga o te taiao tūturu 

me te taiao ahurea, ā, ka waihangatia ēnei e ngā 

tukanga whakaauaha tauira mokowā.

 { He maha ngā ara pāhekoheko rerekē a te tangata 

ki tōna taiao.

 { Nā te mōmōhanga, ka whakatau tikanga 

ngā kaiwhakapeto, ngā kaiwhakanao me te 

kāwanatanga ka pā ki te porihanga o Aotearoa.

 { He taupuhipuhi ngā rāngai rerekē o te ōhanga o 

Aotearoa.
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 − Pūtaiao 

 { Ka torotoro i ngā rerenga tukanga koiora o te tipu, o te 

kīrehe.

 { Ka mārama ki te pāhekoheko o te pītau-ira me te taiao 

i roto i te whakatinana ira.

 { Ka whakamārama me pēhea e puta ai ngā panoni 

ā-ira ki rō taupori i ngā pāhekoheko o ngā āhuatanga 

taiao me te whiringa māori.

 { Ka torotoro i ngā tauira horahora hauropi, ā, ka 

whakamārama i ētahi take mō aua tauira.

 { Ka mārama haere me pēhea te tukanga nukupapa, 

me ērā atu āhuatanga ā-nuku, e hanga ai, e panoni ai 

i te mata o Papatūānuku.

 { Ka mārama me pēhea e taea ai e ngā mahi a te 

tangata te whakarerekē i ngā hurihanga e tautoko ana 

i te ora i runga i a Papatūānuku.

 { Ka whakamārama i ngā āhuatanga me ngā hurihanga-

ora o ētahi tūmomo whetū, tae atu ki ngā panoni 

pūngao me te wā.

 − Te Tōpana me te Nekenga, Te Ngaru me te 

Ngotangota, Te Hiko me te Autō

 { Ka tūhura i ēnei tītohunga ā-rongo ki te whakamārama 

kounga, tatau hoki, i ētahi pūāhua kāore e mōhio 

whānuitia ana.

 { Ka tātari raraunga ki te whakatau i ngā ia, i ngā 

hononga matatini o ētahi tītohunga ā-rongo.

 { Ka whakamahi i ngā huatau ahupūngao ki te 

whakamārama i tētahi whakamahinga hangarau, 

whakamahinga koiora rānei, o te ahupūngao.

 − Ngā Āhuatanga me ngā Panoni Matū

 { Ka tūhura, ka ine i ngā āhuatanga kawekawe me te 

ōkiko o ētahi rōpū pūmatū pēnei i te waikawa me te 

pāpāhua, me ētahi pūhui whaiwaro, pūhui warokore 

hoki. 

 − Te Whakamahi Pūmatū

 { Ka whakamārama i te ao Māori mā te mātai matū, ka 

whakamārama hoki me pēhea e whakamahia ai e te 

porihanga hei whakaea hiahia, hei whakaoti take, hei 

whakaputa hoki i te momo hangarau hou.

 − Te Hanga Matū

 { Ka mōhio ki te pānga o te hanga me te honohono ki 

ngā āhuatanga o te pūmatū.

 { Ka mārama haere, ka whakamahi i ngā huatau 

matū taketake (hei tauira, ngā mātāpono taurite) hei 

whakamārama mātakinga.

 { Ka ako i ngā huatau matua me ngā kōrero o mua o te 

pūtaiao, me ngā wāhi i roto i ngā pou pūtaiao.

 { Ka ako haere e pā ana ki ngā huringa tautake o te 

pūtaiao e tupu haere ana. 

 { Ka mārama haere ki ngā huatau o te tautake o te 

mātauranga, kia kite ai i ngā uara taketake o te 

pūtaiao, he rerekē i ērā o te tangata whenua. Ka 

mārama haere ki ngā tikanga whakahaere o te

 { mātauranga pūtaiao, me te ako i ngā kōrero mō ētahi 

tauira whakapai, whakakino rānei. 

 { Ka tirohia ētahi take porihanga o ēnei rā e pā ana ki 

ngā matatika pūtaiao, me pēhea hoki e uruparehia ai.

TMoA Taumata 5

 − Te Reo 

 { Ka whakapuaki i ngā momo reo mō ngā horopaki 

ōkawa, ōpaki hoki. Ka haere tonu te whakapārekareka 

i te rere o te reo ki ngā āhuatanga Māori ake nei. He 

whaihua, he mārama ānatuhinga i ngā momo tuhinga 

huhua noa.

 − Pāngarau

 { Te Reo Matatini o te Pāngarau

 { Ka whakawhitiwhiti whakaaro, ka āta wānanga te 

ākonga i āna mahi pāngarau, mā te kupu (ā-waha, 

ā-tuhi), mā te tohu, me ngā momo whakaahuahanga 

e hāngai ana. He mea nui tēnei hei tautoko i te 

whakatutukitanga o ngā whāinga paetae e whai ake 

nei, e pakari anō ai te whakaaro arorau, te whakaaro 

arohaehae, te whakaaro whaitake me te auahatanga 

o te ākonga e hāngai ana Ka tēnei taumata.

 { Te Whakamahinga o te Pāngarau 

 { Ka mārama te ākonga, ka arohaehae, ka arotake 

hoki ia i te takenga mai o te mātauranga pāngarau 

me ngā tini whakamahinga o te pāngarau. Me 

kākahu anō ngā whāinga paetae ki ngā momo 

horopaki

 − Hauora (Taumata 5–8) 

 { Kia kōtuituia ēnei āhuatanga ki ngā whenu katoa.

 { TE WAIRUA

 { NGĀ TIKANGA

 { TE REO

 { NGĀ UARA ME NGĀ WAIARO
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TAU 11–12:  TE MĀTAURANGA

E rapu ana ngā ākonga i ngā urupare auaha ki ngā take 

ā-ao, me te whakatipu mōhiotanga mō te rerekētanga o te 

taiao. 

TMoA Taumata 6 

 − Te Reo 

 { Kei te hurihuri, kei te whakapārekareka i te reo, 

ahakoa te kaupapa, me te mau tonu ki te tikanga.

 { He whakarongo, he arohaehae, he whakahoki kōrero.

 { Whakamahia ngā wāhanga o te tinana hei 

whakawhitiwhiti whakaaro, kare ā-roto, me te 

mōhiohio.

 − Pāngarau

 { Ka whakamahi pānga rārangi hāngai, pānga rārangi 

kōaro hoki. Ka whakawhānui taupū, kia hāngai ki ngā 

tau tōpū me ngā hautau. Ka whakamahi pāpātanga 

whakaputu o ia rā. Ka whakamahi rautaki tau ki 

te whiriwhiri otinga tino whaihua. Ka mārama ki te 

whaitakenga o te otinga o tētahi rapanga. Ka tuhi, 

ka whakaoti whārite rārangi, tōrite rārangi, whārite 

pūrua, whārite taupū māmā, whārite tukutahi, kia rua 

ngā taurangi. Ka tūhono i te kauwhata, te tūtohi me te 

whārite ki ngā pānga rārangi, pānga pūrua, pānga 

taupū māmā e kitea mai ana i ngā tauira tau me ngā 

tauira mokowā.

 { Ka whakatutuki inenga kia hāngai tonu te tōtika o te 

ine ki te horopaki.

 { Ka whakamahi i ngā hononga o ngā waeine o te 

pūnaha ngahuru, tae atu ki ngā hononga o ngā 

waeine mō ngā āhuatanga rerekē.

 { Ka whakamahi tu e tātai hei whiriwhiri i te rōrahi o 

ngā momo poro, ngā koeko me ngā poi.

 { Ka aro ki ngā āhua ōrite, ā, ka whakamahi whakaaro 

pānga riterite hei tātai i tētahi tapa.

 { Ka whakamahi ōwehenga pākoki me te ture a 

Pythagoras, i ngā pūāhua ahu-2, ahu-3 hoki. Ka 

whakamahi papa taunga, mahere rānei ki te 

whakaatu taunga pātahi me ngā rohe o roto i ētahi 

huanui e rua, nui ake rānei.

 { Ka whakatairite, ka whakamahi i ngā panoni papa-

tahi, papa-maha hoki.

 { Ka tātari tauira hangarite mā te whakaatu i ngā 

panoni i hangaia ai aua tauira.

 − Tikanga-ā-Iwi

 { Te toro me te whakamārama i ngā āhuatanga pēnei 

i ēnei:

 { Ko te mahi takitahi, ā-rōpū, ā-pūtahitanga rānei, ki 

te whakatairanga i te tōkeke pāpori me ngā motika 

tangata. 

 { Ko ngā pūtaketanga me ngā otinga o ngā tūāhua o 

mua i waihanga i te āhua noho a te iwi o Aotearoa.

 { He rerekē te titiro a te tangata ki ngā tūāhua o mua 

e whai tikanga ana ki Aotearoa. 

 { He motuhake tonu ngā āhuatanga o te taiao tūturu 

me te taiao ahurea, ā, ka waihangatia ēnei e ngā 

tukanga whakaauaha tauira mokowā.

 { He maha ngā a a pāhekoheko rerekē a te tangata 

ki tōna ta ao.

 { Nā te mōmōhanga, ka whakatau tikanga 

ngā kaiwhakapeto, ngā kaiwhakanao me te 

kāwanatanga ka pā ki te porihanga o Aotearoa.

 { He taupuhipuhi ngā rāngai rerekē o te ōhanga o 

Aotearoa.

 − Pūtaiao 

 { Ka torotoro i ngā rerenga tukanga koiora o te tipu, o 

te kīrehe.

 { Ka mārama ki te pāhekoheko o te pītau-ira me te 

taiao i roto i te whakatinana ira.

 { Ka whakamārama me pēhea e puta ai ngā panoni 

ā-ira ki rō taupori i ngā pāhekoheko o ngā āhuatanga 

taiao me te whiringa māori.

 { Ka torotoro i ngā tauira horahora hauropi, ā, ka 

whakamārama i ētahi take mō aua tauira.

 { Ka mārama haere me pēhea te tukanga nukupapa, 

me ērā atu āhuatanga ā-nuku, e hanga ai, e panoni ai 

i te mata o Papatūānuku.

 { Ka mārama me pēhea e taea ai e ngā mahi a te 

tangata te whakarerekē i ngā hurihanga e tautoko 

ana i te ora i runga i a Papatūānuku.

 { Ka whakamārama i ngā āhuatanga me ngā 

hurihanga-ora o ētahi tūmomo whetū, tae atu ki ngā 

panoni pūngao me te wā.
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 − Te Tōpana me te Nekenga, Te Ngaru me te 

Ngotangota, Te Hiko me te Autō

 { Ka tūhura i ēnei tītohunga ā-rongo ki te whakamārama 

kounga, tatau hoki, i ētahi pūāhua kāore e mōhio 

whānuitia ana.

 { Ka tātari raraunga ki te whakatau i ngā ia, i ngā 

hononga matatini o ētahi tītohunga ā-rongo.

 { Ka whakamahi i ngā huatau ahupūngao ki te 

whakamārama i tētahi whakamahinga hangarau, 

whakamahinga koiora rānei, o te ahupūngao.

 − Ngā Āhuatanga me ngā Panoni Matū

 { Ka tūhura, ka ine i ngā āhuatanga kawekawe me te 

ōkiko o ētahi rōpū pūmatū pēnei i te waikawa me te 

pāpāhua, me ētahi pūhui whaiwaro, pūhui warokore 

hoki. 

 − Te Whakamahi Pūmatū

 { Ka whakamārama i te ao Māori mā te mātai matū, ka 

whakamārama hoki me pēhea e whakamahia ai e te 

porihanga hei whakaea hiahia, hei whakaoti take, hei 

whakaputa hoki i te momo hangarau hou.

 − Te Hanga Matū

 { Ka mōhio ki te pānga o te hanga me te honohono ki 

ngā āhuatanga o te pūmatū.

 { Ka mārama haere, ka whakamahi i ngā huatau 

matū taketake (hei tauira, ngā mātāpono taurite) hei 

whakamārama mātakinga.

 { Ka ako i ngā huatau matua me ngā kōrero o mua o te 

pūtaiao, me ngā wāhi i roto i ngā pou pūtaiao.

 { Ka ako haere e pā ana ki ngā huringa tautake o te 

pūtaiao e tupu haere ana. 

 { Ka mārama haere ki ngā huatau o te tautake o te 

mātauranga, kia kite ai i ngā uara taketake o te 

pūtaiao, he rerekē i ērā o te tangata whenua. Ka 

mārama haere ki ngā tikanga whakahaere o te

 { mātauranga pūtaiao, me te ako i ngā kōrero mō ētahi 

tauira whakapai, whakakino rānei. 

 { Ka tirohia ētahi take porihanga o ēnei rā e pā ana ki 

ngā matatika pūtaiao, me pēhea hoki e uruparehia ai.

 − Hangarau

 { Ka tirohia ngā uara me ngā whakapono o iwi kē, ka: 

whakahāngai ki te otinga; mōhio ki ngā whakaharatau; 

whakarite ki ngā hangarau a tangata kē; mārama ki 

ngā ārai me ngā huarahi wātea ka taea.

 { Ka tūhura i ngā āhuatanga matua o te tangata e pā 

ana ki: ngā pūnaha, ngā tukanga rānei; te hiahia o 

ngā kiritaki; ngā rautaki whakatairanga ki te kiritaki.

TMoA Taumata 7

 − Te Reo 

 { Nā te whānui ake o te puna kupu ka kaha ake 

te tautoko, te whakawhitiwhiti māramatanga, te 

whakakotahi hei whakatau, hei whakaiti rānei. 

E whakamahi ana i ngā āhuatanga katoa o 

te reo me te tinana hei whakatau tika i ngā 

take, hei whakawhitiwhiti whakaaro, kare ā-roto 

me te mōhiohio. E takahuri ana i te reo mā te 

whakapārekareka, mā te kupu peha, mā te kupu 

huna.

 − Pāngarau

 { Reo Matatin  o te Pāngarau

 { Ka whakawhitiwhiti whakaaro, ka āta wānanga 

te ākonga i āna mahi pāngarau, mā te kupu 

(ā-waha, ā-tuhi), mā te tohu, me ngā momo 

whakaahuahanga e hāngai ana. He mea nui 

tēnei hei tautoko i te whakatutukitanga o ngā 

whāinga paetae e whai ake nei, e pakari anō ai 

te whakaaro arorau, te whakaaro arohaehae, te 

whakaaro whaitake me te auahatanga o te ākonga 

e hāngai ana Ka tēnei taumata.

 { Te Whakamahinga o te Pāngarau 

 { Ka mārama te ākonga, ka arohaehae, ka arotake 

hoki ia i te takenga mai o te mātauranga pāngarau 

me ngā tini whakamahinga o te pāngarau. Me 

kākahu anō ngā whāinga paetae ki ngā momo 

horopaki.

 − Hangarau (Taumata 7 & 8) 

 { Ka tūhura i ngā momo hangarau ka taea te 

whakarerekē i roto i ngā āhuatanga o te tangata, me 

ngā rauropi katoa, pērā i: te whakaōrite whaioranga; 

te raweke ira tangata.

 { Kia mārama ki ngā pāpātanga ki ngā whakapono o 

te tangata.

 { Ka tūhura, ka tautohe i ngā painga ohaoha o ētahi 

otinga me te pānga ki: ngā whānau, hapū, iwi rānei; 

ngā rohe, te motu, te ao whānui hoki.
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 { Ka taukumekume i te pāpātanga o te otinga 

hangarau ki: ngā uara, ngā whakapono, me ngā 

waiaro; ngā matatika o te tangata; te ao tōrangapū; 

te toitūtanga; te taha ohaoha.

 − Tikanga-ā-Iwi 

 { Te Whakaritenga Pāpori me te Ahurea: Whiria te 

kaha tūātinitini, whiria te kaha tūāmanomano. Nō ngā 

tūpuna, tuku iho, tuku iho.

 { Te Ao Hurihuri: E tama, e hine, tangata i ākona ki te 

whare, tū ana ki te marae, tau ana.

 { Te Wāhi me te Taiao: Kotahi tonu te matua o te 

tangata Māori, ko Ranginui e tū nei, ko Papatūānuku 

e takoto nei.

 { Ngā Mahinga Ohaoha E kore e ngaoko te rākau ki te 

tīkina i te pūtake whakangaoko ai, engari, me tiki kite 

matamata.

 − Pūtaiao 

 { Ngā Momo Tūhuratanga: Ka oti te whakarōpū me te 

tautohu, te torotoro, te rapu tauira me te whakatauira, 

te whakamātau tika, te whakaoti rapanga, te hanga i 

tētahi mea, i tētahi pūnaha rānei.

 { Te Reo Matatini o te Pūtaiao: Ka pakari haere te 

mōhio ki te reo matatini o te pūtaiao, o te pāngarau, 

me ngā pūnaha tohu pūtaiao, ā, ka whakamahia 

ēnei reo matatini hei pānui, hei whakaatu i ōna ake 

whakaaro, tae atu ki ō ētahi atu. 

 { Te Whakamahinga o te Pūtaiao: Ka ako mō ngā mahi 

me ngā kaimahi e whakaputa na ai ngā mātauranga 

pūtaiao. Ka whakahāngai i tōna mōhio pūtaiao ki 

ngā whakatau me ngā mahi o te ao tangata, arā, hei 

whakaaro ki ngā take ā iwi, me ngā take whānui, e 

pā ana ki te tangata, te porihanga me te taiao.
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TAU 13:  TE WHAKATINANA

Ka whakatinanahia e te ākonga tēnei mea te kaitiakitanga 

ahakoa te horopaki.

TMoA Taumata 6

 − Te Reo

 { Kei te hurihuri, kei te whakapārekareka i te reo, ahakoa 

te kaupapa, me te mau tonu ki te tikanga.

 { He whakarongo, he arohaehae, he whakahoki kōrero.

 { Whakamahia ngā wāhanga o te tinana hei 

whakawhitiwhiti whakaaro, kare ā-roto, me te mōhiohio.

 − Pāngarau

 { Ka whakamahi pānga rārangi hāngai, pānga rārangi 

kōaro hoki. Ka whakawhānui taupū, kia hāngai ki ngā 

tau tōpū me ngā hautau. Ka whakamahi pāpātanga 

whakaputu o ia rā. Ka whakamahi rautaki tau ki 

te whiriwhiri otinga tino whaihua. Ka mārama ki te 

whaitakenga o te otinga o tētahi rapanga. Ka tuhi, ka 

whakaoti whārite rārangi, tōrite rārangi, whārite pūrua, 

whārite taupū māmā, whārite tukutahi, kia rua ngā 

taurangi. 

 { Ka tūhono i te kauwhata, te tūtohi me te whārite ki ngā 

pānga rārangi, pānga pūrua, pānga taupū māmā e 

kitea mai ana i ngā tauira tau me ngā tauira mokowā.

 { Ka whakatutuki inenga kia hāngai tonu te tōtika o te 

ine ki te horopaki.

 { Ka whakamahi i ngā hononga o ngā waeine o te 

pūnaha ngahuru, tae atu ki ngā hononga o ngā 

waeine mō ngā āhuatanga rerekē.

 { Ka whakamahi ture tātai hei whiriwhiri i te rōrahi o ngā 

momo poro, ngā koeko me ngā poi.

 { Ka aro ki ngā āhua ōrite, ā, ka whakamahi whakaaro 

pānga riterite hei tātai i tētahi tapa.

 { Ka whakamahi ōwehenga pākoki me te ture a 

Pythagoras  i ngā pūāhua ahu-2, ahu-3 hoki. Ka 

whakamahi papa taunga, mahere rānei ki te whakaatu 

taunga pātahi me ngā rohe o roto i ētahi huanui e rua, 

nui ake rānei.

 { Ka whakatairite, ka whakamahi i ngā panoni papa-

tahi, papa-maha hoki.

 { Ka tātari tauira hangarite mā te whakaatu i ngā 

panoni i hangaia ai aua tauira.

 − Tikanga-ā-Iwi

 { Te toro me te whakamārama i ngā āhuatanga pēnei 

i ēnei:

 { Ko te mahi takitahi, ā-rōpū, ā-pūtahitanga rānei, ki 

te whakatairanga i te tōkeke pāpori me ngā motika 

tangata. Ko ngā pūtaketanga me ngā otinga o ngā 

tūāhua o mua i waihanga i te āhua noho a te iwi o 

Aotearoa.

 { He rerekē te titiro a te tangata ki ngā tūāhua o mua 

e whai tikanga ana ki Aotearoa. He motuhake tonu 

ngā āhuatanga o te taiao tūturu me te taiao ahurea, 

ā, ka waihangatia ēnei e ngā tukanga whakaauaha 

tauira mokowā.

 { He maha ngā ara pāhekoheko rerekē a te tangata 

ki tōna taiao.

 { Nā te mōmōhanga, ka whakatau tikanga ngā 

kaiwhakapeto, ngā kaiwhakanao me te kāwanatanga 

ka pā ki te porihanga o Aotearoa.

 { He taupuhipuhi ngā rāngai rerekē o te ōhanga o 

Aotearoa.

 − Pūtaiao 

 { Ka torotoro i ngā rerenga tukanga koiora o te tipu, o 

te kīrehe.

 { Ka mārama ki te pāhekoheko o te pītau-ira me te 

taiao i roto i te whakatinana ira.

 { Ka whakamārama me pēhea e puta ai ngā 

panoni ā-ira ki rō taupori i ngā pāhekoheko o ngā 

āhuatanga taiao me te whiringa māori.

 { Ka torotoro i ngā tauira horahora hauropi, ā, ka 

whakamārama i ētahi take mō aua tauira.

 { Ka mārama haere me pēhea te tukanga nukupapa, 

me ērā atu āhuatanga ā-nuku, e hanga ai, e panoni 

ai i te mata o Papatūānuku.

 { Ka mārama me pēhea e taea ai e ngā mahi a te 

tangata te whakarerekē i ngā hurihanga e tautoko 

ana i te ora i runga i a Papatūānuku.

 { Ka whakamārama i ngā āhuatanga me ngā 

hurihanga-ora o ētahi tūmomo whetū, tae atu ki ngā 

panoni pūngao me te wā.

 − Te Tōpana me te Nekenga, Te Ngaru me te 

Ngotangota, Te Hiko me te Autō

 { Ka tūhura i ēnei tītohunga ā-rongo ki te 

whakamārama kounga, tatau hoki, i ētahi pūāhua 

kāore e mōhio whānuitia ana.
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 { Ka tātari raraunga ki te whakatau i ngā ia, i ngā 

hononga matatini o ētahi tītohunga ā-rongo.

 { Ka whakamahi i ngā huatau ahupūngao ki te 

whakamārama i tētahi whakamahinga hangarau, 

whakamahinga koiora rānei, o te ahupūngao.

 − Ngā Āhuatanga me ngā Panoni Matū

 { Ka tūhura, ka ine i ngā āhuatanga kawekawe me te 

ōkiko o ētahi rōpū pūmatū pēnei i te waikawa me te 

pāpāhua, me ētahi pūhui whaiwaro, pūhui warokore 

hoki. 

 − Te Whakamahi Pūmatū

 { Ka whakamārama i te ao Māori mā te mātai matū, ka 

whakamārama hoki me pēhea e whakamahia ai e te 

porihanga hei whakaea hiahia, hei whakaoti take, hei 

whakaputa hoki i te momo hangarau hou.

 − Te Hanga Matū

 { Ka mōhio ki te pānga o te hanga me te honohono ki 

ngā āhuatanga o te pūmatū.

 { Ka mārama haere, ka whakamahi i ngā huatau 

matū taketake (hei tauira, ngā mātāpono taurite) hei 

whakamārama mātakinga.

 { Ka ako i ngā huatau matua me ngā kōrero o mua o te 

pūtaiao, me ngā wāhi i roto i ngā pou pūtaiao

 { Ka ako haere e pā ana ki ngā huringa tautake o te 

pūtaiao e tupu haere ana. 

 { Ka mārama haere ki ngā huatau o te tautake o te 

mātauranga, kia kite ai i ngā uara taketake o te 

pūtaiao, he rerekē i ērā o te tangata whenua. Ka 

mārama haere ki ngā tikanga whakahaere o te

 { mātauranga pūtaiao, me te ako i ngā kōrero mō ētahi 

tauira whakapai, whakakino rānei. 

 { Ka tirohia ētahi take porihanga o ēnei rā e pā ana ki 

ngā matatika pūtaiao, me pēhea hoki e uruparehia ai.

 − Hangarau

 { Ka tirohia ngā uara me ngā whakapono o iwi kē, ka: 

whakahāngai ki te otinga; mōhio ki ngā whakaharatau; 

whakarite ki ngā hangarau a tangata kē; mārama ki 

ngā ārai me ngā huarahi wātea ka taea.

 { Ka tūhura i ngā āhuatanga matua o te tangata e pā 

ana ki: ngā pūnaha, ngā tukanga rānei; te hiahia o 

ngā kiritaki; ngā rautaki whakatairanga ki te kiritaki.

TMoA Taumata 8

 − Te Reo 

 { Kua mārama ake, kua mātanga ake ki te mana o te 

reo kōrero me ōna āhuatanga katoa. E torotoro ana 

kia mārama ake ai ki a ia, ki ētahi atu rānei ngā 

whakaaro me ngā ariā hōhonu. Kua mōhio he mana 

tō te reo kōrero me te reo ā-tinana i roto i te kōrero. 

Ka māia tonu ki te pare i ngā whakararu me ngā 

pātai matawhawhati.

 − Pāngarau

 { Te Reo Matatini o te Pāngarau

 { Ka whakawhitiwhiti whakaaro, ka ā a wānanga te 

ākonga i āna mahi pāngarau, mā te kupu (ā-waha, 

ā-tuhi), mā te tohu, me ngā momo whakaahuahanga 

e hāngai ana. He mea nui tēnei hei tautoko i te 

whakatutukitanga o ngā whāinga paetae e whai 

ake nei, e pakari anō ai te whakaaro arorau, te 

whakaaro arohaehae, te whakaaro whaitake me 

te auahatanga o te ākonga e hāngai ana ki tēnei 

taumata.

 { Te Whakamahinga o te Pāngarau

 { Ka mārama te ākonga, ka arohaehae, ka arotake 

hoki ia i te takenga mai o te  ātauranga pāngarau 

me ngā tini whakamahinga o te pāngarau. Me 

kākahu anō ngā whāinga paetae ki ngā momo 

horopaki maha o te ao whānui.

 − Hangarau (Taumata 7 & 8) 

 { Ka tūhura i ngā momo hangarau ka taea te 

whakarerekē i roto i ngā āhuatanga o te tangata, me 

ngā rauropi katoa, pērā i: te whakaōrite whaioranga; 

te raweke ira tangata.

 { Kia mārama ki ngā pāpātanga ki ngā whakapono o 

te tangata.

 { Ka tūhura, ka tautohe i ngā painga ohaoha o ētahi 

otinga me te pānga ki: 

 { ngā whānau, hapū, iwi rānei;

 { ngā rohe, te motu, te ao whānui hoki.

 { Ka taukumekume i te pāpātanga o te otinga 

hangarau ki:

 { ngā uara, ngā whakapono, me ngā waiaro;

 { ngā matatika o te tangata;

 { te ao tōrangapū;

 { te toitūtanga;

 { te taha ohaoha.

Te Hekenga ki Hawaikihou
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 − Tikanga-ā-Iwi 

 { Te Whakaritenga Pāpori me te Ahurea: Whiria te 

kaha tūātinitini, whiria te kaha tūāmanomano. Nō ngā 

tūpuna, tuku iho, tuku iho.

 { Te Ao Hurihuri: E tama, e hine, tangata i ākona ki te 

whare, tū ana ki te marae, tau ana.

 { Te Wāhi me te Taiao: Kotahi tonu te matua o te 

tangata Māori, ko Ranginui e tū nei, ko Papatūānuku 

e takoto nei.

 { Ngā Mahinga Ohaoha: E kore e ngaoko te rākau ki 

te tīkina i te pūtake whakangaoko ai, engari, me tiki 

kite matamata.

 − Pūtaiao 

 { Ngā Momo Tūhuratanga: Ka oti te whakarōpū me te 

tautohu, te torotoro, te rapu tauira me te whakatauira, 

te whakamātau tika, te whakaoti rapanga, te hanga i 

tētahi mea, i tētahi pūnaha rānei. 

 { Te Reo Matatini o te Pūtaiao: Ka pakari haere te 

mōhio ki te reo matatini o te pūtaiao, o te pāngarau, 

me ngā pūnaha tohu pūtaiao, ā, ka whakamahia 

ēnei reo matatini hei pānui, hei whakaatu i ōna ake 

whakaaro, tae atu ki ō ētahi atu.

 { Te Whakamahinga o te Pūtaiao: Ka ako mō ngā mahi 

me ngā kaimahi e whakaputaina ai ngā mātauranga 

pūtaiao. Ka whakahāngai i tōna mōhio pūtaiao ki 

ngā whakatau me ngā mahi o te ao tangata, arā  hei 

whakaaro ki ngā take ā-iwi, me ngā take whānui, e 

pā ana ki te tangata, te porihanga me te taiao.

Te Hekenga ki Hawaikihou
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Gap Analysis 
 

The resources found for each of the three themes of financial capability, civics and citizenship and 

employability skills have been tagged using a number of categories in the stocktake spreadsheet. 

One such category is multi-level. By this we mean multi-year level whereby a resource may be 

appropriate for a range of curriculum levels in the one collection/website/document. As there are 

many resources that could be placed in this category, it is difficult to ascertain what resources may 

be missing at particular levels of the curriculum without fully exploring the resource in-depth and 

ascertaining as to whether it would meet the needs of a particular student group. Another point to 

note is the category of cross-curricular. Teachers of learning areas aside from the dominant ones  

identified in these resources (English, Social Science, and Mathematics) would need further 

exemplification to show how a particular theme might be relevant, for example the Arts. There are 

definite gaps in the type of resources being developed for each theme and in the adaptation of more 

difficult ideas for younger students. Below is a short summary that discusses the perceived gaps by 

theme. 

Financial Capability 
 

The financial capability resources are generally spread across the sector with senior secondary 

appearing to be well represented. Some resources have been identified as multi-level and these are 

generally websites that cater for multiple levels within the one site. Teachers would need to explore 

the site, use or select and potentially adapt the e resources to suit their student community and 

context. The sub-theme of savings and investing appears to have few resources that have been 

identified for primary but is a theme that could be appropriate to this level. The Dollars and Sense 

resource for years 7-8 could potentially be adapted to suit junior primary, perhaps not so much the 

quizzes but the teaching and learning behind savings in particular. The sub-theme of managing risks 

appears to have the least amount of resource across all levels. 

The resources primarily sit within the Social Science and Mathematics learning areas and some have 

been identified as cross curricular. It may be useful to provide better definition and exemplification 

of what is meant by a cross curricular resource in financial capability. For example, the possibility of 

how selected resources could be adapted in the Arts might be useful to support teachers to see the 

relevance in their learning area. Resources which support teachers to adapt the existing materials to 

other learn ng areas might be useful. Consideration could also be given as to how a selection of 

these resources could support key competencies and the principles of The National Curriculum (NZC 

and Te Marautanga o Aotearoa) might be a useful addition in any exemplification. Sorted, Young 

Enterprise and resources created for social sciences online are particularly active in resource 

creation in financial capability.  

The types of resources that have been developed vary widely but seem to be dominated by written 

resources such as unit plans, sequence of lessons, and background reading. The increased use of 

digital technologies (and in some cases making those resources that do use digital technologies more 

visible) in future resource development might be worth considering. There is a video and some of 
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the resource collections include games but unless a teacher opens that particular website these 

particular resources may not be discovered so easily.  

Resource links to learning areas  

 

 

 

 

 

Breakdown of Resource Types 
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Civics and Citizenship 
 

The resources identified for the theme of civics and citizenship have predominantly been identified 

as multi-year level and lend themselves more to the social sciences and English learning areas. It is 

important to note that some of these multi-level resource collections are very detailed and include 

all levels and require a large amount of time exploring the detail and extracting the information that 

suits. Consideration for perhaps targeted resources might be appropriate rather than large resource 

collections that take time to process. Some of the resources are larger programmes of work where 

teachers may just want brief activities that they can use quickly and efficiently as part of an inquiry. 

There are some resources that exist in this space that are targeted only at those students of voting 

age. For example, material developed for the Department of the Prime Minister and Cabinet and 

Massey University. There are interactive resources that could be useful for teachers looking to move 

away from the more reading and writing type response. It would be important as part of any quality 

assurance process that the resources are checked for currency, appropriate literacy level, are 

meaningful (for example not just a crossword) and targeted at schools as opposed to general 

community.  

Resource links to learning areas  
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Employability Skills 
 

Employability resources seem to be more appropriately identified as career guidance resources 

rather than specifically connected to learning areas. Where a resource could be linked to a learning 

area, these were English and Health and PE. As can be expected, this theme is particularly pertinent 

to senior secondary students with only four resources being identified as specific to junior 

secondary. Several resources are multi-level which may support teaching and learning at the upper 

primary level. Several of the resources are tied to specific industry or career pathways and it may be 

useful to consider the balance of specific career websites/ resources identified. It may mean 

students do not experience the range of careers available and as such limit their choice o  have an 

impact on any decision making. 

The area of soft skills1 is particularly under-represented in the resource list and consideration could 

be given to building this area. The resources created for soft skills are focused on background 

reading, resource collections and websites. It is important to note that resource collections can cater 

for a range of levels and resources within the one space. Where possible, the drawing out and 

making visible of practical tasks, in particular those using digital technologies might be an effective 

way of structuring resources and therefore leading teachers to the more practical, day-to-day tasks.   

There was a lack of practical lesson plans or sequences for this theme. 

Resource links to learning areas  

 

 

  

                                                           
1 Defined here as personal attributes that enable someone to interact effectively and harmoniously with other 
people. 
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Breakdown of Resource Types 
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Resource Stocktake Methodology 

Building on the list of resources provided to us, we searched for possible toolkit resources under the 

three strands of Employability Skills, Financial Capability and Civics and Citizenship. All searching was 

carried out online.  

The parameters under which we categorised the resources were as follows: 

Strand The main strand of the resource is categorised, then other strands where 

relevant. If another strand is identified, then the resource also appears in 

the list for that strand. 

Learning Area/s For those resources with a link to the curriculum learning areas, the main 

learning area is identified, then other learning areas to a maximum of three. 

Where the resource could be used cross-curricula , this is identified as such. 

For those resources within the Employability Skills strand, all resources have 

been categorised as Careers, although not strictly a learning area with the 

NZC. 

Type of resource Resources are categorised by type e.g. Resource collection, Unit Plan 

 Resource Collections are those websites that provide a number of resources 

for schools and students to use.  

Themes/topics Resources are categorised by themes and topics developed from the range 

of resources available.  

Curriculum level A curriculum level is given where the resource has links to the NZC. Many of 

the resources do not have explicit curriculum links. 

Year level A year level or broader target audience (e.g. junior secondary) is indicated 

where possible. 

Notes A general overview of the resource.  

The number of resources found in each strand are: 

 Financial Capability 68 

 Employability Skills 59 

 Civics and Citizenship 93 

It must be emphasised here that many of the resources found are what we have categorised as 

Resource Collections. This means that each of these sites contains a number of resources, 

sometimes many, that schools and students can use. These resources are usually a connected and 

coherent collection of resources and as such we were reluctant to separate them out into their 
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component parts. An example of this is ‘The World’s Largest Lesson’, a website devoted to the UN’s 

sustainable development goals. There are 17 goals and a range of resources including different 

teaching and learning activities for different ages and stages of students; fact sheets, posters, video 

clips and links to other sites. The resources could be made searchable at an individual level, but they 

are also connected, often sequentially, to other resources and activities. 

Other resource collections have been separated out into their component parts, particularly those 

with direct connections to the NZC and the learning areas. An example of this is the NZC Online 

resources for Financial Capability. 
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