Property Plan

In 2012 the Tairawhiti Services Academy began extensive work scoping building development to support housing the growing numbers within the Academy. A multi rcom purpose designed educational building has been
planned and designed to meet the strategic planning around expansion while maintaining its direct locational link with Gisborne Girls High School. This also takes inta account t that the MOE is unable to provide specialist

of 2012.

Building the Academy Capacity
Mapping a higher education pathway for Academy staff

r

staggering 28 Academies Nationwide. The focus of the Government's responsedo ¢ Mies in schools. The ripple effect of this is the reactive approach by schools to seek suitable candidates

leadership and innovative thinking. Unfortunately though, collaboration is required frap
Assistants qualified at Bachelor level will pave the way to attend a 1 year post graduated
core subjects in the Academy programme.

The Partnership Schools model may provide an alternative path to established and promote tt _%
model as instructors and teachers returning to their home districts as capacity builders.

v Schoals to cross credit to Bachelor Degree as this does not exist at present. Directors and
thaching specializin athand English. The qualification will add an element of flexibility in supporting the delivery of

Strengthening Te Tairawhiti Services Academy
Expanding resources to cater for Academy regional growth.

could peak between 50— 100 students within 3 years. The current Government funding allocated to the Acade
resources critical to the operation need to be increased to cater for the greater community demand

The need to build capacity in these areas to meet the high demand of the service is addressed in this paper. :

Research
Primary research for this paper is through a mixture of quantitative and qualitative data, knowledge of the Academy Industry,afog tween NZDF, cation and Service Academy Directors. The Principal
along with Gisborne Girls’ High School, has provided professional guidance in this area. Research is ongoing.

BUILDING THE ACADEMY CAPACITY .

The ability to fulfill the Academy mission has a direct link with overall student performance in critical educational areas and the commitme
Enhancing the academic skills of Academy staff gives the Academy sector wider flexibility in discharging its responsibilities to contracted delivi
education sector will increase significantly. A framework for addressing this is demonstrated below.

NEW ZEALAND DEFENCE FORCE

gthen the Academy sector as a professional entity of it’s host school.
es. In defng so, it is anticipated that the return on investment in the

The commitment of the NZDF to a Bachelor degree (level 7) recognition programme which captures knowledge, skills and experience of those soldiers tha served¥or a lengthy period of time and have indicated an
interest in the Services Academy Industry will provide a credible start towards civilian integration. This concept has been underway since 1994 in the United State as reportedly a very high success rate. The ‘Troops
to Teachers’ programme highlights the following; ,

The military members who have become teachers have established o good reputation for the program with schoo! administrators and _,u_‘._.aQ..aS‘m. The TTT headgquarters office recently sent out a survey to 1,000
principals regarding the teachers who have come from the program. “We received more than 800 replies from the survey. Of those, 17 percent received an average for performarnce, and more than 75 percent ranked

L
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above average and higher,” said Gantz. “School systems are finding former military members to be very valuable assets. They bring leadership skills, a concefn for their students (similar to their troops) and a Jot of

experience to the classroom.” Schools are also seeing a higher retention rate from former military members than teachers who just finished college. http.//usmilitary.about.com

ine desire to always do better is surprisingly undervalued in relation to the civilian sector. A soldier performs these skills under many years
ually in stressful life threatening situations whether it is on operations or training. In stark contrast to teaching, a potential teacher may
here? An equivalent value an knowledge, skill and experience for NZDF personnel should be recognized in an equitable manner which

Nreational tools to be able to add value to potential employers and the wider community.

Collaborating with a University Institute to craft re
providing assistance to increase organisation efficienc

UNIVERSITY

The Academic relationship between NZDF and University can be seen as a sustainab
target group by fostering and bringing to fruition the Te Kotahitanga concepts into the
NZDF — Waikato University in the cross crediting process for awarding Bachelor Degree qu

A one year post graduate diploma in teaching is then readily available to pursue. Specializing i
to Academy timings.

HOST SCHOOL

Host Schools in support of the cne year post graduate diploma in
COMMUNITY

Research conducted by Carol J. De Vita and Cory Fleming , Building Capacity in Nonprofit Organisations highlights tiig

nsigtions "builds strong communities’. We also view this
inter-relationship in which a ‘strong Academy builds strong communities’.

Academy students are very noticeable in the public eye by the way they hold themselves and interact with their peer grou
2011 Report for ERQ visit conveys positive philosophical comments about students before and after the Academy experience.
Education youth guarantee initiative well underway, it can only enhance communities. .

RECRUITING 4 .
New Zealand Defence Force recruiting is one of the primary stakeholders of the Services Academy Institute. Receiving quality candidates f e recruyj

MINISTRY OF EDUCATION

om r Secondary Schg al evidence in the Academy Review Feb 2010 - Jun
A pmmunity is ju velopment of young people. With the Ministry of

Rent process is what the Academy can deliver through its model.

Supporting the higher educaticn needs of Academy Staff and recognizing the valuable contribution towards society they make each year. Accepti
community and hosting school support. This may remove the need for Academy staff to remain on LAT and therefore provide a more professional and

TEACHERS COUNCIL

A professional leadership approach facilitated by the New Zealand Teachers Council - Hosting Secondary School in order to advise best option to streamline th€ Director’s pathway will be of priority. Supporting and or
reviewing the Initial Teacher Education and Graduating Teacher Standards will have an impact on the teacher graduate diploma.
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STRENGTHENING TE TAIRAWHITI SERVICE ACADEMY

Qur regional Services Academy has'been operating for the last three years. In order to make reasonable decisions on the effectiveness of the Academy requires a three year continuation of activity. We feel the data
collected so far is solid evidence that the programme is providing quality choices far a range of students from the majority of schoals within our region. Therefore, we are confident of progressing with our planned
evaluation and growth.

Strengthening Te Tairawhiti Services >nmgm‘5 adding towards egic direction and cementing its purpose for existence. We have identified what we do well, why we do well and how we can do it better.

Successful strategy execution %

Environment

People

Fundin

st approxinfagély S
Programme innovation
G i

students and stakeholders.

Why is the Tairawhiti Services Academy model so m.@w of the mai on t our critical activities and capabilities have been identified and further developed or nurtured to ensure efficient delivery to

nduction course continue to seta high standard of basic life skills for students to use as a benchmark.
Our Academy embraces Tikanga Maori and maintains a philosophy of Manaakitanga, Whanaungatanga and
\ag integrity, being firm but fair and providing ongoing support formulates an effective model.

The integration of the New Zealand Defence Force courses into
We continue with the Military routine throughout the year in a pod

ubduNinning the hearts and minds of the students before any progress can be made”

n% pncept and entry to classes that support goals and career aspirations is a critical function of this model
itafy ethesand values.

tself on staff commitment and passion for the job. Experience in this area comes not from

@ ability to manage ‘risks’ more effectively for both student and staff (potential

g

The contracted funding is leveled at $90,000. This amount is far short of meeting staff and programme deve
operational funding. This is not sustainable.

Securing academic sponsorship through personal contacts has resulted in a credible relationship with Vertical Hortighz @& 0 e administrafion and 3
p
ou

ough, atfa

National Certificate in Business Management (L3} is provided by the Company. An assistant tutor is also offered by the Eoy o- lead with thesAca@efr Director in delivering the Certificate. This relationship has
added significant academic and leadership value to the Academy programme and if it were to be purchased at market rate 4

Setting the academic bar high. In co-construction with students, we set and maintain high achievable academic goals. Our continued p
chosen goals.

NZDF career as a vehicle for academic success. Entry into the services provides an academic base to increase individual learning. In order Yofedt MZDF requirements, academic goals need to be raised

Subject choice available to all students. The majority of subjects at GGHS are available to all students. Subjects at GBHS are also available.

Delivering holiday programmes. Academy students are enrolled on the National Certificate in Business Management Level 3. The programmaeis delivered d
term. An integrated programme for GGHS Prefects and Academy students is run in the 3" term holidays. Timetabling the programme during School holids

Setting clear expectations. Having an Academy identity and uniform contributes towards a ‘feel good” approach. The uniform is worn with pride where studerds gdin a sense of belonging and identity. Student behavior
and expectations are aligned with the “code of conduct” within the Induction booklet. We are proud to be able to enforce these protocols in @ manner that is aligned with normal service recruitment standards. This

mnu«omnr:mmmEmmz._:m.m:_m_u_u:nmzozéznrm?%ﬂcamsﬂmm_umﬂmﬂcan_m_.mﬁmsamsmgn?_:_#m_e_._dnmmi_m.>:mm”.=m_.§m339,3m_m.nm: o*m.“_bmg_u_‘muﬂmmﬂcam:ﬂmmo_.;mmm<.>.\m3m$1._"o_.._.cmmmm<m=n_n_.am<m:mc_.mm
students participate in team physical training. :

Senior School Leadership assistance. Academy staff capability has extended to assisting the leadership development of GGHS prefects. . ‘



o Multi-level teaching approach. Students attend multi-level Maths and English classes aleng with personalized programmes to create a full academic opportunities.

e Complete ail round packages. The integration of all facets of the programme is the key to success.

Exceeding contracted outcomes

We have exceeded all deliverables of the contractegvagrémment thus far.

Our Results to Date -Roll call from January 2010 to Dec stands at prits’ Below is a summary of statistics to date.

Table 1 January — December 2010 (19 Students)

N AN
Qualification %
o |
Passed NCEA Level 1 /\mﬂq/
Passed NCEA Level 2 /.I\Q

Passed NCEA Level 3

Passed University Entrance

Passed National Certificate in Business Management Level 3 (with leadership
strands )

Passed NZDF recruitment process 7/7 100 %

S
S

Serving in the NZDF {or within 2 Months) 5/7 71 @
Employed, in further education or training 17/19 29
Table 2 January — December 2011 (28 Students) .
Qualification Student Pass
number
. %

Passed NCEA Level 1 414 100 ﬂ %

Passed NCEA Level 2 2/8 100 ' @
Passed NCEA Level 3 11/11 100 5 . @ ;

Passed University Entrance 5/5 100
Passed National Certificate in Business Management Level 3 (with leadership 17/21 31
strands )

Passed NZDF recruitment process 8/10 90
Serving in the NZDF (or within 2 Months) 6/9 67

Employed, in further education ar training 26/28 93

13
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Table 2 January —July 2012 (29 Students)

Qualification ) Student Pass
number
N | \ ‘
F i A0 .

Passed NCEA Level 1 m Q& N A % 100

N
Passed NCEA Level 2 % /.,»A/V/\Q,Eo
e i

Passed NCEA Level 3 Q/WVV 157 < ¥8/
b N

Passed University Entrance § g/s - /ﬁmv

Passed National Certificate in Business Management Level 3 (with ﬁmmamxﬂg \u.mbw ;
strands)

ol %
Passed NZDF recruitment process % 100
Serving in the NZDF {or within 2 Months) d@ \ev\/ @

Achievement Statistics Summary 2010 - 2012:

NCEA L1: Eight students assessed. Eight students passed . @

NCEA L2:  Twenty five students assessed. Twenty five students passed
NCEAL3:  Twenty eight students assessed. Twenty eight students passed,
UE: Twenty one students assessed. Twenty one students passed — (2012 to be confirmed).

National Certificate in Business Management Level 3 (Tertiary level Programme}

Employed, in further education or training 26/29 A“\N&NN m w

Sixty students have commenced the National Certificate in Business Management L3. Forty four have been assessed as nogumﬁw\m
this qualification and supported their NCEA achievement.

New Zealand Defence Force Exams:

New Zealand Defence Force Serving: Nineteen students are currently serving in the NZDF, three are awaiting entry.

Employed in further education or training: Seventy five students enrolled on the programme. Sixty nine are in employment or further training.

Academy 2015 - Looking beyond our strategic plan

We are an [nstitute that delivers a foundation of life skill values such as respect, honesty, integrity and is able to transferm under achievers to high achievers in a ver rt academic period. We are striving for a professional and
vibrant unit that first and foremost displays commitment towards self-respect. We are gearing towards a values orientated hub based at Gisborne Girls” High Schoal froviding a networlk that accepts students from all schools in
the Tairawhiti region. Setting standards by integrating old values into current teaching practice.

A School within a School

From our humble heginnings, it has always been our intention to maximize the Academy opportunity to all Schools within our region on a National and International scale (boarding options available). This is well documented in "’
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the Toirawhiti Services Academy stakeholder document 2010. The concept of a School within a School is probably the best way to visualize this.

Our historical evidence has shown that students are genuinely attracted to an Academy which demonstrates boundaries and are able to learn in a safe and interesting environment. Academy students mostly find it difficult to fit
in segments of mainstream teaching environment and genuinely want to make a really good go of their senior years. Students gravitate towards continued positive re enforcement to stimulate the desire to learn and a robust
tracking system to ensure they remain within their chosen career path ways.

The old cliché of ‘the ambulance at the top of the clif
olds) who are in PTE programme have most likely l¢f
option and refrain from projecting themselves and

Another notable difference is that funding is attributed dire
monumental benefits of students remaining connected in a school s Zoyerngnde structures. In saying this though, it is always going to be effective people that make an effective programme.

Staffing

Increasing Academy Staff from 2 to 5 will cater for anticipated roll call .

Resource acquisition through alternate funding source % ,

ncﬂ._‘mnﬂ..mc:%:m from MOE does not allow for resource expansion. The Academy, on alternate m:m% to increase value of the programme, significantly around physical infrastructure, property and staff
salaries. Memorandums of understanding already exist with our linked Tertiary pragidér, the NZDF. ,

Junior school early intervention

Academy Staff add a holistic value towards the wider school objectives in maintaining chal

for junior school students. We view this as connecting students to positive role models in ordestg nee ol curriculum
of senior — junior trust.
Preparing for 2015 University Entrance subjects

The Academy will need to adjust its model slightly to cater for the changing requirements of University m:@*m

Increasing National Certificates and Gateway paths

The Naticnal Certificate in Business Management level 3 is currently being delivered to Academy students. This Cé
that require an zalternate teaching style and still be able to meet NCEA Level 2 or 3 requirements. The National Certificd

Further pathways of trade’s type careers will be identified and facilitated as meaningful career goals for students. More re
profile does not fit in mainstream thinking. SUSTAINABLE DEVELOPMENT

Sustainable Development -Managing the process of change %
For far too long, the Academies have been unfavorably portrayed by media as “boot camps for naughty kids”. The perception is of @.
unbalanced. The reality is that students these days require a range of teaching ability to connect with their various learning styles. Thesefz

We intend to change the perception and manage the process by virtue of establishing a teaching culture and environment that is conducive b tis clientele
meaningful knowledge, increasing community buy in and participation. Fostering social cohesion by means of whanau involvement and enhancing ¢
regional goals but still maintaining a strategic focus.

. The long term goals of empowering students through more
dentity. Setting a national standard will ensure we meet our

Currently, short term predictability of Government funding makes it difficult to plan effectively for the long term in areas of resources, staffing and cur
incorporate outreach for alternate funding streams. We have set our vision, implemented our plans and achieved our goals. Through socmetimes critical

gfopment. Our intent is to diversify our strategies to
: e achieved monumental results.

The inter-relationship between stakeholders

As our Academy whakatauki states, £ hara toku toa, He taki tahi he toa taki tini. "My success should not be bestowed onto me alone, as it was not individual success, But success of a colfective”. From a macro perspective
we place a high value on our relationship with critical stakeholders such as Ministry of Education, New Zealand Defence Force, Vertical Horizonz Group and Secondary Schools within New Zealand. The micro environment =
which we find ourselves immersed in is where we find the most rewarding and challenging. Our most critical and vulnerable stakeholders are our students, parents and community leadership.

i



SUMMARY

Services Academies Nationwide cater for a niche market of the education sector. The GAP between excellent learners and under achievers is slowly but surely being addressed through these zalternative engagement methods.
Sustainability of this initiative involves building capacipyend refining in the wa stakeholders provide their individual service. #

The Tairawhiti Services Academy, in its short opera i edPhase 1 of its set business goal. The provision of a robust Academy model to equip students with the correct academic toals has started to
attract a higher demand for the service. In order to

Attachments
Appendix 1: Tairawhiti Service Academy resource require te and plan.
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