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The pikoura (twist) design means the journey of life, friendship and joining of people.

The three curves represent the stages of development, early childhood, teenage
years, and finally becoming part of the community.

Each part of the pikoura incorporates a design element important to our Bream Bay

community T harakeke (Patuharakeke - our iwi); tartan (representing the Scottish
ancestry in Waipu), and Mt Manaia (our maunga).

I nga ra e hi ika, he kupenga tatai awhai nuku

Al'f you wish to catch f$8he youstngbui seed oo
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What Makes uptheBr eam Bay KUhui Ako
2017¢ 2019

Our Mission Statement

To build strong reciprocal relationships that weave
expertise from our kura, whanau and community  together to
enhance learning.
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Background and Purpose of the
¢ KS NBFY . 1@ YnKdzA ! 12 A& O2YLINRASR 27
1 Bream Bay College
1 Waipu Primary School
1 One Tree Point School
1 Ruakaka School
1 BreamBay Kindergarten
1 Kids ®
1 Bream Bay Educare
1 Small Poppies
1 Shed Kids
1 Waipu Playcentre
1 Marsden Playcentre
Plus we are supported by:
1 The Bream Bay Learning Community
1 Patuharakeke our local iwi
Name of Total Total Mnori Mnori Pasifika | Pasifika | Other
school boys girls boys girls boys girls
Y78 Y7-8 Y7-8 Y7-8 Y7-8 Y7-8 Y7-8
BREAM 105 100 35 34 6 4 8
BAY Y913 Y913 Y913 Y913 Y913 Y913 Y913
COLLEGE 273 264 97 102 14 10 23
RUAKAKA 116 122 73 66 4 5 9
PRIMARY
WAIPU 111 117 29 28 0 3 6
PRIMARY|
ONE TRE 116 110 47 40 1 4 16
POINT
TOTALS 621 713 281 210 25 26 62

Total students: 1334
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CONTEXT
As at March T 2018, our schools have collectively 1334 students. Of these, there are 491
Mnori students, 51 Pasifika, and ®m other ethnicities.

Of these, 84 students are taught in Level 2 Te ReorMmmersion settings at Ruakaka
School and 69 Year 7/8 students at Bream Bay College.

There are three contributing schoafs our Kahui Akevhich currently have similar rolls.n@

of these schools has experienced significant roll growth over recent years. The college
comprises almost 50% of the Kahui Ako roll, with around one third of whom are in Years 7 &
8. New entrant participation in early childhood educatiwas on average€7% in 2016.

The percentage of Rori students across the schools varies from around 25% to over 50%.
One primary school offers bilingual education across all levels and the college at&ear 7
level. There is an increasing range of ethnic diversity atheskahui Ako.

One school board appointed a new principal in 2016 and another appointed a new one in
Term 2, 2018. The other two principals are experienced principals.

All schools are well supported by the local community and have built strong relago@nshi

with the local Takahiwai marae. The local iwi, Patuharekeke, have two representatives on
the Stewardship Group for the Kahui Ako. There are also two representatives from the local
preschools and one from the Bream Bay Learning Community.

There are limigd tertiary pathways in th&ream Bay area but thee strong links with
universities across New Zealand. Thisr@soa strong business community who are keen to
support the vocational pathways for our students.

WHY DID WE FORM A KAHUI AKO?
Our schoolg particularly the contributing schools, have collaborated together on several
projects, including Gifted and Talented and shared professional development. By forming
our Kahui Ako we can extend this collaboration wider to include the college and the
prechools so that we can share common goals for improving outcomes for all learners in
the Bream Bay area.

We believe through working collaboratively we will be more effective in lifting student
achievement.

COLLECTIVE STRENGTHS WE BRING
Strong leadership cability
A history of collaborative practices across the contributing schools
Effective governance in all schools
An excitement and willingness to work together, including preschools
All learning centres are relatively close to each other.
Our local iwi, Btuharekeke are already strongly involved in our learning centres.
Many similar focus areamnd strong leadership capabilitiegparticularly
environmental education, cultural responsiveness, digitahtexdogy, inquirybased
learning, weHbeing, relatiorship-based teaching approaches eg. Restorative
practices / PB4L.
91 Data informed practices.
1 Areawide commitment to student success.

= =4 4 -4 4 -5 -9
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BREAM BAY COMMUNITY PROFILE
TraditionallyBream Bay was mainlyrural area but over recent years, it is more semi
rural with many lifestyle blocks being developéithe area is clearly defined with ranges
of hills backing a beauiitil coast line. The beaches aregudar for swimming, surfing,
fishing and divingrad there is an active surf lisaversclub based aboth the Ruakaka
Beach and Waipu Cove.

The population is growing steadily with huge growth expected over the nexb
years. There is a large industrial estate which will allow room for more industries to
move into the area.

Patuharekeke are a composite hapu of desdenrin most major iwi groups in the north

and have a strong presence in the Bream Bay community. The Takahiwai Marae facility is
the only marae in our area andwsdely used by the loda@ommunity. It has a strong
education focus which supports our schoatsl other members of the community.

There is a strong environmental focus in the Bream Bay area. The Marsden Point Oil
Refinery has its own wildlife sanctuaagd at Ruakaka Beaamd Waipu Covewildlife
sanctuarg has been set up on the sand dunes to protect thetelals and terns.

Bream Bay is a popular holiday spot over the summer months with cangpounds
throughout the area being full to capacity, resulting in an increase in visitors over these
periods.

The Waipu Caves are a place of interesWaipu which is a small settlement in the
Bream Bay area with a Scottish heritage.

The Marsden Cove Mariria another attraction in the Bream Bay area and can be found
in the centre of the Marsden Covarmal housinglevelopmentjust insidethe entrance

of the Whangarei HarbouiThere are 230 berths in the marina which is used by boats
from all around the world, plus local fishing enthusiasts. There has recently been a boat
hard-stand added to the facilities.

Regularweekend craft marketare held at Marsden Cove and Waifow local artisans to
sell and diplay their goods.

Marsden Point Oil Refinery lights up Bream Head every night anthé anly oil
refinery in New Zealandt provides employment for many in tHecal area

Our local portNorthport, offersa deepwater commercial port withaccess ta@ountries

all aroundthe world. Itisii KS 02 dzy & NBE Qa -pudsh ol anil tieckbgest Y dzf G A
to most of New Zealand's international marketscaters for a vide range of cargoes

and has anothei80 hectares of immediately @ A f I 6f S WIANB SzanedF A St RQ
land adjacent to the port boundarip offer importers and exporters looking for room to

grow.

Northpine is a local business that offers a huge amiai community support to schools and
community groups and has sponsored a Gifted and Talented programme for the three local
primary schools for many years.
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THE GEOGRAPHICAL AREA OF THE BREAM BAY KuHUI AKO
N SEARCH THIS AREA |
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ERO REPORT 2017
Ngn Kura mo te ako o Whangei

Bream Bay Khui Ako
COMMON STRENGTHS INCLUDE:

SchoolK I gAYy 3 | @AAA2Y F2NJ £t SFNYSNAQ &dz00Saa
Settled, positive learningnvironments based on respectful relationships

Successful improvement trends over time in some schools

Increasingly effective use of digital technologies to engage students in learning

Examples of welnanaged transitions into school

AREAS FOR IMPROVEMENJLUDE:

= =4 =4 4

1 Identifying and building capability in effective teaching practices that contribute to
accelerated progress, particularly fombti boys

1 Increasing achievement parity forridri at all levels, and for boys more generally

§ Strengthening linkswithpgBy 64 'y R O2YYdzyAGAS& & LI NIy
learning

1 DevelopingCOL capability in critical inquiry to evaluate the impact and effectiveness
of strategies, interventions and programmes aimed at improving outcomes for at risk
students.

General stadment:

Schools in this COL would benefit greatly by working collectively and sharing successful
strategies that have raised student achievement in their particular schools. These strategies
could help to close the achievement gap in all areas for alidéesy and particularly for

Mnori boys.

Structure and roles

The stewardshimroup is made up of the Lead Principal, otinincipalsf the schools

involved, Head Teacher representatives from Early Childhood centres, Board
representatives, imiepresentatives (Patuharekeke), and a representative from the Bream
Bay Learning Communityhe Bream Bay Learning Community is a group of volunteers from
our community who organise community events to support the education and welfare of
our tamariki.We meet twice a term but this may come down to once a term once our
challenges are firmly established.

Working groupswill be established for each area of inquiry. The group will be made up of
the Across School Teachers, Within School Teachers and othet stdibas appropriate.

They will keep the lead principal and other leaders informed about progress. The principals
will be included in planning as requirethis group will be tasked with supporting changes

of schooland teacher practice. Theggoups Wil be seeking to compliment the leadership

and management structures already in place in schools, using evidence and building
relationships to either support or challenge current practice.
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The LeacPrincipal2 ¥ ( KS Nas tKedadle of cipilinatingthe collaborative and

professional activities aBrd & G KS They itizllay & lgadl le in planning,
O22NRAYIFOGAY3a YR FFEOATAGFGAYT (GKS 62N] 2F (K
teacher roles. They will support Principals and Teactteraise achievement and meet

shared goals.

Principal and learning centreeadershave the role to progress the work 9fK S Y n KdzA ! | 2
within their schools. Tis group wilimeet regularlyto review progress, receive reports, and
guide further work.

AcrossSchool Teachersave the role of working with leaders and teachers across schools to
improve school and teacher practideart of their role is to coach the-sthool teachers to
enable them to disseminate practices across their schools.

Within School Teahershave the role of working (in conjunction with school leaders) in
their own school with teachers to improve school and teacher practice.

Inquiry Timewill enable teachers to have the time to learn from each other and work
together on our Khui Ako gals.

Professional Learning and Developmentll be plannedor leaders and teachers across our
YnKdzA 112 G2 adNBy3aJGaKSy a0Kz22f aeadsSvya FyR L

We will usethe expertise othe early childhood sectar
We will a&cessexternal providerslinked to areas of work

We will maximisenternal expertise

Our approach

¢KS dzyRSNARUGIYRAY3 2F GKS gl ea ¢S sgAafft YSSi 2
g2N] G(G23SGKSNX» ¢KS . NBIFY .lF@& YnKdziand { 2 A
learners.Through this Khui Ako, we will build stronger links between all tees to

strengthen transitionsvhile at the same time, allowingdividual schools the ability to
maintain their individual identity while collaborating and sharing expertise

HOW OUR COLLABORATIVE INQUIRY INFLUENCED OUR THEORY

OF IMPROVEMENT
Bream By Kohui Ako is in a unique situation as it is fortunate to already have an existing
sense of communityTraditionallythe primary and secondary schodiad very little to do
with our Early Childhood centreapart from sometimes visiting their centres as teachers of
New Entrant classes or psmaryprincipals and some of the centres come into our primary
schools to bring children for transition visits.

When we decided to form awknhui Ako, there was ndlirective from the Ministry to

include Early Childhood centreshe suggestion was that we start with the secondary

schools and primary schools and then once established, bring in the Early Childhood centres.
After much valuableliscussion, we felt that we wanted our Early Childhood centres

included right from foundation level of ounKui Ako and this has proven to be invaluable.

When we formed our Stewardship group, the Early Childhood centres were invited to
nominate two represntatives and these two Head Teachers are now part of ahukAko
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leadership teamThis completed the pathwagf the educational journey for auamariki,
which is also enriched by the inclusionteb representatives from our local iwi,
patuharekeke, ad a representative from the Bream Bay Learning Community

We began our inquiry by the team of leaders visiting all of the learning centres involved in
our Kohui Ako over 2 days. We did not want to approach this from a deficit model, but
rather look at whawe had in common and what our common strengths were.

We then noted what things came up that we were all doingams extent and put these
down as areas for discussion at ouphki Ako launch with the staff frorall learning centres.
The commonalitieshat showed through were:

Learning through plagnd inquiry

Walking with cultureg, culturally responsive and culturally located learning
Education for Sustainability

Deep learning/key competencies

Accelerated learning and special needs learning

Student voce/student agency

Digital technologies

Working togetherg PB4L, Restorative practices

Tuakana Teina

[ nt-E en-R - AN e AN e AN e e

Staff from each learning centre opted into an area of interest to discuss with teachers from
other centres and they were asked to answer the following goest

U What are our strengths in this area for our learning centre?
U How are we doing it?
U What ideas do we have to improve this area?
U How might we work across ounkui Ako to enhance learning in this area?
THEORY OF IMPROVEMENT
.w9'la . !, Y'"I'L t'Yh +=L{Lhb

YALF Gn KSA KnLR2NR gKFA nNAFZ gKFA | dzl KI
To be a community of innovation
NEWZEALAND CURRICULUM

Our tamariki will be achieving educational success as confident, connected, actively
involved, lifelong learners.

KA HIKITIA MANAGING FOR SUCCESS
anz28fe2eAy3 SRdOIGA2Y 4d200844 & an2NAo
TE WHARIKI

All tamariki grow as competent and confident learners and communicators, healthy in
mind, body and spirit, secure in their sense of belonging and in the knowledge that they
make a valued contribution to soctg.
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DRIVERS FOR OUR THEORY OF IMPROVEMENT
Fom thediscussionst our launchthe drivers forour theory of improvementvere
established

U Student voicd agency

U LearningCompetencies dispositions/ capabilities/ opportunities/ cultural
competencies

Inquiry learning

Transitions

Practicebasedpedagogy

Deep learning

Learning partnershipsTuakana Teina
Digital technology

Interventions

Playbased learning

[ cnt-R e AN e e e - e

STUDENT VOICE / STUDENT AGENCY

Student agencys about the level of control, autonomy, and power that a student
experiences in a learnirgituation. This may be display@dthe choice of learning
environment, subject matter, approach, and/or pace. Authentic assessment, experiential or
project basedearning, and masterpased learning all provide opportunities to increase
student agency.

Sudent voiceis aboutthe values, opinions, beliefs, perspectives, and cultural backgrounds
of individualstudentsand groups oktudentsin a school, and thaastructional approaches
and techniques that are based studentchoices, interests, passions, and ambitions.

LEARNING COMPETENCIES / DISPOSITEWSBILITIE®PPORTUNITIESULTURAL
COMPETENCIES

[ SEFNYAY3 RA&LIZEAAGA2Y dionltoNdhk and e&tdaiparticulad wiagigR S y (i Q &
Capabilities are about learning and the development of knowledge and skills.

Competencies are used to live, learn, work and contribute as active members of a community
and they draw on knowledge, attitudes, amdlues in ways that lead to action.

hLILI2 NI dzyNBG AONS I 1 SR ¢ KSY GAYSG | YWRE DANDEzYad I RO
A2YSOKAWSINE2WIfF | yR a02f t SOGADBS o0SYSTAL

¢ KS Odzft GdzNJ £ O 2AX0IRIAdcS iyf tBeciasdroom ahdteydARHEnKungatanga
Relationships (students, schewlde, community) with high expectation3angata Whenuatanga
Placebased, socieultural awareness and knowledg®lanaakitanga Values ¢ integrity, trust,

sincerity, equityMWnnangaCommunication, problem solvingynovation.

LbvLw, [9!wbLbD

Inquiry-based learnings a form of activdearningthat starts by posing questions, problems
or scenarios rather than simply presenting established facts or portraying a smooth path
to knowledge. It is about doing somethimgth that knowledge you have gained that has an
impact or changes something.
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TRANSITIONS

Transition is the process that designed to ensure thatudents will be provided the
necessary skills and services to make a smooth transition from learning centre to learning
centre with as little interruption as possibieA 0 KAy 2 dzNJ Yn KdzA ! { 2

PRACTIGBASED PEDAGOGY

PracticeBased pedagogg an approacha education that preparesur seniorgraduates for
future occupational practice.

DEEP LEARNING
¢KS RSSLI tSINYyAYy3 O02YLISGSYyOASas o0SUGSNI 1y2ey

|l COLLABORATION 1 CITIZENSHIP
|l CREATIVITY il CHARACTER
il CRITICAL THINKING 1 COMMUNICATION

LEARNING PARTNERSHIPS / TUAKANA TEINA

Learning partnerships are about havingiaternal belief system, an internalentity/sense
of self, and a capacity for mutual, interdependent relationships

Tuakanéateinarefers to the relationship between an oldd¢uékang person and a younger
(teina) person and is specific to teachingandldayi3d Ay G KS riscanbi®a O2 y i SE
variety of formsancluding peer to peerq teinateachesteina, tuakanateachestuakana

DIGITAL TECHNOLOGY

Digital Technology will be used to teach students how to design their own digital solutions,
how to createg rather than just use digitaltechnologies to prepare them for the modern
world.

INTERVENTIONS

Instructional interventios arespecific programrmesor a set of steps to help a child improve
in an area of need.

LEARNING THROUGH PLAY

A playbased programme builds on thmotivationthat children naturally haveusing play as
a context for learning. In this context, children can explore, experiment, discover and solve
problems in imaginative and playful ways.

A playbased approach involves both chitdtiated and teachessupported learningThe
teacher encourages children's learning and inquiry through interactions that aim to stretch
their thinking to higher levels.
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Integrating the Transversal Competencies
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