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The pikoura (twist) design means the journey of life, friendship and joining of people. 
 
The three curves represent the stages of development, early childhood, teenage 
years, and finally becoming part of the community. 
 
Each part of the pikoura incorporates a design element important to our Bream Bay 
community ï harakeke (Patuharakeke - our iwi); tartan (representing the Scottish 
ancestry in Waipu), and Mt Manaia (our maunga). 
 

 

 

 

I nga ra e hi ika, he kupenga tatai awhai  nuku  

 

ñIf you wish to catch fish, first you need to ensure your net is in good orderò 

 
 

The Bream Bay KǕhui Ako logo 
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Our Mission Statement 
  

To build strong reciprocal relationships that weave 

expertise from our kura, whanau and community  together  to 

enhance learning.   
 

What Makes up the Bream Bay KǕhui Ako? 

2017 ς 2019 

  

Bream Bay  

Kņhui Ako 
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Background and Purpose of the Bream Bay KǕhui Ako 
¢ƘŜ .ǊŜŀƳ .ŀȅ YņƘǳƛ !ƪƻ ƛǎ ŎƻƳǇǊƛǎŜŘ ƻŦ ǘƘŜ ŦƻƭƭƻǿƛƴƎ ƭŜŀǊƴƛƴƎ ŎŜƴǘǊŜǎΥ 

¶ Bream Bay College 

¶ Waipu Primary School 

¶ One Tree Point School 

¶ Ruakaka School 

¶ Bream Bay Kindergarten 

¶ Kids 1st 

¶ Bream Bay Educare 

¶ Small Poppies 

¶ Shed Kids 

¶ Waipu Playcentre 

¶ Marsden Playcentre 

Plus we are supported by: 

¶ The Bream Bay Learning Community 

¶ Patuharakeke ς our local iwi 

 

 

Name of 
school 

Total 
boys 

Total 
girls 

Mņori 
boys 

Mņori 
girls 

Pasifika 
boys 

Pasifika 
girls 

Other 

 
BREAM 
BAY 
COLLEGE 

Y7-8 
105 

Y9-13 
273 

Y7-8 
100 

Y9-13 
264 

Y7-8 
35 

Y9-13 
97 

Y7-8 
34 

Y9-13 
102 

Y7-8 
6 

Y9-13 
14 

Y7-8 
4 

Y9-13 
10 

Y7-8 
8 

Y9-13 
23 

 
RUAKAKA 
PRIMARY 

 
116 

 
122 

 
73 

 
66 

 
4 

 
5 

 
9 

 
WAIPU 
PRIMARY 

 
111 

 
117 

 
29 

 
28 

 
0 

 
3 

 
6 

 
ONE TREE 
POINT 

 
116 

 
110 

 
47 

 
40 

 
1 

 
4 

 
16 

 
TOTALS 

 
621 

 
713 

 
281 

 
210 

 
25 

 
26 

 
62 

Total students: 1334 
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CONTEXT 
As at March 1st, 2018, our schools have collectively 1334 students. Of these, there are 491 

Mņori students, 51 Pasifika, and 62 from other ethnicities. 

Of these, 84 students are taught in Level 2 Te Reo Mņori immersion settings at Ruakaka 

School and 69 Year 7/8 students at Bream Bay College. 

There are three contributing schools in our Kahui Ako which currently have similar rolls. One 

of these schools has experienced significant roll growth over recent years. The college 

comprises almost 50% of the Kahui Ako roll, with around one third of whom are in Years 7 & 

8. New entrant participation in early childhood education was on average, 97% in 2016. 

The percentage of Mņori students across the schools varies from around 25% to over 50%. 

One primary school offers bilingual education across all levels and the college at Year 7-8 

level. There is an increasing range of ethnic diversity across the Kahui Ako. 

One school board appointed a new principal in 2016 and another appointed a new one in 

Term 2, 2018. The other two principals are experienced principals.  

All schools are well supported by the local community and have built strong relationships 

with the local Takahiwai marae. The local iwi, Patuharekeke, have two representatives on 

the Stewardship Group for the Kahui Ako. There are also two representatives from the local 

preschools and one from the Bream Bay Learning Community. 

There are limited tertiary pathways in the Bream Bay area but there are strong links with 

universities across New Zealand. There is also a strong business community who are keen to 

support the vocational pathways for our students. 

WHY DID WE FORM A KAHUI AKO? 
Our schools ς particularly the contributing schools, have collaborated together on several 

projects, including Gifted and Talented and shared professional development. By forming 

our Kahui Ako we can extend this collaboration wider to include the college and the 

preschools so that we can share common goals for improving outcomes for all learners in 

the Bream Bay area. 

We believe through working collaboratively we will be more effective in lifting student 

achievement. 

COLLECTIVE STRENGTHS WE BRING 
¶ Strong leadership capability 

¶ A history of collaborative practices across the contributing schools 

¶ Effective governance in all schools 

¶ An excitement and willingness to work together, including preschools  

¶ All learning centres are relatively close to each other. 

¶ Our local iwi, Patuharekeke are already strongly involved in our learning centres. 

¶ Many similar focus areas and strong leadership capabilities ς particularly 

environmental education, cultural responsiveness, digital technology, inquiry-based 

learning, well-being, relationship-based teaching approaches eg. Restorative 

practices / PB4L. 

¶ Data informed practices. 

¶ Area-wide commitment to student success. 
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BREAM BAY COMMUNITY PROFILE 
Traditionally Bream Bay was a mainly rural area but over recent years, it is more semi-

rural with many lifestyle blocks being developed. The area is clearly defined with ranges 

of hills backing a beautiful coast line. The beaches are popular for swimming, surfing, 

fishing and diving and there is an active surf lifesavers club based at both the Ruakaka 

Beach and Waipu Cove. 

The population is growing steadily with huge growth expected over the next 5 ς 10 

years. There is a large industrial estate which will allow room for more industries to 

move into the area. 

Patuharekeke are a composite hapu of descent from most major iwi groups in the north 

and have a strong presence in the Bream Bay community. The Takahiwai Marae facility is 

the only marae in our area and is widely used by the local community. It has a strong 

education focus which supports our schools and other members of the community.   

There is a strong environmental focus in the Bream Bay area. The Marsden Point Oil 

Refinery has its own wildlife sanctuary and at Ruakaka Beach and Waipu Cove, wildlife 

sanctuarys has been set up on the sand dunes to protect the dotterels and terns.   

Bream Bay is a popular holiday spot over the summer months with camping grounds 

throughout the area being full to capacity, resulting in an increase in visitors over these 

periods. 

The Waipu Caves are a place of interest in Waipu which is a small settlement in the 

Bream Bay area with a Scottish heritage. 

The Marsden Cove Marina is another attraction in the Bream Bay area and can be found 

in the centre of the Marsden Cove canal housing development, just inside the entrance 

of the Whangarei Harbour. There are 230 berths in the marina which is used by boats 

from all around the world, plus local fishing enthusiasts. There has recently been a boat 

hard-stand added to the facilities. 

Regular weekend craft markets are held at Marsden Cove and Waipu for local artisans to 

sell and display their goods.  

Marsden Point Oil Refinery lights up Bream Head every night and it is the only oil 

refinery in New Zealand. It provides employment for many in the local area. 

Our local port, Northport, offers a deep-water commercial port with access to countries 

all around the world. It is ǘƘŜ ŎƻǳƴǘǊȅΩǎ ƴƻǊǘƘŜǊƴƳƻǎǘ Ƴǳƭǘƛ-purpose port and the closest 

to most of New Zealand's international markets. It caters for a wide range of cargoes 

and has another 180 hectares of immediately-ŀǾŀƛƭŀōƭŜ ΨƎǊŜŜƴ ŦƛŜƭŘΩ ŎƻƳƳŜǊŎƛŀƭƭȅ-zoned 

land adjacent to the port boundary to offer importers and exporters looking for room to 

grow.  

Northpine is a local business that offers a huge amount of community support to schools and 

community groups and has sponsored a Gifted and Talented programme for the three local 

primary schools for many years. 
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THE GEOGRAPHICAL AREA OF THE BREAM BAY KǔHUI AKO 

 

 

 

Kids 1st

Marsden Playcentre 

Bream Bay Kindergarten 

Bream Bay Educare 

Small Poppies 

Waipu Playcentre 

Shed Kids 
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ERO REPORT 2017 

Ngņ Kura mo te ako o Whangņrei 

Bream Bay Kņhui Ako 

COMMON STRENGTHS INCLUDE: 

¶ Schools ƘŀǾƛƴƎ ŀ Ǿƛǎƛƻƴ ŦƻǊ ƭŜŀǊƴŜǊǎΩ ǎǳŎŎŜǎǎ 

¶ Settled, positive learning environments based on respectful relationships 

¶ Successful improvement trends over time in some schools 

¶ Increasingly effective use of digital technologies to engage students in learning 

¶ Examples of well-managed transitions into school 

AREAS FOR IMPROVEMENT INCLUDE: 

¶ Identifying and building capability in effective teaching practices that contribute to 

accelerated progress, particularly for Mņori boys 

¶ Increasing achievement parity for Mņori at all levels, and for boys more generally 

¶ Strengthening links with paǊŜƴǘǎ ŀƴŘ ŎƻƳƳǳƴƛǘƛŜǎ ŀǎ ǇŀǊǘƴŜǊǎ ƛƴ ǘƘŜƛǊ ŎƘƛƭŘǊŜƴΩǎ 

learning 

¶ Developing COL capability in critical inquiry to evaluate the impact and effectiveness 

of strategies, interventions and programmes aimed at improving outcomes for at risk 

students. 

General statement:  

Schools in this COL would benefit greatly by working collectively and sharing successful 

strategies that have raised student achievement in their particular schools. These strategies 

could help to close the achievement gap in all areas for all learners, and particularly for 

Mņori boys.  

Structure and roles   

The stewardship group is made up of the Lead Principal, other Principals of the schools 

involved, Head Teacher representatives from Early Childhood centres, Board 

representatives, iwi representatives (Patuharekeke), and a representative from the Bream 

Bay Learning Community. The Bream Bay Learning Community is a group of volunteers from 

our community who organise community events to support the education and welfare of 

our tamariki. We meet twice a term but this may come down to once a term once our 

challenges are firmly established.  

Working groups will be established for each area of inquiry. The group will be made up of 

the Across School Teachers, Within School Teachers and other school staff as appropriate. 

They will keep the lead principal and other leaders informed about progress. The principals 

will be included in planning as required. This group will be tasked with supporting changes 

of school and teacher practice. These groups will be seeking to compliment the leadership 

and management structures already in place in schools, using evidence and building 

relationships to either support or challenge current practice.  
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The Lead Principal ƻŦ ǘƘŜ YņƘǳƛ !ƪƻ has the role of co-ordinating the collaborative and 

professional activities acrƻǎǎ ǘƘŜ YņƘǳƛ !ƪƻΦ They will play a lead role in planning, 

ŎƻƻǊŘƛƴŀǘƛƴƎ ŀƴŘ ŦŀŎƛƭƛǘŀǘƛƴƎ ǘƘŜ ǿƻǊƪ ƻŦ ǘƘŜ YņƘǳƛ !ƪƻ ŀǎ ŀ ǿƘƻƭŜ ŀƴŘ ǘƘŜ ƻǘƘŜǊ YņƘǳƛ !ƪƻ 

teacher roles. They will support Principals and Teachers to raise achievement and meet 

shared goals.  

Principal and learning centre leaders have the role to progress the work of ǘƘŜ YņƘǳƛ !ƪƻ 

within their schools. This group will meet regularly to review progress, receive reports, and 

guide further work.  

Across School Teachers have the role of working with leaders and teachers across schools to 

improve school and teacher practice. Part of their role is to coach the in-school teachers to 

enable them to disseminate practices across their schools. 

Within School Teachers have the role of working (in conjunction with school leaders) in 

their own school with teachers to improve school and teacher practice.   

Inquiry Time will enable teachers to have the time to learn from each other and work 

together on our Kņhui Ako goals. 

Professional Learning and Development will be planned for leaders and teachers across our 

YņƘǳƛ !ƪƻ ǘƻ ǎǘǊŜƴƎǘƘŜƴ ǎŎƘƻƻƭ ǎȅǎǘŜƳǎ ŀƴŘ ǇǊƻŎŜǎǎŜǎΣ ŀƴŘ ǘŜŀŎƘŜǊ ǇǊŀŎǘƛŎŜΦ   

We will use the expertise of the early childhood sector.  

We will access external providers linked to areas of work.  

We will maximise internal expertise. 

Our approach  

¢ƘŜ ǳƴŘŜǊǎǘŀƴŘƛƴƎ ƻŦ ǘƘŜ ǿŀȅǎ ǿŜ ǿƛƭƭ ƳŜŜǘ ƻǳǊ YņƘǳƛ !ƪƻ ΨŎƘŀƭƭŜƴƎŜǎΩ ǿƛƭƭ ŜǾƻƭǾŜ ŀǎ ǿŜ 

ǿƻǊƪ ǘƻƎŜǘƘŜǊΦ ¢ƘŜ .ǊŜŀƳ .ŀȅ YņƘǳƛ !ƪƻ ƛǎ ŀ ǎǘǊƻƴƎ ƴŜǘǿƻǊƪ ƻŦ ǇŀǎǎƛƻƴŀǘŜ ƭŜŀŘŜǊǎ and 

learners. Through this Kņhui Ako, we will build stronger links between all sectors to 

strengthen transitions while at the same time, allowing individual schools the ability to 

maintain their individual identity while collaborating and sharing expertise.  

HOW OUR COLLABORATIVE INQUIRY INFLUENCED OUR THEORY 

OF IMPROVEMENT 
Bream Bay Kņhui Ako is in a unique situation as it is fortunate to already have an existing 

sense of community. Traditionally the primary and secondary schools had very little to do 

with our Early Childhood centres, apart from sometimes visiting their centres as teachers of 

New Entrant classes or as primary principals and some of the centres come into our primary 

schools to bring children for transition visits.  

When we decided to form our Kņhui Ako, there was no directive from the Ministry to 

include Early Childhood centres ς the suggestion was that we start with the secondary 

schools and primary schools and then once established, bring in the Early Childhood centres. 

After much valuable discussion, we felt that we wanted our Early Childhood centres 

included right from foundation level of our Kņhui Ako and this has proven to be invaluable. 

When we formed our Stewardship group, the Early Childhood centres were invited to 

nominate two representatives and these two Head Teachers are now part of our Kņhui Ako 
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leadership team. This completed the pathway of the educational journey for our tamariki, 

which is also enriched by the inclusion of two representatives from our local iwi, 

patuharekeke, and a representative from the Bream Bay Learning Community.  

We began our inquiry by the team of leaders visiting all of the learning centres involved in 

our Kņhui Ako over 2 days. We did not want to approach this from a deficit model, but 

rather look at what we had in common and what our common strengths were.  

We then noted what things came up that we were all doing to some extent and put these 

down as areas for discussion at our Kņhui Ako launch with the staff from all learning centres. 

The commonalities that showed through were: 

ü Learning through play and inquiry 

ü Walking with cultures ς culturally responsive and culturally located learning 

ü Education for Sustainability 

ü Deep learning/key competencies 

ü Accelerated learning and special needs learning 

ü Student voice/student agency 

ü Digital technologies 

ü Working together ς PB4L, Restorative practices 

ü Tuakana Teina 

Staff from each learning centre opted into an area of interest to discuss with teachers from 

other centres and they were asked to answer the following questions: 

ü What are our strengths in this area for our learning centre? 

ü How are we doing it? 

ü What ideas do we have to improve this area? 

ü How might we work across our Kņhui Ako to enhance learning in this area?  

 

THEORY OF IMPROVEMENT 
.w9!a .!¸ Y'I¦L !Yh ±L{Lhb 

Yƛŀ ǘǹ ƘŜƛ ƘņǇƻǊƛ ǿƘŀƛ ņǊƛŀΣ ǿƘŀƛ ŀǳŀƘŀ Ƙƻƪƛ,  

To be a community of innovation 

NEW ZEALAND CURRICULUM 

Our tamariki will be achieving educational success as confident, connected, actively 

involved, lifelong learners. 

KA HIKITIA ς MANAGING FOR SUCCESS 

aņƻǊƛ ŜƴƧƻȅƛƴƎ ŜŘǳŎŀǘƛƻƴ ǎǳŎŎŜǎǎ ŀǎ aņƻǊƛΦ 

TE WHARIKI 

All tamariki grow as competent and confident learners and communicators, healthy in 

mind, body and spirit, secure in their sense of belonging and in the knowledge that they 

make a valued contribution to society. 
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DRIVERS FOR OUR THEORY OF IMPROVEMENT 
From the discussions at our launch, the drivers for our theory of improvement were 

established: 

ü Student voice / agency 

ü Learning Competencies / dispositions / capabilities / opportunities / cultural 

competencies 

ü Inquiry learning 

ü Transitions 

ü Practice-based pedagogy 

ü Deep learning 

ü Learning partnerships / Tuakana Teina 

ü Digital technology 

ü Interventions 

ü Play-based learning 

STUDENT VOICE / STUDENT AGENCY 

Student agency is about the level of control, autonomy, and power that a student 

experiences in a learning situation. This may be displayed in the choice of learning 

environment, subject matter, approach, and/or pace. Authentic assessment, experiential or 

project based learning, and mastery-based learning all provide opportunities to increase 

student agency.  

Student voice is about the values, opinions, beliefs, perspectives, and cultural backgrounds 

of individual students and groups of students in a school, and the instructional approaches 

and techniques that are based on student choices, interests, passions, and ambitions. 

LEARNING COMPETENCIES / DISPOSITIONS / CAPABILITIES / OPPORTUNITIES / CULTURAL 

COMPETENCIES 

[ŜŀǊƴƛƴƎ ŘƛǎǇƻǎƛǘƛƻƴǎ ŀǊŜ ŀōƻǳǘ ŀ ǎǘǳŘŜƴǘΩǎ ƛƴŎƭƛƴŀǘion to think and act in particular ways. 

Capabilities are about learning and the development of knowledge and skills.  

Competencies are used to live, learn, work and contribute as active members of a community 
and they draw on knowledge, attitudes, and values in ways that lead to action. 
 

hǇǇƻǊǘǳƴƛǘƛŜǎ ŀǊŜ ŎǊŜŀǘŜŘ ǿƘŜƴ ǘƛƳŜ ŀƴŘ ŎƛǊŎǳƳǎǘŀƴŎŜǎ ƳŀƪŜ ƛǘ ǇƻǎǎƛōƭŜ ǘƻ Řƻ ƻǊ ǇǊƻŘǳŎŜ 
ǎƻƳŜǘƘƛƴƎ ŦƻǊ ŀ ǇŜǊǎƻƴŀƭ ŀƴŘ ŎƻƭƭŜŎǘƛǾŜ ōŜƴŜŦƛǘΦ 
 
¢ƘŜ ŎǳƭǘǳǊŀƭ ŎƻƳǇŜǘŜƴŎƛŜǎ ƛƴŎƭǳŘŜΥ Ako Practice in the classroom and beyond; Whanaungatanga 
Relationships (students, school-wide, community) with high expectations; Tangata Whenuatanga 
Place-based, socio-cultural awareness and knowledge; Manaakitanga Values ς integrity, trust, 
sincerity, equity; Wņnanga Communication, problem solving, innovation. 
 

Lbv¦Lw¸ [9!wbLbD 
Inquiry-based learning is a form of active learning that starts by posing questions, problems 

or scenariosτrather than simply presenting established facts or portraying a smooth path 

to knowledge. It is about doing something with that knowledge you have gained that has an 

impact or changes something.  
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TRANSITIONS 

Transition is the process that is designed to ensure that students will be provided the 

necessary skills and services to make a smooth transition from learning centre to learning 

centre with as little interruption as possible ǿƛǘƘƛƴ ƻǳǊ YņƘǳƛ !ƪƻ.  

PRACTICE-BASED PEDAGOGY 

Practice-Based pedagogy is an approach to education that prepares our senior graduates for 

future occupational practice.  

DEEP LEARNING 

¢ƘŜ ŘŜŜǇ ƭŜŀǊƴƛƴƎ ŎƻƳǇŜǘŜƴŎƛŜǎΣ ōŜǘǘŜǊ ƪƴƻǿƴ ŀǎ ǘƘŜ с /ΩǎΥ 

¶ COLLABORATION 

¶ CREATIVITY 

¶ CRITICAL THINKING 

¶ CITIZENSHIP 

¶ CHARACTER 

¶ COMMUNICATION 
 

LEARNING PARTNERSHIPS / TUAKANA TEINA 

Learning partnerships are about having an internal belief system, an internal identity/sense 

of self, and a capacity for mutual, interdependent relationships 

Tuakana/teina refers to the relationship between an older (tuakana) person and a younger 

(teina) person and is specific to teaching and learnƛƴƎ ƛƴ ǘƘŜ aņƻǊƛ ŎƻƴǘŜȄǘΦ ¢his can take a 

variety of forms including: peer to peer ς teina teaches teina, tuakana teaches tuakana. 

DIGITAL TECHNOLOGY 

Digital Technology will be used to teach students how to design their own digital solutions, 

how to create ς rather than just use ς digital technologies to prepare them for the modern 

world. 

INTERVENTIONS 

Instructional interventions are specific programmes or a set of steps to help a child improve 
in an area of need. 

LEARNING THROUGH PLAY 

A play-based programme builds on the motivation that children naturally have, using play as 

a context for learning. In this context, children can explore, experiment, discover and solve 

problems in imaginative and playful ways. 

A play-based approach involves both child-initiated and teacher-supported learning. The 

teacher encourages children's learning and inquiry through interactions that aim to stretch 

their thinking to higher levels. 
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Integrating the Transversal Competencies 

 

  
























































