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Refl ective questions He pàtai hei whakaaro iho
What opportunities are there for documented assessments to be revisited in this early childhood 
setting, and in what ways does this revisiting contribute to relationships between children and between 
children and adults? 

What examples indicate that assessments are very clear about the learning that is valued in the 
Contribution/Mana Tangata strand of Te Whàriki?  In what ways is continuity for that learning 
documented?

How do assessments refl ect an inclusive and equitable culture in this early childhood setting?

Do our assessments include the collaborative and the collective work that takes place in this early 
childhood setting?

How do assessments illustrate the value of relationships with those who are of different backgrounds, 
age groups, and genders?

Which of our assessments refl ect contributions by Màori whànau and community to the curriculum? 

How do documented assessments reveal implicit theories about the value of children taking 
responsibility for their own learning?  Are children involved in their own assessments? 

How are children’s special interests, abilities, and strengths affi rmed in assessments?

Do assessments provide opportunities for teachers to share information about the children with their 
families and whànau?  Is this a reciprocal process – are families and whànau sharing information about 
their children with teachers?  How do assessments include advice and interpretation from whànau?
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