


























DRAFT SCHOOL CURRICULUM 
 
ENGLISH 
 
LISTENING READING VIEWING 
 
KNOWLEDGE, SKILLS AND UNDERSTANDING 
 
LISTENING 
To listen, understand and respond critically to others, students should be taught to: 
 

 Concentrate on and recall the main features of a talk, reading, radio or television programme 
 Identify the major elements of what is being said both explicitly and implicitly 
 Distinguish features of presentation where a speaker aims to explain, persuade, amuse or argue a case 
 Distinguish tone, undertone, implications and other signs of a speaker’s intentions 
 Recognise when a speaker is being ambiguous or deliberately vague, glosses over points, uses and abuses 

evidence and makes unsubstantiated statements 
 Ask questions and give relevant and helpful comments. 

 
LISTENING 
The range should include listening to and watching: 
 

 Live talks and presentations 
 Recordings [for example, radio, television, film] 
 Discussions, in which pupils respond straight away. 

 

READING 
UNDERSTANDING TEXTS 
To develop understanding and appreciation of texts, pupils should be taught: 
 

READING FOR MEANING 
To extract meaning beyond the literal, explaining how the choice of language and style affects implied and explicit 
meanings 
 

 To analyse and discuss alternative interpretations, ambiguity and allusion 
 How ideas, values and emotions are explored and portrayed 
 To identify the perspectives offered on individuals, community and society 
 To consider how meanings are changed when texts are adapted to different media 
 To read and appreciate the scope and richness of complete novels, plays and poems 

 

UNDERSTANDING THE AUTHOR’S CRAFT 
How language is used in imaginative, original and diverse ways 
 

 To reflect on the writer’s presentation of ideas and issues, the motivation and behavior of characters, the 
development of plot and the overall impact of a text 

 To distinguish between the attitudes and assumptions of characters and those of the author 
 How techniques, structure, forms and styles vary 
 To compare texts, looking at style, theme and language, and identifying connections and contrasts. 



 
TEXTS FROM DIFFERENT CULTURES AND TRADITIONS 
Students should be taught: 
 

 To understand the values and assumptions in the texts 
 The significance of the subject matter and the language 
 The distinctive qualities of literature from different traditions 
 How familiar themes are explored in different cultural contexts [for example, how childhood is portrayed, 

references to oral or folk traditions] 
 To make connections and comparisons between texts from different cultures. 

 
 
PRINTED AND ICT-BASED INFORMATION TEXTS 
To develop their reading of print and ICT-based information texts, students should be taught to: 
 

 Select, compare and synthesise information from different texts 
 Evaluate how information is presented 
 Sift the relevant from the irrelevant, and distinguish between fact and opinion, bias and objectivity 
 Identify the characteristic features, at word, sentence and text level, of different types of texts. 

 
 
VIEWING 
MEDIA AND MOVING IMAGE TEXTS 
Students should be taught: 
 

 How meaning is conveyed in texts that include print, images and sometimes sounds 
 How choice of form, layout and presentation contribute to effect [for example, font, caption, illustration 

in printed text, sequencing, framing, soundtrack in moving image text] 
 How the nature and purpose of media products influence content and meaning [for example, selection of 

stories for a front page or news broadcast] 
 How audiences and readers choose and respond to media. 

 
 
 
 
 
 
 
GROUP DISCUSSION AND INTERACTION 
To participate effectively as members of different groups, students should be taught to:  
 

 Make different types of contributions to groups, adapting their speech to their listeners and the activity 
 Take different views into account and modify their own views in the light of what others say sift, 

summarise and use the most important points 
 Take different roles in the organisation, planning and sustaining of groups 
 Help the group to complete its tasks by varying contributions appropriately, clarifying and synthesising 

others’ ideas, taking them forward and building on them to reach conclusions, negotiating consensus or 
agreeing to differ. 

 
 
 
 



LANGUAGE VARIATION 
Students should be taught about how language varies, including: 
 

 The importance of standard English as a language of public communication nationally and often 
internationally 

 Current influences on spoken and written language 
 Attitudes to language use 
 The differences between speech and writing 
 The vocabulary and grammar of standard English and dialectal variation 
 The development of English, including changes over time, borrowings from other languages, origins of 

words, and the impact of electronic communication on written language. 

 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
SPEAKING WRITING PRESENTING 
 
KNOWLEDGE, SKILLS AND UNDERSTANDING 
 
SPEAKING 
To speak fluently and appropriately in different contexts, adapting their talk for a range of purposes and 
audiences, including the more formal, students should be taught to: 
 

 Structure their talk clearly, using markers so that their listeners can follow the line of thought 
 Use illustrations, evidence and anecdote to enrich and explain their ideas 
 Use gesture, tone, pace and rhetorical devices for emphasis 
 Use visual aids and images to enhance communication 
 Vary word choices, including technical vocabulary, and sentence structure for different audiences 



 Use spoken standard English fluently in different contexts 
 Evaluate the effectiveness of their speech and consider how to adapt it to a range of situations. 

 
WRITING 
 
COMPOSITION 
Students should be taught to draw on their reading and knowledge of linguistic and literary forms when composing 
their writing. Students should be taught to: 
 
WRITING TO IMAGINE, EXPLORE, ENTERTAIN 

 Draw on their experience of good fiction, of different poetic forms and of reading, watching and 
performing in plays 

 Use imaginative vocabulary and varied linguistic and literary techniques 
 Exploit choice of language and structure to achieve particular effects and appeal to the reader 
 Use a range of techniques and different ways of organising and structuring material to convey ideas, 

themes and characters 
 
WRITING TO INFORM, EXPLAIN, DESCRIBE 

 Form sentences and paragraphs that express connections between information and ideas precisely [for 
example, cause and effect, comparison] 

 Use formal and impersonal language and concise expression 
 Consider what the reader needs to know and include relevant details 
 Present material clearly, using appropriate layout, illustrations and organisation 

 
WRITING TO PERSUADE, ARGUE, ADVISE 

 Develop logical arguments and cite evidence 
 Use persuasive techniques and rhetorical devices 
 Anticipate reader reaction, counter opposing views and use language to gain attention and 

sustain interest 
 
WRITING TO ANALYSE, REVIEW, COMMENT 

 Reflect on the nature and significance of the subject matter 
 Form their own view, taking into account a range of evidence and opinions organise their ideas and 

information, distinguishing between analysis and comment 
 Take account of how well the reader knows the topic. 

 
PLANNING AND DRAFTING 
To improve and sustain their writing, students should be taught to: 
 

 Plan, draft, redraft and proofread their work on paper and on screen 
 Judge the extent to which any or all of these processes are needed in specific pieces of writing 
 Analyse critically their own and others’ writing. 

 
 
 
 
 
 
 
 



PUNCTUATION 
Pupils should be taught to use the full range of punctuation marks correctly to signal sentence structure, and to 
help the reader. 
 
SPELLING 
Students should be taught to: 
 

 Increase their knowledge of regular patterns of spelling, word families, roots of words and derivations, 
including stem, prefix, suffix, inflection 

 Apply their knowledge of word formation 
 Spell increasingly complex polysyllabic words that do not conform to regular patterns 
 Check their spelling for errors and use a dictionary when necessary 
 Use different kinds of dictionary, thesaurus and spellchecker. 

 
Standard English 
6 Pupils should be taught about the variations in written standard English 
and how they differ from spoken language, and to distinguish varying degrees 
of formality, selecting appropriately for a task. 
Language structure 
7 Pupils should be taught the principles of sentence grammar and whole-text 
cohesion and use this knowledge in their writing. They should be taught: 
a word classes or parts of speech and their grammatical functions 
b the structure of phrases and clauses and how they can be combined 
to make complex sentences [for example, coordination and subordination] 
c paragraph structure and how to form different types of paragraph 
d the structure of whole texts, including cohesion, openings and conclusions 
in different types of writing [for example, through the use of verb tenses, 
reference chains] 
e the use of appropriate grammatical terminology to reflect on the meaning 
and clarity of individual sentences [for example, nouns, verbs, adjectives, 
prepositions, conjunctions, articles]. 
 
The range of purposes for writing should include: 
 

 To imagine, explore and entertain, focusing on creative, aesthetic and literary uses of language. The forms 
for such writing should be drawn from different kinds of stories, poems, playscripts, autobiographies, 
screenplays, diaries 

 To inform, explain and describe, focusing on conveying information and ideas clearly. The forms for such 
writing should be drawn from memos, minutes, accounts, information leaflets, prospectuses, plans, 
records, summaries 

 To persuade, argue and advise, focusing on presenting a case and influencing the reader. The forms for 
such writing should be drawn from brochures, advertisements, editorials, articles and letters conveying 
opinions, campaign literature, and polemical essays 

 To analyse, review and comment, focusing on considered and evaluative views of ideas, texts and issues. 
The forms for such writing should be drawn from reviews, commentaries, articles, essays, reports. 

 Students should also be taught to use writing for thinking and learning [for example, for hypothesising, 
paraphrasing, summarising, noting]. 

 The range of readers for writing should include specific, known readers, a large, unknown readership and 
the students themselves. 

 
 



MATHEMATICS AND STATISTICS 
 

NUMBER AND ALGEBRA 
 
USING AND APPLYING NUMBER AND ALGEBRA 
Students should be taught to: 
 
PROBLEM SOLVING 

1. Explore connections in mathematics to develop flexible approaches to increasingly demanding problems; 
select appropriate strategies to use for numerical or algebraic problems 

2. Break down a complex calculation into simpler steps before attempting to solve it 
3. Use alternative approaches to overcome difficulties and evaluate the effectiveness of their strategies 
4. Select efficient techniques for numerical calculation and algebraic manipulation 
5. Make mental estimates of the answers to calculations; use checking procedures to monitor the accuracy 

of their results 
 
COMMUNICATING 

1. Represent problems and solutions in algebraic or graphical forms; move from one form of representation 
to another to get different perspectives on the problem; present and interpret solutions in the context of 
the original problem 

2. Develop correct and consistent use of notation, symbols and diagrams when solving problems 
3. Examine critically, improve, then justify their choice of mathematical presentation; present a concise, 

reasoned argument 
 
REASONING 

1. Explore, identify, and use pattern and symmetry in algebraic contexts, investigating whether particular 
cases can be generalised further and understanding the importance of a counter-example; identify 
exceptional cases when solving problems; make conjectures and check them for new cases show step-by-
step deduction in solving a problem; explain and justify how they arrived at a conclusion 

2. Distinguish between a practical demonstration and a proof 
3. Recognise the importance of assumptions when deducing results; recognise the limitations of any 

assumptions that are made and the effect that varying the assumptions may have on the solution to a 
problem. 

 
NUMBERS AND THE NUMBER SYSTEM 
Students should be taught to: 
 
INTEGERS 

1. Use their previous understanding of integers and place value to deal with arbitrarily large positive 
numbers and round them to a given power of 10; understand and use negative numbers, both as 
positions and translations on a number line; order integers; use the concepts and vocabulary of factor 
(divisor), multiple, common factor, highest common factor, least common multiple, prime number and 
prime factor decomposition 

 
POWERS AND ROOTS 

1. Use the terms square, positive and negative square root (knowing that the square root sign denotes the 
positive square root), cube, cube root; use index notation for small integer powers and index laws for 
multiplication and division of positive integer powers 

 
 



FRACTIONS 
1. Use fraction notation; understand equivalent fractions, simplifying a fraction by cancelling all common 

factors; order fractions by rewriting them with a common denominator 
 
DECIMALS 

1. Use decimal notation and recognise that each terminating decimal is a fraction [for example, 0.137 = h]; 
order decimals 

 
PERCENTAGES 

1. Understand that ‘percentage’ means ‘number of parts per 100’ and use this to compare proportions; 
interpret percentage as the operator ‘so many hundredths of ’ [for example, 10% means 10 parts per 100 
and 15% of Y means g Q Y] 

 
RATIO AND PROPORTION 

1. Use ratio notation, including reduction to its simplest form and its various links to fraction notation 
2. Recognise where fractions or percentages are needed to compare proportions; identify problems that call 

for proportional reasoning, and choose the correct numbers to take as 100%, or as a whole. 
 
CALCULATIONS 
Students should be taught to: 
 

NUMBER OPERATIONS AND THE RELATIONSHIPS BETWEEN THEM 
1. Add, subtract, multiply and divide integers and then any number; multiply or divide any number by 

powers of 10, and any positive number by a number between 0 and 1; find the prime factor 
decomposition of positive integers [for example, 8000 = 26 Q 53] 

2. Use brackets and the hierarchy of operations; know how to use the commutative, associative and 
distributive laws to do mental and written calculations more efficiently 

3. Calculate a given fraction of a given quantity, expressing the answer as a fraction; express a given number 
as a fraction of another; add and subtract fractions by writing them with a common denominator; 
perform short division to convert a simple fraction to a decimal 

4. Understand and use unit fractions as multiplicative inverses [for example, by thinking of multiplication by 
v as division by 5, or multiplication by f as multiplication by 6 followed by division by 7 (or vice versa)]; 
multiply and divide a given fraction by an integer, by a unit fraction and by a general fraction 

5. Convert simple fractions of a whole to percentages of the whole and vice versa, then understand the 
multiplicative nature of percentages as operators [for example, 20% discount on $150 gives a total 
calculated as $(0.8 Q 150)] Divide a quantity in a given ratio [for example, share $15 in the ratio 1:2] 

 
MENTAL METHODS 

1. Recall all positive integer complements to 100 [for example, 37 + 63 = 100]; recall all multiplication facts 
to 10 Q 10, and use them to derive quickly the corresponding division facts; recall the cubes of 2, 3, 4, 5 
and 10, and the fraction-to-decimal conversion of familiar simple fractions [for example, e, d, v, c,b, l, j, k] 

2. Round to the nearest integer and to one significant figure; estimate answers to problems involving 
decimals 

3. Develop a range of strategies for mental calculation; derive unknown facts from those they know [for 
example, estimate Z85]; add and subtract mentally numbers with up to two decimal places [for example, 
13.76 - 5.21, 20.08 + 12.4]; multiply and divide numbers with no more than one decimal digit [for 
example, 14.3 Q 4, 56.7 R 7], using factorisation when possible 

 

 
 



WRITTEN METHODS 
1. Use standard column procedures for addition and subtraction of integers and decimals 
2. Use standard column procedures for multiplication of integers and decimals, understanding where to 

position the decimal point by considering what happens if they multiply equivalent fractions [for example, 
0.6 Q 0.7 = 0.42 since a Q s = t = 0.42]; solve a problem involving division by a decimal by transforming it 
to a problem involving division by an integer 

3. Use efficient methods to calculate with fractions, including cancelling common factors before carrying out 
the calculation, recognising that, in many cases, only a fraction can express the exact answer 

4. Solve simple percentage problems, including increase and decrease [for example, simple interest, VAT, 
discounts, pay rises, annual rate of inflation, income tax, discounts] 

5. Solve word problems about ratio and proportion, including using informal strategies and the unitary 
method of solution [for example, given that m identical items cost £y, then one item costs y and n items 
cost $(n Q x), the number of items that can be bought for $z is z Q L] 

 

CALCULATOR METHODS 
1. Use calculators effectively and efficiently: know how to enter complex calculations using brackets [for 

example, for negative numbers, or the division of more than one term], know how to enter a range of 
calculations, including those involving measures [for example, time calculations in which fractions of an 
hour need to be entered as fractions or decimals] 

2. Use the function keys for reciprocals, squares, square roots, powers, fractions (and how to enter a 
fraction as a decimal); use the constant key 

3. Understand the calculator display, interpreting it correctly [for example, in money calculations, and when 
the display has been rounded by the calculator], and knowing not to round during the intermediate steps 
of a calculation. 

 
SOLVING NUMERICAL PROBLEMS 
Students should be taught to: 
 

1. Draw on their knowledge of the operations and the relationships between them, and of simple integer 
powers and their corresponding roots, to solve problems involving ratio and proportion, a range of 
measures and compound measures, metric units, and conversion between metric and common imperial 
units, set in a variety of contexts select appropriate operations, methods and strategies to solve number 
problems, including trial and improvement where a more efficient method to find the solution is not 
obvious 

2. Use a variety of checking procedures, including working the problem backwards, and considering whether 
a result is of the right order of magnitude give solutions in the context of the problem to an appropriate 
degree of accuracy, recognising limitations on the accuracy of data and measurements. 

 
EQUATIONS, FORMULAE AND IDENTITIES 
Students should be taught to: 
 

USE OF SYMBOLS 
1. Distinguish the different roles played by letter symbols in algebra, knowing that letter symbols represent 

definite unknown numbers in equations [for example, x3 + 1 = 65], defined quantities or variables in 
formulae [for example, V = IR], general, unspecified and independent numbers in identities [for example, 
3x + 2x = 5x, or 3(a + b) = 3a + 3b, or (x + 1)(x - 1) = x2 - 1] and in functions they define new expressions or 
quantities by referring to known quantities [for example, y = 2 - 7x] 

2. Understand that the transformation of algebraic expressions obeys and generalises the rules of 
arithmetic; simplify or transform algebraic expressions by collecting like terms [for example, x2 + 3x + 5 - 4x 
+ 2x2 = 3x2 - x + 5], by multiplying a single term over a bracket, by taking out single term common factors 
[for example, x2 + x = x(x + 1)], and by expanding the product of two linear expressions including squaring a 



linear expression [for example, (x + 1)2 = x2 + 2x + 1, (x - 3)(x + 2) = x2 - x - 6]; distinguish in meaning 
between the words ‘equation’, ‘formula’, ‘identity’ and ‘expression’ 

 
INDEX NOTATION 
Use index notation for simple integer powers, and simple instances of index laws; substitute positive and negative 
numbers into expressions such as 3x2+ 4 and 2x3 
 
 
EQUATIONS 

1. Set up simple equations [for example, find the angle a in a triangle with angles a, a + 10, a + 20]; solve 
simple equations [for example, 5x = 7, 3(2x +1) = 8, 2(1 - x) = 6 (2 + x), 4x2 = 36, 3 = z], by using inverse 
operations or by transforming both sides in the same way  

 
LINEAR EQUATIONS 

1. Solve linear equations, with integer coefficients, in which the unknown appears on either side or on both 
sides of the equation; solve linear equations that require prior simplification of brackets, including those 
that have negative signs occurring anywhere in the equation, and those with a negative solution 

 
FORMULAE 

1. Use formulae from mathematics and other subjects [for example, formulae for the area of a triangle, the 
area enclosed by a circle, density = mass/volume]; substitute numbers into a formula; derive a formula 
and change its subject [for example, convert temperatures between degrees Fahrenheit and degrees 
Celsius, find the perimeter of a rectangle given its area A and the length l of one side] 

 
DIRECT PROPORTION 

1. Set up and use equations to solve word and other problems involving direct proportion, and relate their 
algebraic solutions to graphical representations of the equations 

 
SIMULTANEOUS LINEAR EQUATIONS 

1. Link a graphical representation of an equation to its algebraic solution; find an approximate solution of a 
pair of linear simultaneous equations by graphical methods, then find the exact solution by eliminating 
one variable; consider the graphs of cases that have no solution, or an infinite number of solutions 

 
INEQUALITIES 

1. Solve simple linear inequalities in one variable, and represent the solution set on a number line 
 
NUMERICAL METHODS 

1. Use systematic trial and improvement methods with ICT tools to find approximate solutions of equations 
where there is no simple analytical method [for example, x3 + x = 100]. 

 
SEQUENCES, FUNCTIONS AND GRAPHS 
Students should be taught to: 
 

SEQUENCES 
1. Generate common integer sequences (including sequences of odd or even integers, squared integers, 

powers of 2, powers of 10, triangular numbers) 
2. Find the first terms of a sequence given a rule arising naturally from a context [for example, the number 

of ways of paying in pence using only 5c and 10c coins, or from a regularly increasing spatial pattern]; find 
the rule (and express it in words) for the nth term of a sequence 



3. Generate terms of a sequence using term-to-term and position-to-term definitions of the sequence; use 
linear expressions to describe the nth term of an arithmetic sequence, justifying its form by referring to 
the activity or context from which it was generated 

 

FUNCTIONS 
1. Express simple functions, at first in words and then in symbols; explore the properties of simple 

polynomial functions 
2. Use the conventions for coordinates in the plane; plot points in all four quadrants; recognise (when values 

are given for m and c) that equations of the form y = mx + c correspond to straight-line graphs in the 
coordinate plane; plot graphs of functions in which y is given explicitly in terms of x [for example, y = 2x + 
3], or implicitly [for example, x + y = 7] 

3. Construct linear functions arising from real-life problems and plot their corresponding graphs; discuss and 
interpret graphs arising from real situations [for example, distance–time graph for an object moving with 
constant speed] 

4. Generate points and plot graphs of simple quadratic and cubic functions [for example, y = x2, y = 3x2 + 4, y 
= x3] 

 
GRADIENTS 

1. Find the gradient of lines given by equations of the form y = mx + c (when values are given for m and c); 
investigate the gradients of parallel lines and lines perpendicular to these lines [for example, knowing that 
y = 5x and y = 5x - 4 represent parallel lines, each with gradient 5 and that the graph of any line 
perpendicular to these lines has gradient -v]. 

 
 
GEOMETRY AND MEASUREMENT 
 
SHAPE, SPACE AND MEASURES 
 
USING AND APPLYING SHAPE, SPACE AND MEASURES 
Students should be taught to: 
 

PROBLEM SOLVING 
1. Select problem-solving strategies and resources, including ICT, to use in geometrical work, and monitor 

their effectiveness 
2. Select and combine known facts and problem-solving strategies to solve complex problems 
3. Identify what further information is needed to solve a problem; break complex problems down into a 

series of tasks 
 

COMMUNICATION 
1. Interpret, discuss and synthesise geometrical information presented in a variety of forms 
2. Communicate mathematically, making use of geometrical diagrams and related explanatory text 
3. Use precise language and exact methods to analyse geometrical configurations 
4. Review and justify their choices of mathematical presentation 

 

REASONING 
1. Distinguish between practical demonstration, proof, conventions, facts, definitions and derived properties 
2. Explain and justify inferences and deductions using mathematical reasoning 
3. Explore connections in geometry; pose conditional constraints of the type ‘If … then …’; and ask questions 

‘What if …?’ or ‘Why?’ 
4. Show step-by-step deduction in solving a geometrical problem 
5. State constraints and give starting points when making deductions 



6. Recognise the limitations of any assumptions that are made; understand the effects that varying the 
assumptions may have on the solution 

7. Identify exceptional cases when solving geometrical problems. 
 
GEOMETRICAL REASONING 
Students should be taught to: 
 
ANGLES 

1. Recall and use properties of angles at a point, angles on a straight line (including right angles), 
perpendicular lines, and opposite angles at a vertex 

2. Distinguish between acute, obtuse, reflex and right angles; estimate the size of an angle in degrees 
 
PROPERTIES OF TRIANGLES AND OTHER RECTILINEAR SHAPES 

1. Use parallel lines, alternate angles and corresponding angles; understand the properties of parallelograms 
and a proof that the angle sum of a triangle is 180 degrees; understand a proof that the exterior angle of a 
triangle is equal to the sum of the interior angles at the other two vertices 

2. Use angle properties of equilateral, isosceles and right-angled triangles; 
3. Understand congruence, recognising when two triangles are congruent; explain why the angle sum of any 

quadrilateral is 360 degrees 
4. Use their knowledge of rectangles, parallelograms and triangles to deduce formulae for the area of a 

parallelogram, and a triangle, from the formula for the area of a rectangle 
5. Recall the essential properties of special types of quadrilateral, including square, rectangle, parallelogram, 

trapezium and rhombus; classify quadrilaterals by their geometric properties 
6. Calculate and use the sums of the interior and exterior angles of quadrilaterals, pentagons and hexagons; 

calculate and use the angles of regular polygons 
7. Understand, recall and use Pythagoras’ theorem 

 
PROPERTIES OF CIRCLES 

1. Recall the definition of a circle and the meaning of related terms, including centre, radius, chord, 
diameter, circumference, tangent, arc, sector and segment; understand that the tangent at any point on a 
circle is perpendicular to the radius at that point; explain why the perpendicular from the centre to a 
chord bisects the chord; understand that inscribed regular polygons can be constructed by equal division 
of a circle 

 
3-D SHAPES 

1. Explore the geometry of cuboids (including cubes), and shapes made from cuboids 
2. Use 2-D representations of 3-D shapes and analyse 3-D shapes through 2-D projections and cross-

sections, including plan and elevation. 
 
TRANSFORMATIONS AND COORDINATES 
Students should be taught to: 
 

SPECIFYING TRANSFORMATIONS 
1. Understand that rotations are specified by a centre and an (anticlockwise) angle; use right angles, 

fractions of a turn or degrees to measure the angle of rotation; understand that reflections are specified 
by a mirror line, translations by a distance and direction, and enlargements by a centre and positive scale 
factor 

 

PROPERTIES OF TRANSFORMATIONS 
1. Recognise and visualise rotations, reflections and translations, including reflection symmetry of 2-D and 3-

D shapes, and rotation symmetry of 2-D shapes; transform 2-D shapes by translation, rotation and 



reflection, recognising that these transformations preserve length and angle, so that any figure is 
congruent to its image under any of these transformations 

2. Recognise, visualise and construct enlargements of objects using positive integer scale factors greater 
than one, then positive scale factors less than one; understand from this that any two circles and any two 
squares are mathematically similar, while, in general, two rectangles are not 

3. Recognise that enlargements preserve angle but not length; identify the scale factor of an enlargement as 
the ratio of the lengths of any two corresponding line segments and apply this to triangles; understand 
the implications of enlargement for perimeter; use and interpret maps and scale drawings; understand 
the implications of enlargement for area and for volume 

 

COORDINATES 
1. Understand that one coordinate identifies a point on a number line, two coordinates identify a point in a 

plane and three coordinates identify a point in space, using the terms ‘1-D’, ‘2-D’ and ‘3-D’; use axes and 
coordinates to specify points in all four quadrants; locate points with given coordinates; find the 
coordinates of points identified by geometrical information [for example, find the coordinates of the 
fourth vertex of a parallelogram with vertices at (2, 1) (-7, 3) and (5, 6)]; find the coordinates of the 
midpoint of the line segment AB, given points A and B, then calculate the length AB. 

 
MEASURES AND CONSTRUCTION 
Students should be taught to: 
 

MEASURES 
1. Interpret scales on a range of measuring instruments, including those for time and mass; know that 

measurements using real numbers depend on the choice of unit; recognise that measurements given to 
the nearest whole unit may be inaccurate by up to one half in either direction; convert measurements 
from one unit to another; know rough metric equivalents of pounds, feet, miles, pints and gallons; make 
sensible estimates of a range of measures in everyday settings 

2. Understand angle measure, using the associated language [for example, use bearings to specify direction] 
3. Understand and use compound measures, including speed and density 

 
 
CONSTRUCTION 

1. Measure and draw lines to the nearest millimetre, and angles to the nearest degree; draw triangles and 
other 2-D shapes using a ruler and protractor, given information about their side lengths and angles; 
understand, from their experience of constructing them, that triangles satisfying SSS, SAS, ASA and RHS 
are unique, but SSA triangles are not; construct cubes, regular tetrahedra, square-based pyramids and 
other 3-D shapes from given information 

2. Use straight edge and compasses to do standard constructions, including an equilateral triangle with a 
given side, the midpoint and perpendicular bisector of a line segment, the perpendicular from a point to a 
line, the perpendicular from a point on a line, and the bisector of an angle 

 

MENSTRUATION 
1. Find areas of rectangles, recalling the formula, understanding the connection to counting squares and 

how it extends this approach; recall and use the formulae for the area of a parallelogram and a triangle; 
find the surface area of simple shapes using the area formulae for triangles and rectangles; calculate 
perimeters and areas of shapes made from triangles and rectangles 

2. Find volumes of cuboids, recalling the formula and understanding the connection to counting cubes and 
how it extends this approach; calculate volumes of right prisms and of shapes made from cubes and 
cuboids 

3. Find circumferences of circles and areas enclosed by circles, recalling relevant formulae 
4. Convert between area measures, including cm2 and m2, and volume measures, including cm3 and m3 

 



LOCI 
1. Find loci, both by reasoning and by using ICT to produce shapes and paths [for example, equilateral 

triangles]. 
 
STATISTICS 
 
USING AND APPLYING HANDLING DATA 
Students should be taught to: 
 

PROBLEM SOLVING 
1. Carry out each of the four aspects of the handling data cycle to solve problems: 
2. Specify the problem and plan: formulate questions in terms of the data needed, and consider what 

inferences can be drawn from the data; decide what data to collect (including sample size and data 
format) and what statistical analysis is needed 

3. Collect data from a variety of suitable sources, including experiments and surveys, and primary and 
secondary sources 

4. Process and represent the data: turn the raw data into usable information that gives insight into the 
problem 

5. Interpret and discuss the data: answer the initial question by drawing conclusions from the data 
6. Identify what further information is required to pursue a particular line of enquiry 
7. Select and organise the appropriate mathematics and resources to use for a task 
8. Review progress as they work; check and evaluate solutions 

 

COMMUNICATING 
1. Interpret, discuss and synthesise information presented in a variety of forms 
2. Communicate mathematically, making use of diagrams and related explanatory text 
3. Examine critically, and justify, their choice of mathematical presentation of problems involving data 

 

REASONING 
1. Use mathematical reasoning, explaining and justifying inferences and deductions 
2. Explore connections in mathematics and look for cause and effect when analysing data 
3. Recognise the limitations of any assumptions, and the effects that varying the assumptions could have on 

conclusions drawn from the data analysis. 
 
SPECIFYING THE PROBLEM AND PLANNING 
Students should be taught to: 
 

1. See that random processes are unpredictable 
2. Identify questions that can be addressed by statistical methods 
3. Discuss how data relate to a problem; identify possible sources of bias and plan to minimise it 
4. Identify which primary data they need to collect and in what format (including grouped data, considering 

appropriate equal class intervals) 
5. Design an experiment or survey; decide what secondary data to use. 

 
COLLECTING DATA 
Students should be taught to: 
 

1. Design and use data-collection sheets for grouped discrete and continuous data; collect data using various 
methods including observation, controlled experiment, data logging, questionnaires and surveys 

2. Gather data from secondary sources, including printed tables and lists from ICT-based sources 
3. Design and use two-way tables for discrete and grouped data. 



 
PROCESSING AND REPRESENTING DATA 
Students should be taught to: 
 

1. Draw and produce, using paper and ICT, pie charts for categorical data and diagrams for continuous data, 
including line graphs for time series, scatter graphs, frequency diagrams and stem-and-leaf diagrams 

2. Calculate mean, range and median of small data sets with discrete then continuous data; identify the 
modal class for grouped data 

3. Understand and use the probability scale 
4. Understand and use estimates or measures of probability from theoretical models, including equally likely 

outcomes, or from relative frequency 
5. List all outcomes for single events, and for two successive events, in a systematic way 
6. Identify different mutually exclusive outcomes and know that the sum of the probabilities of all these 

outcomes is 1 
7. Find the median for large data sets and calculate an estimate of the mean for large data sets with grouped 

data 
8. Draw lines of best fit by eye, understanding what these represent. 

 
INTERPRETING AND DISCUSSING RESULTS 
Students should be taught to: 
 

1. Relate summarised data to the initial questions 
2. Interpret a wide range of graphs and diagrams and draw conclusions 
3. Look at data to find patterns and exceptions 
4. Compare distributions and make inferences, using the shapes of distributions and measures of average 

and range 
5. Evaluate and check results, answer questions, and modify their approach if necessary 
6. Have a basic understanding of correlation 
7. Use lines of best fit 
8. Use the vocabulary of probability in interpreting results involving uncertainty and prediction 
9. Compare experimental data and theoretical probabilities 
10. Understand that if they repeat an experiment, they may – and usually will – get different outcomes, and 

that increasing sample size generally leads to better estimates of probability and population 
characteristics. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 



SCIENCE 
 
NATURE OF SCIENCE 
 
IDEAS AND EVIDENCE IN SCIENCE 
Students should be taught: 
 

1. About the interplay between empirical questions, evidence and scientific explanations using historical and 
contemporary examples [for example, Lavoisier’s work on burning, the possible causes of global warming] 

2. That it is important to test explanations by using them to make predictions and by seeing if evidence 
matches the predictions 

3. About the ways in which scientists work today and how they worked in the past, including the roles of 
experimentation, evidence and creative thought in the development of scientific ideas. 

 
INVESTIGATIVE SKILLS 
Students should be taught to: 
 

PLANNING 
1. Use scientific knowledge and understanding to turn ideas into a form that can be investigated, and to 

decide on an appropriate approach 
2. Decide whether to use evidence from first-hand experience or secondary sources 
3. Carry out preliminary work and to make predictions, where appropriate 
4. Consider key factors that need to be taken into account when collecting evidence, and how evidence may 

be collected in contexts [for example, fieldwork, surveys] in which the variables cannot readily be 
controlled 

5. Decide the extent and range of data to be collected and the techniques, equipment and materials to use 
[for example, appropriate sample size for biological work] 

 

OBTAINING AND PRESENTING EVIDENCE 
1. Use a range of equipment and materials appropriately and take action to control risks to themselves and 

to others 
2. Make observations and measurements, including the use of ICT for datalogging [for example, variables 

changing over time] to an appropriate degree of precision 
3. Make sufficient relevant observations and measurements to reduce error and obtain reliable evidence 
4. Use a wide range of methods, including diagrams, tables, charts, graphs and ICT, to represent and 

communicate qualitative and quantitative data 
 

CONSIDERING EVIDENCE 
1. Use diagrams, tables, charts and graphs, including lines of best fit, to identify and describe patterns or 

relationships in data 
2. Use observations, measurements and other data to draw conclusions 
3. Decide to what extent these conclusions support a prediction or enable further predictions to be made 
4. Use their scientific knowledge and understanding to explain and interpret observations, measurements or 

other data, and conclusions 
 

EVALUATING 
1. Consider anomalies in observations or measurements and try to explain them 
2. Consider whether the evidence is sufficient to support any conclusions or interpretations made 
3. Suggest improvements to the methods used, where appropriate. 

 
 



LIVING WORLD 
 
LIFE PROCESSES AND LIVING THINGS 
 
CELLS AND CELL FUNCTIONS 
Students should be taught: 
 

1. That animal and plant cells can form tissues, and tissues can form organs 
2. The functions of chloroplasts and cell walls in plant cells and the functions of the cell membrane, 

cytoplasm and nucleus in both plant and animal cells 
3. Ways in which some cells, including ciliated epithelial cells, sperm, ova, and root hair cells, are adapted to 

their functions 
4. That fertilisation in humans and flowering plants is the fusion of a male and a female cell 
5. To relate cells and cell functions to life processes in a variety of organisms. 

 
HUMANS AS ORGANISMS 
Students should be taught: 
 

NUTRITION 
1. About the need for a balanced diet containing carbohydrates, proteins, fats, minerals, vitamins, fibre and 

water, and about foods that are sources of these 
2. The principles of digestion, including the role of enzymes in breaking down large molecules into smaller 

ones 
3. That the products of digestion are absorbed into the bloodstream and transported throughout the body, 

and that waste material is egested 
4. That food is used as a fuel during respiration to maintain the body’s activity and as a raw material for 

growth and repair 
 

MOVEMENT 
1. The role of the skeleton and joints and the principle of antagonistic muscle pairs [for example, biceps and 

triceps] in movement 
 

REPRODUCTION 
1. About the physical and emotional changes that take place during adolescence 
2. About the human reproductive system, including the menstrual cycle and fertilisation 
3. How the foetus develops in the uterus, including the role of the placenta 

 

BREATHING 
1. The role of lung structure in gas exchange, including the effect of smoking 

 

RESPIRATION 
1. That aerobic respiration involves a reaction in cells between oxygen and food, in which glucose is broken 

down into carbon dioxide and water 
2. To summarise aerobic respiration in a word equation 
3. That the reactants and products of respiration are transported throughout the body in the bloodstream 

 

HEALTH 
1. That the abuse of alcohol, solvents, and other drugs affects health 
2. How the growth and reproduction of bacteria and the replication of viruses can affect health, and how the 

body’s natural defenses may be enhanced by immunisation and medicines. 



GREEN PLANTS AS ORGANISMS 
Students should be taught: 
 

NUTRITION AND GROWTH 
1. That plants need carbon dioxide, water and light for photosynthesis, and produce biomass and oxygen 
2. To summarise photosynthesis in a word equation 
3. That nitrogen and other elements, in addition to carbon, oxygen and hydrogen, are required for plant 

growth 
4. The role of root hairs in absorbing water and minerals from the soil 

 

RESPIRATION 
1. That plant carry out aerobic respiration. 

 
VARIATION, CLASSIFICATION AND INHERITANCE 
Students should be taught: 
 

VARIATION 
1. About environmental and inherited causes of variation within a species 

 

CLASSIFICATION 
1. To classify living things into the major taxonomic groups 

 

INHERITANCE 
1. That selective breeding can lead to new varieties. 

 
LIVING THINGS IN THEIR ENVIRONMENT 
Students should be taught: 
 

ADAPTATION AND COMPETITION 
1. About ways in which living things and the environment can be protected, and the importance of 

sustainable development 
2. That habitats support a diversity of plants and animals that are interdependent 
3. How some organisms are adapted to survive daily and seasonal changes in their habitats 
4. How predation and competition for resources affect the size of populations [for example, bacteria, growth 

of vegetation] 
 

FEEDING RELATIONSHIPS 
1. About food webs composed of several food chains, and how food chains can be quantified using pyramids 

of numbers 
2. How toxic materials can accumulate in food chains. 

 
 
 
 
 
 
 
 
 
 
 



MATERIAL WORLD 
 
CLASSIFYING MATERIALS 
Students should be taught: 
 

SOLIDS, LIQUIDS AND GASES 
1. How materials can be characterised by melting point, boiling point and density 
2. How the particle theory of matter can be used to explain the properties of solids, liquids and gases, 

including changes of state, gas pressure and diffusion 
 

ELEMENTS, COMPOUNDS AND MIXTURES 
1. That the elements are shown in the periodic table and consist of atoms, which can be represented by 

symbols 
2. How elements vary widely in their physical properties, including appearance, state at room temperature, 

magnetic properties and thermal and electrical conductivity, and how these properties can be used to 
classify elements as metals or non-metals 

3. How elements combine through chemical reactions to form compounds [for example, water, carbon 
dioxide, magnesium oxide, sodium chloride, most minerals] with a definite composition 

4. To represent compounds by formulae and to summarise reactions by word equations 
5. That mixture [for example, air, sea water and most rocks] are composed of constituents that are not 

combined 
6. How to separate mixtures into their constituents using distillation, chromatography and other appropriate 

methods. 
 
CHANGING MATERIALS 
Students should be taught: 
 

PHYSICAL CHANGES 
1. That when physical changes [for example, changes of state, formation of solutions] take place, mass is 

conserved 
2. About the variation of solubility with temperature, the formation of saturated solutions, and the 

differences in solubility of solutes in different solvents 
3. To relate changes of state to energy transfers 

 

GEOLOGICAL CHANGES 
1. How forces generated by expansion, contraction and the freezing of water can lead to the physical 

weathering of rocks 
2. About the formation of rocks by processes that take place over different timescales, and that the mode of 

formation determines their texture and the minerals they contain 
3. How igneous rocks are formed by the cooling of magma, sedimentary rocks by processes including the 

deposition of rock fragments or organic material, or as a result of evaporation, and metamorphic rocks by 
the action of heat and pressure on existing rocks 

 

CHEMICAL REACTIONS 
1. How mass is conserved when chemical reactions take place because the same atoms are present, 

although combined in different ways 
2. That virtually all materials, including those in living systems, are made through chemical reactions, and to 

recognise the importance of chemical change in everyday situations [for example, ripening fruit, setting 
superglue, cooking food] 

3. About possible effects of burning fossil fuels on the environment [for example, production of acid rain, 
carbon dioxide and solid particles] and how these effects can be minimised. 



PATTERNS OF BEHAVIOUR 
Students should be taught: 
 

METALS 
1. How metals react with oxygen, water, acids and oxides of other metals, and what the products of these 

reactions are 
2. About the displacement reactions that take place between metals and solutions of salts of other metals 
3. How a reactivity series of metals can be determined by considering these reactions, and used to make 

predictions about other reactions 
 

ACIDS AND BASES 
1. To use indicators to classify solutions as acidic, neutral or alkaline, and to use the pH scale as a measure of 

the acidity of a solution 
2. How metals and bases, including carbonates, react with acids, and what the products of these reactions 

are 
3. About some everyday applications of neutralisation [for example, the treatment of indigestion, the 

treatment of acid soil, the manufacture of fertilizer] 
4. How acids in the environment can lead to corrosion of some metals and chemical weathering of rock [for 

example, limestone] 
5. To identify patterns in chemical reactions. 

 
PHYSICAL WORLD 
 
ELECTRICITY AND MAGNETISM 
Students should be taught: 
 

CIRCUITS 
1. How to design and construct series and parallel circuits, and how to measure current and voltage 
2. That the current in a series circuit depends on the number of cells and the number and nature of other 

components and that current is not ‘used up’ by components 
3. That energy is transferred from batteries and other sources to other components in electrical circuits 

 

MAGNETIC FIELDS 
1. About magnetic fields as regions of space where magnetic materials experience forces, and that like 

magnetic poles repel and unlike poles attract 
 

ELECTROMAGNETS 
1. That a current in a coil produces a magnetic field pattern similar to that of a bar magnet 

How electromagnets are constructed and used in devices [for example, relays, lifting magnets]. 
 
FORCES AND MOTION 
Students should be taught: 
 

FORCE AND LINEAR MOTION 
1. How to determine the speed of a moving object and to use the quantitative relationship between speed, 

distance and time 
2. That the weight of an object on Earth is the result of the gravitational attraction between its mass and 

that of the Earth 
3. That unbalanced forces change the speed or direction of movement of objects and that balanced forces 

produce no change in the movement of an object 



4. Ways in which frictional forces, including air resistance, affect motion [for example, streamlining cars, 
friction between tyre and road] 

 

FORCE AND ROTATION 
1. That force can cause objects to turn about a pivot 
2. The principle of moments and its application to situations involving one pivot 

 
FORCE AND PRESSURE 

1. The quantitative relationship between force, area and pressure and its application [for example, the use 
of skis and snowboards, the effect of sharp blades, hydraulic brakes]. 

 
LIGHT AND SOUND 
Students should be taught: 
 

THE BEHAVIOUR OF LIGHT 
1. That light travels in a straight line at a finite speed in a uniform medium 
2. That non-luminous objects are seen because light scattered from them enters the eye 
3. How light is reflected at plane surfaces 
4. How light is refracted at the boundary between two different materials 
5. That white light can be dispersed to give a range of colours 
6. The effect of colour filters on white light and how coloured objects appear in white light and in other 

colours of light 
 

HEARING 
1. That sound causes the eardrum to vibrate and that different people have different audible ranges 
2. Some effects of loud sounds on the ear [for example, temporary deafness] 

 

VIBRATION AND SOUND 
1. That light can travel through a vacuum but sound cannot, and that light travels much faster than sound 
2. The relationship between the loudness of a sound and the amplitude of the vibration causing it 
3. The relationship between the pitch of a sound and the frequency of the vibration causing it. 

 
 
PLANET EARTH AND BEYOND 
Students should be taught: 
 

THE SOLAR SYSTEM 
1. How the movement of the Earth causes the apparent daily and annual movement of the Sun and other 

stars 
2. The relative positions of the Earth, Sun and planets in the solar system 
3. About the movements of planets around the Sun and to relate these to gravitational forces 
4. That the Sun and other stars are light sources and that the planets and other bodies are seen by reflected 

light 
5. About the use of artificial satellites and probes to observe the Earth and to explore the solar system. 

 
 
 
 
 
 



ENERGY RESOURCES AND ENERGY TRANSFER 
Students should be taught: 
 

ENERGY RESOURCES 
1. About the variety of energy resources, including oil, gas, coal, biomass, food, wind, waves and batteries, 

and the distinction between renewable and non-renewable resources b about the Sun as the ultimate 
source of most of the Earth’s energy resources and to relate this to how coal, oil and gas are formed 

2. That electricity is generated by means of a variety of energy resources 
 

CONSERVATION OF ENERGY 
1. The distinction between temperature and heat, and that difference in temperature can lead to transfer of 

energy 
2. Ways in which energy can be usefully transferred and stored 
3. How energy is transferred by the movement of particles in conduction, convection and evaporation, and 

that energy is transferred directly by radiation 
4. That although energy is always conserved, it may be dissipated, reducing its availability as a resource. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



SOCIAL SCIENCES 
 
Knowledge, skills and understanding 
 
CHRONOLOGICAL UNDERSTANDING 
Students should be taught to recognise and make appropriate use of dates, vocabulary and conventions that 
describe historical periods and the passing of time. 
 
KNOWLEDGE AND UNDERSTANDING OF EVENTS, PEOPLE AND CHANGES IN THE PAST 
Students should be taught: 
 

1. To describe and analyse the relationships between the characteristic features of the periods and societies 
studied including the experiences and range of ideas, beliefs and attitudes of men, women and children in 
the past 

2. About the social, cultural, religious and ethnic diversity of the societies studied, both in Britain and the 
wider world 

3. To analyse and explain the reasons for, and results of, the historical events, situations and changes in the 
periods studied 

4. To identify trends, both within and across different periods, and links between local, New Zealand, 
European and world history 

5. To consider the significance of the main events, people and changes studied. 
 
HISTORICAL INTERPRETATION 
Students should be taught: 
 

1. How and why historical events, people, situations and changes have been interpreted in different ways 
2. To evaluate interpretations. 

 
HISTORICAL ENQUIRY 
Students should be taught to: 
 

1. Identify, select and use a range of appropriate sources of information including oral accounts, documents, 
printed sources, the media, artefacts, pictures, photographs, music, museums, buildings and sites, and 
ICT-based sources as a basis for independent historical enquiries 

2. Evaluate the sources used, select and record information relevant to the enquiry and reach conclusions. 
 
ORGANISATION AND COMMUNICATION 
Students should be taught to: 
 

1. Recall, prioritise and select historical information 
2. Accurately select and use chronological conventions and historical vocabulary appropriate to the periods 

studied to organise historical information 
3. Communicate their knowledge and understanding of history, using a range of techniques, including 

spoken language, structured narratives, substantiated explanations and the use of ICT. 
 

 
 
 
 



Teaching should ensure that geographical enquiry and skills are used when 
developing knowledge and understanding of places, patterns and processes, 
and environmental change and sustainable development. 
 
GEOGRAPHICAL ENQUIRY AND SKILLS 
In undertaking geographical enquiry, pupils should be taught to: 
 

1. Ask geographical questions [for example, ‘How and why is this landscape changing?’, ‘What is the impact 
of the changes?’, ‘What do I think about them?’] and to identify issues 

2. Suggest appropriate sequences of investigation [for example, gathering views and factual evidence about 
a local issue and using them to reach a conclusion] 

3. Collect, record and present evidence [for example, statistical information about countries, data about 
river channel characteristics] 

4. Analyse and evaluate evidence and draw and justify conclusions [for example, analysing statistical data, 
maps and graphs, evaluating publicity leaflets that give different views about a planning issue] 

5. Appreciate how people’s values and attitudes [for example, about overseas aid], including their own, 
affect contemporary social, environmental, economic and political issues, and to clarify and develop their 
own values and attitudes about such issues 

6. Communicate in ways appropriate to the task and audience [for example, by using desktop publishing to 
produce a leaflet, drawing an annotated sketch map, producing persuasive or discursive writing about a 
place]. 

 
In developing geographical skills, pupils should be taught: 
 

1. To use an extended geographical vocabulary [for example, drainage basin, urban regeneration] 
2. To select and use appropriate fieldwork techniques [for example, land-use survey, datalogging] and 

instruments [for example, cameras] 
3. To use atlases and globes, and maps and plans at a range of scales, including Ordnance Survey 1:25,000 

and 1:50,000 maps 
4. To select and use secondary sources of evidence, including photographs (including vertical and oblique 

aerial photographs), satellite images and evidence from ICT-based sources [for example, from the 
internet] 

5. To draw maps and plans at a range of scales, using symbols, keys and scales [for example, annotated 
sketch maps] and to select and use appropriate graphical techniques to present evidence on maps and 
diagrams [for example, pie charts, choropleth maps], including using ICT [for example, using mapping 
software to plot the distribution of shops and services in a town centre]  

6. To communicate in different ways, including using ICT [for example, by writing a report about an 
environmental issue, exchanging fieldwork data using email] 

7. Decision-making skills, including using ICT [for example, by using a spreadsheet to help find the best 
location for a superstore]. 

 
KNOWLEDGE AND UNDERSTANDING OF PLACES 
Students should be taught: 
 

1. The location of places and environments studied, places and environments in the news and other 
significant places and environments  

2. To describe the national, international and global contexts of places studied [for example, on the Pacific 
Rim, a member of the European Union] 

3. To describe and explain the physical and human features that give rise to the distinctive character of 
places 

4. To explain how and why changes happen in places, and the issues that arise from these changes 



5. To explain how places are interdependent [for example, through trade, aid, international tourism, acid 
rain], and to explore the idea of global citizenship. 

 
KNOWLEDGE AND UNDERSTANDING OF PATTERNS AND PROCESSES 
Students should be taught to: 
 

1. Describe and explain patterns of physical and human features and relate these to the character of places 
and environments 

2. Identify, describe and explain physical and human processes, and their impact on places and 
environments. 

 
KNOWLEDGE AND UNDERSTANDING OF ENVIRONMENTAL CHANGE AND SUSTAINABLE 
DEVELOPMENT 
Students should be taught to: 
 

1. Describe and explain environmental change [for example, deforestation, soil erosion] and recognise 
different ways of managing it 

2. Explore the idea of sustainable development and recognise its implications for people, places and 
environments and for their own lives. 

 
Teaching should ensure that knowledge and understanding about becoming 
informed citizens are acquired and applied when developing skills of enquiry 
and communication, and participation and responsible action. 
 
KNOWLEDGE AND UNDERSTANDING ABOUT BECOMING INFORMED CITIZENS 
Students should be taught about: 
 

1. The legal and human rights and responsibilities underpinning society, basic aspects of the criminal justice 
system, and how both relate to young people 

2. The diversity of national, regional, religious and ethnic identities in the 
3. New Zealand and the need for mutual respect and understanding 
4. Central and local government, the public services they offer and how they are financed, and the 

opportunities to contribute 
5. The key characteristics of parliamentary and other forms of government 
6. The electoral system and the importance of voting 
7. The work of community-based, national and international voluntary groups 
8. The importance of resolving conflict fairly 
9. The significance of the media in society 
10. The world as a global community, and the political, economic, environmental and social implications of 

this, and the role of the European Union, the Commonwealth and the United Nations. 
 
DEVELOPING SKILLS OF ENQUIRY AND COMMUNICATION 
Students should be taught to: 
 

1. Think about topical political, spiritual, moral, social and cultural issues, problems and events by analysing 
information and its sources, including ICT-based sources 

2. Justify orally and in writing a personal opinion about such issues, problems or events 
3. Contribute to group and exploratory class discussions, and take part in debates 

 
 
 
 



DEVELOPING SKILLS OF PARTICIPATION AND RESPONSIBLE ACTION 
Students should be taught to: 
 

1. Use their imagination to consider other people’s experiences and be able to think about, express and 
explain views that are not their own 

2. Negotiate, decide and take part responsibly in both school and community based activities 
3. Reflect on the process of participating. 

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



HEALTH AND PHYSICAL EDUCATION 
 
Teaching should ensure that, when evaluating and improving performance, connections are made between 
developing, selecting and applying skills, tactics and compositional ideas, and fitness and health. 
 
ACQUIRING AND DEVELOPING SKILLS 
Students should be taught to: 
 

1. Refine and adapt existing skills 
2. Develop them into specific techniques that suit different activities and perform these with consistent 

control. 
 
SELECTING AND APPLYING SKILLS, TACTICS AND COMPOSITIONAL IDEAS 
Students should be taught to: 
 

1. Use principles to plan and implement strategies, compositional and organisational ideas in individual, pair, 
group and team activities 

2. Modify and develop their plans 
3. Apply rules and conventions for different activities. 

 
EVALUATING AND IMPROVING PERFORMANCE 
Students should be taught to: 
 

1. Be clear about what they want to achieve in their own work, and what they have actually achieved 
2. Take the initiative to analyse their own and others’ work, using this information to improve its quality. 

 
KNOWLEDGE AND UNDERSTANDING OF FITNESS AND HEALTH 
Students should be taught: 
 

1. How to prepare for and recover from specific activities 
2. How different types of activity affect specific aspects of their fitness 
3. The benefits of regular exercise and good hygiene 
4. How to go about getting involved in activities that are good for their personal and social health and well-

being. 
 
DEVELOPING CONFIDENCE AND RESPONSIBILITY AND MAKING THE MOST 
OF THEIR ABILITIES 
Students should be taught: 
 

1. To reflect on and assess their strengths in relation to personality, work and leisure 
2. To respect the differences between people as they develop their own sense of identity 
3. To recognise how others see them, and be able to give and receive constructive feedback and praise 
4. To recognise the stages of emotions associated with loss and change caused by death, divorce, separation 

and new family members, and how to deal positively with the strength of their feelings in different 
situations 

5. To relate job opportunities to their personal qualifications and skills, and understand how the choices 
they will make should be based not only on knowledge of their personal strengths and aptitudes, but also 
on the changing world of work 

6. To plan realistic targets, seeking out information and asking for help with career plans 
7. What influences how we spend or save money and how to become competent at managing personal 

money. 



DEVELOPING A HEALTHY, SAFER LIFESTYLE 
Students should be taught: 
 

1. To recognise the physical and emotional changes that take place at puberty and how to manage these 
changes in a positive way 

2. How to keep healthy and what influences health, including the media 
3. That good relationships and an appropriate balance between work, leisure and exercise can promote 

physical and mental health 
4. Basic facts and laws, including school rules, about alcohol and tobacco, illegal substances and the risks of 

misusing prescribed drugs 
5. In a context of the importance of relationships, about human reproduction, contraception, sexually 

transmitted infections, HIV and high-risk behaviors including early sexual activity 
6. To recognise and manage risk and make safer choices about healthy lifestyles, different environments and 

travel 
7. To recognise when pressure from others threatens their personal safety and well-being, and to develop 

effective ways of resisting pressures, including knowing when and where to get help 
8. Basic first aid procedures and where to get help and support. 

 
DEVELOPING GOOD RELATIONSHIPS AND RESPECTING THE DIFFERENCES BETWEEN PEOPLE 
Students should be taught: 
 

1. About the effects of all types of stereotyping, prejudice, bullying, racism and discrimination and how to 
challenge them assertively 

2. How to empathise with people different from themselves 
3. About the nature of friendship and how to make and keep friends 
4. To recognise some of the cultural norms in society, including the range of lifestyles and relationships 
5. The changing nature of, and pressure on, relationships with friends and family, and when and how to seek 

help 
6. About the role and importance of marriage in family relationships 
7. About the role and feelings of parents and carers and the value of family life 
8. To recognise that goodwill is essential to positive and constructive relationships 
9. To negotiate within relationships, recognising that actions have consequences, and when and how to 

make compromises 
10. To resist pressure to do wrong, to recognise when others need help and how to support them 
11. To communicate confidently with their peers and adults. 



4.1 EDUCATIONAL FOCUS 

 

PART A: PROPOSED STUDENT POPULATIONAND EDUCATIONAL NEED 

QUESTION 1 

STUDENT PROFILE 

We anticipate opening a secondary school in Featherston, Wairarapa. Featherston is a small community 
at the bottom of the Rimutaka Hill; it is considered the gateway to the Wairarapa. 

The school will provide education for 200 students from Year 9 through to Year 13. It will possibly be an 
ethnic mix of Maori and Pakeha, but will encompass a kaupapa Maori environment.  

QUESTION 2 

STUDENT POPULATION AND EDUCATIONAL NEEDS 

Featherston currently has no secondary school facilities; the closest secondary school to attend is 
Kuranui College in Greytown, which requires students to travel. Kuranui College is the only college in the 
South Wairarapa district. Some students travel further to attend school. 

According to the Community Response Forum and the Work and Income web site Featherston is one on 
the most economically deprived areas in New Zealand. 
 
Based on the Key Facts for the South Wairarapa, released December 2012 by the Ministry of Social 
Development on their website we have gathered the following information. 
 
 There are 597 working aged people in the South Wairarapa receiving income support from WINZ. 119 
are receiving an unemployment benefit, 203 people are receiving a DPB, 82 receive a sickness benefit, 
and 162 receive an invalid’s benefit. 
 
According to the Ministry of Education's Attendance in New Zealand Schools 2011 report, South 
Wairarapa has a total truancy rate of 15.8%. 9.9% for unjustified absences. These percentages give the 
South Wairarapa the third highest truancy rate in the country. 
 
IMPROVED OUTCOMES FOR PRIORITY LEARNERS 
Due to the nature of the geographical region we are targeting our priority learners as Maori and students 
from low socio economic backgrounds. We intend to improve outcomes for these students by: 
 
MAORI 
Student Outcomes: 

• Maori learners working with others to determine successful learning and education pathways 
• Maori learners excel and successfully realise their cultural distinctiveness and potential 
• Maori learners successfully participating in and contributing to te ao Maori 
• Maori learners gaining the universal skills & knowledge needed to successfully participate in and 

contribute to Aotearoa N Z & the world. 
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Key Principals of effective teaching 
• Create a supportive learning environment 
• Encourage reflective thought and action 
• Enhance the relevance of new learning 
• Facilitate shared learning 
• Use a Teaching as inquiry approach  
• Provide sufficient opportunities to learn 
• Make connections to prior learning and  experience 

 
Effective Teaching Profile 
Effective teachers create a culturally appropriate and responsive context for learning. In doing so they 
demonstrate the following: 
Manaakitanga – caring for students as culturally located; indignity is special, it adds distinctiveness,  
Mana motuhake – want students to achieve  
Whakapiringatanga – safe, well managed learning environment based on pedagogical knowledge 
Ako – use teaching strategies to promote effective teaching and learning relationships with learners = 
collaborative, co-constructed learning 
Wananga - use of Maori language in interactions   
Underpinning this is to reject deficit thinking – focus on potential, identifying opportunities for student 
learning. 
 
 
STUDENTS IN LOW SOCIO ECONOMIC BACKGROUNDS 

• No Uniform will be required 
• Centrally Funded Support will be used to provide stationary, pay for school trips, camps and 

NCEA fees 
 
 
EDUCATIONAL NEEDS 
The barriers we have identified are: 

• Student engagement (Truancy) 
• Low achievement 
• Poverty 
• Behavioural Issues 

 
We will provide student and whanau support through our social work support team. All teaching staff will 
have high expectations for all students. Student’s progress will be tracked and support programmes will 
be put in place to ensure student achievement. 
 
We will attract these students by 

• Advertising through local papers 
• Strengthen networks with local social service providers 
• Networking with local primary and secondary schools 
• Holding an open day for the community 
• Public Information Meetings 
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PART B: CURRICULUM 
 
 
 
QUESTION 3 
We will be using the New Zealand Curriculum 
 
QUESTION 4  
Curriculum Rationale: 

The Curriculum provided to the students of Ruamahanga Community School will be that outlined in the 
school curriculum document.  

The Ruamahanga Community School will foster student achievement by providing teaching and learning 
programmes which incorporate the New Zealand Curriculum (Incl. the eight learning areas, key 
competencies and values).    
 
1. The Governance Board, through the Manager and staff, will develop and implement teaching and 
learning programmes: 

(a)  To provide all students in years 9 and 10 with opportunities to achieve success in all of the 
learning areas and master the key competencies of the New Zealand Curriculum;   

(b)  Giving priority to student achievement in literacy and numeracy. 
(c)  Giving priority to regular quality physical activity that develops movement skills for all students. 

 
2. The Governance Board, through the Manager and staff, will through a range of assessment practices, 
gather information that is sufficiently comprehensive to enable the progress and achievement of students 
to be evaluated, giving priority first to: 

a) Student achievement in literacy and numeracy. 
 and then to : 

b) Breadth and depth of learning related to the needs, abilities and interests of students, the nature 
of the school's curriculum, and the scope of the New Zealand Curriculum. 

 
3. The Governance Board, through the Manager and staff, will on the basis of good quality assessment 
information, identify students and groups of students; 

a) Who are not achieving; 
b) Who are at risk of not achieving; 
c) Who have special needs (including gifted and talented students) 

  and 
d) Aspects of the curriculum which require particular attention; 

 
4. The Governance Board, through the Manager and staff, will develop and implement teaching and 
learning strategies to address the needs of students and aspects of the curriculum identified in 3 above; 
  
5. The Governance Board, through the Manager and staff, will in consultation with the school's Maori 
community, develop and make known to the school's community policies, plans and targets for improving 
the achievement of Maori students. 
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QUESTION 5 
 
The Governance Board, through the Manager and staff, will provide appropriate career education and 
guidance for all students in year 9 and above, with a particular emphasis on specific career guidance for 
those students who have been identified by the school as being at risk of leaving school unprepared for 
the transition to the workplace or further education/training. 

 

PART C: LEARNING ENVIRONMENT AND TEACHING 

QUESTION 6 

The School specific instructional methods were will be using are constructivist learning theory and enquiry 
learning. Each of these is described below: 

 

Constructivist Learning Theory 

1. Learning is an active process in which the learner uses sensory input and constructs meaning out of it. 
The more traditional formulation of this idea involves the terminology of the active learner (Dewey's term) 
stressing that the learner needs to do something; that learning is not the passive acceptance of 
knowledge which exists "out there" but that learning involves the learner s engaging with the world.  

2. People learn to learn as they learn: learning consists both of constructing meaning and constructing 
systems of meaning. For example, if we learn the chronology of dates of a series of historical events, we 
are simultaneously learning the meaning of a chronology. Each meaning we construct makes us better 
able to give meaning to other sensations which can fit a similar pattern. 

3. The crucial action of constructing meaning is mental: it happens in the mind. Physical actions, hands-
on experience may be necessary for learning, especially for children, but it is not sufficient; we need to 
provide activities which engage the mind as well as the hands. (Dewey called this reflective activity.) 

4. Learning involves language: the language we use influences learning. On the empirical level, 
researchers have noted that people talk to themselves as they learn. On a more general level, there is a 
collection of arguments, presented most forcefully by Vigotsky, that language and learning are 
inextricably intertwined.   

 5. Learning is a social activity: our learning is intimately associated with our connection with other human 
beings, our teachers, our peers, our family as well as casual acquaintances, including the people before 
us or next to us at the exhibit. We are more likely to be successful in our efforts to educate if we 
recognize this principle rather than try to avoid it. Much of traditional education, as Dewey pointed out, is 
directed towards isolating the learner from all social interaction, and towards seeing education as a one-
on-one relationship between the learner and the objective material to be learned. In contrast, progressive 
education (to continue to use Dewey's formulation) recognizes the social aspect of learning and uses 
conversation, interaction with others, and the application of knowledge as an integral aspect of learning.  

6. Learning is contextual: we do not learn isolated facts and theories in some abstract ethereal land of the 
mind separate from the rest of our lives: we learn in relationship to what else we know, what we believe, 
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our prejudices and our fears.  On reflection, it becomes clear that this point is actually a corollary of the 
idea that learning is active and social. We cannot divorce our learning from our lives.  

7. One needs knowledge to learn: it is not possible to assimilate new knowledge without having some 
structure developed from previous knowledge to build on.  The more we know, the more we can learn. 
Therefore any effort to teach must be connected to the state of the learner must provide a path into the 
subject for the learner based on that learner's previous knowledge.  

8. It takes time to learn: learning is not instantaneous. For significant learning we need to revisit ideas, 
ponder them try them out, play with them and use them. This cannot happen in the 5-10 minutes usually 
spent in a gallery (and certainly not in the few seconds usually spent contemplating a single museum 
object.) If you reflect on anything you have learned, you soon realize that it is the product of repeated 
exposure and thought. Even, or especially, moments of profound insight, can be traced back to longer 
periods of preparation. 

9. Motivation is a key component in learning. Not only is it the case that motivation helps learning, it is 
essential for learning. This idea of motivation as described here is broadly conceived to include an 
understanding of ways in which the knowledge can be used. Unless we know "the reasons why", we may 
not be very involved in using the knowledge that may be instilled in us, even by the most severe and 
direct teaching.  
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Enquiry Learning Theory 

Enquiry-based Learning (EBL) is a term to describe approaches to learning that are driven by a process 
of enquiry. The teacher establishes the task and supports or facilitates the process, but the students 

pursue their own lines of enquiry, draw on their existing knowledge and identify the consequent learning 
needs. They seek evidence to support their ideas and take responsibility for analysing and presenting this 
appropriately, either as part of a group or as an individual supported by others. They are thus engaged as 

partners in the learning process: 
 

…it promotes personal research...the student becomes more familiar with the varied resources at their 
disposal. There is the opportunity to support one another in research and explore different avenues of 

information. The whole experience becomes one of interchange where students share opinions, research 
and experience in order to achieve an end result. 

 
Characteristics of Enquiry learning 

• Engagement with a complex problem or scenario, that is sufficiently open-ended to allow a variety 
of responses or solutions 

• Students direct the lines of enquiry and the methods employed 
• The enquiry requires students to draw on existing knowledge and identify their required learning 

needs 
• Tasks stimulate curiosity in the students, encouraging them to actively explore and seek out new 

evidence 
• Responsibility falls to the student for analysing and presenting that evidence in appropriate ways 

and in support of their own response to the problem 
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EBL offers flexibility to develop a range of abilities, including those required for lifelong 
Learning: 

• The modern economy places a premium on the ability to create knowledge; open enquiries allow 
the development of this skill and other key transferable skills 

• Leadership skills in managing complex enquiries and projects are particularly important in 
employment 

• The focus on enquiry helps in synthesising learning, which can be an issue in modular and inter-
disciplinary programmes; enquiries typically cross ‘boundaries’ 

 
 

 

QUESTION 7 

Success for all: 
All students at Ruamahanga Community School will be given opportunities to gain the knowledge, key 
competencies and values identified in the NZ Curriculum Framework and the National Curriculum 
Statements. Performance Goals (annual) express the focus for formal learning across the curriculum and 
staff professional development aims to improve the delivery of all learning programmes in the school.  

A safe learning environment: 
Ruamahanga Community School provides a safe physical and emotional environment for all its students. 
The school has specific policies and practices that are recorded in staff policy documents. A strong 
pastoral network exists to serve the needs of students and staff. A culture of respect for school property, 
rules and each other underpins the learning environment. 
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Improving literacy and numeracy: 
Ruamahanga Community School has a commitment to all learning and particularly literacy and numeracy. 
Students are tested at entry and specific courses (in Literacy and Numeracy) are offered at all levels for 
students whose further education or training may be at risk through under-achievement in these important 
learning areas. The school will have a literacy support teacher that promotes literacy across the 
curriculum. 

Better use of student achievement information 
Ruamahanga School will regularly gather comprehensive assessment evidence to evaluate the progress 
and achievement of their students and to assist in decisions regarding future teaching priorities. Teachers 
will report each term on student performance. This information is used to develop targets and to assist in 
the organisation of timetables and staffing. 

Improving outcomes for students at risk: 

The outcomes for students at Ruamahanga Community School who are not achieving, or are at risk of 
not achieving, or have special learning needs, will be improved. Via strong social work networks and 
guidance processes, these students will be given opportunities to participate in courses that are designed 
to enhance their learning and ultimate success. Courses in the senior school are designed to serve 
individual needs and two year NCEA level 1 courses (Mathematics, Science, and English) are designed 
to provide achievable outcomes for these students.  Other vocational Unit Standard courses include ICT, 
Technology and Home Economics.  

Improving Maori outcomes: 

Ruamahanga Community School will work with the Maori community via a Whanau support group to plan, 
set targets for and achieve better outcomes for Maori students. The provision of a Maori Studies centre 
will enhance this expectation and provide a focal point for Maori students in the school. A staff member 
with responsibility for Maori student liaison will act as a key link for parents with the school. Courses (eg 
Level 2 - Tikanga) and learning opportunities specific to the needs of Maori students will be offered.  A 
strong extra curricular programme including kapa haka will compliment the formal learning experiences of 
Maori students. 

Providing career guidance: 

Two designated staff members will provide formal career education and guidance at Ruamahanga 
Community School. A range of career education activities will occur in the school and special emphasis is 
placed on career guidance for at risk students who are unprepared for the transition to the workplace or 
further study. All staff are required to be active career educators.  

QUESTION 8 

We will create an environment that will meet the needs of all students. Most at risk students tend to have 
critical ‘gaps’ in their education especially in literacy and numeracy. 

In most cases many of these gaps are caused through behavioural difficulties including anger, young 
offending, mental health issues, and truancy and family situations. In some case this has caused total 
disengagement from mainstream schooling. 

Our curriculum along with our support services will work towards positive outcomes for students by 
identifying current health, behavioural and educational issues that are creating barriers for learning. The 
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plan is to breakdown these barriers to create supportive strategies that will assist the students to become 
engaged and successful learners. 

 
QUESTION 9 

SELF REVIEW PROCESS 

Self review of the teaching and learning programme will be completed each term. It will be based on 
gathering information to promote student engagement, progress and achievement. 

Data analysis will be based on three phases. First the information is gathered, “This shows what is 
happening”. In the second phase the data is turned into information. Lastly the information is used as 
evidence to make decisions, determine priorities and develop action. 

Students’ strengths and learning needs 

What do our students know and what do they need to learn to do? 

• Build students assessment capabilities through assessment for learning 

• Assess the achievement of individuals using expectations from the New Zealand Curriculum or 
Te Marautanga, from learning progressions and standards as reference points (in literacy and 
numeracy) and working with students to identify what they know and what they need to learn to 
do 

• Use the assessment information to set high standards 

What do we know? 

Understand the diagnostic possibilities of different tools 

• Gather a broad range of evidence including informal and norm-referenced tools 

 

Attendance 

How well have we engaged with the student and family to ensure the student attends regularly? 

 

• Meeting with caregivers to develop action plans for low attendance 

• Providing support for students to access free healthcare 
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Behaviour, social and cooperative skills 

How well have we implemented the key competencies or graduate profile? 

• Working with students to identify social development goals 

• Keeping a daily or weekly behaviour log 

• Providing support services via our support services 

• Implementing cooperative learning strategies 

• Using other providers to enhance the programme 

Curriculum Review 

How does the programme curriculum promote learning? 

• Students pick subject areas they are interested in 

• Developing curriculum goals with students 

• Planning reflects strategies to engage students 

• Students evaluate learning each term 

• Caregivers are informed about the school programme and their children’s subject choices 

Professional Development 

How well have we supported staff? 

• A professional development plan for each staff member has been developed 

• Staff members have completed self evaluations, peer evaluations 

• Details of any training staff have completed 

• Staff have input into policy review and development 

 

 

 

 

 

 

 

10 
 



PART D: STUDENT PROGRESS AND ACHIEVEMENT 

QUESTION 10 

We will be offering NCEA Level 1-3 in a broad range of subjects and learning areas 

 

QUESTION 11 

PERSONALISED LEARNING FRAMEWORK 
Developing personalised learning is critical in working towards a society where a child’s chances of 
success are not limited by their socio-economic background, gender, ethnicity or any disability. We know 
that children and young people from the most disadvantaged groups are the least likely to achieve well 
and participate in higher levels of education or training and so it is imperative that we work with  to 
develop  strategies to narrow attainment gaps and raise achievement for all. Personalised learning can be 
an important strand of action. 
 
HIGH QUALITY TEACHING AND LEARNING 
 
The key characteristics of quality first teaching can be summarised as: 

• Highly focused lesson design with sharp objectives; 
• High demands of student  involvement and engagement with their learning; 
• High levels of interaction for all students; 
• Appropriate use of teacher questioning, modelling and explaining; 
• An emphasis on learning through dialogue, with regular opportunities for students to talk both 

individually and in groups; 
• An expectation that students  will accept responsibility for their own learning and work 

independently; 
• Regular use of encouragement and authentic praise to engage and motivate students. 

TARGET SETTING AND TRACKING 

• Individual student’s progress is tracked, together with that of cohorts and specific groups, using a 
range of performance measures including a combination of periodic teacher assessments and 
test results; 

• Strengths and weaknesses are identified so supporting planning and intervention; 
• Data is collected on a regular basis, typically each term, and shared with staff and the students 

themselves; 
• Students have regular opportunities to discuss their progress. Teachers actively involve pupils in 

setting and reviewing their progress towards their targets; 
• Teaching programmes, intervention programmes and revision programmes are adjusted in the 

light of the progress the students are making; 
• Parents receive regular updates on their child’s progress so that they can provide additional 

support and encouragement if necessary; 
• Student progress data are managed through a school-wide system that all teachers can access; 
• The process operates across the whole school to ensure consistency and is regularly evaluated 

by senior leaders to ensure that the needs of all students are being met. 
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ASSESSMENT 

Day to day  
• Learning objectives are made explicit and shared with students 
• Peer and self assessment is used 
• Students are engaged in their learning and receive immediate feedback on their progress 

 
Periodic   

• A broader view of progress is provided across a subject for teacher and learner 
• National standards and Literacy Learning Progressions are used in the classroom 
• Improvements are made to medium-term curriculum planning 

Transitional  
• Students receive formal recognition of their achievements 
• Achievement is reported to parents and the next teacher(s) 
• External tests or tasks may be used 

Teachers might provide a combination of both oral and written feedback to students and know that it is 
important to build in time for them to reflect on the feedback, act on the advice and ask questions for 
clarification. Oral and written feedback can serve a range of purposes, for example: 
 

• To praise or build confidence 
• To pose questions 
• To establish a dialogue 
• To correct an error 
• To challenge and extend thinking 
• To clarify thinking or suggest a new approach 

 
Day to day assessment supports students to become independent learners who are able to assess and 
evaluate their own learning. Many successful teachers choose to build the foundations for this by using 
peer assessment. Teachers who model peer assessment themselves by, for example, thinking aloud 
whilst critiquing a piece of work, provide invaluable support for pupils who often find peer assessment 
difficult. 
 

INTERVENTION 

When planning their intervention programmes many schools aim to ensure that: 
Effective student tracking systems are in place which: 
 

• Identify individuals and groups of children who are not making sufficient progress; 
• Map the provision for intervention against need rather than established practice; 
• Enable learners to progress beyond the norms expected for their year group where appropriate; 
• Assist in the evaluation of the progress pupils make as a result of particular interventions, 

including the evaluation of adjustments and interventions for pupils with special needs or a 
disability. 

 
 

• Progress meetings involving senior leaders, subject leaders and teachers regularly review and 
evaluate pupil progress by: 

 
• Engaging all staff in an ongoing dialogue around the impact intervention is having on an individual 

student’s progress; 
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• Identifying successes and barriers to learning, such as a speech, language and communication 
needs, which – if not addressed – will potentially delay progress and require future intervention; 

• Identifying further actions required to support the progress of all children. 
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6.0 LEGISLATIVE HEALTH AND SAFETY 
 

PART A: HEALTH AND SAFETY 
 
QUESTION 1-2 
 
Ruamahanga Community School will follow sound governance and management practices 
involving curriculum, employment, financial and property matters applying to schools.  Further 
details of these requirements are found in the relevant legislation, appropriate contracts of 
employment. 
 
 The Ruamahanga Community School will: 
  

1. Provide a safe physical and emotional environment for students.  
2. Promote healthy food and nutrition for all students;  
3. Where food and beverages are sold on school premises, make only healthy options 

available; and 
4. Comply in full with any legislation currently in force or that may be developed to 

ensure the safety of students and employees.  
 
 
RUAMAHANGA COMMUNITY SCHOOL - HEALTH AND SAFETY POLICY 

 
Rationale 
A safe work place and safe working practices are essential for the health and safety of staff, 

students, visitors and those with business on the school’s properties. 
 

Purpose 
In order to comply with the Health and Safety in Employment Act 1993, the school will do all 
within its powers and resources to implement Health and Safety Codes of Practice by: 
1. Providing and maintaining a healthy and safe environment. 
2. Providing training and instruction in occupational health and safety. 
3. Providing appropriate safety devices and protective equipment. 
4. Promoting occupational health and safety standards. 
 
Guidelines 
 
1.  Composition of Committee: 
The Property and Safety committee will be appointed by the Governance Board.   
 
It will consist of: 
The Manager, Business Manager, Head Teachers and 1 Board Member 
 
2.  Composition of the RCS ‘OSH’ Committee: 
 
This committee will report to the Property and Safety Committee of the Board. 
 
a. The Property and Safety Committee of the Board will monitor compliance with 

Health and safety procedures. 
b. A health and safety audit will be conducted each term and provision will be made for 

an immediate response to all health and safety hazards. 
c. The Board will ensure that staff are trained appropriately in health and safety 

matters. 
d. The Board will encourage all staff, students, visitors and those with business on the 

school’s properties to comply with the Health and Safety in Employment Act 1993. 
 
 



Ruamahanga Community School - Occupation, Safety and Health Committee 
Guidelines: 
  
Background: 
Ruamahanga Community School Board is committed to providing a safe work place for all 
staff and a safe learning environment for students. 
 
Purpose: 
To meet on a regular basis (once a term or as required) to consider staff concerns with 
respect to occupation and safety issues at Ruamahanga Community School. Not withstanding 
the fact that procedures exist to mitigate OSH issues and hazards on an as required basis. 
Reports from this committee will be forwarded to the RCS Property and Safety subcommittee. 
The Chairman of this committee will sit on the RCS Property and Safety subcommittee. 
Members: 
 

Staff Group 
Teaching staff (Science) 
Grounds and Maintenance staff 
Office Admin  
Governance Board Student Representative 

 
Meeting Format: 

1. Consideration of previous report/minutes  
2. Reports/ issues by staff group 
3. Other.  
 

Meeting Venue:  
 
Meeting Schedule: Third Tuesday in each term (or as required) at 10.30am 
 
Meeting Report Template: 
 

Staff Group Issues 
Teaching staff 
 

 
 

Grounds and 
Maintenance Staff 
 

 
 

Office Admin  
 

 

Student Representative 
 

 
 
 

 
 
 
RUMAHANGA COMMUNITY SCHOOL  
ADMINISTRATION of MEDICATION TO PUPILS POLICY and PROCEDURES 
 
Rationale:  
To ensure the safe management and administration of any required medication at the school  
 
Guidelines: 

a) The Manager is responsible for the overall management and administration of 
medication to pupils via the office staff/matron. 

b) The consent form (below) is to be completed by parents/caregivers before any 
medication will be given to pupils. 

c) Any changes to the information supplied on the consent form are to be notified to the 
school in writing, including if the medication is to be ceased. 



d) Where the provision of medication has potential issues that may affect the wider 
school community, then these issues must be discussed with the Manager. 

 
1. STORAGE OF MEDICATION and MEDICINES REGISTER: 

a) An appropriate amount of medication will be stored at the school at any one time. 
b) When the school receives the supply of medication it is to be checked by the 

designated person. The Medicines Register (Appendix VIII) is to be signed. 
c) All medication is stored in the School office. 
d) If refrigeration is required, the staffroom refrigerator of the school is used; The 

Medicine Register is stored with the medication in the Office. 
e) Consent forms will be kept on the student’s file in the office. 
f) All information is confidential  (refer to Policy – Privacy) 

 
2. ADMINISTRATION OF MEDICATION TO PUPILS: 

a) All medication is to be given by the designated support staff member. 
b) The staff member administering the dose of medication to a pupil is to fill in and sign 

the Medicines Register.  
c) Appropriate information / training is to be given to the Support staff who administers 

medication. 
d) If medication is refused, or not taken, this is to be noted in the Medicines Register, 

and parents/caregivers contacted. 
e) Students with a Ritalin prescription are encouraged to have a long term, slow release 

script.  
 
5 SICKNESS 
When a student is sick, e.g. vomiting, flu etc., the parents or guardian are called and the 
student is then collected by the parent or guardian and taken home. 



 Ruamahanga Community School 
 

 
CONSENT FOR SCHOOL STAFF TO ADMINISTER MEDICATION 
 
 
Name of Student: ______________________________           Class: ___________ 
 
Medication: _________________________________          Dose:___________ 
 
Times to be administered: _____________________ 
 
We the parents/caregivers accept the following: 
 

1. The school does not have a trained medical officer to administer Medications. 
 
2. The responsibility for the decision to give the pupil medication is the 

parent/caregivers. 
 
3. The school will monitor medications at the times requested when possible. However 

if these times cause difficulty then the parent/caregiver will have to make their own 
arrangements. 
 

4. The parent/caregiver will notify the school of any changes in dosage, times or 
procedures by the filling out of a new form. 

 
5. The medication will be delivered to the school personally by the parent/caregiver. 
 
6. The school will dispose of unused medication unless it is collected by the 

parent/caregiver at the end of each school term. 
 

7. In the event that medication is supplied by a medical practitioner, it will be 
administered in accordance with the instructions and parents will be notified. 

 
8. Any changes to this information will be notified in writing. 

 
 
 

SIGNED:_____________________________________(parent)   
 
 
DATE:    ____________________ 
 

 



 RUMAHANGA COMMUNITY SCHOOL - CRISIS POLICY 
 
Rationale: 
Crises are stressful experiences that can occur suddenly and unexpectedly.  These can 
include, suicide, school invasion, death or injury, arson and kidnapping.  A planned response 
to such crises will minimise confusion and reduce physical and emotional harm to staff and 
students. 
 
Purpose: 

1. To ensure that any crises that affect the school community are managed in a 
responsive, sensitive, caring and planned way. 

 
2. To ensure procedures (Management Plans) are in place to cope with all conceivable 

emergencies or events. 
 

3. To ensure the school returns to normality with the least possible disruption and 
trauma. 

 
Guidelines: 

1. A Crisis Management Plan will be prepared and regularly reviewed/updated.  This is 
the responsibility of the Ruamahanga Community School Social Worker and Head 
Teachers. 

 
2. The Crisis Management Plan will provide an orderly set of procedures to manage a 

crisis.  Alterations to these procedures may be necessary in some situations, but will 
only be made in consultation with the crisis team leader. 

 
3. Whether an incident is defined as a crisis will be determined by the Manager or Social 

Worker using the Immediate Action Crisis Checklist and with regard to the potential 
harm to the school, staff and students. 

 
4. This policy will function in conjunction with Health and Safety and any other relevant 

school policies. 
  



RUMAHANGA COMMUNITY SCHOOL - REPORTING CHILD ABUSE AND NEGLECT OF 
STUDENTS  POLICY 
Rationale: 
This policy acknowledges that Boards have particular responsibilities under legislation as well 
as through social expectations to provide a safe environment that caters for the physical and 
emotional wellbeing of its students.  Such an environment should aim to ensure that all young 
people are treated with dignity and respect. 
 
Purpose: 

The recommended policy on reporting child abuse and neglect at Ruamahanga 
Community School will be successfully implemented with: 
1. An emphasis that the paramount consideration in such a policy is the welfare and 

interests of the young person (CYP&F Act (s6). 
2. The provision of guidelines and training for teachers and others working with young 

people in the school environment. 
3. A commitment to ensure that young people are provided with preventative education 

to enhance their safety and awareness. 
4. The development of procedures for dealing with cases of current or historical abuse. 
5. The identification of which external agencies should be used, what services they 

provide, what liaison is required along with appropriate referral procedures. 
 
Guidelines: 

1. The Board will facilitate training for all staff to help them to identify suspected abuse 
and/or neglect and to be able to respond appropriately.  It is recommended that 
training needs be identified and planned regularly in consultation with staff. 

 
2. Students should have access to information about child abuse and appropriate 

responses to it through the relevant parts of the Health and Physical Wellbeing 
Curriculum. 

 
3. Decisions about informing parents or caregivers should be made after consultation 

between the school and the statutory child protection service called in by them. 
 
 
Recommended reporting procedures and flowchart 

1. If the young person is in danger or unsafe, act immediately to secure their safety. 
2. Listen to the young person and reassure them but do not make promises or 

commitments you cannot keep. 
3. Ensure that any information or disclosures by the young person is written down 

and check that comments and events surrounding the concern have also been 
recorded. 

4. Ensure that the young person has a responsible adult supporting them through 
this process and that the support role is clearly defined. 

5. Do not formally interview the young person.  Obtain only necessary relevant facts 
if and when clarification is needed. 

6. Inform the Social Worker. 
7. Agree on appropriate course of action. 
8. The Social Worker ensures notification to NZCYPS or the Police.  Await further 

contact before taking any action. 
9. After making sure the referral has gone to NZCYPS or the Police, get support for 

yourself from appropriate persons if needed. 
 
 
 
 
 
 
 
RUMAHANGA COMMUNITY SCHOOL - DEALING WITH CHILD ABUSE ALLEGATIONS 
AGAINST EMPLOYEES POLICY  



 
Rationale 
This policy is made on the basis that all young people should be treated with dignity and 
respect and have the right to have their needs met in a safe environment.  When allegations 
are made that threaten that safety, school management will act on those allegations while 
taking care to treat the employee fairly. 
 
Purpose: 
 To ensure and/or provide: 
1. The safety of the young person is the first consideration. 
 
2. That all complaints are taken seriously and dealt with effectively. 
 
3. That in the case of a complaint against an employee, action is guided by the 

applicable employment contract and/or principles of natural justice. 
 
4. Clear guidance for management and employee in respect of any allegations received 

concerning young persons within the school environment. 
 
Recommended Procedures: 
The recommended procedures should be followed in the event of suspicion or disclosure of 
abuse of a student by an employee.  The child or young person must be adequately 
protected. 
 
 
Please note there are two procedures to be followed: 
1. The reporting procedure in respect of the child/young person  
 
2. The procedure for dealing with the employee. 
In all cases it is suggested that no one person should have responsibility for dealing with both 
the reporting issues and the employment issues. 
 
These steps are to be followed when dealing with an employee: 
1. The Manager should consult with the Social Worker to ensure implementation of 

policy regarding reporting. 
 
2. The Board should be informed as soon as possible. 
3. The Manager is advised to ensure records are kept of any comments by the student, 

complaints and/or allegations, and follow up action taken. 
 
4. The decision to follow up on an allegation of suspected abuse or neglect against an 

employee of the school should be made in consultation with the following: 
* NZCYPS 
* New Zealand Police 
* The Board  
 
5. The Manager and/or the Board will have a dual responsibility in respect of both the 

young person and the employee.  Immediate consultation should take place with 
agencies involved to enable the Manager and the Board to discuss the concern or 
allegation and to: 

• Determine the extent of the assistance they can give to the investigation. 
• Consider the timeframe to be followed with regard to the possible conflict 

between what steps the Board may take as an employer and possible police 
intervention. 

• Consider the employer role of the Board in conjunction with any procedures 
outlined in relevant employee contracts. 

 
6. When it has been determined the Board should pursue the matter as an employer the 

Board should advise the person accused of the allegation and seek a response.  It is 



vital that the employer should refer to the relevant employee contract, complaints 
policy and staff discipline policy.  

 
7. The employee complained against should be advised of their right to seek 

support/advice from: 
• PPTA counselor or field officer, or other appropriate union/representative. 
• Other relevant teacher’s organisation if applicable. 

 
8. Under no circumstances should the young person raising the concern or making the 

allegation be exposed to unnecessary risk.  This may require the Board to 
contemplate removal of the employee from the school environment subject to the 
requirements of the applicable employee contract. 

 
9. All actions of the Board must be consistent and applicable with the collective 

employment contract or individual employment contract. 
 
10. Boards should take care to ensure actions taken by the school do not undermine or 

frustrate any investigations being conducted by any external agency.  It is strongly 
recommended that the Board maintain a close liaison with NZCYPS and the Police to 
achieve this. 

 
  



RUMAHANGA COMMUNITY SCHOOL - EDUCATION OUTSIDE THE CLASSROOM 
(EOTC) POLICY 
 
Rationale: 
Education Outside the Classroom (EOTC) includes any teaching or learning experience which 
takes place outside the normal classroom e.g. curriculum related field trips and field studies, 
educational visits, form level camps sports and cultural events.  These experiences are 
offered to enhance student learning as outlined in the New Zealand Curriculum.  
 
Purposes: 

1. To enhance students’ overall learning through a wide range of educational 
experiences outside the classroom. 

2. To provide opportunities to develop the key competencies of: 
• thinking  
• using language, symbols, and texts  
• managing self  
• relating to others  
• participating and contributing  

People use these competencies to live, learn, work, and contribute as active 
members of their communities. More complex than skills, the competencies draw also 
on knowledge, attitudes, and values in ways that lead to action. They are not 
separate or stand-alone. They are the key to learning in every learning area. 

3. To provide opportunities to develop the core values of: 
• excellence, by aiming high and by persevering in the face of difficulties  
• innovation, inquiry, and curiosity, by thinking critically, creatively, and reflectively  
• ecological sustainability, which includes care for the environment  
• community and participation for the common good  
• integrity, which involves being honest, responsible, and accountable and acting 

ethically  
• respect themselves, and others. 
• equity, through fairness and social justice  

4. To provide an opportunity for personal growth. 
5. To develop awareness, pride, knowledge and care for our greater environment. 
6. To develop safety awareness and decision making skills when using an outdoor 

setting.  
 
Guidelines: 

1. A wide variety of EOTC opportunities will be offered each year to enhance student 
learning and development.  Every endeavor will be made to make EOTC activities 
available to all students. 

2. Members of staff will be designated as outdoor education co-ordinators and teachers 
in charge of individual sports, teams and groups (music, drama, cultural, etc).  Staff 
will provide direction, guidance and development for their area of responsibility and 
liaise directly with the Committees for Sport, Culture and Outdoor Education. 

3. Budget allocations will be prepared annually for all approved EOTC activities. 
4. Professional Development will be provided as required in identified activities. 
5. A safety management system (RAMS) will be used to promote risk analysis and 

safety response during the planning and implementation of all EOTC programmes.   
6. Staff and outside providers of outdoor education will follow professionally accepted 

Codes of Practice. 
7. Approval must be sought for all EOTC trips and activities in line with established 

guidelines (see Staff Manual).  
 

Relevant Documents: 
1.  Ministry of Education Guidelines 
 Staff Manual: Trip Procedures, Permission Slips, RAMS Forms and Check 

PART B: RECORDS AND INFORMATION MANAGEMENT 

http://nzcurriculum.tki.org.nz/The-New-Zealand-Curriculum/Key-competencies%23T
http://nzcurriculum.tki.org.nz/The-New-Zealand-Curriculum/Key-competencies%23U
http://nzcurriculum.tki.org.nz/The-New-Zealand-Curriculum/Key-competencies%23M
http://nzcurriculum.tki.org.nz/The-New-Zealand-Curriculum/Key-competencies%23R
http://nzcurriculum.tki.org.nz/The-New-Zealand-Curriculum/Key-competencies%23P


 
QUESTION 3 
 
Although all paper copies of school records will be kept in the office in locked filing cabinets 
we will implement a software package for all school records management. 
 
MUSAC Student Manager is a Ministry of Education accredited student management system. 
It is fully customizable to meet the needs of any school, with essential tools for the school 
office to manage all administrative tasks relating to students. 
• Security features to protect the data and create different levels of user access 
• Single-point data entry and access through multiple views 
• Built-in document creation, editing and printing 
• Powerful filtering tools for easy cross-referencing of selected individuals and groups 
• Easy transfer of data to Microsoft formats 
• Versatile, time saving features enable simple data exporting, letter and label 
generation 
• Ministry approved data validation for MoE returns and automatic handling of 
mandatory printouts 
• Ability to design and customise your own screen and interfaces 
• Finance management, including easy creation of invoice, statements and receipts 
• Predesigned, as well as highly flexible user defined tables, labels and lists 
• Alarm feature to signal “action due” dates 
 
We will also implement the MUSAC: 
Classroom manager 
Attendance manager 
Library Manager 
Asset Manager 
 



MANAGER  
JOB DESCRIPTION 
 
PURPOSE 
To support the Governing Board and staff by leading, guiding and assisting the Whanau 
through the Governing Board to develop comprehensive governance documents including a: 

• Strategic Plan 
• Quality Management System for NZQA 
• Student Achievement Plan and; 
• Policies, procedures and financial reporting procedures 

 
• Manage and direct the daily operations of the school within the spirit of kaupapa 

Maori in accordance with the aims, purposes and objectives of the school  
• Role model the revitalisation of te reo Māori and tikanga Māori within Wairarapa. 
• Manage staff in a firm but ngākau mahaki style building on and developing the 

punaha aro āmihi (performance management system) and ensure staffs are 
adequately supported. 

 
Lead the learning programmes implemented at the school in 2014 

• Pakirehua – Inquiry based learning programme for Years  
• Te ara kohara – personalised learning from years 

 
Review and develop for consideration by the whānau and Board the quality management 
system for NZQA and implementation of NCEA in the school. 
 
RESPONSIBILITIES 

• In partnership with the head teachers lead the teaching and learning in the school by 
supporting all students to reach their full potential 

• Ensure the health and safety of staff and students is paramount  
• Implementing and regularly reviewing a comprehensive appraisal system for staff and 

behaviour management system for students 
• Alongside those chosen by the Board in consultation with the whānau, select, or 

approve the selection and training of staff, establish lines of control and delegate 
responsibilities and manage staff accordingly. 

• Maintain and foster the existing relationships with the community 
• With the support of the Board strengthen the partnerships between the school and 

whānau. 
• Improve the communication processes to assist whānau engage, share and 

participate in their children’s learning. 
• Represent the school at hui, seminars and official occasions, and liaise with other 

organisations. 
• Develop and implement a comprehensive information technology Ensure all the 

schools activities comply with relevant Acts, legal demands and ethical standards. 
• Authorise funds within discretion levels agreed by the Board to implement policies, 

programmes and strategies. 
• Ensure or oversee the preparation of consolidated budgets, required reports and 

forecasts and present them or recommend their adoption to the Board through the 
finance committee of the Board. 

• Appraise the activities of the school according to strategies and objectives and 
monitor and evaluate performance.  

• Oversee and manage the development of all contractual relationships entered into on 
behalf of the school in consultation with the Board. 

• Provide comprehensive reports to the whānau through the monthly hui of the 
whānau/Board and through the school planning and reporting procedures. 

 
 
 
 



BUSINESS MANAGER 
JOB DESCRIPTION 
 
PURPOSE 
The Business Manager plays a key role in supporting the Manager and the Board by taking 
leadership of the business aspects of the college to allow the Manager to focus on 
educational leadership. 
 
RESPONSIBILITIES 
Finance  

• Producing the annual budget for approval by the Governing Board 
• Oversight of day to day financial processes, including managing daily cash flow and 

maximising investment income.  
• Financial control and monthly reporting to Board of Trustees and management.  
• Preparation of full set of Annual Accounts, including Audit.  
• Oversight of trading activities and Community Education finances.  
• Grant claims from various organisations including the Ministry  
• Management of school contracts 

 
Personnel  

• Recruitment and management of all Support Staff  
• Administration of payrolls.  
• Oversight of banking staff  
• Appraisal system for support staff  
• Health and Safety operations  

 
Property  

• Oversight of property staff  
• Administration of maintenance in conjunction with property staff  
• Oversight of energy saving initiatives and recycling programmes  

 
PERSON SPECIFICATION  
The successful applicant will be an effective team player who has  

• A background in finance and administration in the secondary sector  
• Degree or diploma in business studies or accounting  
• Confidence in the use of information technology and the ability to transfer skills to 

new software  
• Excellent verbal and written communication skills  
• Proven success as a team leader  
• The ability to work under pressure and maintain a sense of humour  
• The ability to interact with people in a multicultural environment  
• An interest in the education of young people and a desire to support kaupapa Maori 

practices 
 



4.2 SUPPORT FOR LEARNING 
 

PART A: PARENT, FAMILY, WHANAU, COMMUNITY INVOLVEMENT 

 QUESTION 1 

We will provide more specific regular reporting to parents. This will include whether their child is achieving 
to their best ability, their child’s strengths and how their child is being extended, areas their child is weak 
in or struggles with (and what parents, child and teacher can do, are doing to address this). 

Specifically classroom teachers will: 

• Provide informal frequent reporting to parents either via phone, email, text or face to face. The 
frequency can be decided upon by the parents. Teachers will be made available to all parents to 
drop in between 3.00-4.00pm on each school day. 

• Informal feedback can include attendance, engagement and focus on learning activities, 
interactions and relationships with peers, interactions and relationships with staff.  The high 
priority would be ensuring the parents know about current academic/curriculum content and class 
work being covered this would allow more informed parent support of their child’s learning. 

• Formal written reporting will be sent out at the end of each term, and parents and students will 
attend parent teacher interviews each term. Formal reports will include learning progress and 
achievement, their child’s attitude, behavior and wellbeing, a measure of how their child is 
progressing against NCEA credit requirements. 

Other forms of communication will include regular newsletter, developing a web site, community meetings 
which will include a NCEA information evening to ensure all parents understand NCEA requirements. 
Other community will be arranged once needs arise.  

FORMAL REPORTING 

Purposes 

To communicate information to parents about their children’s progress, achievements and general 
wellbeing 

To involve parents in decisions concerning their children’s learning priorities and general well being 

To ensure the information is relevant to parents 

 

Objectives 

• Reporting gives clear and dependable accounts of student achievement and attitudes in relation 
to their age and stage at school 

• Reporting highlights progress, strengths and areas needing focus, improvement and home 
support 
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• Reporting information is drawn from 

Observations of student day to day work, activities and attitude 

Progressive samples of students work over a period of time 

Results from tests, surveys and other data contained in assessment records 

• The school  programme follows a term programme of formally reporting to parents 

• In week 7  of each term a parent-teacher interview to discuss progress 

• In the last week of term a written report of progress sent home to parents 

• Parents are encouraged to contact the programme at any time if they wish to discuss the 
progress of their child 

 

School wide progress and achievement data and reports will be published and available to the community 
and whanau at the end of each year. At the end of each year an AGM will be held that is open for anyone 
to attend. 

PART B: COMMUNITY PARTICIPATION 

QUESTION 2 

 After consultation with local social workers, the current barriers they experience are: 

• Most community organizations are on time constraints e.g. only working 9.00am-5.00pm. 
• Needing access to their clients during this time 
• Information sharing, they are bound to confidentially agreements with their client and can not 

disclose certain information 

 We will create an open door policy where these community agencies can: 

• Meet with their client during school hours 
• Providing a confidential private space for their meetings 

 
We will employ a qualified social worker that can act as a liaison between the school and community 
organizations 

QUESTION 3 

We currently have the support of Child and Adolescent Family Services(Wairarapa DHB) who intends to 
provide support services for any student with Mental Health issues. We also intend to partner with local 
DARE facilitators, local Alcohol and Drug agencies to deliver an Alcohol and Drug Education programme 
and Family Planning to deliver Sexuality Education. 
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PART C: SCHOOL ORGANIZATION AND CULTURE 

QUESTION 4  

The school is divided into two main areas, junior school and senior school. Each area is under the 
leadership of a head teacher. Teachers work in teams for planning and programme preparation. 

Junior School 
Year 9: Two classes 
Year 10: Two classes 
 
Year 9 and 10 students have homeroom teachers that teach 5 core subjects. The core subjects are 
English, Mathematics, Science, Social Sciences, PE, and Health. Students then pick 2 option subjects 
per term. These include Art, Music, ICT, Te Ao Marama (tikanga Maori), te reo Maori or life skills. 
Senior School 
 
Year 11: Two classes 
Year 12 Two classes 
Year 13: Two Classes 
 
In year 11 students will rotate around the school for their core subjects, subjects are taught by specialized 
teachers in each curriculum area. The core subjects for year 11 (NCEA Level 1) are English, 
Mathematics, Science (or Biology), Social Studies or History or Geography. Students then may pick 2 
other subjects. The options for these subjects include PE, Life Skills, Horticulture, Agriculture, Art, Music, 
Tikanga a Iwi and te reo Maori. Students may choose to do more than one science and social sciences 
subject, such as history and geography. Their subject choice must ensure that they can complete 80 
internal NCEA credits in total for the year, external credits are used primarily as extra credits over and 
above the minimum of 80 credits required to complete NCEA Level 1. 
 
Year 11 and 12 have minor changes to the year 11 programme. In these year groups only 3 core subjects 
are required. These are English, Science or Biology, and a Social Science option. They may then pick 4 
options. The options include, Mathematics, PE, Health, Life Skills, Horticulture, Agriculture, Art, Music, 
Tikanga a Iwi and te reo Maori. Students may choose to do more than one science and social sciences 
subject, such as history and geography. Their subject choice must ensure that they can complete 80 
internal NCEA credits in total for the year, external credits are used primarily as extra credits over and 
above the minimum of 80 credits required to complete NCEA Level 2 or 3. 
 
 
QUESTION 5 
 
SCHOOL CALENDAR 
2014 
Total of 380 ½ Days 
Term 1: 7th February through to 17th April (100 ½ Days). 
Term 2: 5th May through to 4th July (88 ½ Days). 
Term 3: 21st July through to 26th September (100 ½ Days). 
Term 4: 13th October through to 16th December (92 ½ Days). 
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HOURS OF OPERATION 
9.00am through to 3.00pm for students. 
3.00pm through to 4.00pm teacher availability for parents to drop in. 
 
TIMETABLES 
Our timetable will consist of 20 (1 hour) periods in a school week.  
Non contact hours for teaching staff include 
 
2 hours per week for Head Teachers 
3 hours per week for pedagogical leaders and non registered teaching staff 
 
A draft timetable will be developed, published and activated in week 1 of each term. This timetable may 
be subsequently reviewed and adjusted.  
 
ASSESSMENT 
PURPOSE 

To determine students capabilities and learning needs 

To monitor the effectiveness of programmes for individuals and groups of students 

Objectives 

• First priority is given to assessing student achievement in literacy and numeracy 

• Assessment information is used to identify students who are not achieving or at risk of not 
achieving 

• Assessment methods benefit student learning 

• Methods of assessment are manageable, efficient and use a range of informal to formal data 
gathering procedures. No one test on its own is a sufficient measure. 

• Assessment information is regularly used by teaching staff to give students specific feedback 

Specific assessment tools used can be but are not limited to PROBE Reading Assessment, Compass 
Computation Assessment, AsTTle, Assessment Resource Banks (ARBs) for English, Mathematics and 
Science. 

Year 9 and 10 
Initial PROBE Reading assessment will take place within the first 3 weeks of each term to identify 
students reading behavior, comprehension levels and fluency. This will also show progress by comparing 
data from the previous PROBE assessment. 
 
AsTTle testing in Literacy (both reading and writing) and Mathematics will take place in week 3. This will 
identify specific learning steps for each individual student and compare students to national averages. 
 
Individual assessment for learning tasks will take place in the classroom as reflected by individual 
teachers planning. 
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Literacy Learning Progression will be used to identify gaps in each individual student’s literacy learning. 
This will be used to develop more individualized literacy programmes within the classroom. 
Year 11, 12, 13  
Data from previous years will be used to identify whether students need reassessing using PROBE or 
AsTTle, this will be done within the first 2 weeks of term. If students require extra support for NCEA they 
will then be referred to the schools NCEA mentoring programme. 
 
PARENT TEACHER CONFERENCES 
These will take place in week seven of each term. 
 
EXTRA OR CO-CURRICULAR ACTIVITIES 
Current planned extra and co-curricular activities are highlighted in the current table. Others will be added 
over time. 
 

Monday Tuesday Wednesday Thursday Friday 
3-4 
pm 

Year 9 & 10 
Homework 

Support 
 

Year 9 & 10 
Homework 

Support 
 

Year 9 & 10 
Homework 

Support 
 

Year 9 & 10 
Homework 

Support 
 

Year 9 & 10 
Homework 

Support 
 

Year 11, 12 
and 13 NCEA 

Mentoring 
Programme 

Year 11, 12 and 
13 NCEA 
Mentoring 

Programme 

Year 11, 12 and 
13 NCEA 
Mentoring 

Programme 

Year 11, 12 and 
13 NCEA 
Mentoring 

Programme 

Year 11, 12 and 
13 NCEA 
Mentoring 

Programme 
4-5 
pm 

 
 
 
 

    

 
PART D: SAFE LEARNING ENVIRONMENT 

 
QUESTION 6 
 
RESTORATIVE JUSTICE PRACTICES 
Proactive & Preventative Classroom Strategies: 

Generally speaking, in most instances managing student behavior involves the use of a wide range of 

proactive and preventative strategies, meaningful content and pedagogy, positive student-teacher 

relationships, and the use of low and medium responses to most behaviors. 

 

Restorative Thinking: 

If students continue to disrupt teachers are encouraged to use restorative thinking questions,  

This can be given to the students to fill in independently or take the form of a 1-1 chat. 

The teacher allows the student time for thinking and self correction in the classroom or outside.  
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Our key concepts and processes.   

1. Dealing with inappropriate behavior in a consistent, fair, non-punitive, and solution focused 

manner.   

 

2. Teaching that focuses on the use of preventative, proactive and student-centred approaches 

including the teaching of responsible behavior and resiliency.  

 

3. The use of teaching that involves relevant and meaningful content, relevant and meaningful 

experiences, and effective pedagogy.    

 

4. The ongoing development of positive student teacher relationships.   

 

5. The use of restorative practice and logical consequences (including catch-up) to deal with 

inappropriate behavior despite teachers best efforts with 2 and 3 above. 

 

6. As a staff working with a collective commitment to create the ethos we want.   

 

7. The implementation of special programmes, personalized programmes, and PCP (Personal 

Change Plans) for students at high risk of failure and alienation.   

 

Through these practices we aim to 

• To build a respectful, responsible, caring and inclusive school community 

• To build a culture of competence within the school and community 

• To increase time spent on learning as opposed to managing 

• To improve learning and academic achievement 

• To enable students to reach their potential  

 
 
QUESTION 7 
ANTI VIOLENCE POLICY 

We are committed to providing a safe and supportive environment which fosters personal respect and 
physical and emotional safety for all members of the school community. 

Our Anti Violence Goals Are: 

• Our school provides a safe school environment for all members of the school community. 
• Our school has a clear expectation that all members of the school community will be afforded 

respect and dignity. 
• Our school will investigate and resolve all reports of violence, bullying or harassment.   
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• Our school is committed to a restorative approach to violence, bullying and harassment (if 
appropriate). 

 
 
SCHOOL WIDE APPROACH 

The Governance Board will: 

• Promote this policy in the school environment 

• Ensure that legislative requirements are met in their school or college 

• Model behavior which affords respect and dignity to all members of the school community. 

The Management Team will: 

• Promote and implement this policy within their school 

• Be familiar with the legislative requirements relating to violence and to health and safety 

• Implement a suitable anti-violence programme in the school 

• Ensure a safe process for students and staff to report incidents of violence 

• Ensure all complaints are handled fairly 

• Ensure support is available for staff and students who have been bullied or harassed 

• Provide appropriate professional development and specialist for the needs of staff in dealing with 
violence 

• Review and refine the school’s anti-violence policy, guidelines and strategy, using data to inform 
this process 

• Model behavior which affords respect and dignity to all members of the school community. 

Teachers will: 

• Assist students to relate to others in ways that afford dignity and respect to themselves and 
others 

• Follow the school’s guidelines and procedures to deal with incidents of violence 

• Model behavior which affords respect and dignity to all members of the school community. 

Students will: 

• Exhibit behavior which respects the right of themselves and others to be afforded safety, respect 
and dignity 

• Use the appropriate procedures for reporting incidents of bullying or harassment against 
themselves or others.  
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If an assault occurs the following procedures will take place: 

• Remove yourself or the student from immediate danger 

• Do not threaten or use physical force against the person other than the minimal action to defend 
your self or the student from imminent injury 

• Seek appropriate assistance from a colleague nearby 

• Note the details: people involved, witnesses, time and location 

• Verbally report incident to the Head Teacher and Social Worker, follow up with written incident 
report 

• The Social Worker will immediately contact the students parents and arrange a meeting 

• Report assault to the police 

The effects on staff or students of having been subjected to any form of violence cannot be 
underestimated.  Under the Health and Safety Act we will minimise the effects of health and safety 
hazards by providing the following support: 

For staff, support may include such measures as: 

• Counseling 
• Psychiatric support 
• Access to leave or reduction in workload for a period of time 
• Support from management and colleagues.   

 

For students, support could include: 

• A designated safe environment where they know they cannot be bullied or harassed  
• Teachers, support staff and reliable students as supporters 
• Counseling  
• Confidence-building programmes 

 

The necessary support measures will be considered carefully and sensitively in consultation with the 
person, and with her/his family or whanau in the case of a student. 

WHAT IS ASSAULT? 
The Crimes Act 1961 defines “assault” as: 
‘...the act of intentionally applying or attempting to apply force to the person of another, directly or 
indirectly, or threatening by any act or gesture to apply such force to the person of another, if the person 
making the threat has, or causes the other to believe on reasonable grounds that he has, present ability 
to effect his purpose.’ 

The two key components in this determining whether an assault has occurred are:  

• the intention to apply force 
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• the action or threatening gesture itself.  
 

The position of the courts is that the slightest degree of force or ‘least touching of another in anger’ 
constitutes an assault. However, mere aggressive behavior (even when the victim feels threatened) will 
not suffice; there must be threatening gestures or words suggesting an intention to apply force.  
 
Circumstances where there is no intention to cause harm do not constitute an assault. For example: a 
student accidentally slamming a teacher’s fingers in a door; or inadvertently bumping into a staff member 
whilst walking in a busy corridor. Similarly, where it is a trivial application of force in the course of 
everyday interactions, for example tapping some one’s arm to engage their attention does not constitute 
an assault. 

The following guidelines will be used by staff to identify possible behavioral issues. 

WHAT KINDS OF BEHAVIOUR CAN BE IDENTIFIED AS A HAZARD? 
 
INDIVIDUAL STUDENT’S BEHAVIOR 
An individual student’s behavior may be identified as a hazard if (in the opinion of the teacher) it poses a 
serious threat to the teacher’s physical, emotional or psychological health or to that of other students or to 
the student themselves. 
A student with a history of violent or threatening behavior or who is regularly abusive or destructive to the 
orderly operation of the classroom, can be a threat to the immediate or long term health of others in the 
class.   
INDIVIDUAL STUDENT’S BEHAVIOUR IN SPECIFIC CONTEXTS 

Some students may not in themselves necessarily present a hazard, but can present a hazard under 
certain conditions.  For example, if students with special needs are placed in classes with inappropriate 
facilities and/or without adequate resourcing to support their mainstreaming then their behavior may be 
hazardous.  When they are present with the required levels of resourcing, appropriate facilities, adequate 
staff training and support, and reduced class size then there may not be a hazard. 

BEHAVIOUR OF STUDENTS IN GROUPS 

It is also possible that while the behavior of individual students does not pose a hazard, it will when 
students’ numbers exceed the ability of the teacher to offer appropriate levels of supervision. This may be 
exacerbated in certain contexts such as within the classroom/laboratory, playground or where the 
numbers place the teacher under unusual stress in their efforts to maintain control, or to sustain their 
teaching load. 
The behavior of students in the school grounds may also present a hazard and, in particular, times when 
they are present in large numbers need to be carefully managed.  Schools should constantly review the 
practices of students and teachers at such times (including arriving at and departing from school and 
morning and lunch time intervals).   
Things to be considered include: 
 

• Whether teachers or non-teaching staff are best placed to undertake this duty of care? 
• Would more than one teacher be more safe to do duty, and if so what number? 
• If an electronic response mechanism or mobile communication can be made available and if it 

has, is it effective? 
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• Is it appropriate for the school to operate a staggered lunch break? 
• What should teachers do if they identify a hazard? 

 
Where a teacher believes student behavior amounts to a hazard exists, the teacher should immediately 
inform the manager, who, as the representative of the employer, is responsible for staff safety. In order to 
allow for the serious follow up that may be required if this is not acted on, this should be in writing, and 
should request that the hazard be eliminated, isolated or minimised.   
 
Actions which the manager may take to eliminate, isolate or minimise the hazard could include all 
or some of the following: 
 

• The student is accompanied to class by his/her parent. 
• An additional adult is present in the classroom with the teacher. 
• A counseling programme may be initiated. 
• A restorative conference may be used to develop a solution. 
• The student is removed to work in another environment. 
• The student is stood down or suspended. 
• The student is removed to some form of alternative education. 
• The student is excluded/expelled when behavior is extreme and there is evidence that 

containment is no longer an option. 
 
DRUG FREE ENVIRONMENT 
Ruamahanga Community Schools expectations regarding a drug free school are that: 

 
1. There are no illegal drugs on the school campus 
2. All school activities which take place off campus are free of illegal drugs 
3. Students representing the school on trips/visits outside the school, and any staff supervising 

them, do not use illegal drugs 
4. The police are informed of any dealing in illegal drugs in or around the school or to school 

students 
5. The parents or caregivers of students known to be in possession of illegal drugs on the school 

campus are informed within 1 day of the school making a determination of the student’s 
involvement 

6. The Governing board is consulted before the implementation of any potentially contentious 
methods of drug detection (e.g. drug testing or drug dogs) are introduced in the school 

7. The annual report to the Governing board includes illegal drug related incidents 
 

PART E: PROFESSIONAL DEVELOPMENT FOR TEACHERS, ADMINSTRATION 
AND OTHER SCHOOL STAFF 

 
QUESTION 8 
Professional Development is to support a staff in their role at Ruamahanga Community School. The 
Governing Board is committed to promoting and supporting those who are prepared to develop 
professionally and to be innovative in a school environment.   

The benefits for the school are: 

1. An updated knowledge of education processes, practices and systems, and teaching styles. 
2. The establishment of a network of contacts with individuals and institutions that will be useful in 

the future. 
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3. It will enhance the expectation of ‘best practice’ in the school. 
 

The benefits for the individual(s) are: 

1. To support personal and professional development of teaching staff. 
2. To recognise the need for individuals to experience the opportunities beyond the provincial 

context. 
3. Professional recognition 
 
The Professional Development procedures include 

1. The Governance Board will set a Professional Development budget each year 
2. The Manager will allocate Professional Development funds to each staff member equally 
3. The Head Teachers, Social Worker and Business Manager will recommend Professional 

Development required to supporting growth in these key areas 
4. The Head Teachers, Social Worker and Business Manager will consult with their staff of the 

Professional Development needs of both their departments and individuals 
5. Professional Development for teaching and student support services will be needs based with 

priority going to the students needs 
6. A staff member who seeks reimbursement of fees for self arranged Professional Development 

must make an application to the manager and receive approval prior to commencing the course. 
Reimbursement will not exceed $2000.00 p.a. Payment will be made on receipt of completing the 
course. 

7. School based in-service courses will play an integral part of a Professional Development 
programme using both staff strengths and outside resource people 

8. Participants of development courses, conferences e.t.c must complete a Professional 
Development report and share what they have learned on the course via staff meetings 

 
 
A teacher mentoring program will be implemented for non registered teachers. This program will pair 
registered teachers with non registered teaching staff. The role of this programme will be to provide 
pedagogical support. 
 
The programme will include the following components: 

• Cultural competence in working with diverse students, in particular addressing the identity, 
language and cultural needs of Maori students 

• Quality curriculum planning and assessment 
• Strategies to build engaging learning activities based on evidence and aligned to sound 

professional learning and development 
 
This pedagogical support program will highlight goals that are specific, measurable, achievable, realistic 
and timely.  Evaluation and reporting will be required from both parties at the end of each term. This may 
open up opportunities for non registered teachers to begin formal education training. 
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6. OPERATIONS PLAN 
 

6.1 STUDENT POLICIES AND PROCEDURES 
 

PART A: TIMELINE FOR REGISTERING AND ENROLLING 
 
QUESTION 1 
 
ENROLMENT POLICY 
 
Roll: To avoid overcrowding the role will be set at 200 for the first year. Further years may 
result in increasing the roll depending on community needs. The proposed roll will be made 
up of: 
 
40 Year 9 Students 
40 Year 10 Students 
40 Year 11 Students 
40 Year 12 Students 
40 Year 13 Students 
 
Ruamahanga Community School intends to cater for all students in the Wairarapa. Our 
priority students are: 
 

1. Students that live in the South Wairarapa District 

2. Any Wairarapa student that has been excluded or expelled from another Wairarapa 
school 

3. Any Wairarapa student that is unable to enrol at another Wairarapa school due to 
behavioural problems or youth offending 

Timeline 
Applications will open mid August 2013 and be readily available at the first public meeting. 
Students may enrol up until the end of the first term 2014. If places are still available at the 
end of the first term 2014 the enrolment will remain open until the school reaches full 
capacity. 
 
PART B: POLICIES AND PROCEDURES FOR WITHDRAW, SUSPENSION 

AND EXPLUSION OF STUDENTS 
 
QUESTION 2 
 
Minor incidents will be dealt with by the classroom teacher and/or other school staff. 

Serious misconduct may include (but is not limited to) 

• Bringing weapons to school 

• Cyber Bullying 

• Ongoing Bullying / Repeated Harassment 

• Computer misuse 

• Inappropriate touching 

• Persistent / continual refusal to follow instructions 

• Physical assault 

• Physical fight (genuine intent to injure) 
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• Ongoing Racist comments 

• Sexual assault 

• Substance usage Including Alcohol/Drugs  

• Theft (major) 

• Vandalism/Graffiti/Arson 

 
The school will abide by sections 14-18 of the Education Act (1989) and it amendments 
regarding stand downs, suspensions, exclusions and expulsions. 
 
Due to the nature and culture of the students attending it is our hope that we can minimise the 
amount of suspensions, exclusions and expulsions by working proactively as a team. We 
envision that we will implement preventive strategies to manage student behaviour rather that 
only using reactive strategies. 
 
A student will only be removed from the school property if he/she is putting either themselves 
or others at risk. All incidents will be fairly investigated by the social worker and head teacher; 
the social worker will act as an advocate for the student. During this process the student may 
also ask for a support person to be present, this could be another student or a whanau 
member. The recommendations from this investigation will be forwarded to the manager. In 
the incidences of cyber bullying, assault, physical fights and sexual assault the police may be 
involved. Once the investigation in complete and the recommendations acted upon the 
students parents must be informed by phone, a follow up visit to the home will then be 
arranged by the social worker and in writing. 
 

• In order to maintain student engagement in most cases stand downs will be a 
maximum of 2 days.  

• In most cases stand downs will usually be used for the more minor incidents. 
• In these cases the social worker will work with the student and their family to put a 

preventative plan in place so the behaviour is minimised. 
 
For suspensions, which will be used for more major incidents the students and their parents 
must meet with the behaviour management team of the governance board, this will be done 
within 48 hours of the incident. 
 

• A decision will be made at this meeting regarding the student’s process back into 
school. We envision that students will not be away from school for more than 7 days. 

• This process may include conditions of the student working with the social worker or 
other organisations to minimise the behaviours, these organisations could include 
local alcohol and drug counsellors, anger management programmes or Strengthening 
Families e.t.c. 

 
 

PART C: GRIEVANCE PROCESS 
 
QUESTION 3 
 
The Governing Board shall establish a Complaints Panel from which three Governing Board 
members will stand.  The Manager should not serve on the committee. 
 
Any complaint brought to the attention of the Manager or Head Teacher that suggests that a 
child has been at risk of significant harm through violence, emotional abuse, sexual 
interference or neglect may be referred without further notice to Ruamahanga Community 
School Social Worker and/or Child Youth and Family Services.  If a social services authority 
decides to investigate a situation this may postpone or supersede investigation by the 
Manager or Head Teacher or Governance Board.   
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STAFF CONDUCT POLICY 
Purposes: 
 
1 To ensure that there is a consistent and fair approach when dealing with concerns or 

complaints about staff conduct and behaviour. 
 
2 To provide guidance to those involved in the process and to put in place practical 

steps that recognise the rights and dignity of those involved and ensure compliance 
with relevant employment obligations and the principles of natural justice. 

 
3 To achieve outcomes that are fair to all parties and also recognise the wider interests 

of the school community including the need to uphold professional standards of staff 
conduct and behaviour. 

 
4 To complement the complaints policy should an issue of staff conduct or behaviour 

arise out of a complaint received by the school. 
 
Application of Employment Agreement: 
 
Where an issue of staff conduct, behaviour or discipline arises then the relevant provisions in 
the applicable employment agreement shall be applied in each case and if there is any 
conflict between the procedure set out in this policy and the applicable provision in the 
employment agreement; then the provisions in the employment agreement shall prevail. 
 
Initial Procedure: 
 
A complaint or concern about staff conduct or behaviour should be committed to writing and 
in the first instance dealt with by the Manager, or if the complaint is against the Manager then 
forwarded to the Governance Board Complaints Panel to undertake the inquiry.   
 
The Manager shall notify the staff member of the concern and arrange to discuss the 
complaint informally with the staff member, following which one of the following may occur: 
 
1 Dismiss concern/complaint:  If the Manager is satisfied after hearing the responses 

from the staff member and/or from other inquiries, that the complaint is frivolous, 
vexatious or without any foundation.  The process will not continue and the Headmaster 
will keep a record of the process and notify the complainant and those concerned of the 
outcome.     

 
2 Resolution:  Where the facts are clear and acknowledged and an agreed outcome 

(which is considered appropriate by the Manager) is reached, then this shall be 
recorded in writing.  The concern will have been resolved without the need for initiating 
formal disciplinary procedures and the Governing Board advised of the outcome.   

 
3 Initiate formal disciplinary procedures:  If the Manager is satisfied that given the 

nature of the complaint and/or the parties has not been able to resolve the complaint by 
informal means, and then the concern shall be referred to the Governance Board to 
initiate formal disciplinary procedures. 

 
At the time of notifying the staff member of the concern, the Manager shall also advise the 
staff member of his or her right to seek whanau, family and/or professional support and to the 
extent that it is practicable, take steps to protect the mana and dignity of the staff member 
during the process. 
 
The Manager is empowered at any time during this part of the inquiry to initiate a suspension 
of the staff member in compliance with the relevant provisions of the applicable employment 
agreement. 
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Formal Disciplinary Procedure: 
 
Where the Manager decides that the concern/complaint should be the subject of formal 
disciplinary procedures, then the matter shall be referred to the Governance Board who in 
turn shall delegate to a sub committee the task of undertaking a formal disciplinary procedure.   
 
The following principles shall be observed: 
 
1 The staff member shall be advised of the reason for the disciplinary procedures being 

initiated, provided with all information that has been collated to date and reminded of 
his/her right to obtain advice and to be represented throughout the inquiry and 
disciplinary process.   

 
2 The interview of any witnesses may be undertaken by the sub committee or delegated 

to the Headmaster or other person on behalf of the sub committee as the sub 
committee considers appropriate.  All witness statements, interview notes and any 
other information collated shall be made available to the staff member and 
representative for response. 

 
3 The staff member (and representative) shall be given the opportunity to provide 

submissions/responses to the sub committee in accordance with the principles of 
natural justice. 

 
4 The sub committee is empowered during the process to initiate suspension in 

compliance with the relevant provisions of the applicable employment agreement. 
 
At the conclusion of the formal disciplinary process, the sub committee shall prepare a report 
with its findings and if a breach of discipline is held to have occurred, a recommendation on 
penalty/outcome.   
 
The report (together with any recommendations) shall be provided to the staff member to 
allow the opportunity to make representations as to findings and any recommendations.  The 
sub committee will consider any representations before finalising the report and/or 
recommendations. 
 
The report of the sub committee shall be considered “in committee” by the Board of Trustees 
(along with any representations/responses to the report made by the staff member) who shall 
then make a decision with respect to the sub committee’s report and recommendations.   
 
 

6.2 PERSONNEL 
 

PART A: KEY LEADERSHIP ROLES 
QUESTION 1 

Manager Any Bachelors Degree in Education  
Business Manager Degree or diploma in business studies or accounting   

Head Teacher Qualified registered Primary or Secondary trained Teacher(any subject) 
Social Worker Qualified Social Worker with an ability to register with ANZASW 

 
QUESTION 2 

TEACHING STAFF 
The classroom teacher is responsible for maintaining in the classroom a pleasant and 
disciplined climate that is conducive to learning and stimulates students' curiosity and 
enthusiasm for learning. The teacher is expected to exhibit the highest level of professional 
and social behaviour in the classroom. 
 
Standards for hiring will be based on  

1. Qualifications 
2. Professional attitude 
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3. Knowledge of teaching practices 
4. Knowledge of positive youth development practice 
5. Previous relevant experience 
6. Head Teacher must have a minimum of 5 years teaching experience 
7. Other teachers must have a minimum of 3 years teaching or tutoring experience, or 

possibly a willingness to gain qualifications 
8. The ability to demonstrate they are willing and able to provide educational support for 

diverse learners 
9. The ability to meet the Tataiako Competencies 
10. Demonstrate the ability to nurture and empower students 

 
 
SOCIAL WORKER 

1. Qualifications 
2. Abide by the Social Workers Code of Ethics at all times 
3. Previous relevant experience 
4. Knowledge of effective Social Work Practice 
5. Ability to build relationships with school staff, students, whanau and the community 
6. Ability to work in partnership with other community agencies 
7. Ability to identify needs in the community that may impact on students education 

 
YOUTH WORKER 

1. Qualifications 
2. Abide by the Youth Worker Code of Ethics at all times 
3. Previous relevant experience 
4. Knowledge of effective youth development practice 
5. Ability to build relationships with school staff, students, whanau and the community 
6. Ability to work in partnership with other community agencies 
7. Ability to identify needs in the community that may impact on students education 

 
 
 

PART B: QUALIFICATIONS OF SCHOOL STAFF 
 
QUESTION 3 
 It is anticipated that no less than 70% of our staff will be qualified registered teachers. Other 
teacher staff may be qualified adult educators or have qualifications and experience in 
specific fields such as health, art, music e.t.c 
 
 
QUESTION 4 
The best possible appointments will be made to both teaching and non-teaching (support) 
vacancies to ensure the goals of the school can be achieved. 
 
Guidelines: 
 
1. All appointments to teaching and non-teaching positions within the school will comply 

with relevant legislation and employment criteria. 
2. All procedures will comply with the Appointments Procedure. 
3. All persons involved in the appointments process will respect the confidentiality of 

every application and its accompanying referee’s reports, written or verbal. 
4. All appointments will be made taking into consideration the Governing Board’s EEO 

Policy. 
5. The Appointments Committee will be responsible for the recruitment, and selection of 

the Manager. For the position of the Manager the committee will recommend to the 
Governing Board a preferred candidate for approval and appointment. 
For positions other than the Manager, the Appointments Committee will have 
delegated authority to make the appointment on behalf of the Governing Board. 
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6. a) For the appointment of the Manager the Appointments Committee will comprise of 
3 member of the Governing Board. 

 b) For all other appointments for which the Appointments Committee is required it will 
comprise of the Manager and 2 Governance Board members. 

7. In any of the appointment processes, outside professional advice may be sought or 
used in the selection process if it is thought appropriate. 

8 For all other appointments, teaching and non-teaching, the Governance Board 
delegates its power of recruitment, selection and appointment to the Manager.  The 
Manager will consult with senior staff where appropriate. 

9 Specific teaching applicants must be registered with the New Zealand Teachers 
Council Registration.  If the teacher is unregistered, evidence must be supplied to 
demonstrate that application to the NZTC is being processed. In these cases an 
extension (from the New Zealand Teachers Council) may be sought prior to 
appointment.  

10 All appointments are subject to a satisfactory Police vet. 
11 If no suitable applicant for a particular position is available then no appointment will 

be made.  (Temporary staffing measures will be provided until the position is 
readvertised). 

 
 
 
APPOINTMENTS PROCEDURE: 
 

1. Appointments Committee is constituted where required, giving consideration to the 
appointment being made. 

 
2. Timeline is decided from date of advertisement to intended appointment. 

 
3. Appointment documentation is produced: 

a. Job Description 
b. Ruamahanga Community School Application Form (incl. Teacher 

Registration and Police Vetting information)  
c. Referees Forms 
d. Criteria for appointment 
e. School/Community Description 
f. Interview questions 

 
4. Advertise position. 

 
5. Decide travel reimbursement for candidates and remuneration for any professional 

adviser involved. 
 

6. Manager logs applications and acknowledges receipt by post or email. 
 

7. Candidates are short listed and interview questions prepared. 
 

8. Interviews conducted. 
 

9. The Governing Board must obtain a police vet prior to the appointment being made. 
 

10. Unsuccessful applicants are notified and any relevant documentation is returned. 
 

11. The Business Manager is advised of the appointment. 
 

12. An induction process and information will be provided for all new appointments. 
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PART C: STAFFING PLAN 
QUESTION 5 
 

Management Team  
Manager Qualification in an Education Field 
Business Manager Qualification in Business or Accounting to 

Diploma level 
(minimum requirement) 

Head Teacher: Junior School Qualified registered Primary or Secondary 
trained Teacher(any subject) 

Head Teacher: Senior School Qualified registered Primary or Secondary 
trained Teacher(any subject) 

Teaching Staff  
Home Room Teacher Year 9 Qualified registered Primary or Secondary 

trained teacher(any subject) 
Home Room Teacher Year 10  Qualified registered Primary or Secondary 

trained Teacher(any subject) 
English  Qualified Secondary Teacher(English) 
Mathematics Qualified Secondary Teacher(Mathematics) 
Sciences Qualified Secondary Teacher(Any Science 

Subject) 
Physical Education Qualified Secondary Teacher(Physical 

Education) 
Health Either a Qualified Primary or Secondary 

Teacher (Health) or someone holding a 
Health Qualification at a Diploma Level 
(minimum requirement), could be a Nurse, 
Nutritionist e.t.c, or holding an Adult 
Education Qualification. 

Art Either a Qualified Primary or Secondary 
Teacher (Visual Art) or someone holding a 
Visual Art qualification to Diploma Level 
(minimum requirement), could or holding an 
Adult Education Qualification. 

Music Either a Qualified Primary or Secondary 
Teacher (Music) or someone holding a Music 
qualification to Diploma Level (minimum 
requirement), or a local artist that is will to 
train towards an Adult Education qualification 

Te Ao Marama and te reo Maori Fluent speaker of te Reo Maori with a 
willingness to train towards an Adult 
Education Qualification 

Social Sciences Qualified Secondary Teacher(Any Social 
Science Subject) 

Life Skills Experience or qualification in Budgeting, 
Employment Law or Career education. 

Literacy Support Teacher Qualified registered Primary or Secondary 
trained Teacher(English) 

Student Support Services  
Social Worker Qualified Social Worker with an ability to 

register with ANZASW 
Youth Worker Background in working with youth and a 

willingness to train towards a Youth Work 
qualification 

Support Staff  
Administration Support Experienced office worker 
Caretaker Experienced Caretaker or Handyman 
Cleaner Experienced Cleaner 
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Library  
Librarian Qualified Librarian to a Diploma Level 
 
 

PART D: EMPLOYMENT POLICIES 
 
QUESTION 6 
Refer to Appendix 3 
 

PART E: VOLUNTEERS AND CONTRACTS 
 

 
PART F: PERFORMANCE MANAGEMENT AND APPRAISAL 

 
QUESTION 8 

 
Components of Ruamahanga Community School Performance Appraisal System 
The components of the School Performance Appraisal will be 
Job Description Conformation 
 

1. Competency 
2. Classroom Observation 
3. End of Year Professional Development Plan 

 
 
Each member of the teaching staff will be allocated a Registered Teaching member of staff to 
act as an appraiser. In partnership with this appraiser a Professional Development Plan will 
be developed. The plan will include the following contexts: 
 

• Professional Knowledge 
• Teaching Techniques 
• Student Management 
• Motivation of Students 
• Te reo me ona tikanga 
• Effective Communication 
• Support for and co-operation with colleagues 
• Contribution to Wider School activities 
• Professional Development 

 
The Classroom Observations: will cover: 
 
Effective Teaching Strategies 

1. Learning Intention Used 
2. Success Criteria Used 
3. Effective Planning and Oral Communication 
4. High Student Expectations 
5. Evidence of Scaffolding of Learning 
6. Formative Feedback from Teacher 
7. Reflection of Learning 
8. Use of Thinking Strategies 
9. Questioning for Understanding 
10. Questioning Promotes Thinking 

 
 
 
Positive Student Outcomes 

1. Students are clear about what they are doing 
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2. Students work or questioning shows their understanding 
3. Students show interest and participation in lesson 

 
Effective Management Strategies 

1. Explicit teaching of behaviour 
2. Evidence of classroom routines being followed 
3. Teacher modelling of respect and other positive behaviours 
4. Proactive and positive strategies used to address off-task and negative behaviours 

 
 
As part of the process teaching staff will: 
 
Competency: to be completed by the end of Term 1 

1. Complete the self review against the Professional Standards (If a Registered 
Teacher) or Job Description by recording evidence necessary to show you are 
meeting either the Professional Standards or the Job Description requirement 

 
2. Complete the first classroom observation 

 
3. Meet with your appraiser to discuss the evidence you have gathered against the 

Professional Standards or Job description, including the information from classroom 
observation 1. Identify if necessary any need for further development and any areas 
in your classroom practice that are in need of urgent attention 

 
4. If following the self review of the Professional Standards or Job Description and 

classroom observation1 it has been demonstrated that the professional standards or 
Job Description requirements are, overall, being net and that your classroom practice 
is sound (you have shown the ability to plan, engage and manage students 
effectively, and can demonstrate that most students in your class are learning) then 
you would have met the basic requirement of competency 

 
5. If this is the case, your next step with your appraiser is to finalise your Professional 

Learning Goals for the year. These might involve aspects from the Professional 
Standards or Job Description or Classroom Observation 1. In most cases however it 
will require you to choose up to three explicit goals as your focus for the year.  

 
Focussed Classroom Observations: to be completed by the end of Term 2 
Student Surveys:  be completed by the end of Term 2 
End of Term Progress Review:  be completed by the end of Term 2 
 

1. Conduct two part lesson classroom observation (10-20min) The learning goals in your 
Professional Development Plan should form the focus of these observations 

 
2. Survey classes by Week 4 of Term 2, using the Student Survey Form. Staff are 

encouraged to survey students on a regular basis as part of normal self-review 
feedback processes. 

 
3. Participate in a formal discussion with the appraiser at the end of Term 2 reviewing 

interim evidence of progress against Professional Development Goals. The meeting 
should also consider any action taken around the student survey forms. 

 
 
Focussed Classroom Observation: to be completed by the end of Term 3 
 

1. Conduct two part lesson classroom observation (10-20min) the learning goals in your 
Professional Development Plan should form the focus of these observations 

 
End of Tear Professional Development Progress Review: to be completed by the end of 
Term 4 
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1. Meet with the appraiser and provide evidence in relation to the Professional 
Development Plan. The evidence needs to be discussed with the appraiser, the 
progress recorded and the likely next steps for the following year 
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