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3.1 Applicant Organisation

a. Do you intend to establish a new legal entity fo run the school?

Kia Ata Mai Educational Trust will establish a new charitable organisation to manage
and operate the partnership school - Te Képuku High Trust from 2018,

b. Will the Sponsor organisation run the school or subcontract some or all of the operation of the
school to other parties?

Kia Ata Mai Educational Trust will run the school for the foundation year and 2017.
Thereafter it will be subcontracted to the new entity to manage and operate.

3.2

Overview of Applicants Organisation

Year established

1994

Summary of
relevant
experience to
operate a
Partnership School

known for the quality of service it provides fo maori-medium

The Trust has strategically recruited qualified teachers and school

The governance and management personnel of Kia Ata Mai
Educational Trust includes Trustees and staff with extensive
professional experience in operating schools and corporate
experience in iwi post settlement entities, iwi asset holding companies
and Maori Trust Incorporations.

The Trust has an extensive educational network of schools/kura and
education providers that spans from early childhood (i.e. kdhanga
reo) to tertiary institutions. The Trust is a credible organisation and is

schools/kura both regionally and nationally.

leaders and school governors o deliver professional development




services to the compulsory education sector. Staff have experience in
both english, and méaori-medium settings.

The Trust has continued to focus on literacy related activities and
projects that mests its objectives. This includes:
» The publication of 50 titles in Maori for students to assist
them to learn to read
*  The publication of 6 resources to support the teaching of
literacy and language
» The publication of & literacyflanguage assessment tools
including Aromatawai-Urunga-a-Kura,(School Entry
- Assessment), Panui Haere {Running Records) He Matai
Matatupu (reading and writing), Hopukina (oral language) and
Nga Taumata Tuhituhi, (writing exemplars)

The Trust has also been involved in numerous major national literacy
related initiatives including the development and/or delivery of:

*+ Nga Kete Kdrero Framework which organised reading
material in M3ori into instructional levels {1995)

+  Te Reo Matatini (Maori medium Literacy) Strategy for the
Ministry of Education (2007)

+ Te Reo Maori learing area of Te Marautanga o Aotearoa
(2008)

+  Nga Whanaketanga Rumaki Maori (2010)

*  Nga Taumatua, a miori-medium literacy specialist post
graduate programme with 84 graduates (2003 - 2009)

»  Rukuhia Rarangahia - Ministry of Education Position Paper
on Assessment (2014)

Number of
locations in NZ:

One site is designated as the office. 25 staff are home-based.

VA

“locations: .

3.3 Current Business Commitments

: The mam actw:ty of K:a_Ata Mal'_ Educational Trust IS the prowsmn of

- schools/kura: In 2015 this included: professmnal' support to 120 schools

_ Business.
. activities

| Aotearoa (the maori-medium natiorial curncu!um) itis expected a similar
: number of schools and teachers W|ll be supported in 201 6 ' o

Kla Ata Mal Educ:ational Trust in assoc;atlon w1th Ng
_'Aotearoa
_programme’ - Mauri Oho/Mauri Tau for. students whoare’ ‘not meeting:
_-_'na’aonai achievement expectat:ons as |dent|f‘ed by Nga Whanaketanga-
Z _Rumakl Maort : f

b Other actwttles in 2015 mciude the facmtataon of national workshops with:

and 315 leaders/: tedchers: in terec” matatini: (literacy), assessment,
pitaiac (science), tumuaki (prlnmpafs) and: management, te reo o te
kaiako (maori language proficlency for: téachers) and Te Marautanga o

“learning.

‘are - developing  and . 1mplementang an: onlme"
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the University of Waikato. The aim of the workshops | is to assist teachers
fo |mprove thelr practlces and ‘assessment :processes |n maon —medlum
seftings. o s :
Kia Ata Mai Educatlonal Trust is contracted by the Umversﬂy of Auckland
to provide the Maori component in a research project funded by the
Ministry of Business, Innovation and Employment - Developing in Digital
Other contracts | Worlds/ Te Tipu i te Ao Matihiko.
with
Government The research project is a world leading longitudinal study involving NZ
children aged 4-17 years to identify links between teaching, family
participation and game-based learning to promote educational cutcomes
and equity. The project is funded for 5 years beginning in 2015.

Nil
List any court judgments or other decisions that have been made
against the organisation in the last 6 years:

' ' Sub-contractor“ :

Te Kopuku High Trust

Subcontractor name .
(Proposed Charitable Trust)

Specialisation Parinership School

List any pending claims against the
organisation

3.6 Financial Information

Gross revenue: $5, 604, 960
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[ Last audited financial | 30 June 2015
accounts:

Copy of latest annual report attached? . Yes | | No |
: i

4 School Overwew

41 School Locatlon

Do you propose to operate the school at

more than one location? N
0
if yes, provide the proposed locations for

each of the sites.

4.2 Year Groups
it is proposed that Te Kopuku High will service Years 7-9 in 2017 (foundation year),
expanding to Years 10-13 by 2021,

4.3  Priority Learning
Maori  Pasifika  Children from low sacio economic backgrounds  Children with special education needs

4.4 School Roll
2017 2018 % 2018 2020 %

Roll  Rall Change Roll Rolt Change

5 Executive Summary

1.Provide an executive summary of no mare than 800 words that makes the case for your proposed school. i
should clearly set out the distinctive mission of your proposed school, why you are planning fo establish if,
what it will achieve, and how it will achieve it

Our vision for Te Képuku High is to develop a generation of Maori students with the salf -
belief that as Maori, they are capable of designing innovative, sustainable, successful futures
for themselves, their communities and the world. This is encapsulated in the whakataudki -
Kia rite ki te pua o te nikau - provided by Wharehuia Milroy, Advisor o Kia Ata Mai
Educational Trust.
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Te Nikau™ is a metaphor for the student and provides the rationale for our student-centric
approach to schooling that seeks to cater for priority Madri learners in Years 7-13.

Te Nikau™ is the inspiration for the name of the school - Te Kdpuku (the crownshatft)
represents the community of care and a culture of the highest expectations for success that
will envelop the student while under our charge.

Te Nikau™ provides the foundation for our unigue curricuium approach that aligns the New
Zealand Curriculum and Te Marautanga o Aotearoa. It is an important reference point for
articulating our curriculum content and delivery, approaches to student achievement and
engagement, relationships and interactions, policies and governance and management
{operational) structures.

Our initial intake in 2017 will comprise Year 7 to 9 students extending to include Year 7 to 13
students by 2021. We intend locating the school in Hamillon Cily where the percentage
increase of Maori is growing faster than non-Maori and is above the national average for New
Zealand. Achievement and engagement data shows that Maori students are being
significantly underserved here.

National Standards and NCEA achievement for Maari in Hamilion City is lower than for Maori
in Auckland and lower than the national average for Maori. Similarly, Maori in Hamilton City
are more likely to be stood down and suspended than Maori in Auckland and nationally, and
are excluded more often than Maori students nationally.

In 2014, 60.5% of Maori students in Hamilton Secondary Schools achieved NCEA Level 2.
This was lower than the pass rate for all other ethnic groups including Pasifika. Without the
minimum NCEA Level 2 qualification, M&ori youth in Hamilton are presented with fewer
educatopnal pathways and employment opportunities.

Te Kdpuku High will tap into the english-medium pipeline in Hamilton City by offering students
a late immersion bilingual kaupapa Maori opportunity with an emphasis on literacyfte reo
matatini contextualised through STEM subjects, using a projects-based approach. Only three
out of 19 schools currently provide 51 to 80% immersion instructional programmes (i.e. level
2) for Year 1- 6 students. Two out of five intermediate schools provide students with a
continuation. None of the 11 Year 9 to Year 13 schools in the Hamilton City caters specifically
for graduates of these Level 2 programmes. What we are offering is therefore a new
schooling option.

Our school performance goals reflect a commitment to ensuring our Maori students enjoy
success as Maori by:

* Developing strong languagefliteracy skills in English and Maori that enable students
to leverage off their developing bilinguality for accelerated academic achievement
particularly in STEM subjects because they are linked fo high demand career
oppoitunities

+ Strengthening a student’s sense of cultural identity as members of the schaool, of a
community, of iwi and hapit and as global citizens

* Creating an environment where students are self-mofivated to sfrive for personal
excellence for individual and collective benefit

" We will know we are meeting these goals when students are achieving or exceeding their co-
constructed learning goals in ways that also compare favorably with other available
engagement and achievermnent measures.

Kia Ata Mai Educational Trust, the Sponsor, has a proven track record of excellence that
spans 21 years specialising in M&aori-medium education in the non-compulsory and
compulsory sectors. The management of the Te Kopuku High will be drawn from this
organisation, at least for the establishment years and shared between a Chief Operating
Officer (COQ) and a Chief Executive Officer (CEQ).
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The COO has extensive governance and organizational management experience with a large
iwi entity and other organisations in the education and public sectors. The CEO has been
leading the Sponsor organisation that comprises a team of 26 educators all of whom are
former teachers, senior managers, principals, Resource Teachers of Maori, and Resource

Teachers of Learning and Behaviour in a variety of maori-medium settings across
Aotearoa/New Zealand.

Domain and industry experts will enhance the learning experiences for students and ensure
their interests passions and dispositions are nurtured.

Judicious use of this expertise will ensure teaching staff at the school deliver an Instructional
programme of the highest quality by incorporating the most effective innovations in teaching
and learning. The CEQ also has functional relationships with national and international
experts in bilingual education who will support our endeavours to use progressive language
acquisition pedagogies. This will enable Te Kdpuku High to cater for students with a range of
proficiency in Te Reo Maori and English.

6 Purpose and Goals

2. Provide a statement of purpose and goals that:

a. sets out your distinctive mission and vislon, including:

b. why you are proposing o open your school

¢. what sets it apart from existing provision, and

d. how it will enable improved student engagement and achievement;

e. defines the school’s performance objectives and how these will be achieved and measured;

f. provides demographic evidence that demonstrates the need for a new school andfor new scheool places
in your proposed location and

g- outlines the key advantages of your applicatlon, including the educational track record of the sponsoring
organisation.

Our Vision
To develop a generation of Maori students with the self belief that as Maori, they are capable
of designing innovative, sustainable fitures for themselves, their communities and the world.

The mission is encapsulated in the whakatauaki - Kia rite ki te hua o te ntkau

Our Mission
Every Maori sfudent is capable of greatness - He pito mata, he dheinga whakakake 10 la
dkonga

Why we are proposing to open a school in Hamilton City
Disproportionate numbers of Maorl students curently enrolled in  english-medium
programmes in Hamilton City are not experiencing the success that they are both capable of
and entitled to. This is reflected in:

*  Poor academic achievement on national measures

+ High rates of expulsion and stand downs

« High rates of truancy

Auckland has been chosen as a comparison for the following reasons:
*  Proximity to Hamilton
«  High Maori population
»  Six Kura Hourua are located in Auckland, Four of them in South Auckland

Achievement data for Maori in Hamilton city using National Standards

Natlonal Standards achievement data for all M&ori students in New Zealand and for Hamitton
city in particular, indicates that Maori students and their whanau are currently being
significantly underserved. The percentage of Maori students achieving National Standards for
Hamilton city is lower than the achievement for Maori in Auckland as well as Maori nationally
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for all learning strands and much lower when compared to non-priority students in Hamilton
City and in Aucktand.

Table 1: Hamilton City National Standards {NS) achlevement data for Maori and non-Maori {2014)

_ ____compared with Auckland and nationai data _ - _ _

“Learning o "% Maori at | % non-priority | % N‘Iaorl at & % nonQpriprify_':"ﬁﬁlo Maori at -
strands & abovein |studentsat& . abovein . |studentsat& . -&above in

... Hamiiton | above in Auckland above in - NZ schools
fi—lamilton C .0 | Auckland R

Achievement data for Maori in Hamilton City using NCEA

Similarly NCEA national data and data for Hamilton city indicate Maori
are not achieving the minimum academic qualifications (i.e. NCEA
level 2} necessary in to pursue educational pathways and employment
opportunities for future econoemic and financial security.

CrAcademic
achievement for -
Maori in Hamilton :
City needs to be--
*..accelerafed.

The achievement rates of Méaori students in Hamilton City for NCEA
are lower than the rates for non-priority students in Hamilton and
Auckland and for Maori students in Auckland and all Maori students in New Zealand.

Table 2: Hamilton City NCEA achievement data for Maeori and non-Maori students (2014) compared
_with Auckfand and nationaIMaorldata

% Maori % non- '_ o i aori ... % non-prlorlty : % Maori ...
achievement prlorlty ECEE e i achlevement ‘- “achievement -
" Hamilton . | achievement. ' Auckland " ~Auckland -~ - NZ schools-
E | Hamilton I il TRLR P PR e

Maori Stand Down, Suspension and Exclusion Rates T —
The statistics for stand-downs and suspensions for Maori students in _;ﬁ_ M.-_C'” studeqt_

Hamilton City in 2014 were worse than they were for Maori students in
Auckland and for Maori students nationally. The percentage of Méori
students excluded from Hamilion schools was higher than for Maori
students in Auckiand schools, '

! Ministry of Education. {2015). Education Counts: Know Your Region:Hamilton City. Retrieved October 10, 2015
from hitp:/fwww.educationcounts.govt.nz/know- vour—recuonltemtorlal-aulhorltwnanonal standards/reading 7region=
3&district=16
Minisiry of Education. (2015). Education Counts:Know Your Region: NCEA Hamifton City. Relrieved October 10,
2015 from hitp:fwww.educationcounts.govt. nz/know-your-regionfierritorial-authority/qualifications/nces-evel-
17?region=3&district=16
Ministry of Education. {2015). Education Counls: NZ Education Profile 2013 — 2014, Retrieved Qctober 10, 2015 from
hitps /fwww.educationcounts.govt.nzfdatalassets/pdf_file/0004/166909/NZ-PAI2014.pdf
Ministry of Education. (2015). Education Counts: School Leavers with NCEA 2 or above. Retrieved Octaber 10 2015
from hittp://www.educationcounts.govt.nzfindicators/main/education-and-learning-outcomes
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Tabie 3: Hamilton City stand-down, expulswn and exclusion rates for Maori compared with
Auckland and national data 2014°

Maori students in Maori students in Maori students
Hamilton Auckland in NZ Schools

Maori school leavers for Hamilton City
Disproportionate numbers of 15 and 16 year old Maori students are leaving Hamilton City
schools prematurely.

In 2014, a total of 46 fifteen year old Maori students left school, accounting for 58.7% of alt 15
year old school leavers in Hamilton City. This is higher than Auckland where 42% of 15 year
school leavers were Maori. Almost all of these school leavers were from english-medium
secondary schools in Hamilton.

For the same year, a iotal of 174 sixteen year old Maori students left school, accounting for

40% of all 16 year old school leavers in Hamilton City. This is higher than Auckland where
29% of 16 year old school leavers were Maori. Again, most of these school leavers were from
english-medium secondary schools.*

Truancy Rates in Years 9 and 10
Figure 1; Truant Rate of Students in Years ¢ and 10 for Hamilton City by Ethnicity (2011 — 2014}

3.4

25
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15 4

10 4

Fraguaet Trart Rate B86)

0.5 4

00 - o L
tAEari Non-b3ori

52001 @2017 @iz M2014 Ethnicity

Pasifika Noa-Pasifikca Alj Ethnicities

What sets our school apart in Hamilton City
We are seeking to establish a school in Hamilton City in 2017 that targets Maori in english -
medium education who are not reaching their ‘greatness’.

Curriculum content and delivery in our school will be designed to appeal in particular to those
whose schooling experiences have been in english-medium settings. The programme will
operate within the definition of level 2 immersion i.e. 51 - 80% instruction in Te Reo Maor
starting at Year 7. This will add a new option for students in the english-medium pipeline.

3 Ministry of Education (2015). Education Counts: Know You Region: Hamilton City: Stand-downs. Retrleved
Cclober 13 2015 from hitp:/fwww.edusationcounts.govt.nz/know-your-region/territorial-authority/student-
engagemen/stand-downsPregion=3&district=16

1 Ministry of Education (2015). Education Gounts: Know You Reglon: Hamiiton City: Refention. Retrieved Oclober 13
2015 from httpfwww, educationcounts.govt.nz/know-your-regionfterritoriat-authority/retention/ageregion=38district=
16
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In Hamilten City, there is a Maori-medium pipeline and an English-medium pipeline.
Maori-medium pipeline

The pipeiine for maori-medium education in Hamilton City is Hlustrated in Figure 2. Note that
the numbers in brackets indicate the number of schools.

Figure 2: Diagrammatic illustration of the Maori medium (Levet 1 in immersion) pipeline for
Hamilton City®

English-medium pipeline
The pipeline for english-medium education in Hamilton City is presented in Figure 3.

Figure 3: Diagrammatic illustration of the English medium (Level 1 in immersion) pipeline for
Hamiiton City®

The three Maori-medium setfings in schools that cater for Year 1 to 6 students (highlighted in
orange) are delivering fevel 2 immersion in Maori programmes (i.e. 51 to 80%). The students
in all but one of these 3 schools have a choice of two level 2 immersion programmes that
cater to Years 7 and 8 (highlighted in orange). Most of the students at the remaining school
enrol at the local intermediate school, which does not offer a level 2 immersion programme.,

The red arrows provide a conservative indication of the most likely confributors of student
enrolments to Te Kdpuku High. In 2014, there were approximately 1230 Year 7 and 8 Méaori
students in Hamilton schools which are important transition points when parents are making
decisions about ‘where to next’.

Indication of Maori student appetite for te reo M3ori instruction

Research completed in 2015 by the Waikato Raupatu Lands Trust’ in 5 secondary schools, 3
of which were in Hamilton City, provides a convincing argument of the need for a Maori
tanguage and Méaori-centric schooling option in the english-medium pipeline. All of the 100
participants in the research were Year 8 and 10 students.

® Minlstry of Education. (2015). Education Counts: : Find a School In Hamilton: Hamilton Schools. Retrieved October 15
2015 from hitp://www.educationcounts.govt.nz/find-schoolfschools?region=38&district=16

® Ministry of Education. (2015). Education Counts: Find a School in Hamifton: Hamilton Sehools. Retrieved 15 October,
2015 from http:/imww.educationcounts.govt.nzffind-school/schools?region=3&districi=18

" This tribal entity Is responsible for tribal development for Waikato ~ Tainui




The findings from questions related to learning Te Reo Maori are summarised as follows:

* 5% of students self-identified sufficient to high proficiency regarding their ability to
speak Te Reo M&ori (see Figure 4)

*  B4% of those students deemed being able to speak Te Reo Méaori as being important
{see Figure 5)

»  48% identified that their school provided sufficient opportunity for them to learn and
practice Te Reo Maori {see Figure 6)

While the vast majority of these students admit to having limited oral proficiency in Te Reo
Maori, more than half of them recognise the importance of being able to speak Maori .

Flgure 4: Feedback from Maori Secondary Schodl students about their ability to speak Maori

How would you describe your ability to speak
Te Reo Maaori?
w 60
g 50
]
S
¥ 20
g 1 2
# e
| eannet Fean
ihdepstand ar - aad say wme and say shmple  coversation in e eomemusicate my
sppenk the Maaord  Moaoel wards, Maeeosi sentences.  reo Maaar. theaisghis apd
banguage at all. Ehizag flugakly & 1
fea Madori.

Figure 5: Feedback from Maori Secondary School students about the importance they place on
being able to speak Maori

How important is it to you that you are able to
speak Te Reo Maaor[?
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Figure 6: Feedback from Miori Secondary School students about opportunities to learn Te Reo
Ma&ori in their school

In my school, there ars opportunities for me ta learn
and practice Te Rao Maacri...
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Improving student engagement and achievement
The following table captures what we intend to do in order to ensure high levels of
engagement and achievement at Te Képuku High.

What we will do to- ensure hlgh Ievels of . '

Table 4; Actlons and mdlcators to ensure hi

engagement

Value students for who they are as Maaori
and ceiebrate their unigueness

Provide leamning experiences that excite
and inspire students

Provide students with strategies to
regulate their physiological state so they
are ready o learn

Ensure that students are actively involved
in decision-making abouf the school and
fearning programmes

Draw on the interests, passions
capabilities and desire of whanau to
contribute positively to the education of
their children and children of the school
community

Provide project based experiential
learning

Track student attendance and work with
the student, the whanau, their designated
‘champion’ {aumangea) and other
agencies (as appropriate) to find solutions
where attendance is an issue

- 'What we wnll do to ensure. hlgh Ievels of oo

. achlevement 3. -

Personalise learning experiences in ways

“that leverage off students’ interests,

passicns, dispositions and vocational
aspirations

Ensure a high quality teaching staff via a
high quality personalised programme of
professional development and inquiry into
student achievement and a rigorous
appraisal process

Enlist the skills of domain experts to deliver
content

Openly acknowledge and promote the
notion that everyone is capable of
achieving, being successful and making a
positive contribution

Expect teaching staff to closely monitor the
achievement of students in their tuiorial
group and work collaboratively with the
student, their whanau, champion
{(aumangea) and teachers to ensure that
every opportunity for students to
experience success is explored and
maximised

h levels of enga ement and achlevement

' Success indicators

Positive feedback is forthcoming from
students and whanau

Students initiate and employ self-
regulatory strategies when they realise
that their engagement may be
compromised

Aitendance rates are significantly
higher than rates for Maori students in
Hamilton City and nationally for Maori
Whanau are actively engaged in
school activities

Positive feedback is forthcoming from
external agencies

' “Success Indicators

Positive feedback is forthcoming from
students, whanau, teaching staff,
(external) experts and government
agencies such as the Education
Review Office (ERO)

National Standards, Nga
Whanaketanga Rumaki Maori, NCEA
results are exemplary '
Students are able to pursue their
preferred educational pathways while
at Te Kopuku High and after
graduating

There is high demand from students
and whanau to enrol in Te Képuku
High

Waikato/Tainui and other iwi entities
are promoting Te Kopuku High
because it is meeting their
expectations of what constitutes
SUCCess

11
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The School’s Performance Objectives and Measures
The schocl's performance objectives and measures are described below:

Performance Objective 1:

Students develop strong languagefiiteracy skills in Maori and English, and are able to
leverage their developing bilinguality for accelerated academic achievement particularly in
subjects that are linked to high demand career opportunities l.e. science, technology,
engineering and mathematics subjects.

This will be achieved by in the following ways. We will:

+  Expose students (and whanau) to accelerant Maori language programmes (e.g. Te
Alaarangi)

» Implement successful pedagogical approaches (e.g. translanguaging) that support
multiple language acquisition

»  Employ bilingual (Maori/English) teachers to deliver the language programme and
ensure a robust programme of professional development is in place to keep them
abreast of language acquisition research and the most effective teaching methods

*  Employ specialist teachers to lift student English and Maori language/literacy

+  Develop a personalised leaming plan {(Ara Ako) for each student that includes access
to Mauri Oho {an intervention programme developed by Kia Ata Mai Educational Trust)
for those students not meeting achievement expectations

+  Train students as tuakana tutors and whanau to deliver Pause Prompt Praise (PPP)
andfor the Maori equivalent - Tatari, Tautoko Tauawhi {TTT) - to [ift reading/panui
levels

*  Apply the Language Codes Framework™ developed for Te Kdpuku High to ensure
students have the requisite mastery of a range of codes to engage successfully with
STEM subjects

Success Indicators include:

« Al students are achieving or exceeding their learning goals

* Those students who at the time of enrolment in Te Képuku are not meeting national
literacy achievement expectations, will at least be achieving these within 2 years in
our programme

- All students will advance one to two levels on Te Reo Maori rubric® every year

*  Studenis are progressively achieving the objectives/whainga from the science
fptaiao, technology/hangarau and mathematics/péngarau learning areas of NZC
and TMoA {as appropriate) in the year level spans specified in those documents.

Performance Objective 2:
Students will have a strong sense of cultural identity as members of the school, of a

community, of iwi and hapii and as global citizens

This will be achieved by in the following ways:

*  Students will complete compuisory individual and collective semi-directed projects
to leam more about: i} Waikato/Tainui, Kingitanga, mana whenua; i) their
respective iwi and heritage

*  Students will participate in Kingitanga events - Poukai, Koroneihana. Riketa

« Magori tikanga and values will underpin all relationships and interactions in Te
Kapuku High

*» The expettise of whénau and iwifhapl will be enlisted in ways that support
students to strengthen their sense of identity

» Students will iearn about and engage in activities of other indigenous people both
in New Zealand and overseas

* A series of rubrics will be created for Te Kdpuku High to measure progress In a range of important areas. A draft for
speaking te reo Méori has already been developed and appears later In this proposal.

12
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Success indicatars include:
«  All students will advance one to levels on the identity rubric’ every year (and others

as they are constructed)

Performance Objective 3:
Students are self-motivated to strive for personal excellence for individual and collective

benefit.

This will be achieved by in the following ways:
«  We will work with the student and whinau o develop a rich strengths-based profiie of

the studeni as the basis for a personalised learning plan (Ara Ako) that inspires,
excites and challenges the student

+  Students will participate in activities that contribute fo the well-being of others

+  Students will network face to face and online with other indigenous students

Success indicators include:

«  Students will achieve all of the targets, measures and expectations co-constructed
with them

*+ There is 100% attendance at Te Kopuku High (except inh cases of explainable
absence).

*  Students will advance one to two levels on the identity rubric®® every year (and cthers
as they are constructed)

*+ Students willingly and spontaneously engage in ‘giving back — feeding forward’
activities

¢ Students demonstrate their leaming experiences about other indigenous realities by
integrating this information into their projects

Demographic evidence for Hamilton City

Maori population information for Hamilton

The 2013 census recorded the fotal population in Hamilton City as 141,612 with Maori
comprising 28,605 people. The Maori population increased by 16.3% (4,002} during the
period 2006 to 2013 and the non-Maori population increased by only 9.3% (12,024 people).
The national average for Maori was 14.9% compared to 21.3% in Hamilton City.""

lwi data for Maori and Waikato/Tainui about language, culture and identity

Hamilton City is located in the Waikato-Tainui tribal area where Ngaati Wairere and Ngaati
Mahanga are the recognised primary sub-tribes (hapl) and mana whenua. Whilst 24.3%
tribal members affiliate to Waikato/Tainui, the majority of Maori residing in Hamilton are from
iwi other than Waikato/Tainui.**

According to the 2013 census13, most Maori adults, i.e. 80% are able to identify their tribal
affiliations. Seventy-one percent know their ancestral tribal gathering place (marae).
Knowledge of other identity markers (such as ancestral canoe, ancestor, mountains,

? Ibid

19 thid

" Statistios NZ. Hamilton City. Retrieved October 15, 2015 from hitp:i/www.stats.qovi.nz/searchresults.aspx?7g=hamilton
? Slatistics NZ.  Refrieved September 27 2015 from  hitp:/iwww.stats.qovt.nz/searchresults.aspx?g=
hamilton%20iwi%20data

“Siatistics NZ. (2013). Ka Mars te aho Tapu, Ka Tau te Korowai: Te Reo Maori Findings from Te Kupenga 2013.
Retrieved September 27 2015 from http://www.stats.govi.nz/browse _for  stats/people _and communities/maorifte-

reo-repori-201 3/other-factors-ability-use.aspx
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waterways) ranges from 52% to 58%. Of the 371,000 Mdaori adults who knew their ancestral
marae, 77% thought of it as the place where ‘they belonged’ (their tirangawaewae).

Waikato-Tainui data in 2015 shows that 70% of Waikato-Tainui members know their
whakapapa and are currently connected fo their marae.

Most recent census data also indicates a decline in the number and percentage of Maori
speakers of the Maori language from 25% in 2001 to 21% in 2013. To qualify as a speaker of
Maori for the census, Maori needed to self-report that they were at least able to hold a
conversation about everyday things in the Maori language. One in 5 Maori qualified at this
level of proficiency.

30% of Waikato-Tainui tribal members consider themselves fiuent speakers ™.

Schooling population for Hamilten City
The schooling population in 2014 totaled 29,020 students, 8,772 or 30.2% of whom were
Maori. *°

47.3% Maori were enrolled in a primary school (Years 1-6), 15.3% were enrolled in an
intermediate school (Years 7-8) and 42.4% were enrolled in a secondary school (Years 9-13).
Rates for non-Maori for primary, intermediate and secondary were 40.4%, 15.0% and 44.6%
respectively.

The percentage of Maori students in Hamilton City increased by 9% (816 students) from 2010
to 2014 whereas the percentage increase for non-Miori was only 3.5%. The national
percentage increase for Maori students from 2010 - 2014 was 4.9%.

Summary
The percentage increase of Maori in Hamilton City is growing faster than non-Maori and is
above the national average for New Zealand.

From 2010 to 2014, the percentage increase for Maori students in Hamilton City is almost
double the national percentage increase for Maori.

National and local statistics reflect a decline In the number of Maori being able to speak Maori
and a growing inability to identify as Maori based on important identity markers.
Consequently, Waikato-Tainui iwi has identified Waikato dialect and language and customs
{tikanga) and connectedness to marae as educational priorities.”

Key Advantages of our Application

Track record of our organisation
Kia Ata Mai Educational Trust as the sponsering organisation, has a proven track record of
excellence in Maori education spanning 21 years. As literacy (te rec matatini) specialists, we

™ Waikato Raupatu Lands Trust, (2015). Ko te Mana Maatauranga: Waikato Tainui Educaiion Plan 2015- 2020.
Hamilton: Author

" Ministry of Education. {2015). Education Gounfs. Know Your RegionHamilton City. Retrleved September 28 2015
from hitp:/fsnww . educationcounis.govt.nz/know-your-regionfterritorial-authority/student-population/year?region=3&
district =16

" Ibid

Ministry of Education. (2015). FEducation Counfs: Schoo! Rolls. Retrieved September 28 2015 from
hitp:frwww educationcounts.govt. nz/statistics/schooting/student-numbers/6028

' Walkato Raupatu Lands Trust. (2015). Ibid
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have either initiated ar participated in a raft of local and national initiatives that have mads
significant contributions to the following:
* Research
* Development of leaming materials
* Development of feaching materials
+ Development of assessments
+ Development of te reo Maori learning area of Te Marautanga o Aotearoa
+ Development of Nga Whanaketanga Rumaki Maori
= Development of a programmes to support leamers with achievement challenges
* Educational policy and strategies
»  Professional development support fo teachers

Our workforce comprises 26 educators who are former teachers, senior managers, principats
and Resource Teachers of Maori, and Resource Teachers of Learning and Behaviour in a
variety of Maori medium settings across New Zealand. Our collective expertise means that
since 2013 we have been contracted by the Ministry of Education to deliver professional
support to teachers and school leaders in;

+ Te Reo Matatinj {(nationally)

+ Governance and management (Gisborne, Waikato and Bay of Plenty),

» Pltaiao/Science {(Waikato, Northtand and Manawati/MWhanganui)

* Assessment (Bay of Plenty, Waikato, Auckland, Northiand)

* Te Marautanga o Aotearca curriculum (Waikato, Bay of Plenty)

* Te Reo o te Kalako/Teacher Language Proficiency (Waikato)
Refer to Appendices for Copies of Milestone Responses

Kia Ata Mai Educational Trust has a close association with Nga Kura 3 Iwi 0 Aotearoa (NKAI).
Our organisation provides professional services to support their work programme. For
example, we are collaborating on various projects in the IT field and developing student
‘academic recovery’ programmes for students. Refer to Appendices for Letter of Support: Nga
Kura a lwi o Aotearca (NKAI).

We also have functional relationships with and access to Universily based experts of bilingual
and/or indigenous language programmes including Professor Stephen May (University of
Auckland), Dr Teresa McCarty (University of California), Professor Ofelia Garcia (University of
New York} and Professor Bernard Spolsky (Bar llan University Israel).

What makes Te Kopuku High stand out?

* Aunigue student-centric curriculum framewaork

« Infroduction of a late immersion bilingual programme into the english-medium
pipeline as a new schooling option for Hamilton City

* Active consultation with students and incorporation of their ideas into this proposal
including input into managing student behaviour, the school calendar and timetable

= A Google based platformy and use of digital devices by students to support their
learning '

* Support from the Waikato/Tainui tribal development unit {Waikato Raupatu Lands
Trust). Refer to Appendices for Letter of Support: Waikato-Tainui

« The Language Codes Framework™ as a unique approach to enabling students to
readily access ali areas of the NZC and Te Marautanga o Actearoa with an emphasis
on STEM subjects

* Educational and industry partnerships initiated with key organisations that can deliver
curriculum content

15
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* A governance model where independent Directors are appointed based on their skills
and expertise

* Access to expertise within our organisation to strengthen the capability of teaching
staff at the school

7 Educational Plan

3. Describe the curriculum to be used, If you are not using NZC or ThoA

a. Explain and provide evidence to support why you have chosen an alternative curriculum and;

b. Outline how your alternative curricuium aligns with The New Zealand Curriculum or Te Marautanga o
Aotearoa

7.1  Proposed Alternative Curriculum

Given that our learning programme will be delivered bilingually in English and Maori, we are
proposing an afternative curriculum framework that is based on Te Nikau™. Within this
framework, we have incorporated a re-expression of NZC and Te Marautanga o Aotearca
{TMoA). From our extensive work over the last five years supporting level 2 immersion in
Maori settings, we have witnessed and experienced the tensions and demands of trying to
navigate the underpinning philosophies, expeciations and intent of two national curricula.

In Te Nikau™, the parts and characteristics of the ntkau are a symbolic representation of the
student. They also provide the reference point for rationalising our particular student-centric
approach to programme design and delivery. Te Nikau™ has been used to map the five key
competencies in NZC and the five Matapono Whanui (Overarching Principles) in TMoA in
Table 5 below:

national curricula
Te Kakano nd Rangiatea

The nikau is the only palm indigenous to Aotearoa

This speaks to the uniqueness, distinctiveness and indigeneity of the student. it also represents the importance of language,
culture, and ideniity

Primacy will be given fo ensuring high Using language, symbols, and texts is about Using language, symbols
levels of literacyllanguage /e rec working with and making meaning of the codes in and text
matatini achievement through the which knowladge is expressed. Languages and
Language Codes Framework™ This in symbols are systems for representing and Thinking
turn will betler ensure students have the | Sommunicating information, experiences, and
capability {resources) to engage ideas. People use Iai}guage§ and symbols fo i _ o
critically with mathematical, produce lexts of all kinds: written, oralfaural, and Kia eke te akonga ki lona
technalogical, scientific, and visual; informative and imaginative; informal and taumata
environmentally conscious thinking formal; mathematical, scientific, and technological
behaviour and problem solving Students who are competent users of language,
symbals, and lexis can interpret and use words,

18 Ministry of Education. (2013). Ka Hikifia: Accelerafing Success 2013 - 2017: The Maori Education Strategy.
Wellington: Author
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number, images, movement, metaphor, and
technologies in a range of contexts (NZC. p.12)"®

Ko te reo Maort to kakahu o te whakaaro, te
fhuarahi i te ao taroa (Ta Hemi Henare, 1984.)°

Kia mé&rama ané ia fte dkonga} | ahu mat fe
matauranga i nga kdrero @ waha, a tubi, a jpurangi
hoki (TMoA. p.13)7

Nga Rawa

The mkau tradmonally was a rich 'source of food, shelter, materials and prowded remedles for alfments

This remmds us of the waalth of resaurces in the student’s envirenment, (natural resources) and commumly, (human
resources) :

Judicious selactions and cholces wil be Values to be encouraged, modeled and explored | Ko te oranga taiao, he
made to ensure students access the right include encouraging students to value ecological | oranga tangata
rasources at the right time for richer student- | ¢ gtainability, which includes care for the
centric Ieam!ng. f\‘strong emph‘asm‘ will be environment (NZC. p. 10)22

placed on minimising the negative impact of
rasource consumption on the environment

Patticipating and
contribuiing

Maku and e hanga tGku nei whare. Ko fe tahuhu

We will form strategic partnerships locally, he hinau ko ng& poupou he mahoe, pataté. Me
nationally and internationally to broaden whakatupu ki te huz o te rengarenga, me
learning/life experiences , whakapakari ki te hua o te kawariki' (Kiing

) Taawhiao)

Te Urupuia
Often found growing in groves

This reflects the desnre of the akonga to be part of a caring community and represents the responsd}lhty of ihe commumty to
“nurture and care’ for the akonga as a joint responsibility, " -

Whanaungatanga (healthy relationships and | Strong engagement and contribustion from Paricipating and
interaction whénau, students and teachers, parenis, families and whanau, hap, iwi, Maori contributing

is a necessary condition for the schogl and organisations, communities and businesses are -
is exprassed via the principles of aroha (love | a critical element of Maori realising their inherent | Me mabhi tahi te kura, te
and respact), manaaki {caring), kotahitanga | potential. (Ministry of Education. 2013. p. 11).23 whénau, te hapl, te iwi me

{unified sense of purpose) and mahitahi te hapori

{working coilaboratively) Me whakawhénui nga wahi ako ki ngd marae, ki
ngé fafao rerek@ o te rohe, o fe rohe whanui. Kia ptimau te konga ki a
(TMoA. p. 14)* ia ané

I Ministry of Education. (2007). The New Zealand Curricufum for English-medium Teaching and Learning in Years 1
— 13. Wellington: Learning Media.
® Ministry of Education. (2008). Te Marautanga O Aofearca. Te Reo Maorl. Wellinglon: Te Poutaki Kérero Whaiti,
* 1bid
= Ministry of Education. (2007). The New Zealand Curriculum for English-medium Teaching and Learning in Years 1-
13 Wellinglon: Learning Media

M:nlstry of Education (2013). Ka Hikifia: Accelerating Success 2013 - 2017: The Maori Education Strategy.

Weltington: Author.
* Ministry of Education, {2008). Te Marautanga O Aotearca. Te Reo Maori. Wellington: Te Poutaki Karero Whiti.
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Te Kahiwi

The trunk, and the bands or scars on the trunk left as the nikau grows and sheds leaves

The bands represent whakapapa, acknowledging that students have inherited gifts, taient,

characteristics and qualities. The bands also represent the developmental phases of the dkonga as
well as their past experiences and how these have contributed to and shaped the student. The
connection to Papatianuku represents conditions or resources necessary for growth and
development as well as tiirangawaewae (belonging).

Emphasis will be placed on supporting the
student to understand 'their place in the
waoild’ - and the positive contributions the
individual can make locally, nationally and
globally for collective wellbeing for a
sustainable future

Traditional Maari knowledge includes elaborate
genealogies about the world... These interlink to form
a grand fabri¢, in which all things are interrelated, and
all are descended from the children of Ranginui and
Papatudnuku... Whakapapa allows people to locate
themselves in the world, both figuratively and in
relagison to their human ancestors (The Crown, 2010. p.
A7)

Kia ptimau te &konga
ki aia and

Kia eke te akonga ki
téna taumata

Relating to others
Thinking

Te Kopuku

The crown shaft - the bulbous form from which the leaves emerge

The crown shaft is a representation of significant people, groups, organisations (kaiako, friends, etc.
with whanau, hapifiwi at the core as the constant) who shape the learing and life experiences of the
gkonga. Some of these ‘individuals and groups have a temparary influence on the akonga and move

out of the akonga’s sphere of influence over time, much like the outer leaves as they separate and
drop off the palm.

There is a wealth of experiise in the local
and wider community that we would expose
students to and our ‘agile’ curriculum will
accommodate this

The preference is for Te Kopuku High to be
located in an area with easy access to
natural resources that will enable curriculum
themes such aswhenua (fand), food {kai)
and {wai) water to be utilised for STEM
based projects

it would also be an advantags if the school
is in or near an industrial/business site and
build strategic relationships that may lead to
work experience and/or internships for years
10 -13 starting in 2020

The curriculum has meaning for students, connects
with their wider lives, and engages the support of
th%ir families, whanau, and communities (NZC. p.
9)

Participating and
contributing

Ko te akonga fe
pitake o te ako

Me mahi tahi te kura,
te whanau, te hapd, te
iwi me fe hapori

,25 The Crown. (2010). Te Tafao: Mdori and the Natural World. Albany, Auckland: David Bateman
* Ministry of Education. {2007). The New Zealand Curricutum for English-medium Teaching and Learning in Years 1-

13. Wellington: Learning Media
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A personalized leaming programme will be
designed with gach student and their
whanau.

Technology and digital learning will be used
to enable and suppaort leaming.

“The idea of ‘personalising leaming’ calls for
reversing the Jogic” of education systems so that the
system is built around the iearner, rather than the
learner beirg requxred to fit the system” {Bolstad et
al. 2002. p. 3).F

He rereks, he ahurei hoki ngd huarahi ako o fénd

dkonga, o téna dkonga. (TMoA p. 14).2

Schools should expiore not only how ICT can
supplement traditional ways of teaching but also how
it can open up new and different ways of leamning.
(NZC. p.36).7

Ko te ako-e ko ngd akoranga ka whakafenalenalia,
ka tautokona ranei ma ngd hangarat mohrohro me
ngd hangarau whakawhitiwhiti, {TMoA, p.15).*

RT3 ATA WA
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Ko te konga te
pitake o e ako

Kia eke te akonga ki
{ona taumata

Managing self
Thinking

Using language
symhbols and texts

Health and welibeing will play an important
part in the school with an emphasis on self-
awareness, nutrition, fitness, an
understanding of contributors and
responses to offsetting negative health
statistics for Maori.

Tied in with personal health and wellbeing,
is the health and wellbeing of the
environment. Water {(wat), foodfsustenance
(kai) and the land {(whenua) are of practical
and cultural significance. The health and
sustainabiiity of these resources will be the

'A successful education therefore is one that lays
down the groundwork for a healthy lifestyle and a
career with an income adequate enough to prowde a
high standard of living’ (Durie. 2003. p. 200)

Three basic principles should guide management of

the environment:

*  Humankind's contribution is to enhance and
maintain the life-support systems of Papa-ti-a-
nuku

*  Paople should treat Papa-td-d-nuku with love
and respect in recognition of her life-supporting
function, her role in the ¢reation of the naturat

Kia eke te akonga ki
tona faumata

Ko te oranga tafao, he
oranga langata

Managing self

¥ Bolstad, R., Gilbert, J., Mc Dowall, S., Bull, A., Boyd, S., & Hipkins, R. (2012). Supporting future- orlented learning
and teaching - a New ZeaEand perspectwe Report prepared for the Ministry of Education. Wellingfon: NZCER

2 Ministry of Education. {2008}. Te Marautanga O Aotearoa. Te Reo Méori. Wellington: Te Poutaki Kdrero Whaiti.

2 Ministry of Education. {2007). The New Zealand Curriculum for English-medium Teaching and Learning in Years 1-

13. Wellington: Learning Media

3 Ministry of Education. {2008). Te Marautanga o Aotearoa. Te Reo Maon. Wellington: Te Poutaki Kérero Whaiti.
* Durle, M. {2003). Nga Kahui Pou: Launching M3or! Futures. Wellington: Huta Publishers

19




KTA ATA Mal
EDUCATIONAL TRUSY
ettt oot it ot

centre of inquiry that draws on the
disciplines of science, technology,
engineering and mathematics.

world and her place in our own whakapapa

We do not own Papa-tg-d-nuku but are
reciplents and therefore stewards of the natural

environment. (Marsden. 2011). #

Rationale for a new approach to organising curriculum based on language codes
rather than subjects

Both the New Zealand Curriculum (NZC) and Te Marautanga o Aotearoa (TMoA)
acknowledge the importance of language/literacy for learning. In NZC, this is expressed in the
following ways:

« Each learning area has its own language or languages. As students discover how {o
use them, they find they are abie to think in different ways, access new areas of
knowledge, and see their world from new perspectives. (p.9) and;

* As languags is central to learning and English is the medium for most learning in the
New Zealand Curriculum, the importance of literacy in English cannot be overstated.

(p. 16).

lh Te Marautanga o Aotearca (TMoA), it is expressed in the following statement:

» Ko fe reo te waka kawe i te wairua me te whakaaro Maori, e whakatinana ai nga
ahuatanga katoa o te ac Maori. He taonga tuku iho te rec Macri ... (Te Anga
Marautanga, {(p. 12.)

Despite this emphasis on language and literacy, both curricula organise learning according to
subject areas for years 1 - 10 with greater specialisation for years 11 - 13. English, Te Rea
Maori and Te Reo Pakeha (within which explicit literacy/language learning reside) accounts
for one of 8 learning areas for NZC and two of 9 learning areas in TMoA (see following).

Table 6: Learning areas of NZC and Te Marautanga o Aotearoa

New Zealand Curriculum Te Matauranga o Aotearoa.

English Te Reo Maori

Learning Languages Ngi Reo

Health and Physical Education Hauora

Social Sciences

Nga Tikanga a lwi

Pltaiao

Science

The net effect is that instructional programmes typically tend to compartmentalise learning as
evidenced by classroom and school-wide timetables operating in most New Zealand schools
because this is how learning is organised and presented in the curriculum documents. This

¥ Maori Marsden. Cited in Waitang! Tribunal Report 2011, Ko Actearoa Ténei: A Report inte Claims Concerning NZ
Law and Policy Affecting Maori Culture and Identify: Wai 262, Wellington:The Crown
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silo effect can lead to experiences that are artificial in nature because they don't adequately
represent or mirror real-life experience or promote ‘natural more integrated ways of learning’.

The dominant discourse for literacy in english-medium settings in Aotearca/New Zealand
reflects a functional approach where Government definitions, policies and initiatives to
support literacy teaching and Iearning are limited to ensuring success in the reading and
writing of English. (Grootveld. 2015). °

The Maori term for literacy i.e. te reo matatini (the many faces/facets of language) signals that
a broader definition for Maori-medium seftings is required - one that also positions i within a
broader cultural-political context. Ministry of Education (2007), refers to literacy or te reo
matatini as:

‘the ability to articulate the words, stories, histories, images, art, dance, movement,
politics and philosophies of M3ori [which] remains at the heart of literacy
development’ (p.11).*

Primacy here is given to the regeneration of Te Rec Maori which is positioned alongside
strategies and approaches {o achieve the broader goal of ensuring Maori are able to learn
and live as Maori.

Biliteracy {in Te Rec Maori and English) underpins the definition provided by the Maori Adult
Literacy Working Party, (2003) as follows:

‘Speaking, reading, writing and critical thinking interwoven with the knowledge of
soclfal and cultural practices. Literacy empowers people to contribute to and improve
sodiety’. (p. 39). *°

The National Institute of Maori Education, Centre for Maori and Indigenous Literacy and
Numeracy (2010), makes a distinction between Maori literacy {enabling access to Maori
literary forms as determined by Maori} and literacy for Macr {ensuring maximum engagement
in literacy and numeracy learning delivered within a culturally appropriate environment).

This last definition/description best represents the frame for literacy teaching and learning we
will be applying at Te Képuku High.

We propose an alternative approach where language(s)fliteracy are not just theorefically
situated as the core or base learning curriculum area(s) but alse applied in practice. As a
result, the remaining learning areas have heen redesignated as contexts or lenses through
which the world can be understood rather than being the mechanism by which learning is
organised. We believe that this constitutes a subtle but important re-positioning.

Our approach is based on the following understandings:

+ Language is fundamental to huiman endeavour.

» The development of language is at the same time, the developmient of learning.

» Language and literacy (ways of expressing language)} require the use of various
codes

+« Lliteracy {(ways of expressing language) is socially, politically and culturally
constructed.

* As language users, we are both encgoders and decoders. As encoders, we draw upon
our knowledge of codes to communicate, and as decoders, we draw upon the same
codes to help us interpret and understand the messages, ideas and information we
receive,

* Rarely is a singular code used in isolation. More often, cambinations of codes are
used in language and for literacy and learning.

® Grootveld, C. {2015). Literature Review: Literacy in Maori Medfium Education: Final Report for the Ministry of

Education.
¥ Cited in Grootveld, C. (2015). Literafure Review: Liferacy in Maori Medfium Education: Final Report for the Ministry

of Education.
* bid
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* Some codes are universal across languages, some codes are language specific
and/or culture specific

* In maori-medium learning contexts where bilingualism and biliteracy are desirable
outcomes, operating across similar and dissimilar codes is required

» The codes find expression through the learning areas expressed in NZC and TMoA.

» Research and case studies reinforce the benefits of a cross-disciplinary approach to
teaching and learniﬂg36

As a result of this thinking, we have developed a unigue, culturally located, Language Codes
Framework™ for our school.

Table 7: Language Codes Framework™ for Language and Literac
Reo Reo Torohii Nga Memo Ta Nga Kawenga Nga Horopaki
Whakaputa

Encoding for Becoding for a kupu Written texts
understanding, understanding, Words and Spoken texts
interpretation and interpretation and uflerances Paratingusitics

application. application. {paralinguistics)

Encoding requires Decoding reguires

productive skills: receptive skills:

Whakaaro Whakaaro

Korero Whakarongo Pataiao

Tuhi/Ta Panui 5 i Hangarau

- a tohu Braille g

Whakaalu Matakitaki Signs Signing i.e. lPéngar_au .

Symbols +@$H70M S Tlkanga-a-iw
: a1
Hauora

4 taiao Being able to 'read’
Environmentai the environment and
natural phenomena

Te Reo Maori learning area of TMoA provides a useful (language-based) frame comprising
three strands for further organising this learning as follows:

Table 8: Overview of Language Framework for Te Reo Maori Learning Area of Te Marautanga o
Aotearoa

Te Reo M3ori | English language Brief description/ characteristicslcompon_ents

term 1 equivalent

Aheinga Reo Language function Awareness of audience, purpose, how to structure textsthow
texts are structured

Puna Reo Language resources Vocabulary, grammar, text organisation, concepts and
conventions

Rautaki Reo fanguage strategies Various, o support dheinga reo and puna reo

36 Boistad, R., Gilbert, J., Mc Dowall, S., Buli, A., Boyd, 5., & Hipkins, R. {2012). Supporting fdture- oriented
learning and teaching - a New Zealand perspective. Report prepared for the Ministry of Education. Wellington:
NZCER
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Delivery of the curriculum across the year levels
4. Detall how you plan to teach and deliver your cwriculum across alf your proposed year levels.

Using a project based approach, our student leaming programme will focus in the first
fnstance, on ‘Knowing and expressing self. This includes developing with students a strong
sense of their cultural identity and building language-code competencies in English and
Méori. Engagement and participation in STEM based projects will increase relative to each
student’s developing identity and linguistic capability. This is illustrated in figure 7 below.

Figure 7: Representation of the relationship between parts of the curriculum

ar? i Nearg © o Year

Traditional language teaching in level 2 immersion programmes in New Zealand tends to
develop Maori language proficiency as a consequence of engagement with curriculum subject
matter. Second language learning theory postulates that at least 6 years of immersion -
preferably 8 years in the target language (in this case te reo Maori) is required if the coganitive
benefits associated with bilingualism and biliteracy are o be realised. (May et al. 2004). 7

Many of the maori-medium programmes in english-medium setlings are not teaching
sufficiently through Te Reo Maori for studenis to accrue the benefits from being bilinguat.
Furthermore, late immersion as a viable option and the use of pedagogies such as
translanguaging, have not been sufficiently explored in the New Zealand context even though
the relative benefits of these type of approaches are well documented in international
research. (Personal communication with Stephen May, September 30, 2015).

We believe that by “frontloading’ the linguistic component we can accelerate the language
proficiency of students. This will be achieved by employing bilingual teachers who are highly
proficient in Te Reo Maori, applying successful accelerant teaching methods such as Te
Ataarangi and franslanguaging, drawing on the expertise of the Kia Ata Mai Educational Trust
team and engaging with other experts of literacy and language acquisition.

A project inquiry based approach focussed on (but not limited ftc) water (wai),
food/sustenance, (kai) and land (whenua), will provide students with opportunities to explore
and apply learning in ways that will satisfy goals for cultural, social and economic
development and sustainability.

Projects types include:
»  Structured and semi-structured projects assigned to the individual
¢ Structured and semi-structured projects assigned to a collective of students
» Projects selected by the individual students
* Projects selected by a collective of students

¥ May, 8., Hill, R, & Tlakiwal, S. (2004). Bilingual/immersion Education: Indicators of Good Practice: Final Report fo
the Ministry of Education. Hamilton:University of Waikato.
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Along with knowing and expressing self, our learning programme will -support students to
develop the necessary skills in ITftechnology to enhance their learning experiences by
operating off a Google platform and using one-te-one devices.

Producing better outcomes for priority learner groups
5, Explain how the teaching and delivery of the curriculum will produce better achievement cutcomes for the
priority learner groups.

We are offering a student-centric, bilingual learning programme delivered within a kaupapa
Maori context that targets Maori students. This aligns with the Ministry of Education’s vision
that strives to ensure that Maori students ‘enjoy and achieve education success as Méori. *®

Qur analysis of the educational pipeline in Hamilton City demonstrates that high academic
success is more assured for Maori students in the Méaori medium pipeline. NCEA 2 results for
Ngd Taiatea Wharekura, the sole Maori medium secondary schooling provision in Hamilton
City, recorded an 86.8% pass rate in 2012, an 87% pass rate in 2013 and an 84.5% pass rate
in 2014.

By comparison, the average NCEA 2 pass rates for the 3 english-medium secondary schools
in Hamilton City with the highest Maori student populations were 43.8% in 2012, 44.0% in
2013 and 52.3% in 2014.

Nga Taiatea Wharekura, rated as a decile 2 school, boasted a 100% Maori roll in 2014. The
average percentage of Maori students for 2014 was 45.3% in the 3 english-medium
secondary schools with higher decile ratings of 3 and 4.

The results are spectacularly different in favour of Maori medium despite the fact that the
proportion of Maori students in this scheol is higher and the decile (economic) rating is lower.

This argues for the provision of a kaupapa Maori, bilingual approach in the english-medium
pipeline.

Development of our own curriculum
6. if you plan to develop your own curriculum, explain how and in what timeframe this wili be achleved.

We have fully developed an alternative curriculum approach based on Te Nikau™ that aligns
to NZC and Te Marautanga o Aotearca. (Refer to Question 3, p. 16). We will draw on the
skills, strategies, ideas, features, structures etc. articulated in NZC and Te Marautanga o
Aotearoa in ways that best reflect the developing competencies of each student.

Qualifications being offered
7. Provide a full list of the qualifications that your school will offer (if applicable).

The main school-based gualification, NCEA levels 1, 2 and 3, will be offered from 2019
onhwards when the first cohort of students become Year 11. In the event that students achieve
at an accelerated pace, we will support students undertaking NCEA sooner or at a higher
level as their learning achievements progress.

Other qualifications aniicipated may include industry-based training equivalents such as
Squiggle Young Engineers, MEA Mobile iOS Developer Course, Dev Academy Bootcamp
and online 108 Certifications such as those offered by Apple and Udacity.

Industry certifications will also be explored such as;
*  Cisco Certifications (CCENT, CCNA, CCNP, CCIE)
*  Microsoft Certifications
* |BM Certifications
*  Mathematics (Level 1)

® Ministry of Education (2013). Ka Hikitia: Accelerating Success 2013 - 2017; The Maori Education Strategy. p.13.
Wellington: Author.
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»  Mathematics (Level 2)

* Mechanical Engineering Technology (Level 1)

*  Computing {Level 2)

=  Tourism {Introductory Skilis}

+  Computing (Level 3)

* Drama (Level 2}

* Building, Construction, and Allied Trades Skills (Level 1)
* Electronics Technology (Level 2)

* Building, Construction, and Allied Trade Skills (Level 2)

Targeting Maori Students

8. If you plan to target Maori students, outline your plans for:
a. Achieving success as Maori and;
b. Supporting Mieri language in education: delivering strong, co-ordinated effort and investment

QOur target group is Maori and our whole approach is geared towards our Maori students
enjoying success as Maari, and more specifically enjoying success as iwi and hapu members.
We intend delivering the curriculum bilingually (i.e. Maari - English). The M3ori language
component aligns both with the strategic aims of Tau Mai te Reo: MAori language in
Educalion Strategy 2013 -2017 and those of Whakatupuranga Waikato Tainui 2050.

Targeting Pasifika Students
9. If you plan to target Pasifika students, outline your:

a. Plans for achieving Pasifika success using students identities, languages and cultures as foundations {o

build upon
b. How tha school will build its own Pasifika capability and;
¢. How partnerships (as identified in question 14(¢) with Pasifika parents, families and communities are used

to achieve Pasifika success.

Our students are likely to be abie to claim dual and multiple heritage, The cultural identity and
identities of all students will be acknowledged and celebrated. We welcome enrolments from
Pasifika students.

Provision of an inclusive environment

10. Qutline how you will ensure an inclusive environment for students with special education needs,
ingluding:

a. how the school will demonstrate inclusive practices,

b. how the schooel will build its capability to address the needs of students with special education needs; and
¢. how partnerships with parents with students with special education needs are used to achieve education
success.

The strengths-based inclusive approach of our school philosophy means that all students are
welcome, no matter what their learning challenges may be. With all students enjoying a high
level of individualisation and personalisation from their Learning Pathway (Ara Aka) - the
inclusion of a targeted edueation plan for students with higher support requirements will
require minimal adjustment to our daily routines and practices.

We will work with the student and wh@nau as key collaborators in the first instance to ensure
we maximise their learning experience, consult with people in the community and relevant
agencies and ensure that our buildings meet New Zealand building accessibility standards
and regulations.

Teaching and support staff in. the school will receive professional development to ensure an
appropriate level of inclusive support and safe practices. We will access external professional
support services and, in special cases, funding to acquire for exampie, assistive technology,
to enable all students in our kura to achieve their potential.

The student in our school will have access to exira support from external agencies as

required. This includes students with ideniified learning disabilities as well as those
considered to be higher functioning (i.e. gifted leamers).
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Individualised learning programmes for students with special intellectual requirements can
also be accessed through organisations such as South Pacific Educational Services (SPEC),
an NZQA approved course owner, that provides learning modules and courses for learners
with diverse learning attributes.

“The SPEC courses are written fo provide a framework encouraging a self-directed
approach to learning with a focus on developing the key competencres The
programme also provides differentiation allowing for inclusive education for all. -

Resourcing a secondary school

1. f you are propose to operate a secondary school and are planning to offer a full subject range, explain
how this will be resourced within the funding levels set out in your financial plan.

We expect to be catering for Years 9 to 10 by 2018, Years 9 to 11 by 2019, Years 9 o 12 by
2020 and Years 9 to 13 by 2021. We will begin the process for accreditation and o gain
consent to assess in 2016. This provision will be resourced via the operational funding and if
further funding is required, we envisage coniributions from Kia Ata Mai Educational Trust {the
Sponsor) and existing and future partners with a philanthropic agenda to be forthcoming.

Provision for 0 - 8 year olds

12. If you are proposing fo provision for 0-8 year olds, explain how you will manage the requirements set out
in the ECE reguiations and the obligations of a Partnership School as set out in key documents (including
legislation and contract)

Te Kopuku High not be catering far 0 {o 8 year olds.

Assessment approaches and tools

13. Detail tests, measures and tools, or other assessment tools that you propose to use, including {note:
you will be required to use an assessment tool such as e-asTTie):

a. how student pregress and achievement will be measured, tracked, reported and responded to,
particularly in relation to National Standards (if applicabie}); and

b.how assessment andfor aromatawai will be used to tailor instruction.

Kia Ata Mal Educational Trust in association with the University of Walkato delivered a series
of national workshops in 2014 and 2015 for teachers and educators working in the maori -
medium sector under a Ministry of Education contract.

The content of those workshops {which we developed), included definitions and distinctions
between assessment for learning (I.e. assessment for formative purposes) and assessment of
learning (i.e. assessment for summative purposes). in 2015, we supported 338 educators to
make overall teacher judgments (OTJs) for reporting student achievement against Te
Marautanga o Aotearoa using Ngd Whanaketanga Rumaki Maori.

Assessment fools will be used as part of a more comprehensive approach to measuring,
tracking and repoiting student achievement in our school that will include reporting against
National Standards and/or Nga Whanaketanga Rumaki Maori {as appropriate). This is
consistent with current recommended assessment practices for rep matatinifliteracy as
fllustrated in Figure 8, where multiple sources of information including learning conversations,
tasks, tools and intuitive knowing (fairongo) inform the learning needs of students and their
achievement levels. ‘

¥ SPEC (n.d). South Pacific Educational Courses. Retrieved Septembar 30 2045 from hitp:/iwww.spec.org.nz/
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Figure 8: §§ources of evidence for making Overall Teacher Judgements (OTJs) and their relative
weighting .

Literacy/reo matatini assessment tools that will be used for formative purposes are presented
in Table 9.

Table 9: Forimative Literacy/Reo Matatini Assessment Tools

. English-medium | Mﬁori-me_diurﬁ

Hopukina for speaking

e-AsTTle generic marking rubric for writing -

Mathematics/pdngarau assessment tools that will be used for formative purposes are
presented in Table 10:
Table 10: Formative Mathematics/Pangarau Assessment Tool

IKAN (Individual Knowledge Assessment of
Number)

Kia Ata Mai Educational Trust & University of Waikato. (2015). Kia Whakatau fe Aronga: Making Overall Teacher
Judgements. Hamilton, New Zealand: Author
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Naticnal Standards and Ngd Whanaketanga Rumald Maori (which serve summative
purposes) capture a narrow but important range of developing competencies in
Reading/Panui, Writing/Tuhituhi, Kdrero (for M&ori medium settings only}) and
Mathematics/Pangarau by matching student demonstrations of competency to research
based progressions of literacy and numeracy. These progressions will be used to align our
curricuium with the standards for reporting.

We will also develop a range of rubrics to gather and report broader achievement information
about students. A small selection of these rubrics will be mandatory but students will also be
able to select from an online stock (or develop their own) to create personalised ‘portfolios’ of
success that reflect their learning goals. The rubrics can be used fto illustrate what
achievement and success looks like, as well as gauge progress. We subscribe to the notion
of Hluminating Maori success rather than creating practices and a discourse that defines
Maori students by what they can't do.

A simplified example of what these might look like follows:

Table 11: Sample of Assessment Rubrics

| strategies

to successfully use
a range of
strategies fo creats,
wiite, and present
where we both gain
satisfaction from our
efforts

strategles to
create, write,
and present and
am relatively
satisfied with
what { produce

Te More Te Pl
Te reo 1 can communicate [ can I cannot
Maori my thoughts and understand and understand or
ideas fluently in say simple speak Maori at
Maori Maori sentences all
Identity } am actively | sometimes | do not know
(marae) involved and participate in my marae
understand my role activities at my
at my marae marae
Identity | know my iwithap, i can confidently | do not know
s - and | am known to recite my my fwithapl
| (iwithapa) them. p&peha and
know some
stories retated o
these identity
markers
j Encoding | can confidenily f can select from I do not have
teach someone else a wide range of enough

strategies and
confidence to
create, write,
and present
anything that
gives me
satisfaction

Decoding | can confidenily | have a few | do not have
strategies teach someone alse strategies that enaugh
to successfully use work most of the strategies 1o
a broad range of time to help me help me
stratagies to understand what understand
undarstand what | am viewing/ what [ am

they are viewing/
reading

reading

viewing/ reading

14. Explain why you are confident students will he able to achieve the National Standards (those in Years 1-
8) or your proposed qualification using the curriculum and teaching methods you have proposed. Be
specific and provide evidence such as student achievement data where possible.

A priority for Te Kopuku High is to understand each student and identiify what motivates and

excites them. We will develop a rich strengths-based profile about each student, with the
student and their whanau using a series of processes, interview tools and resources we have
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developed for this purpose. This includes ‘assigning’ the Atua who best represent the primary
multiple intelligences of the student, openly acknowledging the place of Maori cosmalogy in
our curriculum and giving substance to the expression :

He url koe nd te hunga atua - You are a descendant of your ancestors anchored in Maori
cosmology

Figure 9. Match of multiple intelligences to Atua (Maori Gods/Deities)

Tawhaki Tawhlrimatea Tane Rore

Hineraukatauti

Verbal - Msicl Mathematical - Kinestetic
Linguistic Logicai
Mahi-a-Rehia  Tane Mahuta Haumieiiketiike = Rongomatane

@ ® ®

Visual Naturalist Intrapersonal Interpersonal

This will form the basis for designing learning experiences that leverage the student's
interests, passions, dispositions and aspirations supported by deliberate acts of teaching.

We will identify andfor confirm the achievement levels of enroling students in relation fo
National Standards or Ngad Whanaketanga Rumaki M3ori and ensure their Learning Plan (Ara
Ako) responds to any achievement challenges. This includes identifying if they are candidates
for Mauri Oho, a bilingual online learning system our organisation developed to support
students who were not meeting the achievement expectations of Nga Whanaketanga Rumaki
Maori under a Ministry of Education contract.

In Mauri Oho, the teacher co-constructs with the student learning fasks in the strand where a
learning challenge is presenting itself which the student completes using digital devices and
apps recommended by the system. One of the functions in Mauri Cho enables feedback and
self and teacher assessments of completed work.

Mauri Tau works in concert with Mauri Oho. This is a scientifically engineered bio-feedback
technology that provides feedback to students about their readiness to learn. The software
programme then directs the student to calibrated breathing exercises to achieve a more
balanced physiological state.
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A selection of 2015 achievement data over three terms (i.e. T1, T2 and T3) for 20 Mauri Oho
students from three schools also show promising trends as follows:

Figure 19: Changes in Nga Whanaketanga Rimaki Maori achievement levels for students in Mauri
Oho supplementary programme in 2015

Achisvement Shit In Ta Tau {(Numhber) Achfavamant Shift int Tuhituh] (Ariting)

: 1
a 6 10 14 20 a & W ] 20

For Tau (Number), the number of students at Manawa Taki (below national expectations)
decreased each term and the number of students at Manawa Ora (achieving national
expectations) and Manawa Toa (exceeding national expectations} increased by term 3.

For Tuhituhi {(Writing), the number of students at Manawa Aki (working towards national
expectations) decreased each term and the number of students at Manawa Ora (achieving
national expectations) increased each term.

For Panui (Reading), the number of students at Manawa Taki {below national expectations)
decreased between terms 1 and 2 and the number of students at Manawa Ora (achieving
national expectations) and Manawa Toa (exceeding national expectations) increased each
term.

For Kérero (Speaking), the number of students at Manawa Aki (working towards national
expectations) decreased each term and the number of students at Manawa Ora (achieving
national expectations) increased each term.

Our research also shows a success rate of 82% can he expected for students who are
directed to engage with Mauri Tau by the system from their physiclegical readings.

Curricutum is not compuisory after Year 10, therefore, well designed teaching and tearning
programmes tailored to the individual student become even more important so that choices
are well supported for desired career pathways. The new approach to organising curriculum
based on language codes rather than subjects using a project-based approach will allow for
cross - disciplinary learning from a strong language and literacy foundation within authentic
contexts. Appropriate assessment standards (achievement and/or unit) will then be mapped
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to the curriculum and the individual student programme supporting an integrated approach to
achievement of appropriate qualifications. While the main school based qualification is the
NCEA (Levels 1 — 3), vocational pathways (6 industries) and other nationally and
internationally recognised gualifications will be mapped as appropriate for each student.

Integrated assessment is currently being developed by the Ministry of Education as the
Standards Setfing Body (SSB) for the NCEA through the Youth Guarantee/Vocational
Pathway wark and achievement standards that have been derived from Te Marautanga o
Aotearoa. There is also an increasing volume of dual curricular standards (derived from
TMoA and the NZC) that are broad in outcome and sufficiently generic to allow a wide and
diverse range of integrated (as well as subject specific) assessment opportunities. For those
students who wish to pursue an academic pathway, mapping of appropriate assessment to
meet University Entrance requirements based on the individual learning programme will be
planned.

Maori-medium secondary schools commonly integrate assessment across the Marau-a-Kura
(school based curriculum) and have far better results in achievement than Méori in english-
medium schools that are commonly assessed through individual subjects. In 2014,
achievement for ali Level 1 and 2 maori-medfum schools in NCEA Level 2 for school leavers
was 85.6% while achievement for maori in english-medium schools in NCEA level 2 for
school leavers was 67.7%.

This trend is reflected in the data for Hamilton:

Table 12: Nga Taiatea Wharekura (Maori-medium) compared with English-medium schools in
Hamilton

Nga Taiatea Wharekura

Average of three English-medium Secondary Schools NCEA Level 2 -
2012 2013 2014
43.8% 44.0% 52.3%

The approach behind curricuium and assessment in Te Kopuku High will significantly lift
achievement because it seeks to maximise the best research, evidence and innovative
practices underpinning high achievement for indigenous learners within a student-centric
approach embodied in Te Nikau™.

Promoting high levels of attendance

15. Explaln how your school will {response should include ways in which these will be delivered and how
these will be monitored for effectiveness):

a. work with students, parents, famillesfwhanau and community to promote high attendance levels

Attendance will be closely monitored at Te Kopuku High. Whanau or their ‘champion’
(aumangea) will be contacted on the day of absence where that absence is unexplained. We
propose a three-way agreement between the student, their whanau and the school that will
be signed as part of the enrolment process. This will form the basis for discussion (hui) with
the student, whanau, the whanau champion (aumangea) and the school when attendance is
becoming an issue.

In Table 13 below, a matrix of commitments that we would expect to include in the agreement
have been identified.

Table 13: Tripartite agreement between students, whanau and the school to promote high
attendance levels

‘We, the school commlts to... |- We, the whanau commlts




Letting the school know that | will Providing a range of channels to Providing evidence (such as a

be absent and explaining why communicate absence medicai certificate) to support
reasons for absance where

Ensuring | take advantage of any Acknowledging receipt of the student's appropriate

opportunity to catch up on the notice of absence

learning | may have missed
Ensuring the student can access any
learning they may have missed by
providing extra tutorials at school and/or
online

In addition, it will be important that school representatives build strong relationships with
fruancy agencies {e.g. SASH), youth arganisations {e.g. Te Ahurei a Rangatahi Trust (funded
by community funders), Whai Marama Youth Services, Rongo Atea (Youth Drugs and
Alcohol service), Te Whakaruruhau, Salvation Army, Mana Whenua; {Ngati Wairere and
Ngédti Mahanga), Maori Wardens, Police (Maori Liaison Officer), and Children’s Teams
Hamilton to advocate open communication channels for dialogue on a frequent basis in order
to support students and the broader context(s} in which they live. Activities and measures of
effectiveness are presented in Table 14.

X

: Activities and measures of effectiveness to achieve high levels of attendance

Activity Measures of Effectiveness

Tripartite Agreement between the All partners are adhering to their respective commitments in the

student, whanau and kura agreement

Whanau-School partnerships
b.develop family-school partnerships that focus on strengthening support for learning, Improving
communication, and encouraging parent/familyfwhanau involvement in school operations

Whanau are an invaiuable source of knowledge about their tamaiti. We will draw on this
knowledge to develop rich profiles about the student as the basis for personalising learning.
We will also ask each whanau fo name a ‘champion’ {aumangea) who might carry out a
variety of functions with and on behalf of the student including advocacy and mentorship.
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There Is a range of activiies that we will undertake to encourage whanau-school
partnerships. Table 15 provides an indicative sample of these opportunities:

Table 15: Activities and measures of effectiveness for strengthening

Activity i Measures of Effectiveness

whinau involvement

Offer a range of opportunitlos for whanau to participate Positive whanau feedback and testimoniais (orat and

during the school term in school camps and wananga, written)

community events (te reo Maori and English speech

days, aumangea and kaumatua days, matariki Oversubscription or waitlisting of volunteers from whanau
celebrations, innovation showcases sfc) and community for school activities

Create in-school and after-school opportunities for the High attendance at whanau leaming days

whanau to learn alongside their tamaiti {e.g. te rec Maori
and tikanga, digital literacy)

Supporting whanau involvement in the learning process
¢. work with parentsffamilies/iwhanau and community so they have the information and training they need to
better support and become more involved in the learning process

In this section, our response will include support to whanau in relation to Te Reo Maori and
digital technology, as two major drivers of our programme.

Te Reo Méori learning

A raft of initiatives are avallable through Te Ataarangi to ‘re-establish the Maori language as
the principal language of the home, family, neighbourhood and wider community’. We also
recognise the merits of Te Ataarangi in accelerating the Maori language of students whao
enter at beginning proficiency levels.

Table 186: Astivities and measures of effectiveness for strengthening whanau involvement In te reo
Maori learning

Activity . - Measures of Effectiveness |

Whanau participate with their 80% of target whanau and 100% of target students participate in Te Ataarangi
tamariki in Te Ataarangi initiatives { initiatives

100% of target whanau and students report a fwo to three level shift in te reo
Maori on the rec méaori rubric {refer to Assessment: Approaches and TFools
section}

Digital Learning

At Te Kopuku High, we will use Google as a platform and STEM focus to be an innovation
hub and catalyst not only for students, but for their whénau and the wider community. We
anticipate opportunities might extend to upskilling them as digital citizens, increasing and
improving their use of existing technologies (such as computer literacy and digital citizenship)
as well as providing access to new and emerging technologies (3D printing, coding, robolics
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eic.). Table 17 provides an indicative sample of activilies that are envisaged to provide
information and training to whanau and the community to support and become more involved

in the learning process.

Table 17; Activities and measures of effectiveness for strengthening whanau involvement in digital

learning

Activity

Measures of Effectiveness

Sessions {during daytime or evening) or online vignetie series to explain
Te Kapuku educational framework, approach to project-based leaming,
STEM focus and school themes {land/whenua, water/wai,
food/sustenancelkai).

Onsite evening or weekend opportunities for whanau to join innovation
hub activities and be exposed te and learn new technologies that students
are learning during term. This might include CAD/CAM drawings, 3D
printing, coding, engineering, computing literacy etc.

Annual 80% sign-ups to sessions

No. of online clicks (to be determined)

80% satisfaction from completed surveys
during/post attendance at Te Kopuku
High events and activities.

Communicating with whanau about progress and achievement
d. communicate with parents/families/whinau and community concerning the school’s progress and
achievements

Communicating with stakeholders on the school's progress and achievements can be
achieved via multiple channels including online and in hardcopy / print format as well as face
to face. At Te Kadpuku High, we note that student success is an indicator of the success of the
school. Our approach therefore deliberately focuses on student-based activities in Table 18.

Table 18: Activities and measures of effectiveness for communicating progress and achievement

with whianau and the communit

Activity

Student-led activities

Annual student-led conferences to share student progress and
achievements

Portfollos of student work maintained by each student

Measures of Effectiveness

Positive feadback from students, whanau
and the community

Exemplars of work are assessed against
Te Nikau™ and against relevant credits
towards NCEA, UE (from 2019} and other
nafionaily and nternationally recognised
qualifications
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Relationships with community agencies and organisations

16. Explain the relationship your school intends to develop with community agencies and organisations that
serve students who attend the school. (response should include ways in which these will be deliversd and
how these will be monitored for effectiveness)

It is important for Te Kopuku High and schoal representatives to build strong relationships
with a number of community agencies and organisations that will work with the whanau to
serve students who attend the school. This will open communication channels for two-way or
multi-way dialogue on a frequent basis in order to support students and the broader
context(s) in which they live and in an integrated way. This work falls under the oversight of
the Chief Operating Officer (COO) of the schoal through the Parinerships portfolio and the
Chief Executive Officer (CEO) through the Staff and Student Welfare portfolio.

We estimate that a quarter of Te Kopuku High target student population wifl be experiencing
issues serious enocugh in nature to persistently impact negatively on their achievement and
engagement. As a school we will build different relationships with different agencies and
organisations Including iwi, tertiary, industry, whanau support-type services, health and social
sefvices whether mandated by legislation or in a voluntary capacity to ensure students’ needs
are anticipated and met.

In Hamilton City, such services include (but are not limited to):

* Hamilton Children’s Team {which offers a cross-agency plan to protect vulnerable
children)

+ Truancy Agencies {e.g., Integrated Attendance Service)

* Police (Maori Liaison, Youth Aid, Family Violence)

« Rauawaawa Kaumatua Charitable Trust through their Aroha Nga Mokopuna Project
health promotion service

* Rongo Atea Youth Alcohol & Drug Service

*  Maori Wardens

* Reformed Gang Members & Associafes (as patential mentors)

+  Whai Marama Youth Connex

The COO and CEQ will monitar the effectiveness of any support plans in place.

Relationships with individuals, partners and organisations
17. Qutline any commitments that the school has made for partnerships or other relationships with
community organisations or individuals that would enrich the learning opportunities for students attending

the school

We have embarked on a deliberate strategy to initiate reEationships with key individuals,
partners and organisations who are aligned with the vision and mission of Te Kopuku High.
These are presented in Table 19.

___Table 19: Indicative Partner contributions to curriculum content and/for infrastructure

Commitment-. -} - i_earnmg enriched by

; 21 ¥ years in deiwenng educatlonal |n
the Maon medium sactor -

f
s 9(2)(b)(ii) OIA
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Use of external providers
18. Detall any plans to use external providers to deliver parts of the educational programme {if applicable).

Provide a full explanation of how this will work in practice.

Te Kdpuku High wilt apply its deliberate strategy to the use of external providers to deliver the
proposed educational programme. The focus will be on incorporating Kaupapa Maori to
enhance the growth of students as part of Te Nikau™ and selecting programme companents
representative of our Science, Technology, Engineering and Mathematics (STEM) focus. The
following Table 20 is indicative of the external providers we are currently engaging with.

Table 20: External providers to support Te Kopuku Schoot curricufum

External Learning Component(s) - How it will w_drk in practice ...

Provider
osources: Access to e)as mg

_ KiaAtaMai - | Leverage. 501
Educational : rdcopy) will he available from

Trust

9.
lopment (PLD) workshops as part of Te:
ik High PLD appreach

ls 9(2) b) (i) O1A
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School calendar

16. Explain and provide evidence to support your proposed school calendar setting out:
a. the daily hours of operation

We facilitated a design-thinking workshop with a student focus group representing the target
school years 7 - 13 over a two-day period in the preparation of this proposal. The
recommendation of these students was daily hours from 10.00am to 4.00pm.

This aligns with research recently reported in the New Zealand Herald"! where it was found
that teens were more likely to be alert and in a better mood if they started later and reported
optimum school start times up to 11am depending on the age of the student.

b. indicative student timetables and
¢. how the school day and year will be organised to include instruction and assessment, independent study,
professional development, parent-teacher conferences, and extra or co-curricular activities.

The indicative school timetable is indicated in Table 22 below.

Table 22: Te Kapuku Hlgh Indicative Weekly Timetable

Monday Tuesday Wednesday Thursday |
Wa ngakau * Tai Chi Yoga Sporis Specific Mau Rakau Swimming
8.30 am Crossfit Dance Tai Chi, Martial Maditation Running
10.00 am Independent Independent Arts Independent

Study and Study and independent Study Study and

Revision Revision and Revision Revision Brealdast

Breakfast Breakfast Breakfast Breakfast
Wa tuatahi Tutorials Block 1 Block 1 Block 1 Independent
10.00 am study and
11.40 am revision

Tutortals/or
schoel hui

Block 2

Wa tuarua
12.30 pm
2.00 pm

@ Kai 2,00 pm -~ 2,30pm (30min} |
Mauri Tau

Wi tuatoru Block 3 Block 3 Block 3 Block 3 'Giving
2.30 pm hackffeading
4.00 pm forward” activities

Kura o te Ahipd 4.00pm - 6.00 pm {(90mins)
nsite after school actlvities Including Te Ataaran

The weekly timetable was informed by recommendations by the student focus group (see
Figure i1).

1 New Zealand Herald. September 19, 2015 hitp:{fwww.nzherald.co.nzinzmews/articie.cfm?c_id=1&objectid=11515442
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Figure 11: Design-thinking session “What would your ideal school day {ook like?”
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For students, the flexible school day will be begin with karakia at 8.30am after which they will
have the option of engaging in physical activities (e.g. yoga, mau rakau, tai chi etc) aimed at
activating a balance between the Sympathetic and Parasympathetic nervous system to bring
about the the Optimal Learning Zone - Mauri Tau- andfor take advantage of the breakfast
club. Breathing activities for Mauri Tau will also take place directly after an interval,

The 8.30am to 10arn period is also a time when students can underiake independent study
and revision, engage with other students to work on projects in an informal way, mentor
peers, or participate in ‘catch up 'tutorials. The placement of tutorials on Mondays and Fridays
mean that oh these days, these activities can extend into tutorial time.

Tutorial periods at the beginning and end of any given week create opportunities for morning
briefings, refationship building, pastoral care, problem solving, mentoring, setting learning
goals, discussing career pathways providing advice and advocacy etc. Each student cohort
will have a teacher or staff mentor who will continue in that role throughout the student’s
journey at Te Kopuku High.

The proposed annual school year at Te Kdpuku High was also based on a recommendation
from the student design thinking session, as shown in Figure 12.
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Figure 12: Design-thinking Session “What would your ideal school year look like?
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On Friday afternoons, a block is dedicated to 'giving backffeeding forward’ activities. Here
students and staff have the opportunity to carry out philanthropic werk within the school or in
the community. Each student will be required to provide evidence that they have in fact ‘given
something back’ or fed something forward'. In the future, this is also likely to be the day that
senior students undertake internships and apprenticeships.

Fridays can also be used fo provide a whole day workshop on an area of student interest to
supplement what is available during the week or as an additional opportunity

Teachers and support staff are expected to be at school by 8am and will be encouraged to
spend the two hours before formal instruction begins at 10am, to plan and prepare lessons,
mark work, assess students, provide catch-up tutorials, participate in professional learning
efc. This will be organised on a rotation basis to free teachers fo share breakfast with
students and supervise their activities.

The 75 to 100 minute blocks allow for literacy/te rec matatini and STEM-specific instruction
while the projects-based approach provides rich opportunities for contextualising the leaming.

The learning environment will not be confined to ‘classroom spaces’ particularly as
landfwhenua, sustenance/kai and water/wai are central themes. Qur future location and our
school design ideas will maximise opportunities for learning o occur in the wider environment
including marae, workplaces, parks and reserves, the Waikato River, Wintec and University
spaces, local gyms, pools, research and development facilities, commercial cortidors etc.

The proposed annual school year at Te Kdpuku High was also based on a recommendation

from the student design thinking session. A fourterm calendar year is proposed and
described in Table 23.
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Table 23: Te K&puku Indicative School Calendar for 2017

| Duration

| Specific School E\fehts

Term 1

Teachers start Monday
30 January

Students start Tuesday 7
February

Ends: Thursday, 13 April
(96-106 haif days)

Term 2

Starts Monday, 1 May
Ends Friday, 7 July
{98 half days)

Term 3

Start Monday, 24 July
Ends Friday, 29
September

(100 half days)

Term 4

Starts Monday, 16
October

Ends no later than
Friday, 20 December {94
half days)

Secondary Wednesday,
14 December (68 half
days)

10 Weeks

10 Weeks

10 Weeks

10 Weeks

Woeek 1 Orientation {Key values, STEM)

Week 1 Complete student profiles

Week 2 Wananga

Week 3+ Progression alignment to determine achievement levels
and add to student profiles

Weeks 3-8 Structured individual projects

Week 6 Regatia

Week 9 Student progress report

Week 10 Celebration of Learning/Squiggle Sci, OMGTechl
Workshops

Woesaks 1-7 Semi-structured individual projects

Woeeks 5 — 7 Matariki

Weeks 7-8 Student progress and achlevement reports co-constructed
with students and whanau

Weaok 9 Celebration of Learning/Squiggle Sci, OMGTech! Workshops
Week 10 Wananga

Waeks 1-8

Semi-structured individual projacts or independent individual projects
Week 5 Koroneihana

Week 9 Ceiebration of Learning/Squiggle Sci, OMGTech! Workshops
Week 10 Wananga

Weeks 1-7 Structured or semi-structured collective projects

Weeks 7-8 Student progress and achievement raports co-constructed
with students and whanau

Woeek 9 Ceiebration of Learning

Week 10 End of year activities (student designed)

Qther

Due consideration will be given to the school's presence at significant events such as
Manu Kérero {local and national} and Te Matatini locaf and national) and other significant
Maori and iwifhapl events such as poukai

Wananga Week for teachers and staff (week preceding the start of the school term)
Teachers and staff will wananga in the week leading up o the start of the school term for in-
depth reflection and evaluation {of the previous year), planning, preparation and problem
solving for the coming year. Schoolwide professional learning will also occur during this time.

Whakawhanaungatanga (Weeks 1 and 2, Term 1)

Students and staif will spend 2 weeks planning and exploring a number of kaupapa-based
projects around the key values of Te Kopuku High including whenua/land, kaifsustenance,
and wai/water enabled through STEM. Wesk 1 will lead with an orientation of Te Képuku
High, our key values of the school and STEM focus. In week 2, the whole school will
wananga and spend time at local marae sharing whakapapa and developing identity and a
sense of belonging through whakawhanaungatanga. This includes visits to local partners

(See Table 12).

Celebration of Learning Week (week 10, term 1, week 9 terms 2 and 3)
Celebration of Learning Week provides opportunities to showcase student and staff work and

includes a project symposium. Opportunities to participate in co-curricular activities that

further support the STEM projects, for example Squiggles Science, Young Engineers,
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OMGTech! and extra-curricula activities (sporting and the arts) to will also occur during this
week. This will also be the time when the achievements of graduates of Te Kopuku High will
he acknowledged and celebrated.

Wainanga week for students and whianau (week 10 terms 2 and 3)

Winanga will include an in-depth study of a key theme inspired by Te Nikau™ (e.g.
resourcefulness, collaboration, cosmology and also provide further opportunities for Te Reo
Maori (e.g. Te Ataarangi), tikanga and cultural learning.

Formal reporting of student progress and achievement

A progress report co-constructed with the student will be sent home in week 9 of term 1. Two
other significant reporting events will take place in weeks 7 - 8 of terms 2 and 4. The ‘reports’
will be co-constructed with student and whanau all of whom will contribute information o build
a strength-based profile embracing the breadth and depth of achievements and successes at
school, at home and in the community.

Student Behavior, Discipline and Participation

20. Qutline the school’s philosophy and methodalogy regarding student behaviour, discipline and
participation in school activities.

This section includes input from our student focus group (refer to Figure 13). The school's
philosophy regarding student behaviour, discipline and participation is based on the following
heliefs and practices:
» Students need to be encouraged and supported to regulate, manage and take
responsibility for their own behaviour in the first instance
+  Adults need to take the time to clearly understand and take stock of the ‘why’ behind
the student's misbehavior
*  Anyone disciplining unacceptable behaviour needs to avoid idle threats and be firm,
but do so in the spirit of archa
* Exchanges and dialogue between school and whanau need to be respectiul
»  Appropriate restorative type interventions should be co-constructed with the student,
the ‘champion’ (aumangea), the whanau

Figure 13: Record of Student Design-thinking Session
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With this in mind, we will include a three-way agreement between the student, their whanau
and the school to be signed as part of the enrolment process. (See Table 24)
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Table 24: Tripartite agreement re student behavior, discipline and participation in school activities

I the student commit to:

Attendance.
. Coming to school when
school is open
+  letting the scheol know that
1 will be absent and
axplaining why
*  Ensuring | take advantage
of any opportunity to catch
up on the learning | may
have missad
. Baing accountable and
talking to someone about
‘why' [ have been absent
where my absence is
_impacting on my
engagement and
achievement
. Identifying my ‘champior’
(aumangea), i.e. someone
from my whanau or
coramunity who i look up to
and who is a positive role
madei for me

We the school commits to:

Aftendance:

Providing stimulating and engaging
programimes for students

Providing a range of channels to
communicate absence
Acknowledging receipt of the
shudent's notice of absence

Ensuring the student can access any
learning they may have missed and
provide extra tutorials

Providing a ‘safe space’ and
oppartunities for the student to talk
with someone {a teacher, menfor,
neutral person) where reasans for
absence are school related

Working with the student's champion
(aumangea) to address issues
relating fo absence

Engaging the appropiiate
services/agencies where chronic
absenca is a result of external factors

We the whanau commit

Attendance:

¢« Valuing and supporting my
tamaiti’s attendance

*  Providing evidence (such as
a medical certificaie) to
support reasons for absence
where appropriate

*  Valuing and acknowledging
reasons arsund their 'why'

*  Working with the school oran
independent advocate to re-
engage my tamaiti in leaming

+  Working with the school,
alongside their charnpion
{aumangea) to address issue
relafing to absence

*  Engaging with external
support agencies when all
other avenues have been
exhausted

Discipliine:
. Understanding the
consequences of my actions
+  Actively working to resolve

Disgipline:

Identifying appropriate discipline to
match the severity of {he
misbehaviour

Biscipline:
. Helping my tamaiti ic
understand the

consequances of their
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any issues in a timely «  Acting promptly and with faimess actions

fashion = Praviding access to good role models +  Working with the school to
+  Making the most of for students address and resolve issues

opportunities to act as a *  Working with the student’s champion and behaviour of a serious

positive role modet for (aumangea) to address issues mature requiring major

others relaling to discipline disciplinary action

Enabling students to ‘catch up’
21. Explain how you will enable students to ‘catch up’ academically if they are well behind expected
standards for their age group when they enrol.

Any interactions with students, particularly for those students with learning challenges are
premised on the principle of quality (where more specialised, student centric approaches are
required) rather than quantity (where the assumption is that more of the same will to lead to
the desired outcomes).

A full assessment will be carried out for students who are considered to be ‘below and well
below expected standards’ by the teacher (or teachers} on the staff most expert in identifying
the specific knowledge, skills or strategies required for successful learning. More importantly,
the assessment will also include scanning for other contributing factors that may be the actual
cause of the learning challenges the student is experiencing.

These students are also likely to be candidates for the supplementary programme for
students our organisation developed - Mauri Oho, Mauri Tau. This programme is described
in more detail under Assessment Tools and Approaches in the Educational Plan,

Approaches and resources (human and material) will be mobilised as part of each student’s
Ara Ake (Learning Plan) to accelerate achievement. The timetable and curriculum are agile.
enough to enable 1-1 tuition during the school day for these students and the Google platform
allows the support to continue out of school hours.

Providing a safe environment

22. Set out your strategy, policy and procedures that will ensure the school is a safe, orderly, and drug-free
environment where both teachers and students can feel secure and where effective learning can take place
(in line with the provisions under the Education Act 1989, Vulnerable Children’s Act 2014 and any other
applicable Acts).

The provision of a safe environment falls is the responsibility of the Chief Executive Officer
under the Human Resources Portfolio. We will:

*  Ensure a police vet is completed for all staff, contractors and volunteers

* Ensure there are emergency response plans in place that detail timely and appropriate
actions to be taken in response to emergency situations

»  Develop and maintain effective disability management programs that provide all
employees affected by disabling occupational or non-occupational injuries or ilinesses
with an early return-to work evaluation process.

»  Regularly review and monitor all identified hazards to take into account any changing
conditions and circumstances within the workplace and ensure appropriate records
are kept.

* Ensure staff are trained, supervised and provided with information to undertake their
duties safely.

*  Ensure that all protective equipment needed for health and safety purposes is
supplied and always in full working order.

* Ensure that all workplace incidents/accidents are reported in a timely and accurate
manner and investigate causes to improve and prevent reoccurrence.

» Take responsibility to ensure the safety of staff and teachers of others is not
compromised.

*  Be smoke-free, drug-free and alcohol-free at all times. If any staff member or student
is suspected of being under the influence of banned substances ar has been drinking

46



KIA ATA MAI
EDUCATIONAL TRUST

alcohol during scheol hours, they will be sent home and a disciplinary process will
come into effect.

«  Prohibit studenis to use and possess any weapoen or other item that can be used as a
weapon. Exceptions include taiaha and patu which can only be used under the
supervision of an adult as part of the cultural programme

* Have a rigourous process in place fo ensure that all people employed or engaged in
waork that involves regular or overnight contact with children to be periodically safety
checked.

* Desist from employing or immediately suspend any staff member or worker who has
been convicted of a specified offence and does not hold an exemption and determine
if there are grounds for termination of employment

» Alert sacial services where there is a suspicion that children are being neglected or
abused and ensure the student (and their whanau as appropriate) has access to the
relevant support services

Professional development plans for staff
23. Detail your proposed professional development plans for teachers, administrators and other schoot staff,

Including :

a. how the spensors andfor the management team will be involved in the design and identification of such
opportunities

b. the support and mentoring proposed for any staff that do not hold a Practising Certificate or Limited

Authority to Teach (if applicable)
¢. how your proposed programme of professional development will enable the school ta meet the needs of

priority students.

He kakano nd Rangiatea, from Te Nikau™ recognises the uniqueness of the learner. [n the
context of the professional development programme, the learners are the staff of the schoal.

A Professional Inquiry Model

An inquiry based learning approach will guide the professional development programme for
each staff member including support and administration staff. It is a collaborative model that
recognises that collectively we are greater than the sum of our individual capacities.

This maodel also lends itself weil to supporting the development of provisionally certificating
teachers (PCTs), those with limited authority to teach (LATs) because each person's
development is personalised to meet their specific needs. For teachers, the inquiry into an
identified problem of practice wilt link their professional development with performance
appraisal,

Nga hua (the fruits) from Te Nikau™ provided the inspiration for representing this model
diagrammatically as follows:

Flgure 14: The professional development inquiry for Te Képuku High

Clarificatlon

Professional

47




K14

A

A

Mil

EDUCATIONAL TRUST
e el i

The first two phases of the process are the preparatory phases and are followed by the three
action phases, which may cycle through as many times as required.

Goal Clarification

» Professional goals are directly linked to identified problems of practice which redefine
issues of student achievement as outcomes of our professional practice. This is not
framed as assignhing blame but as highlighting opportunities for growth.

» Al staff will examine their role in the core business of enhancing student success and
identify areas in which they can further their professional knowledge and skills.

* Use of the GROW model, a coaching tool, will help siaff fo clearly define their goal
and expiore options for action.

Inquiry Planning

+ Having defined a professional development geal the staff member then develops a
plan for meseting that goal.

* A development plan will include a timeline and name a community of practice (CoF’)42
including a peer mentor as well as possible sources of learning or training. For
specialist staff a peer mentor may alse be selected from their industry.

* The devslopment plan will include evaluation criteria for #luminating progress toward
the stated goal or outcome.

»  The development plan becomes one of the key elements in the staif member's
performance appraisal.

Learning

* The learning phase is where the staff member gathers information or undertakes a
specific course of study. This may include industry standards, academic papers or
short courses.

*  Observations of others which are followed up by professional discussions are also
valuable sources of learning.

Apptication

* In this phase the staff member applies and practices their new learning. integral to
this phase is a process of journaling and reflection and each person will be
encouraged to develop their own way of doing this. It may be through blegging, video,
presentation or some other form that best suits them.

»  Observations will be the main driver of the reflective process. The staff member will
employ a range of observation techniques such as the use of technologies to capture
audio or video samples of their work which can then be seif and peer evaluated
against the criteria identified in the planning phase.

Feedback

* Recognition of growth is a vital component in any professional leaming programme
as it ratifies the value of effort made not only for the teacher as a learner but also for
the students in their care. In this way each individual is recognised as an important
part of the whole.

+ As well as receiving recognition the sfaff member is expected to contribute the
development of others by mentoring, observing and giving feedback to their mentee
or acgountability partner.

We are exploring the opportunities that Edivate, an on-demand profassional learning resource
that creates a highly personalized {earning experience for educators may offer in supporting
the inquiry process. We have begun conversation with Syd Davies, Indigenous Peoples
Research/ Devslopment unit of the School Improvement Network about how we might
populate the system with maori-medium specific content and resources.

* Nga Kura 4 lwi o Aotearoa (March 2015) recognises the effectiveness of a CoP in Maori Medium Teacher
Retention Pilot Research Profect: Report to the Ministry of Education. Murupara: Author. A CoP is likened to a
whanau of interest, connected by shared beliefs, goals and purpose and might include kaumétua, other kaiako,
ancillary staff, Resource Teachers of Learning and Behaviour, industry ieaders etc.
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Teaching staff in the school will also have access to the professional network of the sponsor,
Kia Ata Mai Educational Trust comprising 26 teachers and leaders with a wide range of
educational expertise who might participate in a CoP.

Teachers without a Practising Certificate

24. If you are proposing to use teachers who do not hold a Practising. Certificate, explain what subjects they
will teach, what experience or skills you will require, and the role they will play in the day-to-day operation of
the school.

The core (permanent) teaching team employed by Te Kdpuku High will each hold a Practising
Certificate. We are seeking to complement the expertise of these teachers with subject matter
experts or domain experts particularly in STEM subjects. These experts will be engaged via
short term confracts to provide ‘as required’ teaching experiences for students and whanau.
External providers will not play a role in the day-to~-day operation of the school however we
would expect them to have proven expertise and experience in their respective fieids and
ability to interact and work successfully with Maari. Being able to deliver content bilingually (in
English and Maori) would be desireable. The Chief Operating Officer (COO) via the
Partnerships portfolio will be largely responsible for identifying and engaging external
providers and experts in consultation with the Chief Executive Officer (CEQ) of the school
because this overlaps with the Curriculum and Innovation portfolio.

25, Outline the different structures {in both chart and narrative form) of your proposed Partnership Kura,
including:

a. Governance

b. Management

c. Administration; and

d. Subcontract arrangements (if applicable)

Governance

Kia Ata Mai Educational Trust {the spansor) will govern Te Kapuku High for the establishment
year and the first year of operation (the foundation year). From 2018, a new charitable entity
will be established to operate the school. Kia Ata Mai Educational Trust, {the Sponsor) will
appoint to the Board of Directors. The Board will reflect the educational, business and cultural
experience required to support a studentcenired learning approach. Directors will he
appointad based on their skill and expertise and must have proven experience in governance.

The Board will comprise 6 Directors representing the staff, whanau/community, industry and
iwi. The Board will appoint a chair and secretary and meet on a monthly basis.

Kia Ata Mai Educational Trust will appoint the Chief Executive Officer (CEQ) and the Chief
Operating Officer (COOQO) and their salaries will paid by the sponsor for 2016 and partially for
2017. From 2018, these positions will be advertised and the Board will appoint new
employees.

The CEQ will hold a teaching qualification as a minimum requirement and have an excellent
record in the educational sphere and the COO will have sucecessful corporate experience in
the business sector and/or lwi/Maori kaupapa organisations.

Figure 15: Diagrammatic version of the
Governance model for Te Kdpuku High
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Management
The CEC and the COO will co-manage the school, leading and overseeing the following
portfolics:
1. Curriculum and Innovation (a team of 2 students and 2 teachers led by the CEC)
2. Human Resources (a feam of 2 students, 1 teacher and 1 Board appointee led by the
CEO)
3. Finance and property (a team of 2 students and 1 Beard appointee led by the COO)
4. Partnerships {2 students and 1 Board appointee led by the COO)

The inclusion of students in the various portfolios is deliberate with the intention of ensuring
they are mentored through real-life tasks, roles and responsibilities in support of the student-
centric imperative of the school.

A cross-section view of the kdpuku or crownshaft of the nikau palm provides the inspiration
for representing this structure diagrammatically as follows;

Figure 16: Te Kopuku High Management Approach

Administration

The Executive Administrator (EA) will provide support to the CEO and COO and secretariat
and service the portfolios. This role will be supported by staff from Kia Ata Mai Educational
Trust's finance, payrollfadministration team. The Receptionist will cover the front desk and
other duties required by the EA. Both roles will be 40 hours per week from 8am - 4pm each
day. '

Subcontract Arrangements

Kia Ata Mai Educational Trust (the Sponsor) will subcontract the new charitable entity to
operate the school from 2018. A subcontract agreement will outline the key roles and
responsibilities and the expected deliverables and accountabilities. With a STEM focus at Te
Képuku High in the areas of land/whenua, kai/sustenance and wai/water, we envisage that
domain experts (local and globat) will be required to share their expertise and knowledge from
time to time. Te Kopuku High will enter into subcontract arrangements with external expertise
as required, applying standard contractual terms.
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Teacher, whanau and student input into decisions

26. Describe your proposed methods or structures to ensure teacher, parent, family/fwhanau and student
input to decisions that affect the school {Note: as 2 minimum should include monitoring of effectiveness of
methods and sfructures that are being proposed).

Te Kopuku High approach to management lends itself to inviting and supporting feacher,
whinau and student input into decisions.

We have leveraged a RACI 4 approach to promote communication and mapped
responsibliiies across the major portfolios and management in Table 24 below, RACI helps to
assign clear ownership and communication responsibilities for any situation.

Table 24: RAGI™ Responsibility Matrix of Management Portfolios to Management.

Accountabla Consuited Consulted

Responsible Responsible Accountable/Responsible | Accountable/Responsible

Responsible Responsible Responsible Responsibie

1 Consulted Informed Informed Responsible

Responsible Consulted Responsible Consuited

Consulted Censuited Consulted Consulted

With our student-centric approach to management at Te Kdpuku High, students have a
presence across all portfolios. This provides mentorship and internship opportunities for them
and ensures that their voice is represented in important decisions related to their Te Kopuku
High experience. The COO and CEO will use their discretion around student invelvement in
management decision-making.

Teachers are represented in the Curriculum and innovation and the Human Resources
portfolios and will communicate and work with staff te bring any matters or opportunities to
these managers for consideration and to work through.

The Partnerships portfolio provides the greatest opportunity for whanau to have input into any
significant decisions that affect the school. The COO in association with the Partnership
Team will decide when substantive whénau input is required and organise the forum and
methods by which this will be facilitated.

The whole management structure will operate in a way that allows the flexibility for managers
from different portfolios to work together for the best outcomes for students.

s By clarifying roles and responsibilities RACH helps setling up the proper expectations among groups or individuals
and reduces future misunderstandings. Source: hitp:/sixsigmatulorial.com/whal-is-raci-download-raci-rasci-matrix-

{emplates-six-sigma/t41/

RACI definitions where Responsible = Performing the acfivity or task. May delegate it. Accountable = Has final
authority and accountability for a given activity or task. Cannot delegate it. Consulted = People or roles who are
consulting before and during the completion of an activity or task. Informed = People or roles who are consulting only
after the completion of the activity or task, Source: hffp#/sixsigmaluiorial. com/what-is-raci-download-raci-rasci-matrix-
templates-six-sigmas141/
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Implementation Plans

27. Provide two defailed implementation plans covering:

a, the period from galning approval to the opening of the scheol, and
b. the period from the opening of the school to the end of the first year

QOur proposed implementation plans for Te Kopuku High will follow a Four-Phase Framework:
Plan, Design, Implementation and Operate approach, which is a standard approach to project
management, used by the sponsoring organisation Kia Ata Mai Educational Trust. Full
implementation plans are provided in the appendices.

Proposed Financial Forecast

28. Complete the templates in the attached MS Excel workbook with your proposed financial forecasts.
Guidance on how to complete the forecasts is provided in the spreadsheet. The worksheet covers three
components:

a. Financial forecast {budget), Cash flow and Balance Sheet

b. Student Roall

¢. Staffing levels

The workbook titled PSKH.03 RFA PSKH Budget tempiate.xisx had been completed and
attached in the appendices.

Amount and terms of funding

29. Detail the amount and terms of any funding (additional to funding to be provided by the Crown) that is to
be provided fo the school, including:

a. what you propose this funding wiill be used to provide; . |S 9(2)(b)(li) O|A|

Kia Ata Mai Educational Trust will provide a establishment grant to Te Kdpuku High

Trust for 2016. These funds can be applied to capital expenditure expenses, lease
agreements, building renovations and computer equipment. These funds are not available for
administration and personnel costs. Kia Ata Mai Educational Trust will provide

operational grant in 2017 and may provide further financial support on an annual basis.|s 9(2)(0)(ih) OIN

The services of the Chief Operating Officer and the Chief Executive Officer who will lead the
management team will will be sponsored by Kia Ata Mai Educational Trust for the
establishment year (2016} and year one of operation {(2017).

Kia Ata Mai Educational Trust will also provide personnel support to Te Kopuku High. In 2017
and 2018 qualified and certificated teaching staff employed by the Trust, will voluntarily
contribute to the school's teaching programme. Staff have already indicated their willingness
to contribute. Any potential cost savings from personnel will be re-directed into teaching and
learning resources.

Te Kapuku High will also actively pursue other funding opportunities that may arise in a local
context e.g. WEL Trust, Mighty River Power andfor giobal funding opportunities.

h. the relationship between the school and the funder; and

Kia Ata Mai Educational Trust is the sponsoring organisation and Trustee member(s) and
senior management will have important roles in the governance and management of Te
Képuku High. Their educational leadership and business experience will be vital, particularly

in the first two years of operation. ‘S 9(2)(b)(ii) OlA‘

¢. evidence of the support that each funder is committing to invest into your school.

The Trustees have resolved to invest of its own charitable funds into Te Kdpuku
High and will contribute voluntary personne! from its current employees of qualified and
bilingual teachers that are engaged in the Professional Development and Learning team over
the next 2-3 years. It is envisaged when the student roll increases to a sustainable level,
these positions would be paid for through the annual operational grants. See Appendices for
Spoensor Investement Resolution
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30.Qutline your proposed:
a. financial management and internal accounting procedures for the school, including controis that will be

put in place to ensure appropriate fiscal accountability;

Kia Ata Mai Educational Trust has been operating since 1994 and since registering with the
Charlities Commission in 2008, financial accounts are submitted annually in accordance with
the required legislation. All invoices are approved by our General Manager and processed by
Te Kowhai Limited (accountant) such as income tax payments (PAYE), GST payments and
creditor payments.

Financial statements are prepared monthly and for the end of year audit. The Trust has a
proven record managing Ministry of Education contracts and meeting their required internal
and monitoring controls.

b. provisions for conducting annual audits of the financial operations of the school; and

Kia Ata Mai Educational Trust contracts Jefferies, Nock and Associates Limited (external
auditor) to conduct our annual audit. It is planned to use the same auditors for Te Kopuku
High. The December year ending date will differ however this aligns with the Ministry of
Education funding year and is consistent with state funded schools. A review of external
auditors will be held every five years. As previously mentioned, our audited financial
statements are submitted to the Charities Commission annually.

c. types and levels of insurance that you propose to operafe the school.

Kia Ata Mai Educational Trust's insurance broker is Crombie Lockwood. The Trust currently
holds Public Liability and Professional indemnity insurance, Motor Vehicle, Asset and Trustee
insurances and is reviewed annuaily.

For Te Kopuku High it is proposed to take comprehensive insurance such as asset
replacement (bulidings and contents), fire, computer, bodily injury and injury to employees,
professional indemnity, fidelity, employers dispute, statutory defence, legal expenses, internet
liability and defence costs. If eligible the school would like to register for the Ministry of
Education Risk Management programme (Kidsafe).

31. Outline your proposed facilities, including:
a. the type of property arrangement and the terms of the tenancy (if appiicable);

It is likely that we will lease the land and existing buildings for a minimum of six years, with a
right of renewal for a further six years. It is planned o build cost effeclive classrooms that
could be relocated in the future. See Appendices for Draft Classroom Plans.

b. if a site has not been identified, your present options for the schoel site, including a timetable for
identifying and acquiring or leasing a facility;
We are currently considering three sites in the suburbs of Glenview (South West), Te Rapa

{North West) and Ruakura (East).

Is 9(2)(b(ii) OIA

¢. how this site would be a suitable facility for the proposed school, including any plans to renovate; or
We have conducted site visits to the three potential locations in Hamilton City based on the

following criteria:

Access to Public Transport;

The school needs to be served by existing public transport e.g. bus in order to provide travel
options for students and their whinau. Hamilton has a well-established bus network and it is
envisaged that the preferred location be serviced by the Orbiter bus route. We plan to work
with Waikato Regional Council who is responsible for contracting and providing bus services
in Hamifton City.
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Access to Ultrafast Broadband:

Hamilton is well serviced by the recent and ongoing Infrastructure build out of fibre. This will
provide schools and students with faster connection speeds to the Internet. With a STEM
focus and a Google platform it is imperative that Te Képuku High be connected to fibre in time
for opening in 2017 to ensure high-speed Internet connectivity.

Support for Te Kopuku Focus Areas:
Potential locations that support the key focus areas of the school (whenua (land), kai

{sustenance), wai {(water) will also be cqnsi
s 9(2)(b)(ii) OIA

d. your financing plans for acquisition and renovation offa facility; and

Kia Ata Mai Educational Trust will invest in the establishment phase for capital
expenditure fo lease and/or renovate a school site in 20186. Kia Ata Mai Educational Trust will
also provide all the personnel, infrastructural and administration support to create budget
savings from the Crown establishment payment to create a further _ to invest in
lease, huild or renovate facilities in 2016.

[s 9(2)(b)(ii) OIA

&. describe plans for expanding school facilities matching your projected roll numbers, ineluding how you
will attract additional staff and acquire other resources needed to serve a farger student body.

it is planned io increase the number of classrooms as the school roll increases annually unti
the maximum roll of 300 students is reached. This can be achieved through on-going
investments from the sponsor and efficiencies from the operational budget. Other sources of
funding such as local networks, businesses and philanthropic trusts are options but these will
not be relied upon to expand the school's facilities. See Appendices for Draft Classroom
Plans.

The deliberate strategy o progressively increase the school roll annually by year levels,
allows time for the Board to build the school’s capacity {o operate a full secondary school
programme and curriculum. This includes sufficient time to plan and finance the building,
renovating or leasing of facilities.

Kia Ata Mai Educational Trust will strategically recruit staff from its extensive and existing
educational networks. A proactive and innovative approach will be utilised by the COO, in a
similar way thaf has seen high guality staff recruited and retained by Kia Ata Mai Educational
Trust. It is envisaged Te Kdpuku High will attract interest from the community and educational
sector, including potential teachers seeking an innovative approach to raising the
achievement of Maori students.

32. Explain your proposed strategies for asset management and maintenance of your proposed facility,
inciuding assurance processes that ensure applicable codes and standards are maintained for the term of
the Agreement.

Te Koépuku High will contract Opus Hamilton, an independent Qualified Provider (1QP) to
manage our buildings and processes. They will complete the following annual tasks for the
school.

*  Building Warrant of Fitness and Fire Regulations compliances

*  Asset management and maintenance plan

*  Sub-contractor agreements for services (10 Year Plan)

*  Health & Safety Management

Operations Plan

Enrolment
33. Explain how the school wilk:
a. achieve the enrolment target you have projected in Section 4;

We intend using ‘whakawhanaungatanga’ as a strategy. This includes identifying key people
with strong local fies to become recruiters for the school to approach their own whénau in the
first instance and the principals/Boards of Trustees of schools who form part of their naturally
occuiring networks for student and whanau referrals.
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As part of the implementation plan we have a two-pronged focus on enrolment that includes
launching an awareness campaign in Term 3 (July 2016 onwards) followed by a soft-launch
of the Te Koépuku High website in August. Community engagement hui will be used to
generate interest and excitement in this new learning opportunity and pre-registration for
enrolment tours and pre-registration of interest available for online registration in September
2016. We will connect with this early group through regular email updates and social media.

Our second full marketing campaign is targeted to coincide with the completion of the school
facilities at the end of October 2016. Enrolment tours of the facilities will be conducted in the
first half of November, with online registration available through the school website. Ongoing
Community engagement and outreach will continue the momentum alongside a full media,
print, social media campaign.

We anticipate completing the enroiment process by the end of the school year In mid-
December 2016.

During the student recruitment phase, school leaders and teachers will begin to develop
relationships with whanau prior to the school start date in 2017,

b. be publicised throughout the community, including any specific outreach activities or similar;

Kia Ata Mai Educational Trust (the Sponsor) and Board of Directors will support the Chief
Operation Officer (COO) to develop an Engagement and Communication Strategy (the
Strategy) which will help to publicise and promote the school in the local community and
targeted communities where students will most likely be coming from. The Strategy will
involve a mixture of traditional and innovative publicity and outreach activities including:

* Raising awareness of this new learning opportunity using Radio Tainui, Te
Hookioi/Waikato-Tainui online presence, events, sports events ete.

* Establishing a whanau group) hosted by the COO where whanau are invited to learn
more about the school initiatives and vision and also have input into the direction of
the school.

* Inviting families, local businesses and industries to an open day where students will
host the visitors and display their learnings.

+ Developing a social media link that also advertises local businesses and industries to
create relationships with business and industry.

* Promoting the school at Maori events for Waikato-Tainui e.g. Regatta, Koroneihana,
Poukai, TriMaori Festival, Kingitanga Day, Kapa Haka, Tainui Games etc.

+ Distributing newsletters and postcards.

»  Wrlting an article for the local newspaper profiling the school.

* Using social media sites to promote and engage with potential students and whanau.

¢. target parents/family/whanau who may not be engaged in their child's learning;

As part of the enrolment process, a tri-partite agreement will provide the opportunity to
discuss and re-emphasise the respective commitments and contributions of the student,
their whanau and the school. Where engagement is an issue the COQ and those with the
Partnership portfolio wilt work with the student/whanau champion {aumangea) to strategise
ways to improve engagement.

d. identify and develop relationships with community organisations that can assist in marketing with
parents/family/whinau; and

The Sponsor is networked with community organisations including Maori businesses and
industries, educational providers (including primary, secondary and tertiary), social
development and sporting organisations, iwi and hapl{i groups.

Through these networks, the school will link into some of the existing initiatives that
these groups have established, (e.g. Koroneihana, poukai, regatta, sporting activities,
conferences, expos) and local events (e.g. health clinics, open days) 1o promote Te Kdpuku
High. Recruiters far the school may have a presence atthese  events and/or work with
these groups to provide information pamphlets.
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Enrolment policy
34. Outline your enreiment policy:
a. describe your proposed timeline for enrolling students for the 2017 school year.

As part of the implementation plan we have a two-pronged approach to enrolment that
includes faunching an awareness campaign in Term 3 2016 (July onwards} followed by a soft-
launch of Te Kapuku High website in August. Community engagement hui will be used to
generate interest and excitement in this new learning opportunity and the recruitment team
will be active during this time. Pre-registration for enrolment tours and online registrations of
interest become available in September. We will connect with this early group through regular
email updates and social media.

Qur second full marketing campaign is targeted to coincide with the completion of the school
faciliies at the end of October 20186. Enrolment tours of the facilities will be conducted in the
first half of Novemnber, with online registrations available through the School website. Ongoing
community engagement and outreach will continue the momentum alongside a full media,
print, social media campaign.

We anticipate completing the enrolment process by the end of the school year in mid-
December 2016. :

During the student recruitment phase, school leaders and teachers will begin to develop
refationships with whanau prior to the school start date in 2017. This includes developing
working with the whénau to complete student profiles.

b. describe how you will cantinue to increase your school roll that ensures the number of enrolments are at
or above the minimwmn roll.
The Chief Operating Officer will work with the Partnerships portfolio team to regularly review
the student/whinau recruitment programme Strategies to ensure minimum roll numbers are
achieved include:
+ Developing relationships with potential contributing schools and working with key
influential Maori in those communities to promote the school
«  Organising regutar outreach activities with communities that involve current and new
whanau
*  Organising marketing and promotion at community events, open days,
whanau/school conferences
+ Showcasing the special character of the school via educational and iwifhapa
networks
*  Promoting the school via social media (e.g.facebook) and public media (e.g. a school
website and iwi radio stations)
» Creating a recruiting team with strong local networks who will advocate for the school
and through a strategy of whanaungatanga, actively recruit students and whanau
« Delivery of high quality, innovative learning programmes that sees students
spontaneously promoting the schoot with others in their whanau

Suspension, expulsion and disciplinary policies and procedures

35. Outline the suspension, expuision and other disciplinary policies and procedures of the proposed
school, and the criterla for making decisions on such matters, demonstrating how these align with the terms
of the Education Act 1989, Section 158V and the Ministry of Educafion’s Stand-downs, Suspensions,
Exclusions and Expulsions Guidelines.

Cultivating positive behaviour via a restorative approach is an essential ingredient for a
positive school-wide culture. High expectations of conduct and a resalve to act with decency,
fairness and in a caring respectful way at all times will lead to healthy relationships that are
more enduring and supportive of the learning environment.

At the core, is the student's developing self awareness and growing ability to self-regulate,

exercise self control and address negative feelings like fear, anguish, anger and shame which
may spark episodes of inappropriate and unacceptable behaviour. Mauri Tau {which uses
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breathing techniques) and other strategies will be therefore be practiced or ‘taught’ to all
students to achieve this.

in order to become an embedded practice, the restorative approach’ needs to begin in the
classroom and be consistently applied within classrooms, across classrooms and schoolk
wide. Teachers, staff and management will all be frained in restorative conversations and
behaviours to ensure consistency of approach. Casual staff, relievers, volunteers and
external providers will be inducted into the process, provided with information material and
assigned a school guide (e.g. a staff member) as back-up support. Students would aiso be
charged with the responsibility for upholding the school code of conduct and maintaining the
process in the absence of a ‘trained’ adult.

Another important strategy is the involvement of a ‘champion’ (aumangea) for the student.
This person will be a respected family member who the child holds in high regard. Chosen by
the student they will be the go-between, an advocate, a supporter for the student, and will be
an important contact for the school in times of celebration as well as times of stress.

Elements of the restorative approach which have been inspired by Te Nikau™ include:

He Kakand nd Rangiatea

The culture of the school is developed through consistent and explicit demonstration of the
values and behaviours outlined in the code of conduct. This establishes the spiritual centre
upon which healthy social participation develops. The unifying thread through the whole
process is an understanding that harm to others is harm to seif, which is consistent with the
Maori concept of connectedness. it is demonstrated by word, gesture, attitude and tone in all
interpersonal interactions between individuals in, and associated with, the school.

Nga Rawa

Restorative inquiry opens the way for the individual involved in any incident to be heard
without judgement. The inquiry reestablishes each person’s responsibility for his or her own
words and actions and creates an atmosphere of acceptance. ki is in this space that the
participants have their first opportunity to self-carrect any harm. This element recognises that
external behaviours of harm reflect internal conflicts and as such this is a matter of spiritual
and psychological growth. Whanau and the student’s champion (aumangea) are kept
informed about issues affecting their child from the earliest occurrence.

Te Urupuia

Restorative discussion aims to bring alt participants to an understanding of the perspectives
of others and the sense of harm that they may be feeling. Conflict can be disarmed by
fostering understanding. Whanau should be informed of the situation so that they might shed
further light on matters that may be contributing to the behaviour.

. Te Kahiwi

Mediation of conflict is required where earlier remediation has been unsuccessful or there has
been an escalation of harmful behaviours. In a school situation this will involve the CEO
sitting In the role of mediator. This discussion will include whanau and the student’s champion
{aumangea} and should conclude with an agreement on remediation.

Te Képuku

Restorative conferencing with the Board of Directors is reserved for the most serious
incidences of harm or illegal activity. As with the mediation process all participants remain
focussed on ensuring the safety of thase directly and indirectly affected by the harmful
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behaviour. This level of the process may also include the involvement of external agencies as
appropriate.

The following figure and description explain the nature of interaction between each of the
elements.

Figure 17: Interactions between Te Nikau™ elements

The restorative approach for healing emerges from an environment of care and shared
responsibility, and wraps around the people involved in any situation of ‘harm’'. The three
portions around the base are the essential requirements and nestla together to create the
cultural, spiritual, physical and psychological environment required to enable restoration.
From the outset, a commitment to developing and maintaining relationships with others is
paramount, as is the intention to restore any harm if it occurs.

The two upper sections come into play when an issue emerges that needs to be addressed
before it escalates. The central core presents desired outcomes of the approach in
descending order of importance. When it is operating successfully there will be less need to
address situations where repair of harm are required. Most activations of the process will be
low level incidents that require little more than a reminder of the care and responsibility
aspect of the school culture - our ‘way’ of being.

The following table illustrates the process, which is cumulative in nature.

Table 25: Restorative process for Te apuku High

Indicative Examples Proposed Remediation
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Level 2 Paor behaviour continuss and/or He K&kanc nd Rangiaiea

new incidents ocour Restorative response from school and whanau aimed at
highlighting the core principles of care and responsibility.

Nga Rawa

Restorative enquiry conducted to understand contributing factors.
Te Urupuia

Restorative discussion and conference with refevant participants.
Invite the whanau and the student's champion (aumangea) to
participate.

Incident recorded on student files and the student management
system

Level 4 Behaviour of a serious nature He kdkano nd Rangiatea
including physicat abuse, alcohol, | Ngéd Rawa
drugs and theft Te Urupuia
Te Kahiwi
Te Kopuku

Board of Directors level restorative conference with whanau. If
unsuccessful the next step would lead to a formal suspension or
exciusion.

CEO decision to suspend the student in accordance with Section
168V Education Act 1989.

Meeting between the student, whanau and champion {aumangea)
and upon agreement {0 specific conditions the student retums fo
school .

Incident recorded on student files in the student management
sysiem

Qualifications of key leadership roles

36. List In a table the names and qualifications of persons who will hold key leadership roles in the school.
Provide CVs (or position descriptions for positions which will need to be recruited) as an appendix to your
Application. :

The key leadership roles in Te Képuku High are presented in Table 26 below. CVs for the
people named appear in the Appendices.

Chief Qperating Officer Baghelor of Social Science (Economics})
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Staff recruitment
37. Outline the process that will be used in the recruitment of teachers, administrators, and other school
staff.

Kia Ata Mal Educational Trust (the Sponsor) has an extensive network and slgnificant
presence in the compulsory education sector and at iwifhapl levels. The Chief Executive
Officer {CEQ) and the Chief Operating Officer (COQ) will draw on this presence and network
to identify a pool of suitable candidates to fill any vacancies that arise.

Leading with a practice of whakawhanaungatanga, and supporting processes of face to face
interviews, police vetting, referee checks and (in the case of teachers) observations of their
teaching practice, a shortlist with recommendations will be provided to the Board of Directors
for consideration by the COO and CEQ. Vacancies will be advertised externally only in the
event that our initial recruitment appreach has failed to attract the quality we are seeking.

Desirable qualities and experience of staff
38. Detail the professional backgrounds, depth of experience and personal gualities that you will seek in
teachers and other school staff.

Te Nikau™ has been applied here to illustrate the professicnal backgrounds experlence,
personal qualities and behaviours we will be seeking in our school staff.

He kdkano koe nd Rangiatea| The staff member:
* Has a strong sense of their own Maorifiwithapi identity.
* s able to relate successfully with students and whinau in ways that uplifts them and
celebrates their indigeneity and uniqueness
»  Consistently embodies and practices tikanga in the execution of their responsibilities
and duties
» s a proficient speaker of English and Maori (highly desirable)

Nga rawa| The staff member:
*  Values the contributions of the students and the school community
+ GStives to use cost effective, easily sourced and renewable resources in the
execution of their responsibilities and duties without compromising quality
* Is innovative and resourceful
+ ls solution oriented

Te urupuia| The staff member:
= Has strong interpersonal skills
+ Actively participates in school activities
* Is a great networker
* Is committed to understanding and promuigating the philosophy of the school

Te kahiwi| The staff member:
» Commits to sharing their gifts, talents and interests in order to expand the capabilities
of others
+ Positively contributes in ways that benefit the individual and the collective

Te kopuku] The staff member:
» Strives to be a positive, inspirational role model for students and others
= Proactively participates in Communities of Practice™ if approached for the benefit of
students
» Agrees to be a mentor for students and/or whanau

Nga tété/nga rauf The staff member:
» s forward thinking and innovative

* Communities of Practice have been identified as a mentoring strategy (see Teacher Assessment and Appraisals
section of the proposal)
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* Engages in self reflection to hetter understand their motivations, dispositions and
behaviours

Nga hua| The staff member:
+ Is caring and passionate about our students
«  Commits to a programme of self developrment
+  Strives to excel at what they do
* Has integrity and is honest

Staff quality

39. Outline the processes that will he used to achieve the desired quality of staff and controls you will apply
to ensure that background checks, including Police vetting, are conducted on all school personnel,
including volunteers and contractors, prier to the beginning of their employment or service.

Employees will be placed on coniracts renewable at 2 - 3 year intervals to ensure a high
quality of staff is maintained. End-user feedback from students’ whanau in particular, will be
sought as part of the renewal process. Coniracts will include ingentives to aftract highly
skilled, capable and enthusiastic people,

All school employees, confractors and/or volunteers will be required to undergo a full
reference check, declaration and complste NZ Palice vetting as part of the recruitment policy.

Reference checks will be rigourously carried out with the referees nominated by the applicant.
The schoot also reserves the right to to contact anyone else who can attest to the suitability of
the potential staff member.

All documentation wilt be kept on the staff member’s online file at the school office. At times
when Police vetling checks may take longer than 4 weeks {as has been the experfence with
Police checks) the candidate will not be left unsupervised with students.

The school will develop a child protection policy as required under the Vulnerable Children’s
Act 2014 and ensure the policy is publicly available to all staff, volunteers and contractors.
External agencies such as the Children's Team Hamilton will provide professional
development to all school employees.

Where practically possibie, volunteers who have regular contact with the students will be
required to complete a NZ Police Vetting Form. In the case of contractors providing services
to the school such as building maintenance and repair, IT support and others, their access to
students will be limited and assurances will be sought from their employers verifying their
suitability to work within the school grounds.

Al staff will be employed under an Individual Contract of Services agreement that provides Te
Képuku High with recourse should the employee (despite all of our processes) be deemed
unsuitable even after being formally engaged.

Key staffing policies
40. Outline your proposed key policies regarding salarles, contracts, hiring and dismissal, evaluation of
staff, benefit plans, and other matters related to staffing.

The key staffing policies appear in Table 27.
_ Tale 7:F‘eranr.:e ex

pectations for Teachers at ToKopukuHigh
- Recruiting and Hiring (Applies to employees, contractors and volunteers) -

Pasition Analysis Observaticn of practice

Pasition Description Reference CGhecks
Employment Application Police Chack
Shortlisting Letter of Offer
Interview Checklist Unsuccessful Lotter
Interview
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{Applies to employees, coniractors and volunteers)

Personal File Checklist
Induction

Probabtion period
Cade of Conduct and Dismissal

Individual employment agreements of

Complaints and Grievances
Reimbursements

Health and Safety
Evaluation and/or appraisal

Contracts for services (contractors)

services (employees)

Professional fees for service based on:
Experience
Qualifications

Kiwi Saver . .
Salary negotiation, review and incentives based on: Derna':n expertise
Experience Duration of engagement

Qualifications

Domain expertise

Performance based reviews
Leave (annual, vacation, special)
Professional development
Appraisal

Teacher assessment and appraisal
41. Qutline how your approach to teacher assessment and appraisal will contribute to a culture of
continuous development within the school.

Induction

We consider the induction of new teachers as a critical process. This is necessary because
Te Kdpuku High is seeking to offer educational experiences for students and whanau that the
previous experiences of those teachers may not have adequately prepared them for. This
would be crganised by the CEO as part of the Muman Resources portfolio and includes
induction into:

Waikato/Tainui (Ngati Wairere and Ngati Mahanga) as appropriate

The philosophy of the school

The structure of the school

The curriculum

The teaching approaches

Mentoring

Nga Kura & lwi o Aotearoa® recognises the effectiveness of Communities of Practice {CoPs).
A CoP is likened to a whanau of interest, connected by shared beliefs, goals and purpose and
might include kauméatua, other kaiako, ancillary staff, Resource Teachers of Learning and
Behaviour, industry leaders etc who act as mentors,

Appraisal and assessment

A close link between professional learning and performance appraisal ensures that teacher
development remains meaningful, relevant and effective. Domain experts who are not trained
teachers, with approval of the Board of Directors, may also wish to appoint a performance
evaluator from within their industry.

We have customised performance expectations to better reflect our particular context using
Te Ntkau™, These appear in the following table.

“* Nga Kura a Iwi o Aotearca. (March 2018) Méori Medium Teacher Retention Piiot Research Project: Report o the
Ministry of Education. Murupara: Author.
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He Kakano nd Rangiatea

The teacher is secure in their
identity, language and culture as
iwiffapl members and celebrate
diversity amongst learners.

arformance expectations for Teachers at Te Képuku High

Performance expectat_ion_é_

Speaks te reo Maori and model tikanga and
kawa

Plans for different abilities and learning styles
Plans effectively In a reflective manner

Uses a range of resources

Evaluates and reflects on teaching and
stizdent learning and makes appropriate
changes -

Uses relevant and meaningful experiences to
contextualise learning

Te Urupuia

The teacher participates and
contributes to collective efforts to
achieve success with and for
students

Demonstrates an understanding of the
importance of the community, whanau, hapu
and iwi

Participates as a team member

Shares information, ideas and resources with
colleagues

Actively participates in school wide
professional deveiopment

Actively participates in meetings

Actively supports community initfatives

Te Képuku

The teacher is highly skilled in
curricuium content, delivery of
learning and assessment

Contextualises lsarning to provide a Maori
word view in all learning areas

Is knowledgeable in curriculum areas.

is knowledgeable about different Isarning
siyles, multiple intelligences and disposifions.
Demonstrates knowledge and understanding
of learning progressions

Is competent in assessment approaches

K14 ATA MATL
EDUCATIONAL FTRUST
il e ettt

e Professional

- standardsfindicators

Matauranga
Wairuatanga
Kaitiakitanga
Manazakitanga
Whanaungatanga
Rangatiratanga

Whanaungatanga
Kotahitanga
Manaakitanga
Wairuatanga
Matauranga
Rangatiratanga
Kaitiakitanga

Walruatanga
Rangatiratanga
Manaakitanga
Kaitiakitanga
Kotahitanga
Whanaungatanga
Matauranga
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and the delivery and analysis of assessment
tools and data

Deavelops reliable Overall Teacher
Judgements and intemal moderation for
assessment standards supported by
evidence from muitiple sources

Is reflective in practise and adapts
accordingly

Embraces new ideas and actively engages in
self development

Use of volunteers and contractors

42, If you propose to use volunteers and/or contractors, cutline:
a. the roles {(where not disclosed in the Sectlon 3 — Applicant Profile of this form);

At Te Kapuku High we expect to be able to utilise volunteers and contractors on an as-
needed-basis given the school's key values, focus areas of whenua/land, kalf sustenance and
whenua/land and STEM emphasis. Volunteers and contractors will enable us to extend our
capabilities and give the student broader access fo experts and industry.

The roles that we envisage engaging include:

*  Subject matter or industry experts on short term contracts

» External service providers {e.g., Squiggle's Young Engingers)

+ A pool of relief staff (suitably qualified or certificated teachers, whanau members,
volunteers and supporters who will be given fraining to understand Te Kopuku High's
vision, mission and approaches to project-based learning and who have passion and
commitment to inspiring and being inspired by the next generation of learners)

b. how they will be identified, vetted and frained.

For the above roles, we will use our recruitment strategy of whanaungatanga, to access
subject matter experis and industry specialists through our partner organisations and
extensive professional networks.

Individuals will be subject to the school's staff related policies as outlined in the key staffing
policies. Refer to Table 27.

Meeting Health and Safety Standards

43. Outline how the school proposes to meet and maintain the raquired health and safety standards.

The Board of Directars is responsible for ensuring the health and safety of anyone permitted
into the school premises including students, staff, parents, visitors and contractors.

The Board's legal responsibilities are set out in the Health and Safety in Employment Act
1992 (HSE Act} and the Vulnerable Children’s Act 2014 all information and resources
necessary to comply with both Act's will be available to the school through the Executive
Administrator.

The Board will assist the Chief Executive Officer with planning, developing and maintaining
appropriate procedures to mest the requirements of the legislation and ensuring that the
schoal environment is safe and staff are aware of what to do when a health and safety issue
OCCUYsS,
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Heaith and Safety policies and Emergency Management plans will be developed and
reviewed regularly and made available to staff, parents, students and visitors at all times.

All staff will be inducted in Health and Safety policies and Emergency Management plans and
bi-annual training will be carried out.

Health and Safety will form part of the contract agreements with employees that will also
include Workplace Bullying and Employee Rights and Equal Opportunities. Health and Safety
matters will be a standing item for all staff and Board meetings. All Health and Safety matters
will be reported and appropriately managed. Any major Health and Safety incidents that occur
will be immediately investigated and risk mitigation procedures will be set in place.

Relevant Health and Safety information will be provided to studenis and parents and
emergency planning drills such as fire evacuation, earthquake safety and traumatic incidents
will be carried out with staff and students.

10 Acceptance of Draft Agreement

We request the following amendments be made to the Draft Agreement:

Clause Detailed explanation of why the Proposed new position that protects
number clause is unacceptable the interests of both parties :

31.1(@)iv

31.2(b)
Intellectual
Property .- -

31.2(b)
Intellectuat

Property

_31_.1_(a)iv .

31.2(c)
Intellectual
Property

311@)V

31.2(b)
Intellectual
Property

[s 9(2)(b)(ii) OIA
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Assumptions, Risks and Caveats

The following table identifies the assumptions, risks and caveats made throughout our

proposal.
Reference
Draft

Agreement.
Clause 31.2

Type
(AIR/C)

Subject

Comment

The Chief Operatmg Officer will be:
: responsuble for |mplementing am :
- strategy that suceessfully attracts stiidents:

“Section7

Q17. p. 35

. Allgnment of external

content to the
proposed alternative
curriculum framework
and relevant
assessment tools

Experienced teaching staff working
alongside external content providers will
joinily manage this activity

‘Unable to secun

xternal curric _
content from'e ernai.’-- :

; prowders or doma:n
Texperts.

" The CEQ is responsible for Curriculum a_nd__ -
- Innovation and: the: GOQ is responsible for
‘Partnerships. A jomt approach will be -
reqmred to mltigate any |ssues that may
Carige

Section 7

The school is unable o

s 9(2)(b)(ii) OIA

R Although three sites have been ViSlted a
Q31b. p. 53 secure a location preferred site has been identified. High
level discussions are planned with the
s 9(2)(b)(ii) OIAH whom has
indicated a willingness to suppott our efforis
- Section 7 [ R il Unablésto secure =2 Disgussions have heen held with ;
Qie.p.sd | |'Resource Consent for. “fo Project
i ke -t buildings and: Manage the site'and compliance with MOE
Sl fclassrooms: oo quidelnes: Archttectural designs have been
i L S _ource consent:
s e ol Sl rgguiremientss Ll :
Section 7 R The school is unable to * have recommended usmg c:ontainers
Q31{e). p. 54 scale up bulldings in which are cost effective, modular and
line with roll growth relocatable. They can be added to existing
> buildings relatively easlly. The budget from
!S 9(2)(b)(ii) O|A‘ Years 1 to 6 accounts for rolf expansion.
See Appendices for Draft Classroom Plans
crSection T R FUnable to sec:'ure" " Qualifying and’ qualified:teégchers have. - - -
Q39.p.61 | |isuitable qualifi od | already shown significant inferest in Te
S i '_teaching staff i ‘Kaopuku High: _Three of the six to seven.:
iy o . “teachers we would require.in the first year =
s of operatton have already made an mformal
S Lo e | commitment .
Section 7 R Conflict of interest Current Kia Ata Mal Chawperson (Cath
Q35. p. 59 Rau) will vacate this role to take up

foundation CEO role at Te Kdpuku High in
2016-2017

Sectlon'T ot

| Conflict of inferest - .

| Proposed CEO and COO are maried. -

“however have been Successfully operating
“in 3|m|lar positions of responsm]hty wuthm
Kia'Ata Mai Educational Trust since 1994




12. Applicant Declaration

: Requireme;nf

Appllcant'
declaratlon

The Applicant has prepared this application

RFA response: independent!y to operate a Partnership Kura. agree
I O _The Apphcant has read and fully ¢ understands this RFA
RFA terms: - -'and the REA term

s Rules of't

Collection of
further
information:

The Applicant authorises the evaluators to;

collect any information about the Applicant, from any
relevant third party, including a referee, or previous or
existing client

to use such information in the evaluation of the
Appiicant’s Application.

agree

- Objectives and
‘Requirements:

Contract terms

and conditions:

The Applicant has read and fully understands and
accepts the Agreement terms and conditions as stated
in the proposed conditions of contract or has compieted
the table of proposed contract derogations in the form
set out in paragraph 8 of this Part Three of the RFA. If
successful, the Applicant agrees fo sign a contract
based on these terms and conditions.

agree

Conflict of
interest:

| The Applicant warrants that it has no actual, potentialor |

perceived conflict of interest in submitting this -
Application, or entering into a-contract to operate a
Partnership Kura: Where a conflict of interest arises -
during the RFA process the Applicant will report |
immediately to the Contact Person. :

Ethics:

The Applicant warrants that in submitfing this
Application it has not:

entered info any improper, illegal, collusive or anti-
competitive arrangements with any competitor

directly or indirectly, approached any representative of
the Minister, Ministry or the Board to lobby or solicit
information in relation to the RFA (except where allowed
for during the Clarification period).

has not attempted to influence, or provide any form of
personal inducement, reward or benefit to any

agree

ii

Kid ATy WAl
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representative of the Minister, Ministry or the Board.,

| The Appllcant confirms that this Application remains-.
cpen for: acceptance for a pencd ‘of 180 ctays fromi the'-

Applicant
interview

The Applicant acknowledges that if requested, the
Applicant will be available to attend an interview in
Wellington at a location to be determined by the Board
over a one week period, with time slots given on a first-
in first-served basis.

agree

Publicationof
f Appllcahon detauls

§ The Appllcan‘c accepts that due to publlc mterest
| associated to this Appltcatlon process, it is intended that. |-
- the submitted application will be made publicly available' | = ¢
' on the Ministry of Education website; subject to any
- deletions that would be justified if the information had
~.| been requested under the Official Information Act 1982.

Dedlaration:

The Applicant declares that in preparing this Application
it:

has provided complete and accurate information in all
parts of the Application, in all material respects

has secured all appropriate authorisations to submit this
Appiication and is not aware of any impediments to its
ability to enter into a formal contract to deliver the
oufcomes.

The Applicant understands that should it be successful
in being awarded a contract with the Crown then the
falsification of information, supplying misleading
information or the suppression of material information in
relation to this RFA will be grounds for termination of the
contract.

agree

DECLARATION

i This Appllcatlon has been apprcved and is s:gned by, a represe_n_tatwe of the Apphcant who
‘ has'the authcnty to do so. Th!s representatlve is named below D ;

-:-.:ThIS representative dec!ares that the pamculars prov:ded above and m the attached
- Applicatlon documents are accurate true and correct S -

Signature:

Full name: Catherine Rawina Rau

Title / position: Chairperson — Kia Ata Mai Educational Trust
Date: 29.10.2015

jii




_Appendices
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KTA ATA MAL
EDUCATEONAL TRUST

Financial Statement/Audited Accounts
Copies of Milestone responses: Minist
Letter of support for the proposal.
Letter of support for the proposal:
Letter of support to deliver curriculum content:
Letter of support to deliver curriculum content;
Letter of support to deliver curriculum content;
Letter of support to deliver curriculum content;

of Education

s 9(2)(b)(ii) OIA

implementation Plans
Evidence of financial contribution by the Sponsor

CVs {Cath Rau, Hemi Rau, s 9(2){a) OIA
Draft Classroom Concept Plans:

|s 92)(b)(ii) OIA







Request for Application to operate a Partnership Kura opening in 2016/2017

Proposed Student Roil By Year Level
Applicant Name: Kia Ata Mai Educational Trust

Proposed Maximum Roll of Scho

] w| ~| o] v & W] r] e

3

10 0%
11 0%
12 0%
13+ 0% u
Other
flist] o e _ :
Total 20 150 67% 40% 21% 18% 0%

Release KiaAtaMai_financials.xlsx - School Roll

Pagelof7
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Appendices

1 Financial Statement/Audited Accounts

2 Copies of Milestone responses: Ministry of Education

3 Letter of support for the proposal: N OLA
4 Letter of support for the proposal: s 9(2)(BX1) OIA
5 Letter of support to deliver curriculum content:

& Letter of support to deliver curriculum content:

7 Letter of support to deliver curriculum content:

8 Letter of support to deliver curriculum content:

9 Implementation Plans

10 Evidence of financial contribution by the Spons
11 CVs (Cath Rau, Hemi Rau, s 9(2)(a) O

12 Draft Classroom Concept Plans: N :
s 9(2)(b)(ii) Ol
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s 9(2)(b)(ii) OIA

22 Seplember

Ministry of Education
Wellington,

Tena kos

Lelter of Suppor for application by Kia Ala Mal Educational Trust o establish Kura Hourua/
Charier School In Waikato Region. —
~nare ’ s 9(2)(b)(ii) OIA

are very pleased to issue this letter of support for the
application by Kia Ata Mai Educational Trust to establish a Kura Hourua in the Walkato

Region.

Kia Ata Mai have a long history of outstanding work dating back years alongside the Ministry
of Educatiori and have a solid and very respeciable reputation for dslivering quality and
excellent educational servicas among other providers and kura/schools, They have a robust
infrastruciure, both at governance and management level, fo support thelr operations and & -
dedicated, wall qualified staff totally committed to getting best results for priority learners. :

Our own organisation has worked extensively with Kia Ata Mal in the areas of Maorl medium
programmes for students , professional leaming and development (PL&D), governance
support for kura & iwi and the Cloud serviges project . We have found them to be exlremely
professional and very competent and confident In the way they work with exceptional
ratationship buillding skills to bring oul the best in all groups and learners they are assaciated

wiih. 5902 (b)(ii) OIA]

_ are greatly impressed by their intended focus on Years 7 to 13
stiidents who have missed out on educational opportunilies in the past which undoubtedly
presents many challanges, however we know their careful research, analysis of educational
trands, organisational capability and capacity and thorough over-arching programme and
curriculum planning wiill ensure the success of their Kura Hourua. ‘

We wish Kia Ata Mal the very best of luck with their Kura Hourua application.

If you require further clarification please do not hesitate to contact our Executive Officer ]
whose contact details are on this letter.
N

— rarc i ng& manakitanga o te Wahi Ngaro.

Chairs ls 9(2)(bil) OIA




s 9(2)(b)(ii) OIA

Ministry of Education
Private Bag
WELLINGTON

RE: KIA ATA MA] EDUCATIONAL TRUST
APPLICATION TO OPERATE A KURA HOURUA: PARTNERSHIP SCHOOL

To whom it may concern

We understand that Kia Ata Mai Educational Trust is submitting a proposal to operate a Kura Hourua.

The purpose of this letter is to support their application.

s 9(2)(b)(ii) OIA

Kia Ata Mai Educational Trust have briefed us on the nature and intent of the school they are planning
to operate which aligns with what we are wanting to achieve.

fn particular, we welcome their efforts to address the academic achievement and engagement of Maori
students in English medium schools within our tribal boundary in new and innovative ways. We believe
this is absolutely critical and therefore fully support the establishment of a Kura Hourua in Waikato.

We certainly look forward to the Ministry favourably considering the Kia Ata Mai Educational Trust

proposal. Please do not hesitate to contact me if you require any further information regarding our
suppart.

Ngaa manaakitanga

B 9(2)a




14 October 2015

Kia Ata Mai Educational Trust
P.O. Box 166
Ngaruawahia, 3742

Re: In support of the application to operate a Parternship School.

T&na koutou e te Poarl
Tena koutou me ngé huatanga o te wa. Téna hoki koutou & whai atu nef i te kaupapa hei hiki i ngd tatou taiohi Mori

ma te tono kia whakatdiria he Kura Ngatahi mé t6 tatou iwi ki te Tari Matauranga.
s 9(2)}{b)(ii) Ol

{am thrilled and excited to provide support to the application/by Kia Ata Mai Educational Trust to establish a
Partnership School in Hamilton, particutarly in regard t providing a vocational pathway as a key focus.

-a stronger commiunity thiough education, research and career development and

internalional. Owr mission Is to bul
with strong colksborative partnerships on shore

as a vision, we are proud to be a high quality

and off shorg, enabling us to compete in a global market.
s 9(2)(b)(ii) Ol

Maiori outcomes and success is a high priority for and business plans 2016 have been developed to achieve

this.

In support of this application there is a clear intent and alignment for more young people to be engaged in education
with clear pathways from schaol to tertiary o work, in particular partnerships with schools across vocational pathways
by 2018. And appropriately, those programmes with a high proportion of Maori students will include Maor cuttural

compenents in delivery methodology. Fs S(2) (b)) Ol N

More specifically as an example, we are in Mzaori and Pasifika Trades Training,
to increase skills and apprenticeships leading to

employment.

We understand that the application Is it the early stages of developing the Partnership School, however this letter sets
out our interest and commitment fo entering a collaborative arrangement to achieve the objectives of our respective

organisations.

Finally as Pougrahi Maori — Director Maori, high praise to the Trust for the educational leadership and innovation you
have provided to the benefit of kura and communities across Aotearoa over the past two decades. Your vision and
foresight in recognising the unmet needs of taiohi Maori at a critical time of their learning and career joumey is a
cohtinuation of that drive and leadership.

Naku noa.




5 9(2)(b)(ii) OIA

23 October 2015

Ministry of Education
Wellington

To Whom It May Concern

This letter is in support of an application by Kia Ata Mai Educational Trust to operate a
Partnership School in 2017. [s'"9(2)(b)(i§) OW

is a leading global infrastructure consultancy

offering asset management and development services to local and glabal sustainable
communities, facilities and environmants through development and management of world
class social and fixed infrastructure. We currently have 2500 employees in 40 locations in
NZ engineers, designers, planners, property, architecture, researchers and technical
specialists advisors worldwide.

[s 9(2)(b)ii) OIA
Our- Hamilton Office has been working with local schools for a number of years and our
work experience opportunities, internships and cadetships, graduates have been well
populated.

We are pleased Kia Ata Mai Educational Trust's vision is to encourage more Maori students
to become engineers and we intend working with them in the foreseeable future, if their
application.

Please do not hesitate to contact me if you have any questions.

Regards




) OIA
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s 9(2)(b)(ii} OIA, s 9(2)(a) OIA

20 October 2015

s 9(2)(b)(ii) OIA

Dear Cath Rau on behaif Trustees Kia Ata Mai Educational Trust,

Followini conversations with your team regarding the Partnership School / Kura Hourua,_

would fike to offer our suppert to collaborate on this project. As previously discussed we
share your desire to see Maori and Pacifica well representsd in the tech sector.

In particular to be able to share what we have learnt around the delivery of immersive web development

training including but not limited to!

Training delivery - immersive "learn by doing” training that replicates a real life environment setting
students up with the skills and tools that industry wants,

Curriculum development - development of curriculum to support immersive intensive training. An iterative
and modular approach that fits the needs of industry.

MOOC development - Curriculum specifically designed for anline based learning.

Teacher training - The training of teachers to be able to facilitate the learning of others in Immersive web
development programmes

Leadership training - defivered in conjunction with our immersive programme to meet the skills desired by
the tech sector,

9(2)(b)(ii) OIA

Soft skills development - We are renowned for our ability fo train and develop our students soft skills. This
is the the most desired and valued aspect of a potential hire to industry.

ﬁ-is an intenslve training school for developers, A school that takes the most passionate and driven
students. Training them in modern development technaiogies and methodologies, and giving them the skills
to hit the ground running in a commercial development environment. aims to replicate a real life

| programming enviranment. Giving students first hand experiences and/the skills fo excel as a web

developer. s 9(2)(b)(ii) Ol

We wish you well with Partnership School / Kura Hourua Application and look forward to taking our
collaboration to the next level,

s 9(2)(a) OIA
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25 QOctober 2015

Ministry of Education
Private Bag
WELLINGTON

SPONSOR INVESTMENT
Teni koe
On behalf of the Trustees, this letter supports an application by Kia Ata Mai

Educational Trust to operate a Partnership School in 2017.

At our Annual General Meeting held today, the Trustees approved the following
resolutions;

al Approval to make an application to operate a Partnership School;

b) Approval to invest in the establishment year (2016) if the proposal is
successful: and ls S2)(BY(iN O!AI

¢} Approval to invest -ﬁhe first year of operations (2017)

We have also attached our latest audited financial accounts ending 30 June 2015 to
our application.

Naku noa

Cath Rau
(Chair)

Sharyn Ahuroa Harawira
{Trustee)

Robyn Hata-Gage
(Trustee)

P.O. BOX 166, NGARUAWAHIA 3742. FAX: (07) 824-7027
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