Preparing a budget and
playing with numbers

Child: Lute Teacher: Karen Date: 29 March
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Short-term review

Lute has a passion for writing: she is experimenting with numbers and letters. Lute has an
understanding that numbers and words can be recorded and read.

What next?

Encourage Lute’s literacy and numeracy skills through different media — the blackboard, whiteboard,
magnetic letters and numbers, counting in dance and movement games.

What’s happening here?

The teacherillustrates the use of a calculator, then
temporarily loses it as one of the children takes it
over for a purpose of her own.

What aspects of noticing, recognising,
and responding to mathematics
learning does this assessment
exemplify?

Two events are illustrated here, both of them
valued enough to be documented. The teacher
records Lute’s interest in the calculator, and

she notes that Lute “was as if ... oblivious to her
surroundings” when using it. Now that this story
has been documented, other teachers (and Lute’s
family) can notice and recognise opportunities

to strengthen Lute’s interest — in both writing
numbers and in using the calculator.

What does this assessment tell us
about mathematics learning (using a
Te Whariki lens)?

This exemplar documents the participation of
the children in an enterprise of great importance:
applying for a grant for equipment for their

early childhood centre. They belong to and

are engaged in a learning community with
connections to the world outside the centre

(the market — represented by the catalogue — and
the funding providers). Te Whariki emphasises
using mathematics in activities that have meaning
and purpose for children. It also has the learning
outcome “Children develop the expectation that
numbers can amuse, delight, illuminate, inform,
and excite”.

How does this assessment exemplify
developing competence with
mathematics?

In this assessment, a group of children and
their teacher are participating in a real-life
mathematical activity. They are working
together on the budget for an equipment grant.
The children choose what they want from the
catalogue, and the teacher uses a calculator to
add up the cost of their choices.

Lute writes the names of her family on the
blackboard nearby during a halt in the budgeting
enterprise. She then borrows the calculator to
press keys, watching the numbers come up on
the calculator screen, reading them out loud,
and writing them down. She is developing
competence with the symbols (humbers) of
mathematics and with a mathematical tool (the
calculator).




