Javden’s towers

Learhing story
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o
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Jayden likes to put things back in their place.
Today, the children took the car-racing track out
of its box and played with it for a short time.
Jayden was then keen to put it back, persevering
with the task.
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Learhing story

19 September
Teacher: Jill

Jayden was very involved with threading the
cotton reels when we got them down today. |

showed him how to thread the cord through the
beads. Jayden sat there and tried to copy what |
had shown him. After twenty minutes of focused
time, Jayden had threaded
eleven reels and was able to
cope quite easily.

Interpretation/analysis

Jayden enjoyed the challenge, learning initially
through imitation. He had a feeling of success —
learning a new skill. He experienced one-to-one
correspondence as well as quantity and number.
(Eleven beads!) He was working on how things fit
together. He was experiencing the concept of
“more”. Jayden became involved and persevered
with this difficult task.

What next?

Jayden can make good use of the materials in our
room. He spends time sorting and classifying.
We can give him more equipment, such as open
play material and linkage toys.




Learhing story

November
Teacher: Wendy

Jayden was fitting together a small construction
set at the table when it got too high. He stood up
... but it got too high again. He stretched up and
jumped, trying to fit another bit on. | nudged a
chair towards him, and he climbed on and
continued until it again got too high. Again he
jumped, really trying to get a bit on top. | put the
construction on the floor, and he was able to fit
all the bits on. He was very happy with this.

Interpretation/analysis

This activity has given Jayden the experiences of:

e beinginvolved, paying attention for a
sustained period of time;

e the concepts of space and height;

e problem solving.

Whot next?

We will give him the set again and see if he can
get all the bits together without help.

Learning story
April
Teacher: Jill

A group of children were playing with the
animal train pieces. Jayden watched them
making trains and started putting an engine
and carriage together. He looked for an animal
piece to put in the carriage. He tried two or
three, but they didn’t fit in. Finally, he found
one that fitted. “It’s the same colour as the
carriage,” | said. He put on another carriage,
looked for another animal piece, and found a
piece that matched his carriage. “It’s green,”
he said and, pointing with his finger, said,
“One, two”. He put some more carriages on
and counted again, “One, two, one, two”, and
then he pushed the train along the floor,
making a train noise.

Short-term review

Jayden is matching colours and knows the
names of “1” and “2”. He is taking cues from
other children when playing alongside them
and is interested in counting.

What next?

We will provide colour-matching activities and
encourage counting with the materials he
chooses to play with.
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What’s happening here?

Jayden likes to sort, put things away, and put
things together. He helps the teachers and other
children to do this a lot, sometimes showing
others what to do. Jayden’s interest in putting
things together is extended when he is
introduced to a connecting construction set.

What aspects of assessment for infants
and toddlers does this exemplify?

These assessments become more detailed over
time as the teachers recognise the significance of
Jayden’s learning through his interests.

The assessments also document the
development of Jayden’s problem-solving skills.
In one story, he uses the pieces of the
construction set to build a tower, but he has a
problem when he can no longer reach the top of
the tower to add more pieces. A teacher
suggests a chair, and Jayden finds this to be a
satisfactory means of accomplishing the goal he
has set himself. Another assessment describes
how Jayden revisits this experience several
months later, this time automatically getting a
chair when he can no longer reach the top and
going on to use another strategy when again he
can no longer add pieces to his tower.

How might this assessment contribute
to infants’ and toddlers’ learning?

The teachers here note a variety of events over
time. Gradually these form a picture of Jayden’s
interests and attention to tasks that require a
certain degree of persistence and understanding
of spatial relationships. The teachers recognise
the relationship between these events and
respond to this learning in both spontaneous and
planned ways.

What might this tell us about informal
noticing, recognising, and responding
in this place?

Assessments in this setting are sited within
infants’ and toddlers’ interests and enthusiasms.
Some of the assessments reflect the sometimes
subtle nature of infant and toddler learning,
which the teachers could miss if they weren’t
perceptive observers.




